SPANISH
5 TO 12
Integrated Resource Package 2005

IRP 075

Copyright © 2005 Ministry of Education, Province of British Columbia
Copyright Notice
No part of the content of this document may be reproduced in any form or by any means, including electronic
storage, reproduction, execution, or transmission without the prior written permission of the Province.
Proprietary Notice
This document contains information that is proprietary and confidential to the Province. Any reproduction,
disclosure, or other use of this document is expressly prohibited except as the Province may authorize in writing.
Limited Exception to Non-reproduction
Permission to copy and use this publication in part or in its entirety, for non-profit educational purposes within
British Columbia and the Yukon, is granted to all staff of B.C. school board trustees, including teachers and
administrators; organizations comprising the Educational Advisory Council as identified by Ministerial Order;
and other parties providing direct or indirect education programs to entitled students as identified by the
School Act or the Independent School Act.

TABLE OF CONTENTS

PREFACE: USING THIS INTEGRATED RESOURCE PACKAGE
Preface .................................................................................................................................................... III

INTRODUCTION TO SPANISH 5 TO 12
Rationale ....................................................................................................................................................
The Communicative-Experiential Approach ........................................................................................
Prescribed Learning Outcomes ...............................................................................................................
Revised Organization of the Spanish 5 to 12 Integrated Resource Package ....................................
Language-Learning Strategies ................................................................................................................
Curriculum Organizers ............................................................................................................................
Integration with Other Curricula ...........................................................................................................
Suggested Instructional Strategies .........................................................................................................
Suggested Assessment Strategies ...........................................................................................................
Assessment in Spanish .............................................................................................................................
About Assessment in General .................................................................................................................
Inclusion, Equity, and Accessibility for All Learners ...........................................................................
Exemptions from the Language Policy ..................................................................................................
ESL Students and Second-Language Study ..........................................................................................
Students with Special Needs and Second-Language Study ...............................................................
Learning Resources ..................................................................................................................................

1
1
2
2
2
4
5
5
5
6
6
7
7
7
7
9

THE SPANISH 5 TO 12 CURRICULUM
Grade 5 ..................................................................................................................................................... 12
Grade 6 ..................................................................................................................................................... 20
Grade 7 ..................................................................................................................................................... 28
Grade 8 ..................................................................................................................................................... 36
Grade 9 ..................................................................................................................................................... 44
Grade 10 .................................................................................................................................................... 52
Grade 11 .................................................................................................................................................... 60
Grade 12 .................................................................................................................................................... 68
Entry 9 ..................................................................................................................................................... 76
Introductory 11 ......................................................................................................................................... 84

SPANISH 5 TO 12 APPENDICES
Appendix A: Prescribed Learning Outcomes ................................................................................... A-3
Achievement Indicators, Key Elements, and Illustrative Examples .................... A-21
Appendix B: Learning Resources ........................................................................................................ B-3
Appendix C: Assessment and Evaluation ......................................................................................... C-3
Assessment and Evaluation Samples ......................................................................... C-7
Assessment and Evaluation Tools .......................................................................... C-121
Appendix D: Acknowledgments ........................................................................................................ D-3

SPANISH 5 TO 12 • I

II • SPANISH 5 TO 12

PREFACE: USING THIS INTEGRATED RESOURCE PACKAGE

T

his Integrated Resource Package (IRP)
provides basic information teachers
will need to implement Spanish 5 to 12.
The document supersedes the Spanish 5 to 12
Integrated Resource Package (1997).
The information contained in this
document is also available on the Internet
at www.bced.gov.bc.ca/irp/irp.htm.
The following paragraphs provide brief
descriptions of the components of the IRP.

THE INTRODUCTION
The Introduction provides general information
about Spanish 5 to 12, including special
features and requirements. It also provides
a rationale for teaching Spanish 5 to 12 in
BC schools.

THE SPANISH 5 TO 12 CURRICULUM
The provincially prescribed curriculum
for Spanish 5 to 12 is structured in terms
of curriculum organizers – groupings for
prescribed learning outcomes that share a
common focus. The main body of this IRP
consists of a four column, two-page spread
for each organizer at every grade level.
These columns present:
•
•
•

•

provincially prescribed learning
outcome statements
suggested instructional strategies
for achieving the outcomes
suggested assessment strategies
for determining how well students
are achieving the outcomes
provincially recommended learning
resources

Prescribed Learning Outcomes
Learning outcome statements are content
standards for the provincial education

system. Prescribed learning outcomes set
out the knowledge, enduring ideas, issues,
concepts, skills, and attitudes for each
subject. They are statements of what students
are expected to know and be able to do in
each grade. Learning outcomes are clearly
stated and expressed in measurable or
observable terms. All learning outcomes
complete the stem: “It is expected that
students will....” Outcome statements have
been written to enable teachers to use their
experience and professional judgment when
planning and evaluating. The outcomes are
benchmarks that will permit criterionreferenced performance standards. It is
expected that actual student performance
will vary. Evaluation, reporting, and student
placement with respect to these outcomes
depend upon the professional judgment of
teachers, guided by provincial policy.
Suggested Instructional Strategies
Instruction involves the use of techniques,
activities, and methods to meet diverse
student needs and to deliver the prescribed
curriculum. Teachers are free to adapt the
suggested instructional strategies or
substitute others to achieve the prescribed
learning outcomes. Specialist and generalist
teachers have developed these strategies
to assist their colleagues; they are
suggestions only.
Suggested Assessment Strategies
The assessment strategies suggest a variety
of ways to gather information about student
performance. Some assessment strategies
relate to specific activities; others are general.
Specialist and generalist teachers have
developed these strategies to assist their
colleagues; they are suggestions only.
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Provincially Recommended
Learning Resources
Provincially recommended learning resources
are materials that have been reviewed and
evaluated by BC educators in collaboration
with the Ministry of Education according to
a stringent set of criteria. These provincially
recommended resources are organized
as Grade Collections, by grade and by
curriculum organizer. A Grade Collection
can be regarded as “a starter set” of basic
resources to deliver the curriculum. With
very few exceptions, learning resources listed
in Grade Collections are the only provincially
evaluated and recommended learning
resources. They are typically materials suitable
for student use, but they may also include
information primarily intended for teachers.
Teachers and school districts are encouraged
to select the resources that are most relevant
and useful for their students, and to supplement
those with locally approved materials and
resources to meet specific local needs.

•
•

THE APPENDICES
A series of appendices provides additional
information about the curriculum and
further support for teachers.
•

Appendix A - lists the curriculum
organizers and prescribed learning
outcomes for each grade of the
curriculum. It also provides grade
overview pages, achievement indicators,
key elements, and illustrative examples
for each grade of the curriculum.

•

Appendix B consists of general information
on learning resources, including Grade
Collections, selecting learning resources
for the classroom, and funding. Grade
Collections for Grades 5 to 12 follow,
comprising grade-level organizational
charts and alphabetical annotated lists
of the provincially recommended
resources. New resources are evaluated
on an ongoing basis, and new provincial
recommendations are posted on the
ministry web site: www.bced.gov.bc.ca/
irp_resources/lr/resource/consub.htm.
Teachers are advised to check the web
site on a regular basis.

•

Appendix C consists of a sample unit for
each grade, in which all or most of the
prescribed learning outcomes have been
addressed through a variety of suggested
instructional and assessment approaches.
Each unit also includes a variety of
assessment tools to support listening,
speaking, reading, and writing.

•

Appendix D acknowledges the people
who have been involved in the
development of this IRP.

The recommended resources listed in the
main body (fourth column) of the IRP either
present comprehensive coverage of the learning
outcomes of the particular curriculum organizer,
or provide unique support for specific topics.
New IRP Features
•

Spanish 5 to 12 Appendix A additions:
- Spanish 5 to 12 Overview Scale
- overview page for each grade
- multi-page chart for each grade that
shows the prescribed learning outcomes,
achievement indicators for a student
who fully meets expectations, and
supporting illustrative examples
that clarify the outcomes and
achievement indicators
- a list of suggested assessment
opportunities
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development of Spanish Entry 9
enhanced assessment material developed
for Grades 5 to 12, including Entry 9 and
Introductory 11
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Grade

Prescribed Learning
Outcomes
The Prescribed Learning
Outcomes column lists
the specific learning
outcomes for
each curriculum
organizer.

Curriculum Organizer

GRADE 5 • Communicating
P RESCRIBED L EARNING O UTCOMES
It is expected that students will:
It and
is expected
• ask
respond to that
simplestudents
questions will:
• present information about themselves
• recognize
and
useand
simple
greetingsto
and
•
ask
respond
expressions of politeness
• communicate likes, dislikes, needs, and wants
• respond to classroom instructions

SUGGESTED INSTRUCTIONAL STRATEGIES
For many students, this is their first exposure to a
second language. Because Grade 5 sets the stage for
years to come, it is important that the experience be
non-threatening, rewarding, and enjoyable. Give
students every opportunity to hear, repeat, and
“play” with the language. Routinely give classroom
instructions in Spanish instead of English. Encourage
students to use drawings and other visual aids as
well as non-verbal gestures to extend communication.
• Provide opportunities for students to hear
greetings and expressions of politeness (e.g.,
begin lessons with Buenos días, ¿Cómo está usted?,
¿Cómo estás?) Have students create posters or a
mural of greetings and expressions of politeness.
• Have students use pre-framed models to
role-play the use of greetings and expressions of
politeness.
A. Buenos días.
B. Buenos días.
A. Me llamo ___________. ¿Y tú. Cómo te llamas tú?
B. Me llamo __________. ¿Cómo estás?
A. Estoy muy bien. ¿Y tú?
• Have students interview partners to obtain
information such as name, age, likes, and dislikes.
Students then introduce their partners to the class,
using the following format:
Yo presento ________. Se llama ________.
El/ella vive ________. Le gusta (gustan) ________.
No le gusta (gustan) ________.
Su deporte favorito es ________.
Su pasatiempo favorito es ________.
• As a class or in pairs, have students create and
demonstrate gestures to represent a need or a
want, e.g., Necesito un lápiz (gesture could be
writing on hand), No entiendo (gesture with
hands). Provide students with opportunities to
use expressions of wants or needs. For example,
students can draw pictures of five things they
need for school and label them.
• Open the day with Calendar Time in Spanish.
Present seasonal poems, celebrate birthdays, and
ask students to respond to questions about the
date, time, season, weather, temperature, and how
they are feeling (e.g., ¿Qué fecha es hoy? ¿Qué hora
es? ¿Qué tiempo hace?)

Suggested Instructional
Strategies
The Suggested
Instructional Strategies
column suggests a variety
of instructional approaches,
including group work,
problem solving, and the
use of technology. Teachers
should consider these as
examples they might
modify to suit the
developmental level
of their students.
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Grade

GRADE 5 • Communicating
SUGGESTED ASSESSMENT STRATEGIES

Suggested Assessment
Strategies
The Suggested
Assessment Strategies
column offers a wide
range of assessment
approaches useful in
evaluating the prescribed
learning outcomes.
Teachers should consider
these as examples they
might modify to suit
their own needs and
instructional goals.

At this level, students often feel awkward
attempting to communicate in a new language.
In a supportive environment, students can begin
to feel more comfortable and gain satisfaction from
exploring and demonstrating their new skills.
Assessment should encourage risk-taking and
participation, rather than emphasize correctness.

Curriculum Organizer

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• As students engage in communication activities,
observe and note evidence that they:
- listen actively to follow instructions
- choose the appropriate expression from those
they have practised
- approximate Spanish pronunciation
- take risks to speak in Spanish
- experiment with sounds and words
- participate willingly in classroom activities
in Spanish
- support and encourage each other
• After students have been introduced to new
vocabulary and structures, check for evidence
that they comprehend the spoken word by
accurately representing it through models,
illustrations, and actions.
• When students create posters, assess the extent
to which they:
- reproduce key vocabulary accurately
- include supporting details in the form of
illustrations, graphics, photos, or symbols

Recommended Learning
Resources
The Recommended
Learning Resources
column is a compilation of
provincially recommended
resources that support the
prescribed learning
outcomes. A complete
list, including a short
description of the resource,
its media type, and
distributor, is included in
Appendix B of the IRP.
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INTRODUCTION TO SPANISH 5 TO 12

T

his Integrated Resource Package (IRP)
sets out the provincially prescribed
curriculum for Spanish language
education, Grades 5 to 12. The study of
Spanish language and culture is intended to
enable learners to communicate purposefully
in Spanish and to provide opportunities for
students to develop an openness to cultural
diversity. The development of this IRP has
been guided by and incorporates the
following principles of learning:
•
•
•

Learning requires the active participation
of the student.
People learn in a variety of ways and
at different rates.
Learning is both an individual and
a group process.

RATIONALE
Spanish is spoken by more than 360 million
people in 21 countries and is one of the five
official languages of the United Nations.
British Columbia’s proximity to Spanishspeaking countries and the growth of
economic ties with these regions have
increased the economic advantages of
learning Spanish for professional and
leisure opportunities.
•

•
•

Communicative competence in Spanish
expands national and international career
opportunities in many fields, such as
commerce, hospitality, and tourism.
Learning Spanish enhances the learning
of first and additional languages.
The ability to communicate in Spanish
encourages the development of positive
attitudes toward Hispanic and other
cultural groups, and increases students’
awareness of their own cultures.

The study of Spanish enables students to
develop the knowledge, skills, and attitudes
needed to understand and communicate

effectively in Spanish. Because the
overriding aim of the Spanish curriculum is
communication, the suggested instructional
strategies emphasize the practical use of the
language in all its forms, and de-emphasize
the analytical study of grammatical theory
as an end in itself.

THE COMMUNICATIVE-EXPERIENTIAL
APPROACH
The Spanish 5 to 12 curriculum endorses
what is commonly referred to as the
communicative-experiential approach.
In this approach, the focus of instruction is
the purposeful use of language to perform
real-life tasks, share ideas, and acquire
information. Grammar instruction plays
a supportive role only – to provide useful
strategies to facilitate communication and
comprehension.
The communicative-experiential approach
is guided by an educational philosophy that
includes the following principles:
•
•

•

•

•

As much as possible, language learning
should emulate authentic language use.
The goal of language learning is
performance with language rather
than knowledge about the language.
Language learning is not additively
sequential but is recursive and paced
differently at various stages of
acquisition.
Language develops in a series of
approximations toward native-like
norms. Language learning is not the
accumulation of perfectly mastered
elements of grammar and vocabulary.
Thus, learner errors are to be expected.
Language proficiency involves both
comprehension and production.
Comprehension abilities tend to precede
and exceed productive abilities.
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•

•

•

•
•

Language is inextricably bound to
culture. Language use requires an
understanding of the cultural context
within which communication takes place.
Language learning is complex.
Instruction takes into account individual
learning styles and rates, and also attends
to teaching process strategies for
successful learning.
The ability to perform with language is
facilitated when students actively engage
in meaningful, authentic, and purposeful
language-learning tasks.
Assessment reflects instructional goals
and is performance-oriented.
Technology and textbook materials play
a support role for language-learning
goals; they should not determine
curriculum.

(Adapted from “Teaching and Learning K-12
Authentic Instruction Communication,” Section 7.19,
ASCD Curriculum Handbook, September 1994.)

PRESCRIBED LEARNING OUTCOMES
Prescribed learning outcomes in this IRP are
expressed in terms of tasks to be performed
rather than in terms of language items to be
mastered. Assessment and evaluation of
language acquisition focus on students’
abilities to understand others and to
express themselves comprehensibly and
appropriately. Assessment and evaluation
do not focus on the mastery of grammar
for its own sake.
Where possible, the prescribed learning
outcomes show progression through the
grades. For additional information on
prescribed learning outcomes, as well
as achievement indicators, key elements,
and illustrative examples, see Appendix A.
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REVISED ORGANIZATION OF THE SPANISH 5
TO 12 INTEGRATED RESOURCE PACKAGE
To comply with the Ministry of Education
Language Education Policy and Guidelines,
all International Language Integrated
Resource Packages have been developed
from Grades 5 to 12, including an
Introductory 11 component. Most students,
however, begin their study of Spanish in
Grade 9. Formerly, teachers have had to
make a selection of the learning outcomes
from Grades 5 to 9 to accommodate these
students. This document has attempted to
assist teachers by providing a new entry
point, entitled Entry 9.
Curriculum and assessment information
for Entry 9 and Introductory 11 are located
after Grade 12 in each section.

LANGUAGE-LEARNING STRATEGIES
Language-learning strategies are important
components of a language program and are
now recognized as an essential part of
successful language learning. Examples of
such strategies include using visual clues;
recognizing cognates; recognizing, using,
and adapting language patterns; using a
variety of writing processes, such as
brainstorming, sharing, revising, editing,
and publishing; and using context to
support and extend language learning.
When students apply a range of specific
strategies to their language learning, they
are better able to understand information,
clarify and negotiate meaning, and generally
communicate more effectively.
The Language-Learning Strategies chart
(page 3) shows a cumulative range of
strategies suggested for each grade. By
Grade 12, students should be using the
full range of strategies.

INTRODUCTION TO SPANISH 5 TO 12

Language-Learning Strategies
Students are encouraged to develop and apply a repertoire of language-learning strategies to
support communication in Spanish. These cumulative strategies include:

Grade 5
•
•
•
•
•

•
•

recognize cognates
use visual aids, actions, lists,
and pre-framed models
use visual and context clues
to guess meaning
use mime, gesture, and props
to help convey meaning
use repetition, alone or with
others, to practise and reinforce
new language
record ideas or expressions
with visual images and symbols
derive meaning by listening
attentively and participating
fully in activities

Grade 6
•
•

•
•
•

•

Grade 8
• recognize and use common
patterns
• adjust the message in order to
use known expressions and
vocabulary
• use word webbing charts, tables,
and other graphic organizers to
support oral and written
expression
• reflect on learning by recording
personal goals, successful
strategies, and new vocabulary
and phrases

Grade 9
•
•
•

•

•

Grade 11
•

•

•

•

rephrase in Spanish to
compensate for unknown
expressions
make personal notes to use as
a reference for oral and written
productions
actively review common, useful
expressions and patterns to
refine communication
self-monitor and correct
recurring or significant errors
in communication

use prior knowledge of a topic
to predict meaning
use formula phrases, including
greetings and expressions of
politeness
actively seek help by asking for
clarification and repetition
connect new topics to personal
experience
use some English or mothertongue words, if necessary, to
maintain communication
develop personal notebooks
and dictionaries to record new
vocabulary

•
•

•

•
•
•
•
•

•

recognize known Spanish and
cognates in new contexts
ask for specific words, if necessary,
while continuing communication
listen to and practise pronunciation
of the written word
group new items into categories
that are personally meaningful
self-evaluate progress by
comparison with earlier
performance or against personal
goals
continue to record new
vocabulary and phrases

Grade 10

• take risks with the language to
listen, view, or read selectively
extend language boundaries
to focus on key information
• use a variety of reference
tolerate ambiguity of meaning
materials, including dictionaries,
when unable to understand fully
transfer and adapt known
for comprehension and
production
structures to convey meaning in
• set personal goals in language
new contexts
use a variety of writing
skills and monitor their progress
processes to convey personal
meaning
plan ahead for communicative
activities by anticipating
language and resources needed

Grade 12
•

Grade 7

negotiate meaning by using
questions in Spanish and other
techniques for clarification
summarize information in oral,
graphic, and written form
use dictionaries, grammars, and
other reference materials for
clarity of comprehension and
expression
seek out and create practice
opportunities in and out of the
classroom

Introductory/Entry Spanish
• recognize cognates
• recognize and use common
patterns
• use visual and contextual clues
to guess meaning
• listen, view, or read selectively
to focus on key information
• use prior knowledge to make
connections to new topics
• adjust the message in order to
use known expressions and
vocabulary
• use a variety of reference
materials for comprehension
and production
SPANISH 5 TO 12 • 3
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CURRICULUM ORGANIZERS
The prescribed learning outcomes, suggested
instructional and assessment strategies, and
recommended learning resources for
international language IRPs are grouped
according to four curriculum organizers.
These organizers are:
•
•
•

•

Communicating - to communicate with
other people
Acquiring Information - to acquire
information for a purpose
Experiencing Creative Works - to
experience creative works for linguistic
and cultural exposure
Understanding Cultural Influences - to
interact with and appreciate another
culture

The curriculum organizers are practical and
purposeful. They allow language program
developers to address such matters as crosscurricular integration and diverse learning
rates, styles, and needs. They focus attention
on the most important reasons for studying
an additional language. In the classroom,
they should not be treated separately but
should be integrated into most activities.
Whenever possible, teachers should use
and encourage the use of Spanish. There
are times, however, when the use of English
will be necessary to complete a task or
provide supporting detail for a learning
activity, particularly in the organizer
Understanding Cultural Influences.
Communicating
Prescribed learning outcomes listed under
this organizer provide opportunities for
students to use Spanish to establish and
maintain relationships, share ideas and
opinions, and complete real-life tasks.
This organizer embraces a variety of
communication skills – listening,
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reading, speaking, writing, viewing, and
representing – in order to reach students
with a wide range of abilities, language
traditions, and backgrounds. It emphasizes
authentic language-learning experiences
and the application of a range of languagelearning strategies. Teachers and students
are encouraged to use an ever-increasing
amount of Spanish in all activities and
student/student and student/teacher
interactions.
In the process of communicating in
Spanish, students are encouraged to
take risks with language.
Acquiring Information
In this age of rapidly expanding
information, it is important for students
to develop the ability to understand and
acquire information from authentic sources
in Spanish (such as Spanish-language
television or radio programs, magazines,
business and job advertisements, recipes,
restaurant menus, schedules, or Internet
sites) to complete meaningful tasks. A
meaningful task is one that engages students
in thoughtful learning and is relevant to
their lives.
In the process of acquiring information
from sources that are appropriate to their
interests and age levels, students are
encouraged to apply a range of languagelearning strategies to assist their
comprehension and expression.
Experiencing Creative Works
Students learn a language most effectively
when they experience and appreciate it
through music, dance, film, video, art,
literature, storytelling, and other forms
of creative expression. Students will be
motivated to continue their language

INTRODUCTION TO SPANISH 5 TO 12

studies when they have frequent opportunities
to listen, view, and eventually read creative
works in Spanish and respond to them in
various ways. Students should be exposed to
a wide range of creative works representative
of the Hispanic world, beginning with visual
and aural works and progressing to written
works as their language skills develop. Over
time, students should be able to produce a
variety of written, oral, and visual responses.
Teachers are encouraged to explore,
wherever possible, cultural opportunities
that may exist within their own community.
Understanding Cultural Influences
When students communicate with others
in Spanish and participate in cultural
experiences, they gain insight into the role
of culture. Through exploring the Spanish
language and the Hispanic world, they
develop an understanding of diverse
Hispanic perspectives and can better
appreciate the role of other cultures,
as well as their own.

INTEGRATION WITH OTHER CURRICULA
When teachers and students see Spanish as a
practical means of communication and not
just a narrow field of language study, many
opportunities open up for integration with
other curricula. The prescribed learning
outcomes are deliberately open-ended in
nature to encourage teachers and students
to make links to other areas of study,
through activities such as job interviewing,
mapping, graphing, music, or art. In
secondary schools, teachers could make
efficient use of this open-endedness through
joint planning and joint evaluation tasks.
(See Appendix C for examples of integrated
units.) Integration in the elementary

classroom is easier and may begin with
daily routines and procedures conducted
in Spanish. In this way, students will see
Spanish as a useful means of expression.

SUGGESTED INSTRUCTIONAL STRATEGIES
Instructional strategies have been included
for each curriculum organizer and grade
level. These strategies are suggestions
only, designed to provide guidance for
generalist and specialist teachers planning
instruction to meet the prescribed learning
outcomes. The strategies may be either
teacher directed or student directed or
both. For each organizer, the list of specific
strategies is introduced by a context
statement that focuses the reader on the
important aspects of this section of the
curriculum and links the prescribed
learning outcomes with instruction.
A one-to-one relationship between the
learning outcomes and the suggested
instructional strategies does not always
exist, nor is this organization intended to
prescribe a linear means of course delivery.
It is expected that teachers will adapt,
modify, combine, and organize
instructional strategies to meet the
needs of their students and to respond
to local requirements.

SUGGESTED ASSESSMENT STRATEGIES
The assessment strategies in this IRP
describe a variety of ideas and methods
for gathering evidence of student
performance, and provide examples of
criteria for assessing the extent to which
the prescribed learning outcomes have been
met. Teachers determine the best assessment
methods for gathering this information.

SPANISH 5 TO 12 • 5
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For each organizer, the list of specific
strategies is introduced by a context
statement that explains how students at
this age can demonstrate their learning,
what teachers can look for, and how this
information can be used to plan further
instruction.
Some strategies relate to particular activities,
while others are general and could apply to
any activity.

ASSESSMENT IN SPANISH
Since language is acquired in a spiraling and
recursive process, students will thrive in a
stimulating environment where risk-taking
is nurtured and errors are viewed as a
natural and informative part of language
development. When students understand
the role of errors, they are able to make
confident decisions about when to take
risks and when to edit carefully for accuracy.
In Grades 5 to 7, assessment places
equal emphasis on three of the major
communication skills: listening, reading,
and speaking. From Grades 8 to 12,
including Entry 9 and Introductory 11,
equal emphasis is placed on listening,
reading, speaking, and writing. Such a
balance in emphasis validates the oral and
aural skills that have received less attention
in the past than reading and writing. Final
evaluations should therefore base 50% of
the total grade on oral and aural skills from
Grade 8 to Grade 12.

ABOUT ASSESSMENT IN GENERAL
Assessment is the systematic process of
gathering information about students’
learning in order to describe what they
know, what they are able to do, and what
they are working toward.

