
Working with Community Partners
Behaviour in the Early Years: Relationships

Guide for Professionals, Families, and Communities 
Early years professionals often engage in conversations about children’s behaviours with members of the community (e.g.,

Elders, families, coaches, SCD consultants, pediatricians, occupational therapists, etc.). This guide will help you strengthen

your connections with community partners to have more meaningful, productive, and collaborative conversations about

children’s skills, interests, abilities, and behaviours.

Why do these conversations matter?
A child’s community network is always expanding. A child will be supported by many people in their early years, and we will

likely partner with them while the child is in our care. We should do our best to learn who is working with the child and use

their expertise to collaborate. 

Although we may have different roles, we share the same goal. The child’s well-being is our priority, so we should work

together to create a balance of responsibilities.  Each community partner should keep the child at the centre of their work

and commit to connecting and reconnecting with the child and family throughout their work.

Strong relationships with community partners will impact the children’s overall well-being. When community networks

work well together, children will feel supported, understood, and more likely to emulate respectful collaboration with their

own peers.  

Key Points to Consider: Try Saying:
Every community partner will come to the

conversation with their own expertise and

background. Invite them to share their

knowledge with you, and in return, you can

share your own.

“[Child] has been finding it a challenge to participate in group

activities. I have found that this is usually a connection seeking

behaviour since they really like me to be near them. What do you

think we can do to help them with this?”

“I noticed you used [strategy] to approach [behaviour]. Would you

mind sharing where you learned that and how I could adopt it in my

program?”

Same goal, regardless of roles. We should

work together to support children rather than

place sole responsibility on ourselves or our

community partners. Collaboration can take

planning, and clarification of roles helps ensure

that the child feels connected to each

community member. 

“This morning, it would be great if you could work with [child] during

Circle Time and snack, and I will observe your strategies. Later we

can debrief and discuss what you noticed seems to be the most

supportive to [child].”

“We have living documentation for [child], and we can both

contribute when it works best for us. Please let me know if you need

any support with this.”

Collaboration can be done throughout the

day. There is no need to wait for a staff

meeting to get to know community partners!

Consider asking them for help on a task, if they

have any advice for supporting a child, or if they

need anything to feel more supported.

“I saw that you pulled [child] aside after lunch when it got noisy. That

can be a stressor for them, and you anticipated it very well. Thank

you for your support.”

“I am planning an activity to teach the children about naming our

emotions. Would you help me brainstorm ideas?”

“I noticed that you have had a lot on your plate today. Is there

anything I can do to support you?”



Working with Community Partners
We Are Connected

Directions: In collaboration with a child and their family, draw out the child’s community network.

This can include educators, siblings, parents, extended family, coaches, clinicians such as

occupational therapists or speech and language pathologists, and anyone else who supports the

child’s growth and development. Once everyone is written down, draw lines connecting all the people

from the child’s network who know and collaborate with one another. Use this activity to understand

where there are strong connections between adults in the child’s life and where there may be areas

of growth required. 

Child’s Name
Community