6 • SPANISH 5 TO 12

From the evidence and information collected
in assessments, teachers describe each
student’s learning and performance. They
use this information to provide students with
ongoing feedback, plan further instructional
and learning activities, set subsequent goals,
and determine areas for further instruction
and intervention. Teachers determine the
purpose, aspects, or attributes of learning
on which to focus the assessment. They also
decide when to collect the evidence and
which assessment methods, tools, or
techniques are most appropriate.
Assessment focuses on the critical or
significant aspects of the learning that
students will be asked to demonstrate.
Students benefit when they clearly understand
the learning goals and learning expectations.
Evaluation involves interpreting assessment
information in order to make further
decisions (e.g., set student goals, make
curricular decisions, plan instruction).
Teachers evaluate student performance
from the information collected through
assessment activities. Teachers use their
insight, knowledge about learning, and
experience with students, along with the
specific criteria, to make judgements
about student performance in relation
to learning outcomes.
Students benefit when teachers provide
evaluation on a regular, ongoing basis.
When evaluation is seen as an opportunity
to promote learning rather than as a final
judgement, it show learners their strengths
and suggests how they can develop further.
Students can use this information to redirect
efforts, make plans, and establish future
learning goals.

INTRODUCTION TO SPANISH 5 TO 12

INCLUSION, EQUITY, AND ACCESSIBILITY
ALL LEARNERS

FOR

Young people of varied backgrounds,
interests, and abilities attend British Columbia
schools. The Kindergarten to Grade 12
school system is committed to meeting the
needs of all students. When selecting specific
topics, activities, and resources to support
Spanish 5 to 12, teachers are encouraged to
ensure that these choices support inclusion,
equity, and accessibility for all students.
In particular, teachers should ensure that
classroom instruction, assessment, and
resources reflect sensitivity to diversity,
and incorporate positive role portrayals,
relevant issues, and themes such as
inclusion, respect, and acceptance.
Government policy supports the principles
of integration and inclusion of students for
whom English is a second language and
of students with special needs. Most of the
instructional and assessment strategies
in this IRP can be used with all students,
including those with special and/or
ESL needs. Some strategies may require
adaptation to ensure that those with
special and/or ESL needs can successfully
achieve the prescribed learning outcomes.
Modifications can be made to the prescribed
learning outcomes for students with
Individual Education Plans.
For more information about resources and
support for students with special needs,
refer to www.bced.gov.bc.ca/specialed/.
For more information about resources and
support for ESL students, refer to
www.bced.gov.bc.ca/esl/.

EXEMPTIONS FROM THE LANGUAGE POLICY
Ministry of Education policy states that all
students must take a second language as

part of the required curriculum in Grades 5
to 8. Students may be exempted, however,
from the second language requirement. An
exemption may apply to a student who is:
•

•

identified as a student with special needs
or receiving English as a Second
Language Service, and
unable to demonstrate his or her learning
in relation to the outcomes in a course or
subject and grade for which an education
program guide has been prescribed by
the minister

ESL STUDENTS AND
SECOND-LANGUAGE STUDY
Teachers of students for whom English is
a second language will need to be sensitive
to the varying rates at which these students
develop communication skills. ESL students
are likely to benefit from teacher modelling
of expectations, real-life applications, direct
instruction, incremental introduction of
language-learning skills, frequent review,
and use of graphic organizers (key visuals).
Spanish teachers are encouraged to use a
wide range of appropriate adaptations to
instruction and assessment to meet the
needs of individual students. When teachers
provide instruction in Spanish, ESL students
are placed on an equal footing with their
classmates.

STUDENTS WITH SPECIAL NEEDS
AND SECOND-LANGUAGE STUDY
Although ministry policy states that students
may be exempted from second-language
study because of special needs, not all
students who have been identified as having
special needs should be exempted. Secondlanguage study may actually enhance firstlanguage development for some students.
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Students representing a wide range of
special needs could successfully participate
in this course because of its focus on the
communicative-experiential approach.
Teachers may need to adapt instructional
strategies, activities, and evaluation methods
for some students. For example, students with
sensory impairments may need amplification
or additional description to “view” videos.

- Change the location of the learning
activity to optimize concentration.
- Make use of co-operative grouping or
pairing of learners.
•

Adapt Presentation or Instruction
- Provide extension activities for
students with special gifts and talents.
- Offer choices for self-directed learning.
- Provide advance organizers of key
information.
- Demonstrate or model new concepts.
- Adjust the pace of activities as
required.
- Change the wording of questions or
instructions to match students’ level
of understanding.
- Provide functional, practical
opportunities for students to practise
skills.

•

Adapt Materials and Equipment
- Use techniques to make the organization
of activities more explicit (e.g., colourcode the steps used to complete a task).
- Use manipulatives and other support
materials.
- Provide large-print charts or activity
sheets.
- Use opaque overlays for text pages to
reduce the quantity of visible print.
- Highlight key points in written
material.
- Provide software that has variable
font sizes.
- Use adapted computer hardware and
appropriate software.
- Provide alternative resources on
the same concepts at an easier
comprehension level.
- Provide or arrange for opportunities
for independent study (e.g., CD-ROM).

Decisions to exempt a student from taking a
second language should be made only after
considering assessment information about
the student’s cognitive, sensory, or physical
disabilities.
When an individual student is exempted
due to special needs, the exemption must
be documented as part of the Individual
Education Plan (IEP). For example, students
who are deaf might have difficulty with oral
sections of a second-language curriculum.
Students who are experiencing difficulty
establishing communication might
concentrate on developing an alternate
communication system such as Bliss symbols
or voice-activated technology. Students with
language-processing disabilities may have
difficulties that preclude second-language
study. Such exemptions should include
consultation with parents or guardians
as part of the IEP process.
The following teaching strategies might be
used to assist students with special needs in
the Spanish language-learning classroom.
•

Adapt the Environment
- Cluster students with particular gifts
or needs.
- Use community resources for extension
and research.
- Make use of preferential seating to
enhance research.
- Create a space with minimum
distractions.
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•

Adapt Methods of Assistance
- Train and use peer tutors to assist
students with special needs.
- Arrange for teacher assistants to
work with individuals or small groups.
- Collaborate with support teachers to
develop appropriate strategies for
individual students with special needs.

•

Adapt Methods of Assessment
- Allow students to demonstrate their
understanding of concepts in a variety
of ways (e.g., murals, displays, models,
oral presentations).
- Match assessment tools to student
needs (e.g., oral or open-book tests,
tasks performed without time limits,
teacher-student conferencing).
- Set short-term, achievable goals with
frequent feedback.
- Provide opportunities for students
to assess their progress and set their
own goals.

LEARNING RESOURCES
The fundamental aim of this curriculum
is to enable students to communicate in
Spanish. The approach the curriculum
advocates focuses on the purposeful use
of the language to perform real-life tasks,
share ideas, acquire information, and
enhance the understanding of culture.
The kind of learning resources available
for students to use while learning the
language are vital to achieving this aim
and implementing this approach.
In order to help students achieve
communication goals and carry out reallife tasks while learning Spanish, learning
resources should include authentic materials
that reflect the language at work in daily life.
The term realia is often used to describe such

resources, which could include newspapers,
magazines, web sites, information about
entertainment, business, employment, food,
holidays and celebrations, and artworks and
artifacts reflecting the culture of Hispanic
communities. Community resource persons
can enhance language acquisition and
provide opportunities to communicate
in Spanish.
Selected Resources
The Ministry of Education promotes the
establishment of a resource-rich learning
environment of educationally appropriate
materials intended for use by teachers and
students. The media formats include, but are
not limited to, materials in print, video, and
digital resources, as well as combinations
of these formats. Resources that support
provincial curricula are identified through
an evaluation process that is carried out
by practising teachers. It is expected that
classroom teachers will select resources from
those that meet the provincial criteria and
suit their particular pedagogical needs and
audiences. Teachers who wish to use other
resources to meet specific local needs must
have these resources evaluated through a
local district approval process.
Student choice in materials for specific
purposes, such as independent reading or
research, will serve to address various
learning styles. Teachers are encouraged to
use a variety of resources to support learning
outcomes at all levels. A multimedia
approach is encouraged.
The ministry considers special-needs
audiences in the evaluation and annotation
of learning resources. As well, special-format
versions of Grade Collection resources (Braille
and taped-book formats) are available.
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Learning resources for use in BC schools
fall into one of two categories: provincially
recommended materials or locally evaluated
materials.
Provincially Recommended Materials
These materials have been evaluated
through the provincial evaluation process,
have received Minister’s Order, and are
listed in Appendix B of each IRP.
Locally Evaluated Materials
Learning resources may be approved for
use according to district policies, which
provide for local evaluation and selection
procedures.
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CURRICULUM
Spanish 5 to 12

GRADE 5 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• ask and respond to simple questions
• present information about themselves
• recognize and use simple greetings
and expressions of politeness
• communicate likes, dislikes, needs,
and wants
• respond to classroom instructions

SUGGESTED INSTRUCTIONAL STRATEGIES
For many students, this is their first exposure to a
second language. Because Grade 5 sets the stage for
years to come, it is important that the experience be
non-threatening, rewarding, and enjoyable. Give
students every opportunity to hear, repeat, and
“play” with the language. Routinely give classroom
instructions in Spanish instead of English. Encourage
students to use drawings and other visual aids as
well as non-verbal gestures to extend communication.
• Provide opportunities for students to hear
greetings and expressions of politeness (e.g.,
begin lessons with Buenos días, ¿Cómo está usted?,
¿Cómo estás?) Have students create posters or a
mural of greetings and expressions of politeness.
• Have students use pre-framed models to
role-play the use of greetings and expressions
of politeness.
A. Buenos días.
B. Buenos días.
A. Me llamo ___________. ¿Y tú. Cómo te llamas tú?
B. Me llamo __________. ¿Cómo estás?
A. Estoy muy bien. ¿Y tú?
• Have students interview partners to obtain
information such as name, age, likes, and dislikes.
Students then introduce their partners to the class,
using the following format:
Yo presento ________. Se llama ________.
El/ella vive ________. Le gusta (gustan) ________.
No le gusta (gustan) ________.
Su deporte favorito es ________.
Su pasatiempo favorito es ________.
• As a class or in pairs, have students create and
demonstrate gestures to represent a need or a
want, e.g., Necesito un lápiz (gesture could be
writing on hand), No entiendo (gesture with
hands). Provide students with opportunities to
use expressions of wants or needs. For example,
students can draw pictures of five things they
need for school and label them.
• Open the day with Calendar Time in Spanish.
Present seasonal poems, celebrate birthdays, and
ask students to respond to questions about the
date, time, season, weather, temperature, and how
they are feeling (e.g., ¿Qué fecha es hoy? ¿Qué hora
es? ¿Qué tiempo hace?)
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GRADE 5 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
At this level, students often feel awkward
attempting to communicate in a new language.
In a supportive environment, students can begin
to feel more comfortable and gain satisfaction from
exploring and demonstrating their new skills.
Assessment should encourage risk-taking and
participation, rather than emphasize correctness.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• As students engage in communication activities,
observe and note evidence that they:
- listen actively to follow instructions
- choose the appropriate expression from those
they have practised
- approximate Spanish pronunciation
- take risks to speak in Spanish
- experiment with sounds and words
- participate willingly in classroom activities
in Spanish
- support and encourage each other
• After students have been introduced to new
vocabulary and structures, check for evidence
that they comprehend the spoken word by
accurately representing it through models,
illustrations, and actions.
• When students create posters, assess the extent
to which they:
- reproduce key vocabulary accurately
- include supporting details in the form of
illustrations, graphics, photos, or symbols
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GRADE 5 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• identify selected information from Spanishlanguage resources to complete meaningful
tasks
• express acquired information in oral and
visual forms

SUGGESTED INSTRUCTIONAL STRATEGIES
Students at this level already use a variety of
strategies for accessing information in their own
languages. By identifying these strategies, they can
use them more effectively in Spanish and become
more confident when working with Spanishlanguage materials.
• After introducing food vocabulary in Spanish,
ask students to look at a simple Spanish menu
and draw and label some of the dishes. Invite
students to participate in a survey to determine
which of the dishes most class members
would enjoy.
• Have students use a Spanish student’s timetable
(shown on the Internet) to extract information
about the student’s school day. Ask each student
to prepare a timetable in Spanish, noting subjects
and teacher(s). Students can display their
timetables on a bulletin board.
• Provide students with a selection of greeting
cards for a chosen celebration (e.g., la Navidad,
el Santo). Have students identify common Spanish
expressions and use them to create cards for
classmates, perhaps on a card-making web site.
• Play a Spanish song to the class. Have students
illustrate key words in the song. Students can
then create posters based on the song.
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GRADE 5 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
Assessment of the prescribed learning outcomes
for this organizer focuses on students’ ability to
acquire the information they need to perform the
assigned tasks. Tasks should be designed to allow
students to represent the information they have
acquired without necessarily using spoken or
written language.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• As students work with Spanish-language
materials (e.g., menus and school timetables)
and gather information, such as food preferences,
look for evidence that they are able to:
- recognize key information and cognates
- understand words and phrases that are
repeated frequently in the same context
- anticipate familiar or repeated patterns
- recognize and make generalizations about
Spanish spelling patterns and word endings
- use pictures to make predictions about the
language
• When students use visual representation to
reflect their comprehension, assess the extent to
which they:
- recognize words or identify key information
- use strategies for discovering the meaning of
unfamiliar words
- actively listen
• To assess students’ greeting cards, consider the
extent to which they:
- visually convey the appropriate message
- use appropriate expressions
- provide complete information
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GRADE 5 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• respond to creative works from the Hispanic
world

SUGGESTED INSTRUCTIONAL STRATEGIES
In the first years of language study, students’
exposure to songs, rhymes, and picture books
provides a source of original Spanish which
is simple and repetitive, yet rewarding and
stimulating. Student responses typically involve
very little language—students may be asked to
draw, mime, move to music, or sing a song chorus.
• Have students listen to a song from the Hispanic
world (e.g., De colores). Once students have
learned the meaning of the words, they can
create actions to go along with the words.
Students may also use musical instruments
to accompany the rhythm.
• Ask students to work in groups to illustrate a
poem, nursery rhyme, song, or short story the
class has learned. Using large paper, have each
group copy and illustrate a line of the work. The
pages can be compiled in a class anthology and
added to the class resource library.
• Show students one or more episodes of a
children’s TV program or video. Students can
make puppets of their favourite characters and
use them in vignettes.
• Play a recorded song from a Hispanic country.
Have students identify as much vocabulary as
possible and brainstorm in order to determine
meaning. Once the meaning is determined,
replay the song and have students learn to sing
it. Draw students’ attention to Spanish
pronunciation and intonation.
• Present a demonstration or video of typical
dances from Hispanic countries (e.g., tango, la
raspa, flamenco, cha-cha-cha). Invite students in
small groups to choose a dance and learn a few
basic steps. Groups can then present their steps
to the rest of the class.
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GRADE 5 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
Student assessment at this level focuses on
participation and response. As students become
familiar with a particular work and with that genre
of creative works, they respond with increased
confidence and pleasure. Response activities at
this level involve representations with minimal
linguistic demands. Criteria for assessment
emphasize participation and engagement with
the culture and creative processes, as well as
risk-taking with the language.

RECOMMENDED LEARNING RESOURCES
There are no recommended learning resources
for this organizer at the present time.

• As students learn Spanish songs or present
examples of Spanish dances, look for evidence
that they are:
- taking risks to sing in Spanish or dance in
Spanish styles
- curious about the meanings of the songs or
dances
- trying to match their interpretations (gestures
and expressions) to the meanings or moods
- attentive and responsive to other students’
interpretations
- willing to extend or repeat the activity (e.g.,
adding props to their performances and
voluntarily using the lyrics or dance steps
in subsequent activities)
• When groups of students illustrate a creative
work, note the extent of their:
- group communication skills
- engagement in the task
- interest in and enthusiasm for the original
work
- interest in their classmates’ illustrations
- ability to capture the meaning of the original
work
• After students have created their puppet
characters, note the extent to which they:
- are able to use the puppets to communicate
effectively
- show respect for the work of their classmates
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GRADE 5 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES

SUGGESTED INSTRUCTIONAL STRATEGIES

It is expected that students will:
• identify countries in the world where
Spanish is spoken
• demonstrate an awareness of Hispanic
culture in British Columbia

It is important to establish an atmosphere of
mutual respect in the classroom to encourage
students to share backgrounds and traditions.
The focus should be on students’ participation
in identifying the many Hispanic countries in the
world and their growing awareness of Hispanic
culture in British Columbia.
• Brainstorm what students know about countries
where Spanish is spoken. Then have students in
pairs choose a Hispanic country in which they
will be tour guides. Students can find out about
the geography, climate, capital city, and tourist
attractions from the Internet or other resources.
Students might create a tourist brochure, poster, or
display about the country and present it to the class.
• Provide historical background information about
the Hispanic presence in British Columbia. Ask
students in small groups to use atlases to find and
record Spanish place names in the province. This
information can be used as a starting point for
further research on Hispanic culture in BC. Using
their newly acquired knowledge, have students
create a board game and make up questions and
answers (in English or Spanish) to challenge their
classmates’ knowledge.
• After the class has learned about a variety of
Spanish holidays, have students choose ways of
demonstrating their knowledge. For example:
- create Advent calendars, with each square
showing a custom associated with the holiday
- make greeting cards, design banners, or create
other decorations (e.g., papel picado)
- make posters advertising activities associated
with the holiday
- collaborate to make a mural or display
• Play a game involving place names of Hispanic
countries and cities. For example, ask students to
each draw a card from a hat. Each card indicates
a Hispanic country and its capital city. Have
students form a circle. The teacher passes a ball
to a student and asks, ¿De dónde eres? The student
who receives the ball answers, for example, Soy de
Quito, de Ecuador. Then the student passes the ball
to another student, asking ¿De dónde eres?
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GRADE 5 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
Assessment at this level focuses on students’
participation in cultural activities and their
increasing awareness of Hispanic cultures.
Much of their awareness will be demonstrated
in graphic and visual formats, with some
commentary in English.

RECOMMENDED LEARNING RESOURCES
There are no recommended learning resources
for this organizer at the present time.

• When students present their tourist information,
note the extent to which they:
- include important features of the country
- attempt to engage their classmates’ interest
- respond to questions by elaborating or
clarifying information
- ask questions to extend their understanding
- listen attentively
- support and encourage each other
• After students have researched Spanish place
names and Hispanic cultures in BC, ask them to
respond to prompts (orally or in a journal/
portfolio) such as:
- The most important thing I learned was
_____________ .
- I was surprised that _____________ .
- I would like to learn more about
_____________ .
• When students play the game involving place
names of Hispanic countries and cities, note the
extent to which they:
- willingly participate
- attempt approximate pronunciation
- encourage others
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GRADE 6 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• make and respond to simple requests
• present information about themselves and
others
• use greetings and expressions of politeness
• identify formal and informal forms of address
• express preferences and interests
• participate in known and predictable
classroom situations

SUGGESTED INSTRUCTIONAL STRATEGIES
The emphasis at this level is on continuing to help
students develop positive attitudes to learning and
using Spanish. Students may feel successful using
the Spanish they learned in Grade 5, but need the
challenge of new topics and new situations.
Interactions with partners and small groups are
more frequent. Pre-framed models continue to
help students express their ideas.
• Have students use pre-framed models to
role-play the use of a variety of greetings and
expressions of politeness. As an extension, create
dialogues based on the pre-framed models.
Separate the dialogue into individual sentences
(e.g., cut sentences into strips or write on
separate index cards). Have students in pairs
reconstruct one of the dialogues and present
it to the class.
• Ask students to complete a questionnaire related
to their preferences and interests. For example:
¿Qué te gusta más...?:
1. helado de chocolate o de fresa
2. nadar o jugar al fútbol
3. cantar o bailar
4. naranjas o manzanas

Respuesta:
___________
___________
___________
___________

As a follow-up, ask students to work in small
groups to create surveys or posters representing
their preferences and interests.
• Play ¡A pescar! Using index cards or slips of
paper, have each student create ten pairs of
illustrated and labelled vocabulary cards (or
the teacher can generate the cards). In pairs,
students combine and shuffle both decks,
drawing five cards each. Students take turns
asking their partner, for example, ¿Tienes una
bicicleta? The partner either hands over the card,
saying Sí, tengo una bicicleta, or says “¡A pescar!”
and the student who asked draws a card from
the deck. When a students gets a pair, he or she
can lay the two cards on the table. The game
continues until one player runs out of cards.
• Provide opportunities for students to follow and
lead routine classroom activities (e.g., calendar,
star of the week).
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GRADE 6 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
Assessment activities at this level should support
students as they develop comfort and confidence
in their emerging language skills. Students’
enjoyment of language learning is a continuing
priority. Students are expected to take risks and
personalize their experiences, attempting to use
previously learned structures. Assessment focuses
on students’ participation in speaking, listening,
and viewing activities. Students demonstrate their
learning orally and through visual representations.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• To assess students’ abilities in a role play, game,
or other oral interaction, look for evidence that
they are able to:
- use structures and vocabulary they have
practised
- reproduce or approximate pronunciation
of the more familiar words they use
- use appropriate intonation or emphasis
- smoothly say phrases they have practised,
pausing after phrases or groups of words
- recognize the difference between formal and
informal forms of address
• To assess students’ abilities in classroom oral
activities, such as surveys or card games, bring
the class together to talk about how effectively
they were able to use familiar structures and
vocabulary in a new situation:
- Which parts of the activity went well?
- Did they obtain the information they wanted?
- Which questions were most difficult to ask?
Why?
- How did students help each other get the
necessary information?
- What language strategies did they use to help
them understand?
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GRADE 6 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES

SUGGESTED INSTRUCTIONAL STRATEGIES

It is expected that students will:
• extract selected information from Spanishlanguage resources to complete meaningful
tasks
• express acquired information in oral and
visual forms

At this level, students’ ability to use Spanish is
minimal, but their ability to access information
in their own language and display it visually is
already quite developed. As students apply
strategies such as predicting, connecting, and
guessing from clues, they experience success
and develop confidence in working with
Spanish materials.
• Have students view several Spanish-language
advertisements or commercials aimed at children
(from TV, Internet, magazine, or video resources).
Ask them to note information about the names of
products, types of products, and whether they
would purchase these products or not. For each
commercial, ask students to identify Spanish
words or expressions they recognize. Then have
students create an ad or commercial for their
favourite product.
• Have students look at a selection of ageappropriate Spanish-language resources
(e.g., magazine articles, videos, the Internet).
Ask students in groups to select a topic (e.g.,
fashion, sports, music) and create and present
a visual display (e.g., chart, collage, poster,
brochure, mobile) based on the research.
• Have a Hispanic guest (or student) demonstrate
putting together a quesadilla. Provide students
with a task sheet on which the steps are written
in the incorrect order. Have students number the
steps in the correct order and match pictures of
the ingredients to their Spanish names. Students
can then make a quesadilla collage with the paper
ingredients and give a commentary.
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GRADE 6 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
Students at this level may not be able to provide
detailed explanations of the information they
acquire. Assessment focuses on their ability to
discover and use key ideas and overall impressions,
along with selected details. Assessment tasks should
allow students to represent their understanding
in a variety of ways that require minimal use
of language.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• When students collect information from
Spanish-language materials and commercials
and represent it visually or orally through ads
or collages or by classifying information, note
the extent to which they are able to:
- identify key topics
- recognize familiar vocabulary
- tolerate ambiguity and persevere with a
task even though they do not understand
the entire piece
- recognize the purpose or point of view
- include relevant and accurate details
- participate in the discussion
• As students work with age-appropriate resources
such as magazine articles, videos, the Internet,
or advertisements, note and encourage their
attempts to use cues and strategies to anticipate
and confirm meaning, such as:
- context (including purpose and form of
the material)
- visual cues and text features
- cognates
- knowledge about familiar words and patterns
to make inferences about new vocabulary
• To assess students’ understanding of key
information in a cooking demonstration, look
for their:
- recognition of vocabulary related to
ingredients, utensils, and cooking instructions
- reproduction of some Spanish vocabulary in
understandable form
- correct sequencing of steps in the cooking
process
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GRADE 6 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• respond to creative works from the Hispanic
world

SUGGESTED INSTRUCTIONAL STRATEGIES
By providing students with opportunities to
experience creative works, teachers can encourage
them to enjoy the language in all its forms.
Creative works at this level might include a
catchy song, rhyming poem, or big-book story.
Students’ comprehension of the work and their
responses to it will rely heavily on visual and
contextual support.
• Show students an animated video and have them
respond by recreating a favourite scene through
role play or large illustration.
• Over a period of time, have students view visual
works such as Hispanic paintings and photos
(originals, in books, from slides, or on the
Internet). For each piece, have students record
the artist and title of the work and provide a
personal comment in their Cuaderno de obras,
which they keep in their journal or portfolio.
• After students hear or view a simple story, have
them select an event, image, or character to
represent visually (e.g., in a drawing, collage, or
computer graphic). Have students present their
illustration, make three comments about it, and
respond to questions from their classmates.
• While students listen to a contemporary song,
have them find cognates and familiar words to
predict the possible content or theme of the song.
Point out key words to assist understanding of
general meaning. Student groups can choreograph
a dance to accompany the song, mime the
meaning as the song plays, or lip-sync with it.
• Read a picture storybook (e.g., Marcelino pan y
vino) or simple poem to the class. Have students
listen for familiar vocabulary and derive meaning
from the visual and contextual clues. Students
can demonstrate their comprehension by
recounting the story in English.
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GRADE 6 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
Students demonstrate their interest and
engagement in creative works through their
participation, enthusiasm, and attentiveness. As
they explore an increasing variety of genres, they
begin to make generalizations about what they see
and hear, and connect their experiences of Hispanic
creative works with those of other countries.

RECOMMENDED LEARNING RESOURCES
There are no recommended learning resources
for this organizer at the present time.

• In role-play activities, look for evidence that
students:
- participate willingly
- convey meaning
- use familiar and appropriate vocabulary and
phrases
- interpret the scenes correctly
• After students view visual works, consider the
extent to which they:
- participate in the class and group process
- recognize key themes
- offer personal responses
- correctly identify artists and titles
• When students present their illustrations and
respond to questions, look for:
- interest and engagement in the task
- personal connection to the image selected
- attempts to engage others in the selected scene,
character, or idea
• When students perform their interpretation of a
song, look for evidence that they:
- participate willingly
- understand the content
- try to interpret the mood of the song
• To assess students’ comprehension as they are
retelling a story, look for evidence that they:
- understand the story
- recognize cognates
- use visual aids to derive meaning
- are willing to offer personal responses
- are beginning to make generalizations
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GRADE 6 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES

SUGGESTED INSTRUCTIONAL STRATEGIES

It is expected that students will:
• identify selected characteristics of various
Hispanic cultures
• identify elements of Hispanic cultures that
are similar to or different from their own

Because students at this grade level will be asked
to share aspects of their cultural backgrounds, it is
important to establish an atmosphere of trust in the
classroom. When discussing similarities and
differences, avoid stereotyping. Instead, emphasize
the ways in which diversity enriches the classroom
experience and brings life to the study of Spanish.
• Ask students to brainstorm a list of special events
celebrated by their families. Have each student
choose an important family celebration and
create a poster representing it. Students can then
present their celebrations to the class, using their
posters as prompts, and the class can complete a
Celebrations of Our Class chart. Headings might
include nombre, una ocasión especial, fecha, and
cosas interesantes. Students can discuss similarities
between the celebrations presented and those of
the Hispanic world.
• Provide students with Internet sites where
recipes of Hispanic dishes are written in both
English and Spanish. Students can try out their
favourite Spanish recipe, using the English
version as a reference when necessary.
• Set up an ongoing letter or e-mail exchange
with a Hispanic school. Have students ask the
corresponding class to respond throughout the
year to group surveys to determine preferences
in sports, music, food, video games, and other
interests. Collect or read letters before they
are sent.
• Introduce students to Mexican flea markets (los
tianguis). Then set up a Mexican tianguis in your
classroom. Have students select real or simulated
objects to sell, write descriptions of them, and
price them. Change prices to Mexican pesos and
provide students with imitation Mexican money.
Encourage students to bargain for objects in
Spanish. If possible, visit a local flea market
and compare it to the Mexican tianguis.
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GRADE 6 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
As students talk and write about their own cultural
experiences and engage in classroom cultural
activities, they reveal the extent of their openness
and interest through their participation and the
questions they ask. Students’ attitudes play a key
role in their development of cultural understanding.

RECOMMENDED LEARNING RESOURCES
There are no recommended learning resources
for this organizer at the present time.

• As students present their special events or
celebrations, look for evidence that they:
- include all required information
- show interest in the celebrations of various
cultures
- have researched the topic
- use visual prompts
• As students research recipes and then create a
Hispanic dish, look for evidence that they:
- attempt to use the Spanish version of the
recipe as much as possible
- recognize specific Hispanic ingredients
- are willing to try new dishes and experiment
with food
• As students discuss cultural events and customs,
observe and note evidence of their interest and
understanding. For example, note the extent to
which students:
- ask questions of each other
- volunteer information about their own families
and communities
- speculate about reasons for particular customs
or behaviours
- offer to find out the answers to questions
- volunteer information they have discovered
about other cultures
• As students exchange letters, look for evidence
that they:
- identify preferences that are similar to and
different from their own
- provide requested information
- complete the task
• As students take part in the flea market activity,
look for evidence of:
- active participation
- understanding of the cultural concept of
bargaining
- ability to express costs in pesos
- cooperation with others
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GRADE 7 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• ask for and give simple information
• exchange information about themselves
• recognize and use formal and informal forms
of address
• share information about activities and
interests
• participate in classroom activities
• begin to derive meaning in new language
situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
At this level, students are working with
memorized language and can begin to connect
ideas to form complete messages or short
interactions. They use writing for reference
purposes and to develop their language skills,
although accuracy of written expression is not
formally assessed in Grade 7.
• Pin a card with the picture or name of a famous
person, cartoon figure, or other character on the
back of each student. Have students ask each
other questions in order to determine the name
of the person on their card. For example: ¿Soy un
hombre o una mujer? ¿Cuántos años tengo? ¿Soy
viejo o jóven?
• Ask students in pairs to role-play making
arrangements for meetings with friends. Have
partners ask each other questions to elicit
information regarding times, places, and dates,
using the following patterns:
¿Cuándo _____________ ?
¿A qué hora _____________ ?
¿Dónde _____________ ?
As an extension, students can work in pairs to
create invitations to a Spanish fiesta or other
special event including the information practised
in the role play. Ask students to use the appropriate
form of address depending on whom the
invitation is for.
• Using a map of the school, a Hispanic town, or a
city centre, place map flags or stickers to identify
important areas on the map (e.g., el gimnasio,
la oficina, el baño, el mercado, el metro, la panadería,
el banco). Have students take turns being the tour
guide giving directions to get from one point to
another.
• Encourage students to keep an ongoing record of
useful phrases and survival expressions such as:
- ¿Puedo ir al baño?
- ¿Puedo prestar un lápiz?
- Yo no comprendo.
- Repite por favor.
Have students record everyday phrases on cue
cards and attach them with a clip ring. They can
easily add cue cards throughout the year as they
acquire more vocabulary and expressions.

GRADE 7 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
At this level, students begin to engage in more
complex interactions that build on the frequently
used expressions and language they have acquired.
When assessing student development, consider
both the extent of their participation and their level
of comprehension and understanding.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• As students try to determine the names on the
cards, note the extent to which they:
- participate in the activity
- formulate questions
- respond to questions
- take risks to speak Spanish
- experiment with new vocabulary and
structures
- approximate Spanish pronunciation
- support and encourage each other to complete
messages
• Observe role-playing activities for evidence that
students are increasingly able to:
- make themselves understood in Spanish
- use learned patterns and vocabulary
- take risks to add details or use unfamiliar
language
- use strategies such as non-verbal
communication and visual props to support
their messages
- recognize and respond to familiar words and
patterns
• At the end of each class, have students use
checklists to rate their performance on aspects
of their daily oral communication. Items might
include:
- I volunteered questions and information.
- I practised new vocabulary and patterns.
- I spoke only in Spanish.
- I tried to correct my own mistakes.
- I supported and encouraged others.
• When students keep a record of useful phrases
and survival expressions, review the list for
evidence that they:
- add to the list
- refer to the list when required
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GRADE 7 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• extract and retrieve selected information from
Spanish-language resources to complete
meaningful tasks
• express acquired information in oral, visual,
and simple written forms

SUGGESTED INSTRUCTIONAL STRATEGIES
By now, many students are ready to use ageappropriate materials to acquire more detailed
and specific information. With their growing
communicative skills, they begin to transfer and
substitute language in the resources to suit their
own purposes. Their growing Spanish listening
skills permit them to recognize known vocabulary
in its written form and attempt to pronounce
unfamiliar words that follow regular spelling
patterns. The use of a Spanish-English dictionary
or a glossary helps students explore written material
more independently and in greater depth.
• Provide students with Spanish-language bus,
train, or airplane schedules or have them find
one on the Internet. Have students role-play
being a traveller or a ticket agent and have the
travellers plan a single destination journey. Give
the ticket agents a schedule that includes the
various prices. After the travellers communicate
their travel plans to the ticket agents, have the
ticket agents refer to the schedules and inform
the travellers of their fares.
• Have students select an article from a Spanish
youth magazine such as ¿Que tál? and identify
at least five facts. Students use the information
they have retrieved from the article to prepare
and present a newscast to the class. They can
use props (microphone, picture from magazine,
blazer) to make their presentation more realistic
and fun. Students might start their newscasts by
saying En las noticias de las ocho....
• Invite students on a Web Quest. Provide them
with addresses to Spanish-language web sites
or with a list of key words to find answers to
specific questions. Have students report their
results orally or in writing.
• Invite a high school Spanish student to class to
give a short presentation about high school life.
Have students ask questions in Spanish. Students
can then prepare a list of the three things they
most look forward to.

30 • SPANISH 5 TO 12

GRADE 7 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
While many of the information tasks at this level
continue to rely on visual representations, students
should also be expected to use some basic, wellpractised Spanish vocabulary and language
structures. Linguistic requirements should be
simple and require only a minimum of transfer
or adaptation of patterns. Assessment for this
organizer continues to emphasize the extent to
which students successfully find and use the
information required to complete specific tasks.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡Buen viaje!

• As students role-play a scene at a bus or train
station, assess them for:
- clear communication
- direct reference to details provided in the
original source
- appropriate vocabulary and language
structures
- supportive interaction
• When students represent or report on information
they have acquired, note the extent to which they
are able to:
- identify and recount the key ideas or
impressions
- include relevant and accurate detail
- reproduce some of the Spanish words and
patterns in an understandable form
- organize and sequence their information
appropriately (e.g., when giving instructions)
• When students are working on assigned tasks,
use a class list to note observations about the
extent to which they:
- approach tasks with confidence
- persevere—try different approaches or
strategies when having difficulty
- tolerate ambiguity—use the information they
understand without being frustrated by gaps in
their knowledge
• To assess students’ ability to access information
on the Internet, note how they:
- access a variety of electronic sources (Spanish
web sites and search engines)
- download appropriate data
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GRADE 7 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• respond to creative works from the Hispanic
world

SUGGESTED INSTRUCTIONAL STRATEGIES
Students at this level can recognize familiar
language in creative works and can sometimes
use their growing range of strategies to make
educated guesses at the meaning of new
expressions. Given the opportunity to make
choices, they will respond to creative works
in personal ways, for example, by designing a
magazine cover or creating a captioned cartoon.
• Present students with examples of crafts from
various Hispanic countries. Have them choose
one craft to make and present in a class art
show (e.g., piñatas, ojos de dios, máscaras), giving
background information and explaining how
the object relates to the culture.
• Have students view a Grade 7-level Spanish
video. After the video, ask students to work in
groups to create posters depicting the content.
Posters can be displayed around the room.
• Have students listen to songs in Spanish. As they
listen and follow lyric sheets, ask them to note
repeated phrases, words, or rhythms. Groups
can then practise lip-sync routines which they
present to the class.
• Invite students to view examples of stelae
(carved Mayan stone pillars commemorating
important people and events in Mayan history).
Then have them create their own stelae. Each
stelae should depict at least four important
events in the student’s life (e.g., a special
birthday), using Mayan-style designs, symbols,
and pictures. Have students share their stelae
with a partner and explain what it represents
or symbolizes. As an extension, suggest
that students compare Mayan stelae with
First Nations totem poles (e.g., similarities,
differences, materials used, decorative
styles, symbolism).
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GRADE 7 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
As students develop their knowledge of and
facility with Spanish, they are able to experience
and respond to an increasing range of creative
works, including those they seek out themselves.
Assessment information most often comes from
observing students’ participation and engagement,
and reviewing their responses and reflections.

RECOMMENDED LEARNING RESOURCES
There are no recommended learning resources
for this organizer at the present time.

• When evaluating students’ craft presentations,
look for evidence of their:
- inclusion of relevant and creative detail
- willingness to engage in the task
- willingness to take risks in presenting to
the class
- ability to give background information
- cultural understanding
• As students work in groups to create posters
depicting the content of the video, look for
evidence that they:
- are willing to engage in the task
- convey the theme or plot of the video
- demonstrate effort
• As students listen to and lip-sync songs, look
for evidence that they:
- respond to the meaning as well as the sounds
and rhythms
- make connections with other music they
have heard
- are open and willing to engage in new
experiences
• Before students make their own stelae, work
with them to develop criteria such as:
- includes required information (four events
with dates)
- presents symbols (glyphs) for important events
- writes dates in Mayan number system
- shows attention to detail of the Mayan samples
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GRADE 7 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES

SUGGESTED INSTRUCTIONAL STRATEGIES

It is expected that students will:
• identify and compare selected characteristics
of various Hispanic cultures
• compare the daily lives of young people in
various Hispanic communities to their own

Students should have opportunities in class to
explore aspects of their family and community
traditions in order to see the similarities that exist
beneath surface differences. Students will also
continue to explore and experience, where
possible, aspects of the Hispanic world.
• On a monthly basis, assign students in groups
to take turns maintaining a classroom bulletin
board that focuses on the Hispanic world.
Suggest that groups display newspaper and
magazine articles they collect from home, the
Internet, or other sources. At the end of each
month, have the assigned group present a
synopsis of the posted items.
• Have students exchange e-mail or letters with
elementary students in a Hispanic country.
Students can write in English and/or Spanish.
Encourage students to ask about topics such as
food, clothing, pastimes, and school schedules.
After they exchange letters, have students
prepare a short presentation to the class
comparing the life of their new amigos or
amigas with their own.
• Have students find out about the cuisine in
a Hispanic country. Students then choose a
restaurant name and create a menu including
the specialties of that region. Students can also
prepare a shopping list of the specific Hispanic
ingredients that would be necessary to create
each dish. As an extension, have students roleplay a scene at a Hispanic restaurant and order
from the menus they have created.
• Show students a video or video clip that takes
place in a Hispanic country and shows both
traditional and contemporary cultures.
Afterward, ask students to discuss what they
observed in the video and, if possible, compare
similarities and differences to their own culture.
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GRADE 7 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
Students demonstrate their understanding of
cultural context through their participation in and
response to a variety of activities. At this level,
students should demonstrate a growing awareness
of Hispanic cultures.

RECOMMENDED LEARNING RESOURCES
There are no recommended learning resources
for this organizer at the present time.

• Establish expectations and criteria for bulletin
board displays and synopses through discussion
with students. Criteria might include:
- information comes from a variety of resources,
including the Internet
- display is logically organized
- display includes a variety of topics and
Hispanic cultures
- synopses are accurate, focus on key events,
and include interesting details to engage
students’ interest
• As students reflect and report on their key/
penpal presentations, look for evidence that they:
- identify daily activities or routines
- include relevant details about what they
discover
- notice key similarities and differences about
the two cultures
- represent information in a clear and organized
fashion
• When students prepare a menu and grocery list,
look for evidence that they include:
- a variety of dishes
- the name for each dish or ingredient
- the appropriate heading in the menu (e.g.,
bebidas, postres, plato principal)
• When students make comparisons between their
own culture and Hispanic cultures, look for
evidence that they:
- demonstrate sensitivity to and respect for
cultural differences
- recognize patterns and attempt explanations,
but avoid stereotyping and overgeneralizing
- distinguish between contemporary and
traditional characteristics
- notice similarities to and differences from
other cultures
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GRADE 8 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• ask for and give information, permission,
and clarification
• seek information about activities and interests
• participate in familiar activities (real or
simulated)
• recognize events as past, present, or future
• derive meaning in new language situations

SUGGESTED INSTRUCTIONAL STRATEGIES
Grade 8 students use Spanish as a tool for
communicating about everyday topics they enjoy
talking about, such as themselves, their friends,
and favourite activities. In order for students to
experience success, they must have a safe
environment for language risk-taking and
multiple opportunities to practise and develop
the language in new and interesting contexts and
in different groupings—pairs, small and large
groups, and individually.
• In groups (or as a class) have students create a
game show with real or imaginary contestants.
This show should use simple questions and
answers. Students can bring in objects from
home or cut out pictures of objects from
magazines. Contestants must ask the game show
host information about the objects before they
guess the price. Imaginary prizes and theme
music could add to the atmosphere.
• Have students bring objects to class that are
representative of their interests and hobbies. In
small groups, have them explain why the objects
are important. After students have finished, ask
the class to remember who brought each object.
profesor: ¿Quién llevó la pelota?
estudiante: nombre objeto
1. María
la pelota
2. Miguel el osito de peluche
• Suggest that students work in pairs to role-play
telephone conversations in which they plan
weekend activities. Partners should find
activities both students would enjoy. Plans can
include where they will go, who will go with
them, when they will leave, and what they will
take along.
• Provide students with pictures of a city centre in
a Hispanic country, and discuss the characteristics.
Have students convert the class into a city centre
with pictures and posters of store fronts and
other buildings. Have students role-play being
both tourists and residents. This activity could
also lend itself to asking and giving simple
directions (e.g., ¿Dónde está el banco? Está al
lado de la panadería.)
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GRADE 8 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
In Grade 8, writing is added to the group of
skills assessed. Writing is the easiest form of
communication to assess because it can be
collected and analysed; however, it should not
be overemphasized at the expense of oral skills.
As students develop oral and written skills, errors
are a natural and predictable part of language
development, and provide valuable information
to both learner and teacher. When students
understand the role of errors, they are able to make
confident decisions about when to take risks, and
when to edit carefully for accuracy.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1 A
• Realidades 1

• Use a class list to record observations of students’
oral interactions as they engage in class and
small-group tasks. Observing three to four
students per period during oral activities will
provide useful information for ongoing oral
assessment. Alert students to the specific criteria
or features that will be recorded. Possible criteria
include noting the extent to which students:
- volunteer useful questions and information
- use and practise recently acquired vocabulary
or structures
- make their messages understandable and
appropriate
- support meaning with gestures, intonation,
and body language
- persevere in Spanish when they cannot
understand or be understood at first (e.g.,
repeating, rephrasing, attempting to selfcorrect, using gestures)
- take risks to include interesting information
or language
- support and encourage other students when
they speak in and listen to Spanish
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GRADE 8 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• extract, retrieve, and process selected
information from Spanish-language resources
to complete meaningful tasks
• express acquired information in oral, visual,
and written forms

SUGGESTED INSTRUCTIONAL STRATEGIES
Students at this level are generally interested in
acquiring information about things when there is
a meaningful reason for doing so. It is important
to select interesting, age-appropriate Spanishlanguage materials and keep the tasks fairly
simple. Students need to acquire only the
information required to complete the task
successfully. The format and context of the
information should be familiar to them
(e.g., teen magazine survey, newspaper or
television ad, penpal letter, e-mail, web site).
• Give students a Spanish-language map. Have
them choose a point of interest, then write a note
giving directions to the destination. Students
select partners, exchange notes, and follow the
directions to reach the appropriate destination.
• Show students a Spanish movie. Have them
note key information about characters, plot, and
setting. Using this information, partners roleplay being movie critics, describing the movie
and offering their critique of it. Students can also
prepare posters as backdrops for their “show.”
• Have students listen to or view sports
highlights (TV/radio) in Spanish and identify
key information. Have them create illustrations
of the key players, the score, and expressions
used by players, fans, and commentators.
• Invite students to research a Hispanic pop singer
of their choice. Have them note the singer’s
name, birthday, nationality, song titles, and other
interesting information. Students can pretend to
be hosts at a Grammy award show and present
their artist, along with a music clip, to the class.
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GRADE 8 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
In a communicative-experiential approach to
language learning, students acquire and use
information to complete realistic tasks. The
purpose or task dictates what information is
needed; students demonstrate their skills and
strategies by how they use and present the
information to complete the task. Assessment
of these skills usually occurs in the context of
an integrated communication task, where teachers
assess several curriculum organizers at the
same time.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

• To assess students’ comprehension of directions,
note the extent to which they:
- offer complete, detailed information
- use information that is accurate and
appropriate
- incorporate useful vocabulary, expressions,
and language structures
- are able to follow the directions presented
in the note
• When looking at students’ posters, look for
evidence that the information is:
- accurate and complete
- displayed clearly and in a logical fashion
• Work with students to develop criteria for
assessing their work with audio or video
resources. For example, they might be expected
to recognize and convey:
- topics or purposes
- overall moods or feelings of actors or
commentators (e.g., neutral, disappointed,
excited)
- names of some of the people involved
- locations
- key events or information
- outcomes or conclusions
- some new vocabulary they want to learn
• As students present their Grammy artist, look
for evidence that they:
- use a variety of research sources
- note appropriate biographical information
- present information in understandable Spanish
- take risks with language use
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GRADE 8 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• respond to authentic creative works from
the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
At this age, students develop a strong interest
in popular culture in the form of music videos,
popular music, and films. They benefit from
opportunities to experience works by Hispanic
artists and actors (perhaps in video clips or on
web sites). They enjoy using their growing
language skills in activities that involve personal
choice, such as selecting and discussing their
favourites with classmates.
• Have students listen to a Hispanic song or view
a video, then create CD covers or video cases to
promote it.
• Have students listen to a song, follow the lyrics,
and note cognates and familiar words. Together
have them try to predict the meaning and
respond to the song by writing and illustrating
their favourite lines or verses.
• Have students examine Hispanic fashion
magazines and create collages with captions to
represent Spanish fashion. They can also present
a fashion show with a simple commentary.
• With the screen darkened, present a short
Spanish-language video or scene from a video.
Have students in groups listen for words they
recognize, characters presented, and action that
may be occurring. After groups pool their
findings, show the video to confirm predictions
and clarify meaning.
• Have students keep a section of their notebooks
or journals/portfolios for responding to creative
works. They might keep logs where they record
and comment on experiences with Hispanic
creative works. Alternatively, they might write
summary reviews or reflections looking back
over the creative works they have encountered
during a term or semester, identifying those that
have had the greatest impact or most closely
reflect experiences they have had in English or
other languages. They may also want to describe
the ways in which their responses or ideas
have changed.
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GRADE 8 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
Encourage students to choose from a variety of
ways to respond to a creative work and say why
they responded that way. Assessment at this level
should reflect students’ emerging ability to use
Spanish to express their thoughts, feelings, and
reactions to creative works.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

• As students create CD covers or video cases,
note the extent to which they:
- reflect their personal response
- convey the visual image clearly
- attempt to appeal to an audience
- offer complete, detailed information
- incorporate familiar and practised expressions,
language structures, and vocabulary
- model aspects of Spanish language from CDs
or videos
• When students view videos, listen to music, and
read magazines, assess their personal response
by looking for evidence that they are:
- open and willing to engage in the task
- committed to their work
- able to formulate personal responses using
Spanish
- willing to take risks in their responses and
predictions
Each task will also have its own specific criteria.
• When checking students’ logs or portfolios, look
for evidence that they:
- offer a personal response to works
- reflect on ways their ideas may have changed
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GRADE 8 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• compare and contrast characteristics of
various Hispanic cultures
• discuss the activities and interests of young
people in Hispanic communities
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SUGGESTED INSTRUCTIONAL STRATEGIES
By exploring the similarities and differences
in activities and interests that exist in Hispanic
cultures, students increase their understanding
of their own culture.
• Divide the class into group A and group B. Have
each group learn a game played in the Hispanic
world (e.g., cartas, dados, dóminos). Then form
smaller groups with two people from group A
and two from group B. Have students in the
smaller groups teach one another the games they
have learned, using as many Spanish expressions
as possible (e.g., A tí te toca; Tira los dados.) Have
the students compare and contrast the Hispanic
games to games they have played at school or
at home.
• Have students in small groups research
food specialties of Hispanic regions such as
Mexico - mole or tamales, Spain - tortilla or paella,
El Salvador - papuche, or Venezuela - arepas.
Have students prepare one-page reports about
the food they researched, including country of
origin, climate, ingredients, procedure, and
occasion or time of day food is eaten. They
then present their reports to the class. When
all reports have been presented, have the class
discuss comparisons and contrasts between the
foods. As an extension, students can choose
several recipes to prepare and sample. Afterwards,
students could compare the Hispanic dishes to
food they eat at home.
• Have students find examples of what Hispanic
youth do in their spare time and compare these
activities with what they like to do. Students can
present skits or play charades showing the
activities of Hispanic youth.

GRADE 8 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
At this level, students are encouraged to use
Spanish in cultural activities; however, assessment
of this organizer focuses on cultural outcomes and
not on students’ facility with oral or written language.
• When students teach each other games they have
learned, encourage them to use Spanish as much
as possible. Establish criteria for group feedback,
such as:
- demonstration is clear and easy to follow
- language associated with the activity is used
accurately
- comparisons to familiar games or activities
help to develop understanding
- demonstration was successful; the other
students learned the game
• To assess students’ oral and written reports on
Hispanic cuisine, look for evidence that they:
- use accurate, appropriate, and complete
information
- show an interest in similarities and differences
among Hispanic cuisines
- attempt to appeal to an audience
- incorporate necessary vocabulary and
expressions
• As students present information about pastimes
of Hispanic youth, look for evidence that they:
- present accurate and detailed information
- include interesting details
- are developing increased understanding of
and insight into the lives of Hispanic youth
- compare aspects of their own communities
and cultures
• When students take part in situations such as
skits, note whether they:
- understand cultural elements
- exhibit an interest in cultural differences
- are open and willing to engage in the task

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1
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GRADE 9 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• ask for and give assistance and detailed
information
• share opinions and preferences, giving
reasons
• describe and exchange information about
activities, people, places, and things
• communicate in present and future
• participate in selected meaningful, real-life
situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
Students at this level need continued support
to develop the range of language necessary to
communicate with each other. The focus of
learning is to convey and understand meaning
for practical purposes in situations that are relevant
to Grade 9 students, such as ordering a meal or
buying a gift.
• Have students in pairs role-play a situation in
which they are packing for a trip to a Hispanic
country. Students find out what the weather
will be like and prepare a list of clothing and
accessories to take. Students can use the list
to generate questions, for example, ¿Llevas
_______en la maleta? The partner should
respond negatively or affirmatively in
complete sentences.
• Have students in groups of four create a photo
album about the life of a fictitious person or
someone they know. Have them find photographs
or draw illustrations, then make captions for
each event, including a brief description of the
event, date, and age of the person at that time.
The photo album should cover a 10-year span
with at least 20 events.
• Have students create a comic strip that depicts
where a character is going, for example, al
auditorio, a la biblioteca, al parque, al centro
comercial. Have students say what happens to the
character during the adventure and describe how
the character feels. Encourage students to write a
funny or surprise ending to their story and use at
least five frames.
• Have students in groups of three plan the next
summer or winter Olympic games. Have them
schedule different sports throughout each day,
naming the countries that are participating in
each event. Groups then present one day of
events to the class. Students can say which
country they believe will win each event.
• Have students create a conversation in which
they plan to meet at the park. They must decide
what time to meet and what they plan to do
while they are there. Ask students to sequence
the events using primero, después, and por fin.

GRADE 9 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
In Grade 9, assessment continues to focus on
communication of meaning, with an increasing
focus on student interaction. Some of the activities
assessed involve spontaneous communication,
where the focus is on students’ strategies for
expressing and understanding meaning. When
students have had opportunities to practise and
receive feedback before making presentations,
more attention can be paid to accuracy than in
their spontaneous interactions.
• When students are engaged in role plays,
note the extent to which they:
- remain actively engaged in the interaction
- use appropriate vocabulary related to
the theme
- communicate in complete sentences
- attempt to use approximate pronunciation
and intonation
- attempt to support each other
• When students present a dialogue or
conversation they have practised, look for
evidence that they:
- are easily understood by their peers
- comprehend what is being said
- use correct language and structure
- use a variety of vocabulary and expressions
- attempt to pronounce words accurately
- sustain interaction with little or no hesitation
- are able to ask for help in Spanish
• When evaluating photo albums or comic strips,
look for evidence that students:
- are willing to explore meaning
- use appropriate vocabulary
- include a variety of images that are visually
engaging
• When evaluating a group project or presentation,
look for evidence that students:
- focus their attention on the task
- are willing to share their ideas and support the
ideas of others
- contribute to the activity or presentation
- ask for feedback and help others when the
need arises
- show initiative and demonstrate leadership

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A and 1 B
• Realidades 1

Video
• ¡En español! 1 Video Program
• ¿Eres tú, María?
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GRADE 9 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• extract, retrieve, and process information
from Spanish-language resources to complete
meaningful tasks
• explain acquired information in oral, visual,
and written forms
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SUGGESTED INSTRUCTIONAL STRATEGIES
At this level, students will be motivated to acquire
information from authentic materials when the
purpose is practical and relevant to their age, such
as meeting a friend at a bus depot or choosing a
fast-food restaurant.
• Have students choose articles from Spanishlanguage teen magazines and generate four
questions about the most interesting facts.
Distribute the articles in segments and the
accompanying questions. Have students in
pairs match the paragraph to the appropriate
student-generated questions.
• After students examine several classified
advertisements in Spanish, have them create a
classified section for their classroom bulletin
board. Students both prepare and role-play
responding to advertisements. When responding
to the ads, students should make appropriate
inquiries, asking for details about the objects for
sale, and when and where they can be viewed.
• Have students look over a selection of school
agenda books, then brainstorm ideas for creating
their own Spanish-version class agenda book.
Contents can include information about
holidays, important school events such as
picture day, dances, and sports days, course
descriptions, school rules, school clubs, student
council, and any other school information they
wish to include. Have students form groups to
work on the various categories. Students can
create the agenda book using computergenerated material.
• Invite students to find several Spanish-language
advertisements for movies and have them roleplay planning to attend one. Their choices
should reflect the information acquired from the
advertisements (e.g., movie title, location, time,
actors, critics’ ratings). Encourage students to
refer to their favourite genres (e.g., la comedia, la
aventura, el horror, la acción, el misterio, el drama).

GRADE 9 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
Students at this level show evidence of their
language skills and strategies in the way they
approach and work with the materials, as well
as the way they represent the information they
acquire. Frequent opportunities to choose their
own tasks will increase student interest.
• When students read articles from Spanishlanguage youth magazines, note the extent
to which they:
- are able to read for global understanding
- identify main ideas
- rely on prior learning to derive meaning
- use correct structures when writing questions
- choose questions that highlight the main ideas
- use a range of open-ended questions
• When students prepare and respond to classified
ads, note whether or not they:
- use the appropriate format
- write clearly in simple Spanish
- refer to information in the ads during
their “calls”
- interact in Spanish to complete the task
• Work with students to develop assessment
for their agenda books. Criteria could include:
- uses language and structure accurately
- attempts to model agenda book format and
includes appropriate information
- provides relevant and creative details
- works well with others and shows respect
for others’ ideas
• When students work with materials such as
movie advertisements, look for evidence that
they are able to:
- locate familiar words
- use the context to support inferences about
the information
- predict meaning by interpreting graphics
and pictures
- focus on finding the key information needed
- notice and use advertising patterns and
vocabulary

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A and 1 B
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
• ¿Eres tú, María?
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GRADE 9 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• reflect on and respond to authentic creative
works from the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
The range of creative works that students can
experience will increase greatly when schools keep
up-to-date collections of audio CDs, videos, and
CD-ROMs. Directing students to current Internet
sites will also encourage and sustain their interest
in creative works.
• Have students in small groups listen to a variety
of genres of Hispanic music. Have them group
the songs into different categories (e.g., samba,
flamenco), explaining their reasoning. Students
can also indicate:
- images that come to mind
- familiar words
- what audience the music would appeal to
- where they would hear the music
• Have students search the Internet for museums
in a Hispanic city and look at several current
exhibits. Then invite them to select a museum
and imagine they are the curator of an upcoming
exhibit. Ask them to choose five works they
would display, and have them compose an
ad or poster for the exhibition.
• Introduce students to the work of a Hispanic
artist, using photographs or slides. Encourage
them to discuss the characteristics of the artist’s
work through guided questioning. Students
can respond to the work by emulating the
artist’s style.
• Invite students to read simple myths or legends
from the Hispanic world and present them
through media of their choice (e.g., skits,
puppet shows).
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GRADE 9 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
At this level, students are able to experience and
respond to an increasing range of creative works,
including music and other works from popular
culture designed for their age group. Students reveal
their development in the choices they make and in
their efforts to find and share creative works, as well
as in their oral, visual, and written responses.
• When students discuss Hispanic music, look for
evidence that they are:
- willing to go to some effort to consider works
or experiences not presented in class
- making connections between other experiences
and preferences and their responses to the
works they are presenting
- able to present reasons and details to support
their views or preferences
- willing to take risks to use new vocabulary,
structures, or formats
• To assess the exhibition ad or poster, look for
evidence that students:
- demonstrate an appreciation of the variety of
Hispanic art
- present accurate, appropriate, and complete
information
- attempt to appeal to an audience
- incorporate necessary vocabulary, language
structures, and expressions
• Collaboratively develop assessment criteria before
students emulate an artist’s style. For example:
- understands characteristics of the artist’s style
- is sensitive to the cultural elements in the
artist’s work
- interprets the ideas, themes, and feelings of the
original works
• Collaboratively develop criteria for students’
presentations of myths or legends. For example:
- develops a clear feeling, theme, or message that
is consistent with the original
- sequences events to create a coherent story
- reflects key features or qualities of the characters
- incorporates appropriate conventions and
traditions
- uses interesting and unusual details to create a
unique perspective or interpretation that
engages the audience

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A and 1 B
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
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GRADE 9 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• demonstrate an awareness of contemporary
and traditional aspects of Hispanic cultures
• identify and describe similarities and
differences between their own customs and
those of Hispanic cultures
• describe ways in which the Spanish
language has influenced other languages
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SUGGESTED INSTRUCTIONAL STRATEGIES
With students’ deepening understanding of
Hispanic culture, they are motivated to continue
their language learning and add new perspectives
to their views of the world.
• Have students compare and contrast how people
celebrate birthdays in Hispanic countries and
in North America, with an emphasis on the
quinceañera. Students should focus on food,
setting, attire, guests, music, and dance.
• Ask students to examine Spanish-language
resources such as video excerpts, web sites,
advertisements, schedules, menus, recipes, and
brochures of Hispanic regions around the world.
Have them identify cultural elements such as
body language, greetings and leave-taking,
fashion, settings and surroundings, routines,
and prices. In groups, students then pool their
results, presenting them to the class using oral,
visual, or multimedia methods.
• Invite students to assume fictitious Hispanic
identities from various countries of origin,
including countries in Central or South America.
Have them make oral presentations to the class
based on the characters they assume. The
teacher or students can provide prompts to
elicit information such as nationality, family life,
profession, and age. After their presentations,
have students submit written reports on the
countries they chose. Finally, when all the
presentations have been given, have students
choose the countries they would most like
to visit, giving reasons for their choices.
• Have students brainstorm lists of Spanish
words or phrases commonly used in English
(e.g., quesadilla, piñata, poncho) and English words
commonly used in Spanish. These words or
phrases may be found in authentic materials read
or heard in class, or outside of class, such as in
sports broadcasts. Encourage students to add
words or phrases to the list on an ongoing basis.
To follow up, have students write a paragraph,
poem, or dialogue with a partner, using as many
words from their lists as possible.

GRADE 9 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
As students talk and write about their developing
knowledge of Hispanic cultures, look for evidence
of openness to and an interest in diversity, as
well as increasing knowledge of linguistic and
cultural comparisons.
• When students compare and contrast birthday
celebrations, look for evidence that they are:
- willing to go to some effort to research
birthday traditions
- making connections between their own
traditions and Hispanic traditions
- able to present accurate and detailed
information
- willing to take risks to use new vocabulary
and language structures
- interested in the information presented
by classmates
• Work with students to develop criteria for their
presentation on Hispanic identities. For example,
they might be expected to demonstrate:
- awareness and use of a variety of current
resources, such as web sites, library sources,
and people in the community
- detailed knowledge about some key traditional
and contemporary cultural characteristics
- sensitivity to the lives and customs of the
inhabitants of their chosen country
- awareness of some of the behaviours, attitudes,
values, or customs that are common to many
Hispanic cultures
- respect for diversity and differences in customs
• Review students’ lists of words that are
commonly used in both languages. Look for
evidence that students are able to draw
conclusions and make generalizations about:
- the language in which each word originated
- what factors contribute to the use of loan words

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A and 1 B
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
• ¿Eres tú, María?

SPANISH 5 TO 12 • 51

GRADE 10 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• make suggestions about everyday activities
• communicate needs, desires, and emotions,
giving reasons
• describe events and experiences
• communicate in past, present, and future
• participate in a variety of meaningful,
real-life situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
Students at this level display a growing ability to
take risks with language and should be encouraged
to do so. Communicating meaning is still the
central focus of this organizer. While emphasis
remains on the practical and everyday use of
language, students’ descriptive abilities include
linking and sequencing of narrative.
• In pairs, have students practise a telephone
conversation. Have one student call the other
with an invitation to do something, such as go to
a movie or play soccer. The second student must
decline the invitation and give two reasons for
not being able to go. Students then switch roles.
As an extension, have students write a note to a
friend cancelling a prior engagement because of
illness. Students should explain what they did
that caused them to become ill (e.g., Anoche salí
sin mi abrigo, y ahora tengo gripa).
• In small groups, ask students to share
information related to a memorable event or
experience (e.g., vacation, special celebration,
weekend activity). Students should include
information about where and when the event
took place and why it was memorable. Have
other students ask questions about the event
or the experience.
• Have students in pairs create a menu for a
restaurant in the tourist area of a Spanishspeaking town. Before creating the menu,
students should describe the location of the
restaurant, type of restaurant, and theme or
decor. The menu should reflect the type of
restaurant and feature a wide variety of
authentic foods and beverages.
• Ask students to role-play switching identities
with their parents for a day. Have them give
their parents a list of chores to complete before
the end of the day (e.g., Haz la cama, lava los
platos, saca la basura, pasa la aspiradora).

GRADE 10 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
Students are increasingly able to engage in
spontaneous interactions and presentations using
vocabulary and structures they have memorized.
The focus of assessment continues to be whether
or not students are able to understand and convey
meaningful messages. Where students have had
opportunities to use resources, practise, receive
feedback, and make corrections, they are expected
to work toward accuracy. Assessment should not,
however, emphasize correctness to the extent that
students are afraid to take risks that are essential
to their language development.
• When students invite each other to participate in
different activities, look for evidence that they:
- communicate their ideas clearly
- extend invitations using appropriate vocabulary
- ask for more information if accepting an
invitation (e.g., ¿A qué hora? ¿Qué necesito?)
- respond politely and give a reason why if
refusing an invitation (e.g., Lo siento pero tengo
que estudiar, or No puedo porque estoy enfermo,
or Tal vez otro día.)
• When students discuss events in the past or share
memorable events, look for evidence that they:
- include detail to enhance their descriptions
- convey a logical sequence or progression
of events
- use appropriate language patterns (including
verb tenses)
- draw on an increasing range of vocabulary
- ask one another questions to clarify or obtain
additional details
- take risks with language to extend their
language development
• When students are engaged in a role play, use
a checklist to assess the extent to which they:
- actively engage in the interactions
- are able to sustain interaction, taking risks
with the language to extend their language
boundaries

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Video
•
•
•
•

La Catrina
¡En español! 1
¿Eres tú, María?
Navegando: El cuarto misterioso
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GRADE 10 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• retrieve, process, and adapt information
from Spanish-language resources to complete
meaningful tasks
• explain in detail acquired information in oral,
visual, and written forms
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SUGGESTED INSTRUCTIONAL STRATEGIES
By now, students are able to use many strategies to
identify key information in authentic documents.
The tasks they perform frequently integrate all
aspects of their language learning and should
relate directly to their lives.
• Have students view or listen to an international
weather report and identify today’s weather and
the forecast for tomorrow in several Hispanic
cities. Invite students to keep weather logs for
a selected period of time.
• Divide the class into four groups. Give each
group an article about a different Hispanic
athlete. Have groups read for understanding,
noting five important facts, then jigsaw to form
new groups. After exchanging information about
the articles, have the groups jigsaw back to their
original groups and fill in listening records about
what they learned.
• Have students prepare restaurant situational cards
(e.g., unhappy customer, reserved table given to
someone else, server brings wrong meal, tourist
has trouble with menu or currency, someone in
a hurry). Students then form into groups of four
and select one card per group. Have each group
prepare a skit about the situation they chose and
present it to the class.
• Working in groups of three, have students create
a sporting goods catalogue with a slogan for
their product line. Students may use store
catalogues, magazines, and Internet downloads
to find images of various sports equipment,
clothing, and accessories. Have student groups
exchange catalogues and make a list of things
they would buy, explaining why they need the
items and why they like them.
• Working in groups of four, have students plan a
trip to a Hispanic country. They are to prepare a
detailed itinerary, showing the city of departure,
the destination, mode of transportation, points of
interest, and an approximate cost for the trip in the
currency of the country. Students can search the
Internet for information on tourist attractions and
exchange rates. Have groups present their itinerary
to the class. Classmates vote for the trip they would
most like to take, justifying their preference.

GRADE 10 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
At this level, students are able to work with an
increasing variety of print materials, the Internet,
and other media to locate information required
for tasks. Assessment considers both the processes
students use—the skills, strategies, and approaches
they employ to acquire information from
resources—and the products or activities that
demonstrate their degree of success. Self-assessment
plays an important role in supporting skill
development.
• Rate each aspect of role-play performances or
oral presentations on a five-point scale where
5 = excellent and 1 = requirements not met.
Students can assess their own performance and
provide feedback to their peers using the same
scale. For example, check if students:
- include accurate and relevant information
- communicate clearly
- make direct reference to details provided in
original source
- use appropriate vocabulary and language
structures
- sustain interaction and support each other
with questions, prompts, and body language
• Assess written assignments using criteria similar
to those for oral presentations. For example,
check that:
- communication is clear
- information is accurate and relevant
- details and examples are included
- language is appropriate
- material is effectively organized and easy
to follow
• For weather report assignments, look for
evidence that students:
- complete an entry for the day
- identify what they understood of the report
- show evidence of using appropriate languagelearning strategies

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
•
•
•
•

La Catrina
¡En español! 1 Video Program
¿Eres tú, María?
Navegando: El cuarto misterioso
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GRADE 10 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• discuss and respond to authentic creative
works from the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
At this level, students will be able to appreciate a
range of creative works and may bring examples
from outside the class. Engagement in activities
increases when students can make personal
choices and when they are encouraged to respond
creatively to a variety of options.
• Have students in small groups choose their
favourite Latin artists from a variety of
contemporary music CDs and videos. Using
this information, students can create their own
Latin Music Grammy Awards ceremony. Have
students make nominations in Spanish and
include as much background information on
each artist as possible. Categories chosen by
students can include:
El/la mejor cantante:
La mejor canción:
El mejor video:
• Over the course of two or three periods, show
the class a video of a Spanish-language movie.
Have students complete various tasks to assist
comprehension, such as mapping the storyline,
making predictions, and recapping in their own
words important events that occurred. Students
can create posters to publicize the film, including
pictures, details of where and when it is playing,
and a brief summary of the plot. Students can
use the posters to conduct role plays about
seeing the film.
• As a class, have students select three Spanishlanguage poems for discussion. After the
discussion, have students select one of the
poems to interpret, using a variety of forms
(e.g., drawing, actions, mime, dance, computer
graphics, music, recording on audio cassette).
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GRADE 10 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
As students develop increasing facility with oral
language, the range of response activities they can
engage in increases. Teachers frequently collect
assessment information by observing presentations
and listening to discussions, as well as by
reviewing visual and written representations.
• When groups of students rehearse and present
their music awards, ask each group to develop a
peer-feedback or audience-response form so their
classmates can offer responses and constructive
advice. After the performance, have students
summarize the peer responses and offer a selfassessment of their group’s presentation, in
which they focus on strengths, special features,
areas that need improvement or did not turn out
as planned, and what they learned.
• Occasionally have students reflect on and
self-assess their responses to creative works by
responding orally or in journals/portfolios to
prompts such as:
- Me gusta escuchar música en español cuando
________ .
- Me encanta la canción, el poema, el cuento, la
película ________ porque ________ .
- El tipo de música que prefiero es ________ porque
________ .
- Me gusta más la música, los cuentos y las películas
cuando ________ .
- Lo que aprendo de la película ________ es
que________ .
- Mi artista favorito(a) es ________ porque_______ .
- Mi canción favorita es ________ porque________ .
• In students’ presentations (e.g., posters, poetry,
illustrations, dance) look for evidence that they:
- represent key ideas, events, or themes
- draw attention to unique features
- add interest by providing details, images,
and elaboration

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
• Navegando: El cuarto misterioso
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GRADE 10 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• identify the contributions of Hispanic people
to the world
• compare and contrast their own customs
to those of Hispanic cultures
• identify language, expressions, and
behaviours that reflect cultural context
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SUGGESTED INSTRUCTIONAL STRATEGIES
Students in Grade 10 are working hard to
establish their own identity while at the same
time wondering how they compare to others.
To help them shape their own identity while
respecting others, they examine the role of cultural
practices and traditional language patterns.
• Have students use the Internet or other resources
to find information on well-known Hispanic
leaders, past and present. Have each student
prepare a poster of their selected leader that
includes pictures, biographical details, and
major contributions. In small groups, students
present their information orally, while the other
students fill out a listening record and give
feedback about the presentation based on the
listening record.
• Ask students to identify Spanish idiomatic
expressions encountered in reading, viewing,
and listening activities. Encourage students to
maintain ongoing lists of borrowed words and
idioms with their contextual meanings. Students
may also draw pictures depicting the meaning
of the idioms.
• Have students in small groups compare a
Hispanic legend with one from their own
culture. Students should discuss the characters,
plot, theme, moral, and other elements of the
story. Students can create a chart that reflects
the similarities and differences between the
two legends.
• Show a film depicting the life of a Hispanic
family (Mi familia, Selena, El norte). Ask students
to compare the family dynamics, traditions, and
customs of a Hispanic family to those of their
own family. Students can select a scene and act
out an adapted version.
• Have students watch the entertainment awards
for Hispanic artists (i.e., the Alma Awards, Latin
Grammys). Have them record the winners of
the different categories in Spanish (e.g., El mejor
cantante fue/La mejor actriz fue). Students then
share their opinions and discuss how Hispanics
have contributed to the entertainment industry
in North America.

GRADE 10 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
Assessment is based on activities that show a
growing awareness of Hispanic cultural practices
and Spanish idiomatic expressions. Activities
should also encourage students to reflect on and
make comparisons among Hispanic cultures,
Canadian cultures, their own, and the cultures
of their friends.
• When students present their information using
a poster format, look for evidence that they:
- include important biographical information
about the leader
- use visuals to add interest and support the
written facts
- include relevant and creative details
- spell key words and phrases correctly
• Review students’ lists of idioms and borrowed
words from time to time for evidence that the
information is:
- accurate and complete
- interpreted appropriately
- presented clearly
• When assessing students’ comparison charts,
note the extent to which they:
- are able to identify similarities and differences
between Hispanic and other cultural legends
- show understanding of the Hispanic legend
- show a personal connection
• When students act out an adaptation of a
Hispanic film, look for evidence that they:
- make changes appropriate to the new endings
- show creativity and risk-taking in their revisions
• As students watch the entertainment awards,
observe the extent to which they:
- take notes to obtain important information
- identify categories for the awards
- accurately record information in Spanish
• When students share their opinions, look for
evidence that they:
- use detail to support their points of view
- demonstrate respect for cultural diversity
- participate actively in the discussion
- take opportunities to express their ideas
in Spanish

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
•
•
•
•

La Catrina
¡En español! 1 Video Program
¿Eres tú, María?
Navegando: El cuarto misterioso
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GRADE 11 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• explain how to do everyday activities or
procedures
• exchange opinions on topics of interest,
giving reasons and reactions
• describe or narrate events, situations, and
experiences
• use a range of vocabulary and expressions
in past, present, and future
• interact in a variety of meaningful, real-life
situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
As students support and encourage each other on a
regular basis, they are able to interact with greater
confidence in familiar situations and apply their
growing range of strategies more consistently.
• Invite students to create role plays from situation
cards (could be student generated) about asking
for and giving advice. Give time for preparation
but not memorization. Situations might include:
- a student studying Spanish for the first time
seeking study tips
- a student seeking information on how
to increase personal health, energy, and
fitness levels
- a student wanting advice on what to take
on a camping trip
To follow up and check for comprehension,
suggest that students choose one or more of
the situations presented and write what they
would advise.
• Ask students to find examples of Hispanic
people whose accomplishments they admire.
List the names on the board and discuss. Then
have students think of accomplishments or
successes in their own lives of which they feel
proud. Students can share their responses
orally or in written form. Encourage students
to include visuals where possible.
• As a class, brainstorm a list of aptitudes, skills,
and interests appropriate for the workplace.
Have students work in pairs to identify one
another’s aptitudes and interests and imagine
possible career choices, giving reasons for their
choices. Have students present their findings
orally to the class.
• Invite students to imagine they have just
returned from a cultural exchange to a Hispanic
country. Have them write a thank-you letter to
the organization that sponsored them, including
details about who they stayed with, what they
did, what they learned, and what they liked
most. Ask them to also say if they would or
would not recommend the exchange and
explain why.

GRADE 11 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
At this level, assessment increasingly involves
situations or tasks designed to help students
develop and demonstrate their growing language
facility. Self- and peer assessment continue to be
important ways of supporting students as they
acquire and practise useful vocabulary, structures,
and interactions.
• Assess students’ oral work for evidence that:
- information is complete
- verb tenses support communication
- presentation is clear, and intonation supports
meaning
- narration of events is comprehensible
- some detail is provided
- preparation has occurred (e.g., students speak
confidently with minimal support)
• Assess students’ writing for evidence that:
- meaning is clear
- supporting details, reasons, or examples
are included
- a variety of vocabulary and expressions
are used
- time sequence is clear, with attempts to use
transitions (primero, además, pues, después)
• As a class, determine key behaviours or criteria
for students’ daily oral communication in class.
Criteria might include evidence that students:
- volunteer questions and information
- take opportunities to practise newly acquired
vocabulary and structures
- persevere in Spanish (e.g., repeating, rephrasing,
attempting to self-correct, using gestures) when
they cannot understand or be understood
- support and encourage other students when
they speak in or listen to Spanish
- take risks to use unfamiliar language
- self-monitor and attempt to correct recurring
or significant errors

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Video
•
•
•
•

La Catrina
En busca de la verdad
Realidades 3 Video Program
Sueños World Spanish
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GRADE 11 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• retrieve, research, and use relevant
information from Spanish-language resources
to complete meaningful tasks
• summarize acquired information in oral,
visual, and written forms

.

SUGGESTED INSTRUCTIONAL STRATEGIES
At this level, many students are able to retrieve
specific information and apply their growing
language abilities to adapting information for a
purpose. Both the resources and the tasks should
be at the age and interest level of the students and
be relevant to their lives.
• Suggest that students, using a variety of
magazine articles, brochures, and web sites for
reference, research popular activities for young
people in various Hispanic countries. Have
students fill in Venn diagrams comparing and
contrasting two selected Hispanic countries.
Topics could include outdoor activities, indoor
activities, or time spent per week or month on
fitness activities.
Venezuela

1. ________
2. ________
3. ________

Puerto Rico

1. _______
2. _______

1. _______
2. _______
3. _______

• Ask students to research job opportunities
advertised in Spanish-language newspapers
(on-line or print). Students pick a job they would
be interested in and explain their choice to the
class. They then write a cover letter to present
themselves as a candidate for the position,
describing their aptitudes, skills, knowledge,
and relevant experiences.
• Have students use various Spanish-language
media (e.g., newspapers, magazines, Internet)
to find information about exchange and travel
opportunities. Encourage them to write or e-mail
for information. When students receive the
information, have them outline details of programs
that suit their individual needs and interests.
Meets needs
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Doesn’t meet needs

GRADE 11 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
By Grade 11, students are familiar with a wide range
of classroom, library, and other resources they can
use to locate information. Assessment focuses on
the extent to which students are able to draw on
these resources to develop accurate and relevant
information for a variety of assignments. The
form and skills students use to apply and convey
information for particular purposes and audiences
are increasingly important.
• When students compare and contrast popular
activities for young people in two selected
Hispanic countries, look for evidence that they can:
- retrieve key information to complete the diagram
- identify differences and similarities between
the Hispanic countries
• When students complete their cover letters, assess
the extent to which they:
- use appropriate salutations and other business
letter conventions
- relate their skills, knowledge, aptitudes, and
relevant experiences to the criteria
- include details, reasons, and examples to
support key points
• After students have worked with information
from a variety of sources in Spanish, prompt them
to reflect on and assess the strategies they used
by posing questions such as:
- Overall, how successful were you at finding
the information you needed?
- What was your first approach to the material?
How did that work?
- What other strategies did you use that seemed
most helpful?
- What types of problems caused you the most
difficulty? What strategies helped?
- What did you learn about reading Spanishlanguage materials that might help you in
future assignments?
• When students complete written research
assignments, look for evidence that:
- information is organized, relevant, and accurate
- the assignment includes details, reasons, and
examples to support key points
- language is appropriate and understandable
- transitions and tenses are used effectively

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Juntos Uno, Dos – Magazines

Video
•
•
•
•

La Catrina
En busca de la verdad
Realidades 3 Video Program
Sueños World Spanish
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GRADE 11 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• compare, contrast, and respond to authentic
creative works from the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
At this age, students are generally more receptive
to experiencing creative works from a broader
range of genres, time periods, and Hispanic
regions of the world. Their developing language
skills allow them to appreciate these creative
works and their cultural contexts more fully.
• As a class, have students listen to two songs
(one contemporary and one traditional) from a
Hispanic country. Have students in small groups
brainstorm similarities and differences between
the two songs, noting tone, instruments, lyrics,
and so on. Groups present their ideas and
answer questions from the class.
• Show students a video or presentation on
Hispanic dances (e.g., tango, cha-cha-cha, flamenco,
raspa, salsa). Have students in small groups select
a particular dance and research its country of
origin and history of the dance. Groups present
the information to the class in their chosen
format (e.g., poster, skit, oral report) and
demonstrate some of the steps.
• Present a video, slides, or other visual aids
describing Moorish influences in design in both
Spain and the Americas (e.g., inner courtyards,
arches, mosaics). Have students in small groups
choose aspects of these influences and re-create
them visually (e.g., ceramic tiles, models, plans
of cities or houses).
• Facilitate students’ reading of a short story
in Spanish by providing focus questions,
background information, and vocabulary
development. Once students are familiar with
the story, form groups and have each group
select a part of the story to dramatize. Ask
groups to present and display their work for
peer responses.
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GRADE 11 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
By Grade 11, students’ oral and written skills
should enable them to respond to creative works
in varied ways and with increasing detail. Through
oral interactions, as well as short written texts,
students demonstrate an increasing level of
sophistication in their responses.
• When students present group responses to
contemporary and traditional music, observe
and note the extent to which they:
- express and support a consistent point of view
- provide accurate information
- indicate openness and willingness to consider
new or different ideas and experiences
- attempt to engage others
• To evaluate students’ presentation of Hispanic
dances, note the extent to which they:
- have gone to some effort to find information
- demonstrate a cultural appreciation
- are willing to learn and teach others how to
do the dance
• Before students re-create aspects of Moorish
influence, work with them to develop criteria
they can use to guide their work. For example:
- highlights Moorish influences as the central
feature
- bases designs on accurate information
- demonstrates attention to detail
- shows evidence of close observation by
including elements not discussed in class
• When students present their dramatizations of
a short story, look for evidence that:
- presentation and choice of vocabulary convey
the characters’ emotions and mood of the story
- presentation has been rehearsed
- students attempt to engage the audience
• In their journals/portfolios, have students
respond to creative works by answering
questions such as:
- Which of the creative works you have viewed,
listened to, or read this year or term stands out
in your mind?
- Which part of the activity was most interesting
for you—reading, viewing, listening, or
creating your response?

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Juntos Uno, Dos – Magazines

Video
• En busca de la verdad
• Realidades 3 Video Program
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GRADE 11 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• identify contemporary issues in the Hispanic
world
• demonstrate an understanding of similarities
and differences among Hispanic cultures
• identify and compare language, expressions,
and behaviours that reflect cultural context

SUGGESTED INSTRUCTIONAL STRATEGIES
As students’ understanding of the Hispanic world
deepens, they will recognize how Spanish and
English language and culture influence one another.
Through the study of Hispanic cultures and
reflection on their own cultures, most students
at this level are enhancing their sensitivity toward
other cultures as a whole.
• Invite students to research current issues relevant
to Latin America (e.g., environmental and
economic issues, child poverty, labour conditions,
human rights) using brochures, articles, videos,
film, or the Internet as sources. Then ask them to
organize awareness campaigns for the class or
school. Campaigns can be carried out using
posters, public announcements, leaflets,
and web sites.
• Encourage students to keep lists of idiomatic
expressions they encounter in oral and reading
activities. Students should:
- categorize expressions into meaningful groups
- match a place, context, or scenario with
each expression
- match symbols or cartoons to expressions
to aid recall
- attempt to use these expressions whenever
appropriate
• Have students investigate past and present gender
roles in the Hispanic world. Information can be
collected from sources such as videos, magazines,
the Internet, stories, songs, and guest speakers.
Have students identify traditional values in
areas relating to dating customs, the work force,
marriage, and relationships. As a class, discuss
the extent to which these values have changed
and what might happen in the future. Students
can create and label a series of illustrations,
symbols, or computer-generated graphics to
reflect their conclusions and predictions.
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GRADE 11 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
Assessment focuses on students’ ability to look
at familiar customs from different points of view,
whether in the family, school, or community. At
this level, the complexity of students’ ideas will
far exceed their ability to express them in Spanish.
To elicit and reveal higher-level thinking, provide
opportunities for students to communicate using
symbols, graphics, or diagrams, as well as language.
• For group projects, such as the awareness
campaign, look for evidence that:
- information is accurate and relevant
- presentation includes appropriate details
designed to engage the audience
- presentation is informative, clear, and easy
to follow
- vocabulary, expressions, and structure are
appropriate and used effectively
- student has taken risks to include complex
information or unfamiliar language
- presentation demonstrates a sensitivity to
cultural issues
• Note the extent to which students can identify,
make meaning from, and attempt to use the
idiomatic expressions they have listed.
• When students investigate changes in gender
roles, look for evidence that they are able to:
- pose thoughtful questions about culture
and lifestyle
- seek out valid and credible information,
rather than stereotyping
- go beyond surface features to deal with
subtle and complex aspects
Also look for evidence that they are:
- aware of key elements of their cultures
and behaviours
- sensitive to more subtle or complex elements
or patterns in their cultures and behaviours
- supportive of their classmates’ work
- interested in the symbols and meanings
other students have perceived

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Juntos Uno, Dos – Magazines

Video
•
•
•
•

La Catrina
En busca de la verdad
Realidades 3 Video Program
Sueños World Spanish
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GRADE 12 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• express short- and long-term plans, goals,
and intentions
• exchange ideas, thoughts, and points of view,
giving reasons and reactions
• describe, narrate, and analyse events,
situations, and experiences
• use a wide range of vocabulary and
complexity of expressions in past, present,
and future
• interact spontaneously in a variety of
meaningful, real-life situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
In Grade 12, students are expected to use their
Spanish communication skills and strategies
to cope in common situations, as well as in
unexpected ones such as losing a passport or
helping someone. Students should challenge
themselves to speak only Spanish in class and
seek out opportunities to hear and use Spanish
outside the classroom.
• As a class, discuss the pros and cons of
vegetarian eating habits. Divide students into
debating teams and have each team prepare
arguments for and against. Hold a class debate,
setting it up so each team has a chance to argue
at least one side. Information gathered may also
be used to create or compile articles or displays.
• Have students discuss future plans after
graduating (e.g., work, travel, further education).
Encourage students to give convincing reasons
for their choices.
• Ask students to set up budgets for the first year
after Grade 12. Then have them form groups and
discuss how they allocated money for expenses
such as tuition, rent, groceries, furnishings,
and transportation.
• Divide the class into groups of three. Ask two
students in each group to interview the third
as a candidate for the ideal housemate. Before
the interviews, have groups prepare lists of
possible questions. Encourage students to
ask additional questions while conducting
the interviews.
• Ask students to brainstorm situations outside
of school in which they can use Spanish (e.g.,
conversing with Spanish-speaking salesclerks,
ordering meals, phoning or writing for
information, using the Internet). Work with
students to develop criteria for assessing their
degree of success. Then assign partners to work
together to apply their Spanish skills in out-ofschool tasks. Have each pair submit an outline
of the task and an assessment of their success.

GRADE 12 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
In Grade 12, students are expected to engage
in increasingly complex and spontaneous oral
interactions in which they demonstrate their facility
with Spanish and the strategies they have developed
to sustain and extend communication. Communication
and risk-taking continue to be more important in most
situations than accuracy and precision. However, in
situations where students have practised and prepared
oral or written presentations, assessment should
consider errors that detract from the effectiveness or
impact of the message. Peer assessment can be an
important part of the oral practice that students need
to support their development.
• When students examine issues such as
eating habits, look for evidence of the extent
to which they:
- take positions and make their views clear
- give relevant reasons and examples to support
their arguments
- listen actively and attempt to respond to or
build on others’ ideas
- participate in the discussion using Spanish with
some degree of spontaneity and engagement
• In assessing students’ written work, such as
questionnaires, look for evidence that students:
- present and sequence their ideas logically
- provide relevant details, reasons, and examples
to justify their views
- use a range of vocabulary related to the topic
- integrate previously learned patterns and
structures appropriately
- use idiomatic expressions to enhance their
communication
- follow appropriate format conventions
• Collaboratively develop criteria to assess students’
interaction in out-of-school situations. Criteria
should include the extent to which students:
- present clear, complete, and appropriate messages
- interact with growing spontaneity
- sustain interaction with an easy flow
of language
- use vocabulary and idioms effectively
- avoid serious errors in tense and structure
that obscure meaning

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Selecciones literarias

Video
•
•
•
•
•

La Catrina
La Catrina: el último secreto
Realidades 3 Video Program
Somos así – España hoy
Sueños World Spanish

SPANISH 5 TO 12 • 69

GRADE 12 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• retrieve, research, and analyse information
from Spanish-language resources to complete
meaningful tasks
• synthesize acquired information in oral,
visual, and written forms
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SUGGESTED INSTRUCTIONAL STRATEGIES
Students will engage in meaningful tasks that
require specific information. They should be able
to locate information with confidence, skim for
relevant facts, and know how to use dictionaries
and other resources appropriately.
• Suggest that students review programs of study
from various post-secondary institutions in
Hispanic countries. On the basis of the
information provided, have students decide
which institution they would like to attend,
fill out the application form, prepare a résumé,
and compose a cover letter stating reasons for
wanting to enroll at that institution.
• Invite students to use a variety of sources
(e.g., books, magazines, brochures, a CD-ROM
encyclopedia, the Internet) to research travel in
a Hispanic country. Ask students to each collect
and present ten helpful hints for travelling in
their selected country. As an extension, the class
can compile a master list of tips for travel in
Hispanic countries.
• With students, brainstorm a list of criteria to
evaluate web sites. Have students use this
criteria to select a variety of Spanish-language
web sites, and report their findings to the class.
• Prompt students to reflect on and assess the skills
and strategies they use for acquiring and using
information by having them compile personal
records of:
- strategies they find effective
- tasks they are comfortable with
- skills and strategies they want to improve
Have them occasionally review and update
their records with partners.

GRADE 12 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
At this level, students are able to use a wide range
of resources to acquire the information they need
for oral and written activities. While some of these
resources are available in the classroom, students
are also expected to locate and use Spanishlanguage resources in their community and
elsewhere (e.g., via the Internet or correspondence).
• When students make presentations on travel
destinations, look for evidence of:
- relevant reasons, based on accurate
understanding of information presented
- effective use of details and examples to
support choices
- appropriate language structures
• Assess students’ application forms, résumés,
and cover letters for:
- completeness—all appropriate detail is
included
- clarity—information is clear and easy to follow
- persuasiveness—relevant details and examples
effectively support the applications
- presentation—language and structures are
accurate and show a relatively high degree
of sophistication and complexity
• Note the range of criteria used by students to
evaluate web sites and assess the breadth of
their research.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Juntos Uno, Dos – Magazines
• Selecciones literarias

Video
•
•
•
•
•

La Catrina
La Catrina: el último secreto
Realidades 3 Video Program
Somos así – España hoy
Sueños World Spanish

SPANISH 5 TO 12 • 71

GRADE 12 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• analyse and respond to authentic creative
works from the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
Students bring together all aspects of their
language learning here, creating group or
individual responses in simple or multimedia
formats. Though communication continues to be
central, experience of creative works and student
responses should be motivated by enjoyment
and pleasure.
• Have students perform an extract from a play in
Spanish (e.g., Man From La Mancha), then each
compose a press release, an artistic promotion,
or a review for it.
• After viewing a video of a movie in Spanish
(e.g., El norte), ask students, working in small
groups, to mind-map the setting, characters, and
plot. Have them fill in a personal response sheet
requesting the following information:
- questions they’d like to ask the characters
- a personal link to the work
- what they would change if they had directed
the movie
• Display several paintings from the Hispanic
world. Encourage students to identify feelings
the paintings evoke, giving reasons for their
responses.
• Invite each student to read a poem or short
story in Spanish and adapt its main ideas to
the student’s own circumstances or those of
a fictitious character. The adaptation might be
expressed through dramatization, sketching,
painting, or video, as well as in written form.
• Have students access a virtual tour of El Prado or
el Museo de Antropología (through the Internet).
Ask them to choose three works of art they
enjoyed the most, and explain why.
• Have students work in pairs to find a
contemporary creative work that interests
them (e.g., TV or radio program, movie, music,
dance). Have each pair submit a performanceassessment assignment on the creative work.
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GRADE 12 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
As students develop increasing facility with oral
and written language, they are able to experience
and respond to both contemporary and traditional
works in varied ways and with increasing detail
and independence. Students are best able to reflect
on their responses when they have opportunities
to make choices about what they view, listen to,
and read, and when they are able to choose both
the content and form of their responses.
• When students re-create plays, stories, or
poems, look for evidence that they are able to:
- interpret the ideas, feelings, and themes of
the original work
- create appropriate dialogue
- incorporate detail to engage the audience
- show evidence of practice and rehearsal as
demonstrated by the fluency of their
presentations
• When assessing students’ personal response
sheets to a movie, note the extent to which they:
- show understanding of the movie (e.g., plot,
characterization, theme)
- show ability to make a personal connection
• As students discuss and respond to creative
works from Hispanic regions, watch for evidence
that they are increasing in:
- sensitivity to arts and literature
- knowledge of artistic and literary traditions
and genres
- interest in contemporary arts (e.g., music,
movies)
- willingness to risk offering opinions and views
- participation in and commitment to class or
group activities
- openness to a variety of views and
interpretations
• When students complete a performanceassessment assignment, consider how they:
- represent the main ideas or message in a
format of their choice
- represent and support their views and
responses to the work

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Juntos Uno, Dos – Magazines
• Selecciones literarias

Video
• La Catrina: el último secreto
• Realidades 3 Video Program
• Somos así – España hoy
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GRADE 12 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• analyse and discuss contemporary issues in
the Hispanic world
• analyse and discuss how culture affects
behaviour and attitudes
• use language, expressions, and behaviours
to reflect cultural context
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SUGGESTED INSTRUCTIONAL STRATEGIES
Students need opportunities in the classroom
to examine cultures in light of all their cultural
experiences. By now they will be able to show
some cultural awareness when communicating
in Spanish.
• Have students host a Hispanic Fair at school
and invite community members. Activities
might include:
- students indicating Hispanic countries on a
large world map
- PA announcements in Spanish
- cafeteria serving a variety of Hispanic foods
- school radio playing a variety of Hispanic
music
- hallway television monitors displaying visuals
of Hispanic countries
- displaying posters and flags of various
Hispanic countries around the school
• As a class, brainstorm the impact of the Spanish
arrival on indigenous peoples in various regions
of Central and South America. Have students
each select a region and research its development
from the Conquest to the present day. Students
could focus on topics such as resistance to the
Spanish, the colonial era, independence
movements, and current political situations.
Ask students to present their findings orally
and in writing.
• Invite students to improvise social situations
(e.g., greetings, family dinners, tourist behaviour,
shopping). Students can draw situational cards
and role-play culturally appropriate behaviour
in Hispanic countries.
• Provide students in groups with a selection of
formal business letters written in Spanish to
identify language conventions used. Have them
follow the samples to write letters to Hispanic
businesses or government agencies they find
on the Internet, requesting information or
employment opportunities. They should share
the replies they receive and continue to note
similar use of formal language conventions.

GRADE 12 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
In Grade 12, the outcomes for cultural understanding
emphasize awareness and sensitivity. Students reveal
their cultural understanding through daily activities
and interactions, as well as in the assignments they
complete. Assessment should focus on students’
cultural awareness rather than on their language
facility.
• Provide or negotiate criteria for assessing
students’ Hispanic Fair. Criteria might assess
whether they:
- clearly identify key aspects of a variety
of Hispanic cultures and their customs
- offer practical guidelines for interacting
with the community
- show respect and support for diversity
- emphasize the mutual benefits of being
familiar with other cultures
- communicate clear, understandable messages
- use appropriate language
• When students present their findings on the
impact of the Spanish arrival on indigenous
people, look for:
- clear, understandable information
- examples of Spanish influence on indigenous
people
- use of appropriate vocabulary and structures
• When students role-play various social situations,
look for evidence that:
- the interaction takes place in Spanish
- students convey appropriate, relevant
information
- students use a variety of strategies to negotiate
meaning and sustain the interaction (e.g.,
rephrasing, questioning, repeating key words
and phrases)
• When students write business letters to Hispanic
businesses or agencies, focus on their clarity
and use of appropriate language, ritualized
expression of greeting, thanks, and closing,
and idiomatic expressions.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 2
• Realidades 2

Print Materials
• Juntos Uno, Dos – Magazines
• Selecciones literarias

Video
•
•
•
•
•

La Catrina
La Catrina: el último secreto
Realidades 3 Video Program
Somos así – España hoy
Sueños World Spanish
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ENTRY 9 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• ask for information, permission, and
clarification and respond accordingly
• recognize and use greetings, expressions of
politeness, and formal and informal forms
of address
• communicate likes, dislikes, needs, and
wants
• share opinions and preferences, giving
simple reasons
• describe and exchange information about
activities, people, places, and things
• communicate in present and simple future
• participate in selected meaningful, real-life
situations
• derive meaning in new language situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
It is important to develop language-learning
opportunities that incorporate students’ personal
interests and reflect age-appropriate, meaningful
situations. As students progress and gain
confidence in their Spanish language skills, they
are expected to apply a growing range of languagelearning strategies. Encourage students to begin to
take risks with the language.
• Working in groups, have students participate in
a talk show program, where one student is the
host(ess). Include questions that incorporate
greetings, introducing oneself, saying where people
are from, and describing likes and dislikes. Guests
should also ask the host(ess) questions, so all
members have an opportunity to ask questions.
• Have students prepare their school timetables.
In random pairs, students then interview one
another to find out information about their
classes, teachers, and favourite places in the
school. (¿A qué hora es tu clase de inglés? ¿Quién
es tu profesor de matemáticas? ¿Dónde almuerzas?
¿Dónde encuentras a tus amigos?)
• Have students pick situational cards which ask
a partner to go somewhere. The partner should
accept using an expression of politeness.
(¿Quieres ir al parque conmigo? Sí, ¡cómo no!
¿Quieres ir al cine mañana? ¡Claro que sí!)
• Have students bring personally meaningful
objects to class. In small groups, have students
describe their object saying why it is important.
The other students in the group each ask one
question about the object.
• Have students make posters illustrating their
favourite activity during a particular season.
Students then present their poster to the class,
describing the weather in that season and why
they enjoy the activity.
• Working in groups of four, have students design
a week of activities they must do as well as those
they would like to do. Have students illustrate
the activities with drawings or magazine
clippings. Students can write their ideas using
a day planner format. Encourage students to
create their own style of day planner (computer
generated or print).

ENTRY 9 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
Assessment should emphasize risk taking and
participation rather than correctness. To develop
effective Spanish language skills, students need
to focus on communicating an increasing range
of information, beginning with their interests,
experiences, and information needs.
• When students perform interviews, look for
evidence that they are able to:
- use the structures and vocabulary they
have practised
- reproduce or approximate the pronunciation
of the more familiar words they use
- use appropriate intonation or emphasis
- say the questions and phrases they have
practised smoothly, pausing after phrases
or groups of words
- ask for help using Spanish and rescue their
partners if the need arises
• When students engage in communication
activities, observe and note evidence that they:
- listen actively to follow instructions
- choose the appropriate language structures
to convey their meaning
- use a variety of appropriate vocabulary
- clearly state their preferences, giving reasons
- approximate Spanish pronunciation
- take risks to speak Spanish
- participate willingly in classroom activities
in Spanish
- support and encourage each other
• Work with the class to develop criteria to assess
students’ performance when they describe objects
and give background information. Criteria could
include the extent to which students:
- adapt the language structures they have
practised to convey meaning in new contexts
- use a variety of vocabulary to enhance
communication
- show evidence of anticipating and planning
ahead for communication
- attempt to support each other (e.g., by asking
questions, listening carefully, speaking clearly)
- give detailed information to add interest

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Video
• ¡En español! 1 Video Program
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ENTRY 9 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES

SUGGESTED INSTRUCTIONAL STRATEGIES

It is expected that students will:
• extract, retrieve, and process selected
information from Spanish-language
resources to complete meaningful tasks
• explain acquired information in oral, visual,
and simple written forms

Students are encouraged to use as many
language-learning strategies as possible to extract
information from authentic Spanish documents
and other materials to complete tasks. As students
progress, they can begin to process acquired
information and express it in various ageappropriate formats.
• Give students a simple Spanish-language short
story that has been cut into pieces. Have them
put the story in order, then take turns reading
the story aloud to a partner. Encourage students
to identify cognates and practise correct
pronunciation.
• Have students read several letters in Spanishlanguage youth magazines, noting the topics
discussed, opinions, and language expressions
used. Have students use a pre-framed model
to write their own letters to the magazines.
• Have students watch several episodes of a
Spanish-language television program. Students
should keep a viewing log that summarizes:
- main characters (age, brief descriptions)
- setting
- conflict or action in the episode
- conclusion of the conflict or action
Have students fill in a questionnaire based
on the program.
• After students have examined several
advertisements for movies, have them role-play
planning to attend one. Their choices should
reflect the information acquired from the
advertisements (e.g., movie titles, locations,
times, actors, critics’ ratings). Students might
refer to their favourite genres (e.g., la comedia, la
aventura, el horror, la acción, el misterio, el drama).
• Have students use the Internet or the school
library to research the weather conditions in
a Hispanic country throughout the year. In
groups of four, have them organize the
information into a weather report. Students
should include pictures or drawings as visual
aids. Record the presentation on audiocassette
or videotape, so students can play it back and
assess their performance.
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ENTRY 9 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
Students require extensive practice and feedback
to develop basic skills in information acquisition.
Integrated communicative tasks, in which they
both acquire and communicate information, can
involve a wide variety of materials and support.
Cooperative activities are often appropriate.
• When students work with materials such as
movie advertisements, magazine articles, or the
Internet, look for evidence that they are able to:
- locate familiar words
- use the context to support inferences about
the information
- focus on finding the key information they need
• After students watch several episodes of a
Spanish-language television program and
complete a viewing log, look for evidence that
the information is accurate, complete, relevant,
and written in understandable Spanish.
• In role-play activities, look for evidence that
students:
- participate willingly
- convey meaning
- use familiar and appropriate vocabulary
and phrases
• When students work with Spanish-language
resources, look for evidence that they are
increasingly:
- confident—approaching tasks with positive
attitudes
- resourceful—trying many ways to solve
problems
- able to persevere when they do not understand
all of a message
- willing to try new language and tasks, risking
making errors in order to communicate ideas
or feelings
- committed, confident, and willing to work
for accomplishments
- self-monitoring—checking on personal
progress and making adjustments
Students can use a self-assessment checklist
to record their growth in these areas.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
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ENTRY 9 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• reflect on and respond to authentic creative
works from the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
Students should experience a range of creative
works in a variety of formats, some of which may
be their own selection. Engagement in activities
increases when students are encouraged to respond
creatively, choosing from a variety of options (e.g.,
poster, diagram, model, video, electronic response).
• Ask each student to choose and practise reading a
simple Spanish poem and to create a visual that
represents the work’s main ideas. Have students
read their poems and present their creative works
to the class. As an extension, students can create
an acrostic with the poet’s name, using words
that describe the poem or author.
Es originaL
Es emOcionante
Es Romántico
Es Creativo
Me encAnta
• Show students a video or pictures of architecture
from a Hispanic country. Invite them to comment
on what they notice or find appealing. Ask
students to compare and contrast architectural
features from traditional to contemporary.
• To prompt reflection and self-assessment, have
students keep logs of their Spanish viewing and
listening activities, both in and out of school.
The entry for each work should include the
context; the name of the author, artist, actor(s),
or musician(s); a brief description; and a
comment or symbol representing the student’s
opinion. At regular intervals, have students
review their logs with partners and talk or write
about one work they each particularly enjoyed.

80 • SPANISH 5 TO 12

ENTRY 9 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
As students at this level should experience a range
of creative works, assessment should focus on
students’ increasing abilities to share and elaborate
on their responses. The teacher can also assess
students’ increasing appreciation of some of the
unique features of Hispanic creative works.
• When students discuss architectural styles or
present poems, look for evidence that they:
- are willing to go to some effort to consider
works or experiences not presented in class
- make connections with other experiences
and preferences
- offer reasons and examples to support
their ideas
- are attentive and responsive to works
presented by other students
- link the style to the period
- attempt to engage the audience
• For Spanish viewing and listening activities,
look for evidence that the logs students keep:
- show complete entries as described in
the activity
- set personal goals and monitor student progress
- identify what they understand of the program
- present the student’s opinion of the work
- show evidence of using appropriate languagelearning strategies

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
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ENTRY 9 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• demonstrate an awareness of contemporary
and traditional aspects of Hispanic cultures
• identify and describe similarities and
differences between their own customs and
those of Hispanic cultures
• describe ways in which the Spanish
language has influenced other languages
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SUGGESTED INSTRUCTIONAL STRATEGIES
Students are encouraged to participate in a variety
of cultural experiences, with a focus on Hispanic
cultures. As their language abilities grow, students
should be given ever-increasing opportunities to
interact in Spanish.
• Create a current events bulletin board that
focuses on the Hispanic world. Have students
collect newspaper and magazine articles from
home, the Internet, or other sources. Assign
groups to update the board and present a
synopsis to the class each month.
• Have students role-play a scene in which they
greet a friend at different times of day. Point out
that Hispanic teenagers often greet each other
with a handshake, a kiss on the cheek, or a hug.
Ask students to consider how they greet their
own family and friends.
• Invite a community member of Spanish-speaking
heritage to speak to the class about his or her
culture. Before the visit, have students prepare a
Know-Wonder-Learn chart, filling in what they
know about the guest and what they would like
to know. Have them use the chart to prepare
interview questions. After the visit, students can
do a Think-Pair-Share activity to identify what
they still wonder about.
• Suggest that students maintain lists of English
words they encounter in the authentic Spanishlanguage materials they use in class. Also
encourage them to maintain lists of Spanish
words commonly used in English. Discuss
reasons for such borrowings.

ENTRY 9 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
In students’ first year of Spanish, assessment
of culture will frequently involve visual
representations or the use of English. Assessment
activities should encourage students to reflect
on their own customs as well as demonstrate an
understanding of Hispanic cultures. Assignments
should encourage them to explore ways of locating
up-to-date information.
• Establish expectations and criteria for bulletinboard displays and synopses through discussion
with students. Criteria might include:
- information comes from a variety of resources,
including the Internet
- display is logically organized
- display includes a variety of topics and
Hispanic cultures
- synopses are accurate, focus on key events
of stories, and include interesting details to
engage students’ interest
• When students interview a guest, look for
evidence that:
- where possible, the interaction takes place
in Spanish
- students ask appropriate, relevant questions
- students use a variety of strategies to negotiate
meaning and sustain the interaction (e.g.,
rephrasing, questioning, repeating key words
and phrases)
- students show sensitivity to the views of
the visitor
• When students practise greetings, note the extent
to which they:
- use appropriate vocabulary suitable to
the context
- attempt to emulate salutatory gestures
- are aware of differences of cultural usage
• Review students’ lists of words that are
commonly used in both languages. Look for
evidence that they are able to draw conclusions
and make generalizations about:
- the language in which each word originated
- factors that contribute to the use of loan words

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• ¡En español! 1A
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
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INTRODUCTORY 11 • Communicating

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• ask for information, permission, and
clarification and respond accordingly
• recognize and use greetings, expressions of
politeness, and formal and informal forms
of address
• seek information and make suggestions
about everyday activities
• communicate likes, dislikes, desires, and
emotions, giving simple reasons
• describe and exchange information about
activities, people, places, and things
• communicate in past, present, and future
• participate in a variety of meaningful,
real-life situations
• derive meaning in new language situations
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SUGGESTED INSTRUCTIONAL STRATEGIES
It is important to develop language-learning
opportunities that incorporate students’ personal
interests and reflect meaningful situations. As
students progress and gain confidence in their
Spanish-language skills, they are expected to apply
a growing range of language-learning strategies.
Encourage students to begin taking risks with
the language.
• Have students in pairs role-play telephone
conversations in which they plan weekend
activities. Each pair should find an activity
both students would enjoy. The plan can include
where they will go, who will go with them, when
they will leave, and what they will take along.
¿Vamos a estudiar juntos? Sí, ¡cómo no! ¿Por qué no
corremos en el parque después?
• Provide frequent opportunities for students to set
and monitor personal goals. For example, at the
beginning of each week or class students might
write down two goals or intentions such as:
- the amount of Spanish they will use in the
class
- new vocabulary or structures they will use
• Give each student a card that describes a specific
situation or an emotion. Have them circulate
to find a person with whom they can make a
complete sentence (e.g., Cuando tengo un
examen...estoy preocupado). Students should use
this sentence to form the basis for a role play
in which they communicate how they feel in a
particular situation. As a follow-up activity, have
students create two original situations and ask
others to respond by describing how they feel
in such situations.
• Have students in groups of four write and
perform a skit about shopping in a Hispanic
country. Students should demonstrate
appropriate ways to ask for directions, give
instructions, ask for help while shopping, and
bargain for a good price. Have two students act
as shoppers, while the other two act as vendors.

INTRODUCTORY 11 • Communicating

SUGGESTED ASSESSMENT STRATEGIES
Assessment should emphasize risk-taking and
participation rather than correctness. To develop
effective Spanish language skills, students need
to focus on communicating an increasing range of
information, beginning with their interests,
experiences, and information needs.
• When students exchange information in
interviews or role plays, look for evidence that
they are able to:
- make themselves understood
- use appropriate pronunciation and intonation
- complete activities using only Spanish
- use strategies such as non-verbal
communication or visual props to support
their communication
- recognize and respond to familiar words
and patterns
- use patterns and frames they have learned
with less and less support
- speak with increasing comfort and confidence
• When giving students opportunities to set and
monitor personal goals, have them consider
criteria such as the following to assist them in
the process:
- I ask and answer questions.
- I try to use as much Spanish as possible.
- I use gestures or rephrase when others don’t
understand me.
- I support others when they speak Spanish.
• When students participate in real or simulated
activities (e.g., shopping), note the extent to
which they are able to:
- provide clear messages
- use appropriate patterns for giving directions
and prices
- use intonation, miming, gestures, and
body language to support communication
- use approximate Spanish pronunciation
and intonation
- adjust and clarify when miscommunication
occurs

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• Realidades 1

Video
• La Catrina
• ¡En español! 1 Video Program
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INTRODUCTORY 11 • Acquiring Information

PRESCRIBED LEARNING OUTCOMES

SUGGESTED INSTRUCTIONAL STRATEGIES

It is expected that students will:
• extract, retrieve, and process information
from Spanish-language resources to
complete meaningful tasks
• explain acquired information in oral, visual,
and simple written forms

Students are encouraged to use as many languagelearning strategies as they can to extract key
information from authentic Spanish documents
and other materials in order to complete tasks.
As students progress, they can begin to process
acquired information and express it in various
age-appropriate formats.
• Divide the class into groups and give each group
a different section of the same magazine article.
Have each group analyse and paraphrase its
section. Then ask students to form new groups
to share the main ideas of all sections and
arrange them in logical sequences. Have
these groups represent their collaborative
understanding of the article in a series of
cartoon panels or illustrations.
• After students have examined the entertainment
section of a Spanish-language newspaper,
suggest that each student plan an outing with
a friend, using details given in advertisements
such as times, locations, and possibly reviews.
Ask students to exchange this information
with partners.
• Invite students to choose articles written in
Spanish from magazines, newspapers, or the
Internet. Have them each generate four questions
based on key information. Then ask students to
exchange their articles and questions with
partners, who will read or view the material and
answer the questions. It is recommended that
teachers pre-select various articles for students
to work with.
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INTRODUCTORY 11 • Acquiring Information

SUGGESTED ASSESSMENT STRATEGIES
Students in Spanish Introductory 11 require
extensive practice and feedback in order to develop
basic skills in information acquisition. Integrated
communicative tasks, in which they both acquire
and communicate information, can involve a wide
variety of materials and supports. Cooperative
activities are often appropriate.
• When students work in groups to read and then
paraphrase an article in a series of cartoon panels
or illustrations, look for evidence that they are
able to:
- identify main events
- include accurate supporting detail
- create logical sequences
• When students use information from the
entertainment section of a newspaper, look for
evidence that they can:
- find the required information
- use the vocabulary and structures they need
to arrange meeting times and places
Students can present their plans to the class,
providing opportunities for peer feedback.
• As students work with a greater variety of
Spanish-language information sources, look for
evidence that they are increasingly able to:
- ask appropriate questions to find the
information or details they need
- focus on key words, phrases, and ideas
- make logical inferences based on the language
they recognize
- persevere in making meaning out of language
that seems difficult at first
- replicate some of the patterns they encounter
- self-monitor, checking on their understanding
and making adjustments as needed
The teacher may wish to develop a selfassessment checklist that students can use
to record their growth in these areas.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• La Catrina
• ¡En español! 1 Video Program

SPANISH 5 TO 12 • 87

INTRODUCTORY 11 • Experiencing Creative Works

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• reflect on, discuss, and respond to authentic
creative works from the Hispanic world

SUGGESTED INSTRUCTIONAL STRATEGIES
At this age, students will be able to experience a
range of creative works and may bring in examples
from outside the class. Engagement in activities
increases when students are encouraged to respond
creatively, choosing from a variety of options (e.g.,
poster, diagram, video, electronic response).
• Play a Spanish-language song and suggest
students write lyrics for additional stanzas, create
artwork for a CD cover to promote the song or
the artist, or create music videos.
• Have students research examples of indigenous
art, such as Mayan stone pillars, Aztec calendars,
and sun stones. Invite them to choose an
indigenous art form to recreate and explain
what it represents or symbolizes.
• Ask students to examine magazine or on-line
clothing displays (el Corté Inglés) of Hispanic
fashions and create a collage with captions
depicting ways that people in Hispanic countries
dress for various activities. Invite students
to present a fashion show accompanied by
a simple commentary.
• Have each student read a selection of Spanishlanguage children’s stories and then complete
one or more of the following assignments:
- illustrate the story to clarify its meaning
- role-play the story
- retell the story
- change one element of the story throughout
to modernize or update it
- record the story on audio or videotape to
present to the class
• Present a video or pictures of architecture from
the Hispanic world. Invite students to note or
comment on what they find appealing. For a
classroom display, have students choose
particular aspects of styles that interest them
(e.g., hacienda, Moorish, Gaudí). Ask them to
label their work, noting architectural time
period, geographical location, and other
relevant information.
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INTRODUCTORY 11 • Experiencing Creative Works

SUGGESTED ASSESSMENT STRATEGIES
Students in Spanish Introductory 11 should
experience a much wider range of creative works,
particularly literary genres, than they are able to
read or understand independently. Assessment
should focus on students’ increasing abilities to
share and elaborate on their views and responses.
The teacher can also assess students’ increasing
appreciation of the unique features of and
connections between Hispanic creative works
and those of other cultures.
• When students respond to Spanish-language
songs, have them work in groups to develop
three or four criteria to use for self- and peer
assessment. For example, they might focus on:
- openness to new or different ideas
- the incorporation of interesting features
- attention to detail from the original work
- the communication of a clear point of view
• Before students re-create an art form, work with
them to develop criteria such as:
- includes required information
- presents glyphs (symbols) for important events
- writes dates in the appropriate number system
- shows attention to detail of the samples
• When students present creative works, such
as collages, fashion shows, or displays of
architectural styles, look for evidence that they:
- are willing to go to some effort to consider
works or experiences not presented in class
- make connections with other experiences
and preferences
- offer reasons and examples to support their ideas
- are responsive to works of other students
• Before students prepare representations of
children’s stories, work with them to develop
criteria such as the following, which can be used
for self-, peer, and teacher assessment:
- conveys theme and mood of the original
- draws on original characters and events
- uses detail to develop interest and engagement
- incorporates elements of the style of the original
- attempts to use language to create a specific
effect or mood
- conveys a clear view or perspective on
the original

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• ¡En español! 1 Video Program
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INTRODUCTORY 11 • Understanding Cultural Influences

PRESCRIBED LEARNING OUTCOMES
It is expected that students will:
• identify the contributions of Hispanic people
to the world
• identify and compare their own customs to
those of Hispanic cultures
• describe ways in which the Spanish
language has influenced other languages
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SUGGESTED INSTRUCTIONAL STRATEGIES
At this level, students are encouraged to participate
in a variety of cultural experiences, with a focus on
Hispanic cultures. As their language abilities grow,
students should be given frequent opportunities to
interact in Spanish in order to practise using
appropriate communication conventions.
• Suggest that each student keep a log of
observations about her or his culture and lifestyle
and, using various resources, those of a student
of the same age in the Hispanic world. These
observations may relate to work, leisure, family
rules, consumer habits, and so on. As a class,
discuss similarities and differences.
• Have students note foods in their homes that
originate in Hispanic countries. As a class,
brainstorm a list of foods that come from the
Hispanic world. Ask students to list similarities
between their diets and that of a chosen
Hispanic region.
• Create a Hispanic Hall of Fame. Have students
research and nominate candidates from various
Hispanic countries in the fields of Fine Arts and
Literature, Politics, Sports, Science, and Music.
Students must present reasons why their
candidates should be included in the Hall of Fame.
Have students organize a voting system and hold
a vote. They might also enjoy creating an induction
into the Hispanic Hall of Fame ceremony.
• Have students brainstorm a list of Spanish
words or phrases commonly used in English
(e.g., rodeo, taco, patio) and English words or
phrases commonly used in Spanish. These may
be encountered in the authentic materials read or
heard in Spanish class, or outside of class, such
as in sports broadcasts. Encourage students to
maintain ongoing lists of words or phrases. As
a follow-up activity, have students compose
paragraphs or humorous anecdotes using as
many words from their lists as possible.

INTRODUCTORY 11 • Understanding Cultural Influences

SUGGESTED ASSESSMENT STRATEGIES
In students’ first year of Spanish, assessment of
their understanding of culture will frequently
involve visual representations or the use of
English. Assessment activities should encourage
students to reflect on their own customs as well
as demonstrate an understanding of Hispanic
cultures. Assignments should encourage them to
explore ways of locating up-to-date information.
• When students investigate and report on
historic or well-known Hispanic people, discuss
assessment criteria before they begin their
projects. Encourage students to use Spanish as
much as possible in their research and reporting,
but recognize that most students will need to use
English for part of their work. Assessment
criteria might include:
- uses a range of resources effectively
- includes relevant details and examples to
add interest and illustrate key points
- shows an awareness of the diversity of
Hispanic peoples
- offers some insights and thoughtful
speculation
• When students draw comparisons based on their
understanding of aspects of life (including food)
in the Hispanic world, look for evidence that:
- the information is accurate and relevant
- relevant details and examples are included
to illustrate key points
- the comparisons include some complex and
subtle features, avoiding stereotypes
• When students create lists of words or phrases
shared by Spanish and English, look for evidence
that the lists are accurate, complete, and
presented clearly.

RECOMMENDED LEARNING RESOURCES
Multimedia
• ¡En español! 1
• Realidades 1

Print Materials
• Juntos Uno, Dos – Magazines

Video
• La Catrina
• ¡En español! 1 Video Program
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APPENDIX A
Prescribed Learning Outcomes and
Achievement Indicators, Key Elements,
and Illustrative Examples

APPENDIX A

INTRODUCTION TO APPENDIX A

The prescribed learning outcomes for
Grades 5 through 12 (8-year) begin on page
A-4. The prescribed learning outcomes for
Entry 9 through Grade 12 (4-year) begin on
page A-12. The prescribed learning outcomes
for Introductory 11 through Grade 12 (3-year)
begin on page A-16.

Appendix A has been divided into two
parts: the prescribed learning outcomes
for Spanish 5 to 12, and a new component
that includes achievement indicators, key
elements, and illustrative examples that
support each prescribed learning outcome.

ACHIEVEMENT INDICATORS, KEY ELEMENTS,
AND ILLUSTRATIVE EXAMPLES

PRESCRIBED LEARNING OUTCOMES
This part of Appendix A includes the
Spanish 5 to 12 prescribed learning outcomes,
grouped by organizer. Three sets of learning
outcomes are included, representing the three
levels at which students generally begin their
studies in Spanish: Grade 5, Entry 9, and
Introductory 11.

This part of Appendix A provides further
support for each grade, including a grade
overview page and achievement indicators,
key elements, and illustrative examples for
each prescribed learning outcome. It also
includes a chart of suggested assessment
opportunities and the Spanish 5 to 12
Overview Scale.

A-2

APPENDIX A
Prescribed Learning Outcomes
A-3

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
COMMUNICATING
It is expected that students will:
Grade 5

Grade 6

Grade 7

• ask and respond to
simple questions

• make and respond
to simple requests

• ask for and give
simple information

• present information
about themselves

• present information
about themselves
and others

• exchange information
about themselves

• recognize and use
simple greetings
and expressions
of politeness

• use greetings and
expressions of
politeness

Grade 8
• ask for and give
information,
permission, and
clarification

• identify formal
and informal forms
of address

• recognize and use
formal and informal
forms of address

• communicate likes,
dislikes, needs, and
wants

• express preferences
and interests

• share information
about activities and
interests

• seek information about
activities and interests

• respond to classroom
instructions

• participate in known
and predictable
classroom situations

• participate in
classroom activities

• participate in familiar
activities (real or
simulated)

• recognize events as
past, present, or future

• begin to derive
meaning in new
language situations

A-4

• derive meaning in new
language situations

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
COMMUNICATING
It is expected that students will:
Grade 9

Grade 10

Grade 11

Grade 12

• ask for and give
assistance and
detailed information

• make suggestions about
everyday activities

• explain how to do
everyday activities
or procedures

• express short- and
long-term plans, goals,
and intentions

• share opinions and
preferences, giving
reasons

• communicate needs,
desires, and emotions,
giving reasons

• exchange opinions
on topics of interest,
giving reasons and
reactions

• exchange ideas,
thoughts, and points
of view, giving reasons
and reactions

• describe and exchange
information about
activities, people,
places, and things

• describe events
and experiences

• describe or narrate
events, situations,
and experiences

• describe, narrate,
and analyse events,
situations, and
experiences

• communicate in
present and future

• communicate in past,
present, and future

• use a range of
vocabulary and
expressions in past,
present, and future

• use a wide range
of vocabulary
and complexity of
expressions in past,
present, and future

• participate in selected
meaningful, real-life
situations

• participate in a variety
of meaningful, real-life
situations

• interact in a variety of
meaningful, real-life
situations

• interact spontaneously
in a variety of
meaningful, real-life
situations

A-5

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
ACQUIRING INFORMATION
It is expected that students will:
Grade 5

Grade 6

Grade 7

Grade 8

• identify selected
information from
Spanish-language
resources to complete
meaningful tasks

• extract selected
information from
Spanish-language
resources to complete
meaningful tasks

• extract and retrieve
selected information
from Spanish-language
resources to complete
meaningful tasks

• extract, retrieve,
and process selected
information from
Spanish-language
resources to complete
meaningful tasks

• express acquired
information in oral
and visual forms

• express acquired
information in oral
and visual forms

• express acquired
information in oral,
visual, and simple
written forms

• express acquired
information in oral,
visual, and written
forms

A-6

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
ACQUIRING INFORMATION
It is expected that students will:
Grade 9

Grade 10

Grade 11

Grade 12

• extract, retrieve, and
process information
from Spanish-language
resources to complete
meaningful tasks

• retrieve, process, and
adapt information from
Spanish-language
resources to complete
meaningful tasks

• retrieve, research,
and use relevant
information from
Spanish-language
resources to complete
meaningful tasks

• retrieve, research, and
analyse information
from Spanish-language
resources to complete
meaningful tasks

• explain acquired
information in oral,
visual, and written
forms

• explain in detail
acquired information
in oral, visual, and
written forms

• summarize acquired
information in oral,
visual, and written
forms

• synthesize acquired
information in oral,
visual, and written
forms

A-7

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
EXPERIENCING CREATIVE WORKS
It is expected that students will:
Grade 5
• respond to creative
works from the
Hispanic world

Grade 6

Grade 7

• respond to creative
works from the
Hispanic world

• respond to creative
works from the
Hispanic world

A-8

Grade 8
• respond to authentic
creative works from
the Hispanic world

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
EXPERIENCING CREATIVE WORKS
It is expected that students will:
Grade 9
• reflect on and respond
to authentic creative
works from the
Hispanic world

Grade 10

Grade 11
• compare, contrast, and
respond to authentic
creative works from
the Hispanic world

• discuss and respond
to authentic creative
works from the
Hispanic world

A-9

Grade 12
• analyse and respond
to authentic creative
works from the
Hispanic world

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
UNDERSTANDING CULTURAL INFLUENCES
It is expected that students will:
Grade 5

Grade 6

Grade 7

Grade 8

• identify countries
in the world where
Spanish is spoken

• identify selected
characteristics of
various Hispanic
cultures

• identify and
compare selected
characteristics of
various Hispanic
cultures

• compare and contrast
characteristics of
various Hispanic
cultures

• demonstrate an
awareness of Hispanic
culture in British
Columbia

• identify elements
of Hispanic cultures
that are similar to
or different from
their own

• compare the daily
lives of young people
in various Hispanic
communities to their
own

• discuss the activities
and interests of young
people in Hispanic
communities

A-10

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

GRADES 5 THROUGH 12
UNDERSTANDING CULTURAL INFLUENCES
It is expected that students will:
Grade 9

Grade 10

Grade 11

Grade 12

• demonstrate an
awareness of
contemporary and
traditional aspects
of Hispanic cultures

• identify the
contributions of
Hispanic people
to the world

• identify contemporary
issues in the Hispanic
world

• analyse and discuss
contemporary issues
in the Hispanic world

• identify and describe
similarities and
differences between
their own customs
and those of Hispanic
cultures

• compare and contrast
their own customs
to those of Hispanic
cultures

• demonstrate an
understanding of
similarities and
differences among
Hispanic cultures

• analyse and discuss
how culture affects
behaviour and
attitudes

• describe ways in
which the Spanish
language has
influenced other
languages

• identify language,
expressions, and
behaviours that
reflect cultural context

• identify and compare
language, expressions,
and behaviours that
reflect cultural context

• use language,
expressions, and
behaviours to reflect
cultural context

A-11

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

ENTRY 9 THROUGH GRADE 12
COMMUNICATING
It is expected that students will:
Entry 9
• ask for information,
permission, and
clarification and
respond accordingly

Grade 10

Grade 11

Grade 12

• make suggestions about
everyday activities

• explain how to do
everyday activities
or procedures

• express short- and
long-term plans, goals,
and intentions

• communicate needs,
desires, and emotions,
giving reasons

• exchange opinions
on topics of interest,
giving reasons and
reactions

• exchange ideas,
thoughts, and points
of view, giving reasons
and reactions

• describe and exchange
• describe events and
information about
experiences
activities, people, places,
and things

• describe or narrate
events, situations,
and experiences

• describe, narrate,
and analyse events,
situations, and
experiences

• communicate in present
and simple future

• communicate in past,
present, and future

• use a range of
vocabulary and
expressions in past,
present, and future

• use a wide range
of vocabulary and
complexity of
expressions in past,
present, and future

• participate in selected
meaningful, real-life
situations

• participate in a variety
of meaningful, real-life
situations

• interact in a variety of
meaningful, real-life
situations

• interact spontaneously
in a variety of
meaningful, real-life
situations

• recognize and use
greetings, expressions
of politeness, and
formal and informal
forms of address

• communicate likes,
dislikes, needs, and
wants

• share opinions and
preferences, giving
simple reasons

• derive meaning in new
language situations
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APPENDIX A: PRESCRIBED LEARNING OUTCOMES

ENTRY 9 THROUGH GRADE 12
ACQUIRING INFORMATION
It is expected that students will:
Entry 9

Grade 10

Grade 11

• extract, retrieve,
and process selected
information from
Spanish-language
resources to complete
meaningful tasks

• retrieve, process, and
adapt information
from Spanish-language
resources to complete
meaningful tasks

• retrieve, research,
and use relevant
information from
Spanish-language
resources to complete
meaningful tasks

• retrieve, research, and
analyse information
from Spanish-language
resources to complete
meaningful tasks

• explain acquired
information in oral,
visual, and simple
written forms

• explain in detail
acquired information
in oral, visual, and
written forms

• summarize acquired
information in oral,
visual, and written
forms

• synthesize acquired
information in oral,
visual, and written
forms
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Grade 12

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

ENTRY 9 THROUGH GRADE 12
EXPERIENCING CREATIVE WORKS
It is expected that students will:
Entry 9

Grade 10

Grade 11

• reflect on and respond
to authentic creative
works from the
Hispanic world

• discuss and respond to
authentic creative works
from the Hispanic world

• compare, contrast, and
respond to authentic
creative works from
the Hispanic world
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Grade 12
• analyse and respond
to authentic creative
works from the
Hispanic world

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

ENTRY 9 THROUGH GRADE 12
UNDERSTANDING CULTURAL INFLUENCES
It is expected that students will:
Entry 9

Grade 10

Grade 11

Grade 12

• demonstrate an
awareness of
contemporary and
traditional aspects
of Hispanic cultures

• identify the
contributions of
Hispanic people
to the world

• identify contemporary
issues in the Hispanic
world

• analyse and discuss
contemporary issues
in the Hispanic world

• identify and describe
similarities and
differences between
their own customs
and those of Hispanic
cultures

• compare and contrast
their own customs
to those of Hispanic
cultures

• demonstrate an
understanding of
similarities and
differences among
Hispanic cultures

• analyse and discuss
how culture affects
behaviour and
attitudes

• describe ways in
which the Spanish
language has
influenced other
languages

• identify language,
expressions, and
behaviours that reflect
cultural context

• identify and compare
language, expressions,
and behaviours that
reflect cultural context

• use language,
expressions, and
behaviours to reflect
cultural context
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APPENDIX A: PRESCRIBED LEARNING OUTCOMES

INTRODUCTORY 11 THROUGH GRADE 12
COMMUNICATING
It is expected that students will:
Introductory 11
• ask for information,
permission, and
clarification and
respond accordingly

Grade 11

Grade 12

• explain how to do
everyday activities
or procedures

• express short- and
long-term plans, goals,
and intentions

• communicate likes,
dislikes, desires, and
emotions, giving
simple reasons

• exchange opinions
on topics of interest,
giving reasons and
reactions

• exchange ideas,
thoughts, and points
of view, giving reasons
and reactions

• describe and exchange
information about
activities, people,
places, and things

• describe or narrate
events, situations,
and experiences

• describe, narrate,
and analyse events,
situations, and
experiences

• communicate in past,
present, and future

• use a range of
vocabulary and
expressions in past,
present, and future

• use a wide range
of vocabulary and
complexity of
expressions in past,
present, and future

• participate in a variety
of meaningful, real-life
situations

• interact in a variety
of meaningful, real-life
situations

• interact spontaneously
in a variety of
meaningful, real-life
situations

• recognize and use
greetings, expressions
of politeness, and
formal and informal
forms of address

• seek information and
make suggestions
about everyday
activities

• derive meaning in new
language situations
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APPENDIX A: PRESCRIBED LEARNING OUTCOMES

INTRODUCTORY 11 THROUGH GRADE 12
ACQUIRING INFORMATION
It is expected that students will:
Introductory 11

Grade 11

Grade 12

• extract, retrieve, and
process information
from Spanish-language
resources to complete
meaningful tasks

• retrieve, research,
and use relevant
information from
Spanish-language
resources to complete
meaningful tasks

• retrieve, research, and
analyse information
from Spanish-language
resources to complete
meaningful tasks

• explain acquired
information in oral,
visual, and simple
written forms

• summarize acquired
information in oral,
visual, and written
forms

• synthesize acquired
information in oral,
visual, and written
forms
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APPENDIX A: PRESCRIBED LEARNING OUTCOMES

INTRODUCTORY 11 THROUGH GRADE 12
EXPERIENCING CREATIVE WORKS
It is expected that students will:
Introductory 11
• reflect on, discuss, and
respond to authentic
creative works from
the Hispanic world

Grade 11
• compare, contrast, and
respond to authentic
creative works from
the Hispanic world

Grade 12
• analyse and respond
to authentic creative
works from the
Hispanic world

A-18

APPENDIX A: PRESCRIBED LEARNING OUTCOMES

INTRODUCTORY 11 THROUGH GRADE 12
UNDERSTANDING CULTURAL INFLUENCES
It is expected that students will:
Introductory 11

Grade 11

Grade 12

• identify the
contributions of
Hispanic people
to the world

• identify contemporary
issues in the Hispanic
world

• analyse and discuss
contemporary issues
in the Hispanic world

• identify and compare
their own customs to
those of Hispanic
cultures

• demonstrate an
understanding of
similarities and
differences between
Hispanic cultures

• analyse and discuss
how culture affects
behaviour and
attitudes

• describe ways in
which the Spanish
language has
influenced other
languages

• identify and compare
language, expressions,
and behaviours that
reflect cultural context

• use language,
expressions, and
behaviours to reflect
cultural context
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APPENDIX A
Achievement Indicators, Key Elements,
and Illustrative Examples
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APPENDIX A: ACHIEVEMENT INDICATORS, KEY ELEMENTS, AND ILLUSTRATIVE EXAMPLES
BACKGROUND

language-learning strategies that form the
basis of the year’s work.

A survey distributed by the Ministry of
Education in June 2002 to all BC teachers
(in public, independent, and band schools)
asked what kind of enhancements would
make IRP documents more useful. The changes
recommended by more than 3,000 respondents
included:
•
•

•

Prescribed Learning Outcomes – The
prescribed learning outcomes are the content
standards for the Spanish 5 to 12 curriculum.
These outcomes are expressed as tasks to be
performed rather than language items to be
mastered.

reducing the number of prescribed learning
outcomes while making them more specific
providing more subject-specific and
grade-specific support material for both
instruction and assessment
streamlining the entire IRP document and
creating an on-line/CD version to make
the IRP easier for teachers to use as a
planning tool

Achievement Indicators – The achievement
indicators further describe what students
should be able to do in order to demonstrate
that they fully meet expectations for Spanish
in a particular grade. Achievement indicators
are not mandatory, but are provided to assist
teachers in assessing how well their students
achieve the prescribed learning outcomes.

The ministry has developed this section of
Appendix A in order to support the Spanish 5
to 12 Integrated Resource Package (Revised 2005)
with the type of information recommended in
the survey response.

Illustrative Examples – The illustrative
examples further clarify the learning outcomes
and achievement indicators. These examples
are not mandatory, but are provided to indicate
the type of performance expected of a student
in order to fully meet the learning outcomes.

SPANISH 5 TO 12 ACHIEVEMENT INDICATORS,
KEY ELEMENTS, AND ILLUSTRATIVE EXAMPLES

Key Elements – The key elements provide a
grade-level synopsis of the major knowledge,
skills, or attitudes for each Spanish curriculum
organizer.

Each grade level in this section begins with an
overview page consisting of the second-language
learning context for the grade in question,
prescribed learning outcomes, key elements
for each curriculum organizer, languagelearning strategies, and suggested assessment
opportunities. This overview page is followed
by a three-column multi-page chart that shows
the prescribed learning outcomes, achievement
indicators for a student who fully meets
expectations, and supporting illustrative
examples that clarify the outcomes and
achievement indicators and define the key
elements. In addition, the section includes
a chart of suggested assessment opportunities
and the Spanish 5 to 12 Overview Scale.

DEFINITION OF TERMS

Curriculum Organizers – The curriculum
is built on four organizers supporting the
common reasons people have for wanting to
learn an additional language. The organizers
are used to group all aspects of the Spanish 5
to 12 Integrated Resource Package (Revised 2005).
Language-Learning Strategies – Research
shows that language-learning strategies are an
essential part of successful language learning.
When students apply a range of specific
strategies to their language learning, they are
better able to understand information, clarify
and negotiate meaning, and communicate
more effectively.
Suggested Assessment Opportunities –
Each grade-level course overview page in this
section indicates several suggested assessment

Grade Context – The context statement
provides an overview of the type of learning
and demonstration of skills, attitudes, and

A-23

APPENDIX A: ACHIEVEMENT INDICATORS, KEY ELEMENTS, AND ILLUSTRATIVE EXAMPLES
opportunities and encourages teachers to create
additional strategies to complement their students’
learning styles.
Spanish 5 to 12 Overview Scale – The overview
scale on the following page has been developed
to provide an overview of provincial expectations
of achievement for second-language learning.
The scale reflects the communicative-experiential
approach that is the basis of the Spanish 5 to 12
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curriculum and is meant to provide a holistic
view of student performance in relation
to second-language learning. This scale is
not intended to be used for assessment of
individual tasks and activities. Please refer to
Appendix C for a variety of task-specific and
generic assessment tools. Teachers will need
to consider the age and language level of
students when using this scale.

APPENDIX A: ACHIEVEMENT INDICATORS, KEY ELEMENTS, AND ILLUSTRATIVE EXAMPLES

Spanish 5 to 12 Overview Scale
Exceeds Expectations
Communicating
• communicates clearly in oral, visual, and written forms using a rich variety
of vocabulary and language patterns with very few errors
• interacts easily, listens, and asks follow-up questions or volunteers additional information
• applies language-learning strategies, takes risks, and is comfortable in new situations
Acquiring
Information

• easily manipulates oral, visual, and written information to create and/or extract
meaning on a variety of topics

Experiencing
Creative Works

• readily comprehends and interprets a variety of creative works

Understanding
• demonstrates a comprehensive understanding of and engagement with Hispanic
Cultural Influences
cultural elements and/or issues
Fully Meets Expectations
Communicating

• communicates clearly in oral, visual, and written forms using a variety of vocabulary
and language patterns with few errors
• interacts, listens, and asks some follow-up questions or volunteers some additional
information
• applies some language-learning strategies and is able to cope in new situations

Acquiring
Information

• manipulates oral, visual, and written information to extract meaning on selected topics

Experiencing
Creative Works

• comprehends and responds to a variety of creative works

Understanding
• demonstrates an understanding of and engagement with Hispanic cultural elements
Cultural Influences
and/or issues
Minimally Meets Expectations
Communicating

• communicates in oral, visual, and written forms using learned vocabulary and language
patterns; makes errors that may impede meaning; may hesitate frequently
• struggles to interact; uses only simple words and patterns; has difficulty responding
to questions
• attempts to apply language-learning strategies but has difficulty coping in all but the
most predictable situations

Acquiring
Information

• understands basic oral, visual, and written information, but extracts relevant details
with difficulty

Experiencing
Creative Works

• has a basic comprehension of creative works but responds with difficulty

• demonstrates some understanding of and engagement with Hispanic cultural elements
Understanding
and/or issues
Cultural Influences
Does Not Yet Meet Expectations
Communicating

• demonstrates limited communication in visual, oral, and written forms; message may
be incomprehensible, inappropriate, or extremely brief
• interacts minimally or not at all; has difficulty recognizing and responding without prompts
• is not yet able to apply language-learning strategies; is uncomfortable in target language
situations

Acquiring
Information

• demonstrates limited or no comprehension of oral, visual, or written information;
is unable to extract relevant details

Experiencing
Creative Works

• demonstrates little or no comprehension of creative works; response may be
inappropriate or inadequate

Understanding
• demonstrates little or no understanding of or engagement with Hispanic cultural
Cultural Influences
elements and/or issues
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Suggested Assessment Opportunities
Oral
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Dialogue
Interview
Skit
Demonstration
Lesson
Prototype
Telephone conversation
Discussion
Puppet show
Slide show
Song
Talk show
Report/Presentation
Play
Scenario
Slogan/Jingle/Commercial
Audio/Video tape
Simulation

Written
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Essay
Research report
Poetry
Biography
Book review
Script
Editorial
Letter to the Editor
Story
Questionnaire
Journal
Article
Survey
Poster
Scrapbook
Pamphlet
Puzzle
Brochure
Booklet
Timeline
Scroll
Document
Manual
Proclamation letter
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Visual
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Artifact
Mobile
Map
Costume
Mask
Photograph
Photo essay
Blueprint
Computer presentation
Cartoon/Comic strip
Mural
Collection
Model
Graphic organizer
Artistic creation
Chart
Diorama
Display
Project/Lab
Diagram
Construction

SPANISH GRADE 5 COURSE OVERVIEW
Spanish Grade 5 Context

For many students, this is their first exposure
to a second language. Students have the opportunity
to hear, repeat, and “play” in Spanish. Teachers give
instructions in Spanish. Students use drawings and
other visual aids as well as non-verbal gestures to
assist in communication.
Students identify strategies used to acquire
information from English resources and learn to
transfer these strategies to simple Spanish language
resources. They are able to present the information
in pictoral form and use individual Spanish words
and phrases.
Students are exposed to Spanish songs, rhymes,
and picture books. They respond to these works
through drawing, acting, singing, dancing, and
simple language.
Students actively participate in a variety of
cultural experiences based on their own heritage,
as well as on Hispanic culture in Canada. Students
show their awareness in graphic and visual forms,
with some commentary in English.

Ministry-Prescribed Learning Outcomes
Communicating

• ask and respond to simple questions
• present information about themselves
• recognize and use simple greetings and
expressions of politeness
• communicate likes, dislikes, needs, and wants
• respond to classroom instructions
Acquiring Information

• identify selected information from Spanish-language
resources to complete meaningful tasks
• express acquired information in oral and visual
forms
Experiencing Creative Works

• respond to creative works from the Hispanic world
Understanding Cultural Influences

• identify countries in the world where Spanish
is spoken
• demonstrate an awareness of Hispanic culture
in British Columbia

Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

•
•
•
•
•
•
•
•
•
•
•

simple memorized questions
simple responses
simple information
salutations
courtesy words
introductions
Hispanic names and titles
of address
expression of likes and dislikes
expression of wants and needs
basic classroom instructions
and routines
vocabulary such as numbers,
days, and months

Acquiring Information

• targetted keywords
and phrases
• simple oral and visual
representation

Grade 5
Key Elements

Understanding Cultural
Influences
Experiencing Creative Works

• understanding of
developmentally appropriate
oral and visual creative works
• oral and other forms of
response

• Spanish-speaking locations
• Hispanic elements
in daily life
• Spanish place names
in British Columbia

• recognize cognates
• use visual aids, actions, lists,
and pre-framed models
• use visual and context
clues to guess meaning
• use mime, gesture, and
props to help convey
meaning
• use repetition, alone or
with others, to practise
and reinforce new language
• record ideas or expressions
with visual images and
symbols
• derive meaning by listening
attentively and participating
fully in activities
Suggested Assessment
Opportunities

• short oral presentation
with a labelled picture
• small group mimed
demonstration
• partner interview using
simple framed questions
and answers
Teacher Selected

•
•
•
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Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• ask and respond to simple
questions

• use simple memorized question
formats

• simple memorized questions ¿Hay... (un libro)? ¿Te gusta...?
¿Tienes...?

• provide simple responses
in a variety of ways

• simple responses - single-word
replies, raising of hands, gestures,
drawing, mime, choosing from
two options, e.g., azul o rojo,
sí o no

• present information about
themselves

• provide simple information about
themselves using memorized
patterns

• simple information - Soy (alto/
cómico).Tengo... (diez) años.... Estoy
... bien/mal.

• recognize and use simple
greetings and expressions
of politeness

• recognize and respond to
greetings using simple salutations

• salutations - Hola. Buenos días.
Buenas tardes. Adíos.

• recognize and use simple
courtesy words

• courtesy words - Por favor.
Gracias.

• recognize and respond to
introductions

• introductions - Me llamo....
¿Y tú?

• recognize and use Hispanic names
and titles of address

• Hispanic names and titles of
address - Señor, Señora, Señorita,
Jorge, Carmen

• respond to simple questions
about likes, dislikes, wants and
needs

• expression of likes and
dislikes - Sí me gusta. No, no me
gusta.

• use memorized phrases and
vocabulary to express likes,
dislikes, wants, and needs

• expression of wants and
needs - Quiero... (un lápiz). No
quiero... (el libro). Necesito... (un
cuaderno).

• comprehend familiar vocabulary
to follow classroom instructions
and routines

• basic classroom instructions
and routines - Cierre la puerta.
Siéntense. Levántense. Escuchen.

• comprehend and use vocabulary
such as numbers, days, and
months

• vocabulary - ¿Cuál es la fecha?
¿Quién cumpleaños hoy? Qué
día es hoy?

• communicate likes, dislikes,
needs, and wants

• respond to classroom
instructions
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Acquiring Information
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• identify selected information
from Spanish-language
resources to complete
meaningful tasks

• recognize targetted keywords
and phrases in familiar contexts

• targetted keywords and
phrases - look at text or listen
to sources such as audio clips, TV
programs, and resource people to
identify targetted information, such
as days of the week, salutations,
weather descriptions, numbers

• express acquired information
in oral and visual forms

• use simple oral and visual formats
to convey acquired information

• repeat targetted keywords or
phrases in Spanish

• simple oral and visual
representation - oral repetition,
mimed demonstration, fill in
blanks, check list, circle or draw
picture

Experiencing Creative Works
• respond to creative works
from the Hispanic world

• demonstrate a basic
understanding of developmentally
appropriate oral and visual
creative works
• express their ideas or feelings
about the work using memorized
vocabulary and sentence patterns,
and formats such as art, music,
dance, and drama

• oral and other forms of
response - respond to songs,
stories, paintings, movies,
television, big books, etc.
- repeat a song with actions
- draw a picture in response
to a Spanish song or story
- act out a scene from a painting

Understanding Cultural Influences
• identify countries in the world
where Spanish is spoken

• locate and name places in the
world where people speak
Spanish

• Spanish-speaking locations use a map, globe or other resource
to identify areas in the world
where Spanish is spoken

• demonstrate an awareness
of Hispanic culture in British
Columbia

• identify where Spanish can be
seen or heard in their daily lives

• Hispanic elements in daily life food, people, names, music, dance,
restaurants

• identify Spanish place names
in British Columbia

• Spanish place names in BC street names, islands, marine names,
e.g., Quadra Street, Cortez Island,
Strait of Juan de Fuca
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SPANISH GRADE 6 COURSE OVERVIEW
Spanish Grade 6 Context

The emphasis at this level is on continuing to help
students develop positive attitudes to learning and using
Spanish. Interactions with partners and small groups are
more frequent. Pre-framed models help students
express their ideas. Students are expected to take risks,
attempting to use previously learned structures, and
demonstrate their learning orally and through visual
representation.
As students apply strategies such as predicting,
connecting, and guessing from clues, they experience
success and develop confidence in working with Spanish
materials. They are able to select key ideas, along with
selected details. They represent their understanding in
a variety of ways that require minimal use of language.
Creative works might include a catchy song,
a rhyming poem, or a big-book story. Students’
comprehension of the work and their visual and
simple oral responses to it will rely heavily on visual
and contextual support.
Students talk and write about their own cultural
experiences and those of Hispanic cultures. Their
responses reveal the extent of their cultural
understanding.

Ministry-Prescribed Learning Outcomes
Communicating

• make and respond to simple requests
• present information about themselves
and others
• use greetings and expressions of politeness
• identify formal and informal forms of address
• express preferences and interests
• participate in known and predictable
classroom situations
Acquiring Information

• extract selected information from Spanishlanguage resources to complete meaningful
tasks
• express acquired information in oral and
visual forms
Experiencing Creative Works

• respond to creative works from the Hispanic
world
Understanding Cultural Influences

• identify selected characteristics of various
Hispanic cultures
• identify elements of Hispanic cultures that
are similar to or different from their own

Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

•
•
•
•
•
•

memorized question formats
memorized response formats
salutations
courtesy words and phrases
introductions
formal and informal forms
of address
• expression of preferences
and interests
• known and predictable
classroom situations and
routines

Acquiring Information

• targetted keywords
and phrases
• simple oral and visual
representation

Grade 6
Key Elements

Experiencing Creative Works

• understanding of
developmentally appropriate
oral, visual and written
creative works
• oral and other forms
of response

Understanding Cultural
Influences

• Hispanic cultural elements
• cultural comparisons

• use prior knowledge of a
topic to predict meaning
• use formula phrases,
including greetings and
expressions of politeness
• actively seek help by
asking for clarification
and repetition
• connect new topics to
personal experience
• use some English or
mother-tongue words,
if necessary, to maintain
communication
• develop personal
notebooks and dictionaries
to record new vocabulary
Suggested Assessment
Opportunities

• oral presentation with
a captioned poster
• survey of peer interests
• partner dialogue based
on framed language
Teacher Selected

•
•
•
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GRADE 6 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Student learning might include:
Students who have fully met the
prescribed learning outcome are able to: (these are suggestions only)

• make and respond to simple
requests

• use memorized question formats
to make simple requests

• memorized question formats ¿Tienes un cuaderno? ¿Cuál es
tu... (color, animal) favorito?

• provide appropriate responses
using memorized language
patterns and vocabulary

• memorized response formats Sí, tengo un cuaderno. Mi color favorito
es....

• present information about
themselves and others

• provide simple information about
themselves and others using
memorized patterns

• simple information - Soy rubio.
Elena es morena.

• use greetings and expressions
of politeness

• initiate and respond to greetings

• salutations - Hola, amigos.
Buenos días. Hasta luego.

• use courtesy words and phrases
as part of simple conversation

• courtesy words and phrases Por favor, Señor. Gracias, Señora.
De nada, Jaime.

• initiate and respond to
introductions

• introductions - ¿Cómo te llamas?
Me llamo.... ¿Cómo estás? Bien.

• identify formal and informal
forms of address

• recognize the difference between
formal and informal forms of
address

• formal and informal forms of
address - ¿Y usted? ¿Y tú?

• express preferences and
interests

• use simple sentence patterns
and vocabulary to express
preferences and interests

• expression of preferences and
interests - oral, visual, written
presentations. Me gusta(n).... Me
gusta(n) mucho. Me gusta(n) más.

• participate in known and
predictable classroom
situations

• known and predictable
• comprehend and use familiar
classroom situations and
vocabulary and sentence patterns
routines - Otra vez por favor.
to participate in known and
¿Puedo ir al baño?
predictable classroom situations
and routines
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Acquiring Information
Prescribed Learning Outcomes

Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• extract selected information
from Spanish-language
resources to complete
meaningful tasks

• select targetted keywords or
phrases required to complete
a specific task

• targetted keywords or
phrases - listen to a phone
number or spelling of a name,
read an advertisement or a TV
listing to identify days, channels,
types of shows

• restate targetted information
in Spanish
• express acquired information
in oral and visual forms

• use simple oral and visual
formats to convey acquired
information

• simple oral and visual
representation - short oral
presentation, label a diagram,
drawing, construct a model or
diorama, puppet show

Experiencing Creative Works
• respond to creative works
from the Hispanic world

• demonstrate a basic
understanding of developmentally
appropriate oral and visual
creative works
• express their ideas or feelings
about the work using memorized
vocabulary and sentence
patterns, and formats such as
art, music, dance, and drama

• oral and other forms of
response - respond to songs,
stories, paintings, movies,
television, storybooks, short
poems, etc., in various ways
- create a dance in response
to Hispanic music
- make a model of a scene or
character from a story
- draw a favourite scene from
an animated video

Understanding Cultural Influences
• identify selected
characteristics of various
Hispanic cultures

• identify cultural elements of
Hispanic cultures

• cultural elements - birthdays
(piñata), Saints’ days, festivals

• identify elements of Hispanic
cultures that are similar to or
different from their own

• make simple comparisons
between Hispanic and their
own cultures

• cultural comparisons - school,
routines, pastimes, currencies,
meal times, holidays (Navidad),
food
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SPANISH GRADE 7 COURSE OVERVIEW
Spanish Grade 7 Context

Students are working with some memorized
language and can begin to connect ideas to form
complete messages or short interactions. They
use writing for reference purposes and to develop
their language skills, although accuracy of written
expression is not evaluated in Grade 7.
While the information tasks at this level
continue to rely on visual representations, students
are expected to use some basic, well-practised
Spanish vocabulary and language structures. Their
growing communicative skills permit them to
begin to transfer and substitute language in
the resources to suit their needs.
Students can recognize familiar language
in creative works and can sometimes use their
growing range of strategies to make educated
guesses at the meaning of new expressions. They
experience and can respond to an increasing
range of creative works.
Students begin to compare characteristics
of Hispanic cultures and to compare their daily
lives with those of Hispanic young people.

Ministry-Prescribed Learning Outcomes
Communicating

• ask for and give simple information
• exchange information about themselves
• recognize and use formal and informal forms of
address
• share information about activities and interests
• participate in classroom activities
• begin to derive meaning in new language situations
Acquiring Information

• extract and retrieve selected information from
Spanish-language resources to complete meaningful
tasks
• express acquired information in oral, visual, and
simple written forms
Experiencing Creative Works

• respond to creative works from the Hispanic world
Understanding Cultural Influences

• identify and compare selected characteristics of
various Hispanic cultures
• compare the daily lives of young people in various
Hispanic communities to their own

Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

•
•
•
•
•
•
•
•

basic formatted questions
simple formatted responses
personalized information
formal and informal forms
of address
information about familiar
activities and interests
predictable and new
classroom activities
comprehension in new
language situations
use of reference materials

Acquiring Information

• search for targetted
information
• selection of targetted
information
• oral and visual
representation

Grade 7
Key Elements

• recognize known Spanish
and cognates in new
contexts
• ask for specific words, if
necessary, while continuing
communication
• listen to and practise
pronunciation of the
written word
• group new items into
categories that are
personally meaningful
• self-evaluate progress by
comparison with earlier
performance or against
personal goals
• continue to record new
vocabulary and phrases

Experiencing Creative Works

• understanding of
developmentally appropriate
oral and visual creative works
• oral, written, and other forms
of response

Understanding Cultural
Influences

Suggested Assessment
Opportunities

• cultural elements
• comparison of daily
life with that of Hispanic
students

• role-play presentation
of a familiar event
• map reading and creating
• timeline
Teacher Selected

•
•
•
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GRADE 7 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• ask for and give simple
information

• use basic question formats to
seek information

• basic formatted questions ¿De dónde eres? ¿Dónde vives?
¿Qué quieres... (comer) ?

• use simple formatted response
patterns and vocabulary to
provide information

• simple formatted responses Soy de.... Vivo en.... Quiero comer....

• exchange information about
themselves

• use simple sentence patterns and
vocabulary to share personalized
information

• personalized information oral, visual, written presentations
¿Cuántos hermanos tienes? Tengo...
hermanos. ¿A qué hora vas a la
escuela? Voy a la escuela a las ocho.

• recognize and use formal and
informal forms of address

• recognize the difference between
formal and informal forms of
address and use appropriately

• formal and informal forms of
address - ¿Cómo estás, María?
¿Cómo está usted, Señora?

• share information about
activities and interests

• use appropriate sentence patterns
to share information about
familiar activities and interests

• information about familiar
activities and interests - Me
gusta hacer el esquí, tocar el piano,
jugar al béisbol. ¿Y tú? ¿Qué te gusta
hacer?

• participate in classroom
activities

• rely on previous experience to
comprehend and use appropriate
vocabulary and sentence patterns
to take part in predictable and
new classroom activities

• predictable and new
classroom activities - Abran los
libros...(a la página). Bienvenido a
nuestro invitado.... No comprendo.
No sé.

• begin to derive meaning in
new language situations

• recognize previously learned
language structures in new
language situations

• comprehension in new
language situations - use of
cognates (el chocolate, el diccionario,
la computadora), asking for specific
words, categorizing, self-evaluation
of progress, goal-setting, recording
of new words/phrases

• use strategies to construct
meaning, such as background
knowledge, prediction, contextual
clues, word order, and words
similar to English
• use reference materials
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• use of reference materials dictionary, Internet, textbook,
word list

GRADE 7 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes

Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• extract and retrieve selected
information from Spanishlanguage resources to
complete meaningful tasks

• search for targetted information
in a variety of resources

• search for targetted
information - listen to a message
about a schedule, find movie
showtimes on the Internet

• select appropriate targetted
information required to
complete a specific task

• selection of targetted
information - select an online
regional recipe

• use oral and visual formats to
convey acquired information

• oral and visual representation chart, list, statement, graph, word
web, demonstration

• express acquired information
in oral, visual, and simple
written forms

Experiencing Creative Works
• respond to creative works
from the Hispanic world

• demonstrate an understanding of
developmentally appropriate oral,
visual, and written creative
works
• express their ideas or feelings
about the work in oral or
written form using simple
vocabulary and patterned
sentences, and formats such as
art, music, dance, and drama

• oral, written, and other forms
of response - respond to songs,
stories, paintings, movies, television
shows, storybooks, poems, short
plays, cartoons, etc., in various
ways
- play charades
- paint in the style of a Hispanic
artist
- write a name or shape poem,
diamante, haiku

Understanding Cultural Influences
• identify and compare selected
characteristics of various
Hispanic cultures

• identify and compare selected
cultural elements among
Hispanic cultures

• cultural elements of Hispanic
countries - snacks (pepinos con
chile, churros, chicharrones y salsa),
dance (ballet folklórico), music
(salsa, merengue), siesta

• compare the daily lives of
young people in various
Hispanic communities to
their own

• seek information and provide
examples of similarities and
differences between their lives
and those of Hispanic students

• comparison of daily life with
that of Hispanic students school (diagram or chart to
compare school systems), home
(interview with an exchange
student, writing a note), family
and friends (scrapbook)
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SPANISH GRADE 8 COURSE OVERVIEW
Ministry-Prescribed Learning Outcomes
Communicating

Spanish Grade 8 Context

Students use Spanish as a tool for
communicating about everyday topics they enjoy
talking about, such as themselves, their friends,
and favourite activities. They practise and develop
the language in new and interesting contexts and
in different groupings – pairs, small and large groups,
and individually. In Grade 8, writing is added to the
skills assessed.
In a communicative-experiencial approach
to language learning, students acquire and use
information to complete realistic tasks. The
purpose or task dictates what information
is needed.
Many students develop a strong interest in
popular culture in the form of rock videos, popular
music, and films. They show an emerging ability
to use Spanish to express their thoughts, feelings,
and reactions to creative works.
At this level students are encouraged to use
Spanish in cultural activities. Their understanding
of Hispanic cultures deepens as they explore the
variety of Hispanic cultures around the world.

• ask for and give information, permission, and
clarification
• seek information about activities and interests
• participate in familiar activities (real or simulated)
• recognize events as past, present, or future
• derive meaning in new language situations
Acquiring Information

• extract, retrieve, and process selected information
from Spanish-language resources to complete
meaningful tasks
• express acquired information in oral, visual,
and written forms
Experiencing Creative Works

• respond to authentic creative works from the
Hispanic world
Understanding Cultural Influences

• compare and contrast characteristics of various
Hispanic cultures
• discuss the activities and interests of young
people in Hispanic communities

Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

• basic questions
• permission questions
• clarification questions/
statements
• appropriate responses
• information about familiar
activities and interests
• familiar activities (real
or simulated)
• expressions of time
• comprehension in new
language situations
• use of reference materials

Acquiring Information

• search for key information
• comparison of information
• personalization of
information
• oral, visual, and written
representation

Grade 8
Key Elements

• recognize and use common
patterns
• adjust the message in order
to use known expressions
and vocabulary
• use word webbing charts,
tables, and other graphic
organizers to support oral
and written expression
• reflect on learning by
recording personal goals,
successful strategies, and
new vocabulary and
phrases
Suggested Assessment
Opportunities

Experiencing Creative Works

• understanding of authentic
oral, visual, and written
creative works
• oral, written, and other forms
of response

Understanding Cultural
Influences

• Hispanic cultural elements
comparison
• interests of Hispanic
youth
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• oral presentation on a
topic of personal interest
• simulated talk show
interview of a well-known
Hispanic person
• creation of comic strip
Teacher Selected

•
•
•

GRADE 8 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• ask for and give information,
permission, and clarification

• use a variety of question formats
to seek information

• basic questions - ¿Vas al baile?
¿Dónde está...? ¿Qué vas a hacer
este fin de semana?

• ask for permission by using
appropriate sentence patterns

• permission questions ¿Me puede prestar un bolígrafo?
¿Podemos cantar?

• ask for clarification by asking
for rephrasing or repetition

• clarification questions/
statements - ¿Cómo se dice?
No entiendo. No sé. Más despacio,
por favor.

• provide appropriate responses
in a variety of ways

• appropriate responses - Sí, voy
al baile, ¿y tú? Lorena está en casa.
No, no tengo otro bolígrafo.

• seek information about
activities and interests

• use appropriate sentence patterns
to seek information about familiar
activities and interests

• questions about familiar
activities and interests ¿A quién le gusta...? ¿Yo voy al
parque, ella va a la piscina. ¿Adónde
vas tú? ¿A qué hora empieza la
película?

• participate in familiar
activities (real or simulated)

• comprehend and use appropriate
vocabulary and sentence patterns
to take part in conversations/
scenarios based on familiar
activities

• familiar activities (real or
simulated) - Ésta es mi mascota.
Es un conejo. ¡Le gusta comer
zanahorias!

• recognize events as past,
present, or future

• recognize order of events

• expressions of time - hoy,
mañana, ayer, la próxima semana,
el verano pasado

• derive meaning in new
language situations

• recognize parallels between new
and familiar language structures

• comprehension in new
language situations - cognates
(el aeropuerto, el disco compacto),
recognize and use common
patterns, prior knowledge,
graphics, visual cues, vocabulary
lists, non-verbal language
(gestures, facial expressions),
context (situation, format)

• construct meaning through
knowledge of basic vocabulary
and structures, word order,
cognates and contextual clues

• use a variety of reference
materials
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• use of reference materials dictionary, Internet, books,
television, resource person

GRADE 8 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes

Achievement Indicators

It is expected that students will:

Students who have fully met the
Student learning might include:
prescribed learning outcome are able to: (these are suggestions only)

• extract, retrieve, and process
selected information from
Spanish-language resources
to complete meaningful tasks

• search for key information
in a variety of formats

• search for key information find key information, locate
message in a selected
advertisement, web site

• select appropriate key
information required to
complete a specific task

• comparison of information select movies according to likes
and dislikes, shop on a budget

Illustrative Examples

• personalization of information read a tourist brochure to organize
a trip, search a web site for a local
event
• express acquired information
in oral, visual, and written
forms

• represent key information in
a variety of oral, visual, and
written formats

• oral, visual, and written
representation - role-play, puppet
show, artwork, poster, cartoon
strip, map, dialogue, introduction,
party invitation, postcard, e-mail

Experiencing Creative Works
• respond to authentic creative
works from the Hispanic
world

• demonstrate a deepening
understanding of authentic
Hispanic oral, visual, and
written creative works
• express their ideas or feelings
about the work in oral or
written form using appropriate
vocabulary and sentence
structures, and formats such
as art, music, dance, and drama

• oral, written, and other forms
of response - respond to songs,
TV shows, radio and online
broadcasts, paintings, movies,
commercials, stories, web sites,
magazines, etc., in various ways
- act out a song, create a DVD
cover
- make a papel maché model
- write a framed journal response
Me gusta... (la música de...)
porque....

Understanding Cultural Influences
• compare and contrast
characteristics of various
Hispanic cultures

• compare and contrast various
cultural elements among
Hispanic cultures

• Hispanic cultural elements
comparison - country
comparison project, sharing food
from different Hispanic countries,
display of flags and currencies

• discuss the activities and
interests of young people in
Hispanic communities

• seek information and provide
examples of interests of
Hispanic youth

• interests of Hispanic youth popular sports/games, movies
and TV, popular music, chores
and responsibilities
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SPANISH GRADE 9 COURSE OVERVIEW
Spanish Grade 9 Context

The focus of learning at this level is to
convey and understand meaning for practical
purposes in situations that are meaningful
to Grade 9 students, such as ordering a meal
or buying a gift. Some of the activities involve
spontaneous communication, where students
apply strategies for expressing and
understanding meaning. Students need
continued support to develop the range
of language necessary to communicate with
one another.
Students show evidence of their language
skills and strategies in the way they approach
and work with materials, as well as the way
they represent the information they have
researched.
Students experience and can respond
to an increasing range of creative works,
including music and other works from popular
culture in their oral, visual, and written
responses.
Students build on their knowledge of
Hispanic cultural practices and reflect
on the added interest that variety brings.

Ministry-Prescribed Learning Outcomes
Communicating

• ask for and give assistance and detailed information
• share opinions and preferences, giving reasons
• describe and exchange information about activities,
people, places, and things
• communicate in present and future
• participate in selected meaningful, real-life situations
Acquiring Information

• extract, retrieve, and process information from Spanishlanguage resources to complete meaningful tasks
• explain acquired information in oral, visual, and written
forms
Experiencing Creative Works

• reflect on and respond to authentic creative works
from the Hispanic world
Understanding Cultural Influences

• demonstrate an awareness of contemporary
and traditional aspects of Hispanic cultures
• identify and describe similarities and differences between
their own customs and those of Hispanic cultures
• describe ways in which the Spanish language has
influenced other languages

Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

• assistance questions/
statements
• information questions
• expression of opinions
and preferences
• emotional reactions
• descriptions
• interaction
• time words/sequencing
• selected real-life situations

Acquiring Information

•
•
•
•
•

location of information
prioritization
comparison
processing
presentation

Grade 9
Key Elements

Experiencing Creative Works

• increased understanding
of authentic oral, visual,
and written Hispanic
creative works
• oral, visual, or written
reflection/response

Understanding Cultural
Influences

• contemporary and
traditional aspects of
Hispanic cultures
• Hispanic and own
customs comparison
• vocabulary
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• listen, view, or read selectively
to focus on key information
• tolerate ambiguity of meaning
when unable to understand
fully
• transfer and adapt known
structures to convey meaning
in new contexts
• use a variety of writing
processes to convey personal
meaning
• plan ahead for communicative
activities by anticipating
language and resources
needed
Suggested Assessment
Opportunities

• conversation about a
prepared topic
• creation of a web page
about a cultural element
• letter/e-mail writing
Teacher Selected

•
•
•

GRADE 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• ask for and give assistance
and detailed information

• use a variety of question forms
or statements to ask for
assistance

• assistance questions/
statements - ¿Qué quiere decir?
Necesito...(ayuda).

• use a variety of question forms
to ask for detailed information

• information questions - ¿Por
qué? ¿Cuánto(s)? ¿Cómo? ¿Dónde?
¿Quién?

• use a variety of sentence
patterns and question forms
to state, ask for, and justify
opinions and preferences

• expression of opinions and
preferences - Creo que.... En mi
opinión.... ¿Qué prefieres tú? Prefiero...
porque....

• express reactions such as
enthusiasm, indifference, and
doubt

• emotional reactions - ¡Qué
interesante! ¡Qué horrible! ¡Genial!
No puedo creerlo. Estoy... (enojado).

• comprehend and use
appropriate vocabulary and
sentence patterns to describe
and exchange information
related to activities, people,
places, and things

• descriptions - Tengo muchos
amigos. Son atléticos y divertidos.
Siempre jugamos baloncesto en
el gimnasio.

• communicate in present
and future

• recognize and use time words
to sequence events

• time words/sequencing - Ahora
tengo las ciencias. Esta tarde tengo la
clase de historia. Mañana voy a ir a
la clase de español. Tengo que hacer
la tarea.

• participate in selected
meaningful, real-life situations

• use appropriate vocabulary and
language patterns to participate
in familiar, real-life situations

• selected real-life situations organize a party, phone invitation,
penpal/epal correspondence,
volunteer event. Querido....
Escríbeme pronto.Te voy a llamar
por teléfono después.

• share opinions and
preferences, giving reasons

• describe and exchange
information about activities,
people, places, and things
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• interaction - ¿Cómo es? !Qué
bonito! ¿Quién es tu cantante
favorito? Mi cantante favorito es....
¿Vamos al cine el sábado? Sí.
¡Cómo no!

GRADE 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• extract, retrieve, and process
information from Spanishlanguage resources to
complete meaningful tasks

• identify, select, and process
information required to
complete a specific task

• location of information - use
Spanish Internet search engines,
print material, resource people, etc.
to find information such as details
of traditional celebrations, currency,
weather, shopping
• prioritization - weigh relevance
of information (main idea vs. detail,
headings vs. text)
• comparison - state differences
between two products, similarities
among characters
• processing - research the
elements of a holiday meal, view
an interview with an athlete, actor,
rainforest scientist, adventure
traveller, etc.

• explain acquired information
in oral, visual, and written
forms

• demonstrate in a variety of
visual, oral, and written ways an
understanding of the main ideas
in the information

• presentation - graphic organizer,
web page, interview, poem, letter,
message, story, skit, demonstration,
architectural model, song, computer
presentation

Experiencing Creative Works
• reflect on and respond to
authentic creative works
from the Hispanic world

• demonstrate a deeper
understanding of authentic
Hispanic oral, visual, and written
creative works
• express their interpretation of
the work in oral, visual, or
written formats

Understanding Cultural Influences (see page A-46)
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• oral, visual, or written
reflection/response - respond
to music videos, TV shows, radio
and online broadcasts, paintings,
architecture, movies, commercials,
poems, stories, magazines, web sites,
etc., in various ways
- select a Spanish song to perform
and interpret, such as writing a
personality profile for a person
in the song
- create an ad for a Hispanic
art gallery
- maintain a listening log

GRADE 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Understanding Cultural Influences
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• demonstrate an awareness of
contemporary and traditional
aspects of Hispanic cultures

• reflect on contemporary and
traditional aspects of Hispanic
cultures

• contemporary and
traditional aspects of
Hispanic cultures - contrast
traditional lifestyle vs. modern
urban lifestyle in a selected
Hispanic country; compare types
of food, dress, transportation,
architecture, celebrations, etc.,
e.g., on a bulletin board display,
by creating a mural, through
role play

• identify and describe
similarities and differences
between their own customs
and those of Hispanic
cultures

• seek information and provide
examples of similarities and
differences between Hispanic
customs and their own

• Hispanic and own customs
comparison - depict similarities
and differences in customs
such as celebrations (Día de
los muertos), rites of passage,
school procedures, dating
customs, e.g., in a poster, oral
or computer presentation

• describe ways in which
the Spanish language has
influenced other languages

• recognize the ways English
and other languages have been
enriched by Spanish expressions
and vocabulary

• vocabulary - English words with
Spanish origin (chocolate, rodeo,
tomato, patio), food (enchilada,
taco), place names (plaza, Quadra
Island, Los Angeles)
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SPANISH GRADE 10 COURSE OVERVIEW
Spanish Grade 10 Context

Students are increasingly able to take risks
while engaging in spontaneous interactions
using memorized vocabulary and structures.
In addition, students are developing descriptive
abilities that include linking and sequencing
of narrative.
Students are able to work with an
increasing variety of print materials, media, and
the Internet to locate information to complete
tasks.
Students continue to experience a range
of creative works and as their facility with
language increases, they are able to provide
more detailed oral, visual and written
responses.
Students examine the role of cultural
practices and traditional language patterns
that help to shape their identities and those
of Hispanics. They also become aware of the
influences of Hispanic people.
As students talk and write about their
developing knowledge; they show increasing
awareness about cultural comparisons.

Ministry-Prescribed Learning Outcomes
Communicating

• make suggestions about everyday activities
• communicate needs, desires, and emotions, giving
reasons
• describe events and experiences
• communicate in past, present, and future
• participate in a variety of meaningful, real-life
situations
Acquiring Information

• retrieve, process, and adapt information from
Spanish-language resources to complete meaningful
tasks
• explain in detail acquired information in oral, visual,
and written forms
Experiencing Creative Works

• discuss and respond to authentic creative works
from the Hispanic world
Understanding Cultural Influences

• identify the contributions of Hispanic people to
the world
• compare and contrast their own customs to those
of Hispanic cultures
• identify language, expressions, and behaviours that
reflect cultural context

Acquiring Information
Communicating

• extend, accept, and decline
invitations
• expression of needs, desires,
emotions
• expression of preferences
• emotional reactions
• descriptions
• application of language
patterns
• real-life situations

•
•
•
•

location of information
application
paraphrasing
detailed presentation

Grade 10
Key Elements

Language-Learning
Strategies
(cumulative through Grades 5-12)

• take risks with the language
to extend language
boundaries
• use a variety of reference
materials, including
dictionaries, for
comprehension and
production
• set personal goals in
language skills and monitor
their progress

Suggested Assessment
Opportunities
Understanding Cultural
Influences
Experiencing Creative Works

• understanding of more
complex oral, visual, and
written Hispanic creative
works
• variety of oral or written
discussion formats

• achievements of Hispanic
people
• comparison of Hispanic
and own customs
• comparison of cultural
cues
• vocabulary
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• demonstration involving
class participation
• narrated illustrated
presentation about a
researched topic
• creation of résumé
Teacher Selected

•
•
•

GRADE 10 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes

Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• make suggestions about
everyday activities

• use appropriate vocabulary and
sentence structures to make
suggestions

• extend, accept, and decline
invitations - ¿Quieres...? ¡Claro
que sí! ¿Te gustaría...? Sí, me
gustaría. ¿Por qué no vemos una
película?

• communicate needs, desires,
and emotions, giving reasons

• use appropriate vocabulary and
sentence structures to express
and justify needs, desires, and
emotions

• expression of needs, desires,
emotions - Tengo... (hambre/
miedo/ganas de...). Estoy
preocupada. Debo.... Me siento....

• express preferences

• expression of preferences Prefiero... porque es.... ¿Qué camisa
te gusta más? ¿La verde o la
amarilla?
• emotional reactions - ¡Qué
lástima! Felicitaciones. ¡Qué...!

• describe events and
experiences

• present information about events
and experiences of interest using
a range of sentences that are
related to each other

• descriptions - Fui a un concierto
el sábado pasado con mis amigos.
¡Fue divertido!

• communicate in past, present,
and future

• apply and use appropriate time
words and language patterns
to discuss events

• application of language
patterns - El verano pasado fui
a México. Es un país inolvidable.
Este verano voy a regresar.

• participate in a variety of
meaningful, real-life situations

• use a range of appropriate
vocabulary and language patterns
to participate in a variety of reallife situations

• real-life situations school event, shopping, concert,
socializing with friends, sports.
¿Viste el partido de fútbol? Los Tigres
ganaron otra vez. ¿Compraste una
entrada para el concierto este fin
de semana? ¿Sabes que puedes
comprarlas por el Internet?
Este sábado tengo una cita.
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GRADE 10 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes

Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• retrieve, process, and adapt
information from Spanishlanguage resources to
complete meaningful tasks

• select, process and adapt
information required to
complete a specific task

• location of information - use a
variety of information sources to
support topic, e.g., food, fashion,
sports, travel
• application - interpret main
ideas and details to support task,
prioritize and compare
information

• explain in detail acquired
information in oral, visual,
and written forms

• paraphrase appropriate
information in Spanish

• paraphrasing - retell a story,
legend, or song; paraphrase
information from a variety of
sources

• demonstrate in a variety of
visual, oral, and written forms,
an understanding of the main
ideas and some supporting
details in the information

• detailed presentation - stepby-step demonstration, guided
tour, journal entry, photo album/
scrapbook, pamphlet, online
ad, computer presentation

Experiencing Creative Works
• discuss and respond to
authentic creative works
from the Hispanic world

• demonstrate a deeper
understanding of oral, visual,
and written creative works from
various countries in the Hispanic
world
• share their interpretation of
authentic Hispanic works using
a variety of written or oral
discussion formats

Understanding Cultural Influences (see page A-50)
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• variety of oral or written
discussion formats - discuss
and respond to music videos,
TV shows, radio and online
broadcasts, paintings, architecture,
ancient civilizations, movies,
commercials, poems, stories,
web sites, magazines, etc., in
various ways
- role-play movie reviewers
- use a jigsaw approach to share
information on famous places
in the Hispanic world
- write and share a book review

GRADE 10 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Understanding Cultural Influences
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• identify the contributions
of Hispanic people to
the world

• reflect on the achievements
of a variety of Hispanic people

• achievements of Hispanic
people - music, dance, painting,
architecture, literature, film,
explorers, political leaders,
sports, etc.

• compare and contrast their
own customs to those of
Hispanic cultures

• research information to compare
Hispanic customs and their own

• comparison of Hispanic and
own customs - compare and
contrast arts, clothing, food, flags,
sports, music, e.g., by holding a
Hispanic cultural fair

• identify language, expressions,
and behaviours that reflect
cultural context

• identify and compare greetings,
gestures, expressions of courtesy,
and colloquialisms in Hispanic
cultures

• comparison of cultural cues shaking hands, kissing; la hora latina
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• vocabulary - greetings and
farewells, telephone conversations

SPANISH GRADE 11 COURSE OVERVIEW
Spanish Grade 11 Context

Students are able to interact with greater
confidence in familiar situations and are able to
apply their growing range of strategies more
consistently. Self- and peer assessment are
important ways of supporting students as they
acquire and practise useful vocabulary,
structures, and interactions.
Students are familiar with a wide range
of classroom, library, and other community
resources they can use to locate information.
The forms and skills students use to apply and
convey the information for particular purposes
and audiences are increasingly important.
Students’ oral and written skills enable them
to respond to creative works in increasingly
sophisticated ways, through oral interactions,
journal entries, résumés, and short written
texts.
At this level, the complexity of students’
ideas may far exceed their ability to express
them in Spanish. As their knowledge of Hispanic
culture increases, so does their ability to make
observations about contemporary issues.

Ministry-Prescribed Learning Outcomes
Communicating

• explain how to do everyday activities or procedures
• exchange opinions on topics of interest, giving reasons
and reactions
• describe or narrate events, situations, and experiences
• use a range of vocabulary and expressions in past,
present, and future
• interact in a variety of meaningful, real-life situations
Acquiring Information

• retrieve, research, and use relevant information from
Spanish-language resources to complete meaningful
tasks
• summarize acquired information in oral, visual, and
written forms
Experiencing Creative Works

• compare, contrast, and respond to authentic creative
works from the Hispanic world
Understanding Cultural Influences

• identify contemporary issues in the Hispanic world
• demonstrate an understanding of similarities
and differences among Hispanic cultures
• identify and compare language, expressions, and
behaviours that reflect cultural context

Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

• formal and informal
instructions
• sequenced instructions
• demonstration
• expression of opinions
• reactions
• narration
• time indicators and language
patterns
• real-life situations

Acquiring Information

• location of information
• summarization/prioritization
• summary/presentation

Grade 11
Key Elements

• rephrase in Spanish to
compensate for unknown
expressions
• make personal notes to
use as a reference for oral
and written productions
• actively review common,
useful expressions and
patterns to refine
communication
• self-monitor and correct
recurring or significant
errors in communication
Suggested Assessment
Opportunities

Experiencing Creative
Works

• understanding of complex
authentic oral, visual, and
written Hispanic creative
works
• written, oral, and visual
comparisons

Understanding Cultural
Influences

• identification of
contemporary issues
• understanding of cultural
differences
• understanding of social
issues
• use of cultural cues
• regional variation in
vocabulary

A-51

• product produced from
completion of a WebQuest
or scavenger hunt
• composition about a
personal or historical
event in the past
• creative response to a
poem, song, play, film
Teacher Selected

•
•
•

GRADE 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• explain how to do everyday
activities or procedures

• give formal and informal
instructions

• formal and informal
instructions - Pongan los refrescos
en el refrigerador. ¡Dámelo!

• present a sequenced set
of instructions

• sequenced instructions give directions, lead an activity
Saca el pasaporte. Haz la maleta.
No olvides tu cámara. ¡Buen viaje!
• demonstration - assemble a
regional dish, lead an activity

• exchange and justify opinions
on topics of interest using
increasingly complex phrases
and structures

• expression of opinions - Según
él/ella.... En mi opinión.... ¿Qué
piensas tú?

• express reactions such as
agreement and disagreement

• reactions - Estoy de acuerdo,
pero.... Sin duda. ¡No me digas!

• describe or narrate events,
situations, and experiences

• recount events, situations, or
experiences using increasingly
complex phrases and structures

• narration - Cuando tenía cinco
años siempre iba al parque con
mis amigos. Un día, perdí mi....

• use a range of vocabulary
and expressions in past,
present, and future

• use increasingly complex time
words and language patterns
to discuss past, present, and
future events

• time indicators and language
patterns - anoche, mañana,
más tarde, siempre, mientras,
de repente, hace... que....

• interact in a variety of
meaningful, real-life situations

• use increasingly complex
vocabulary and language patterns
to interact in a variety of real-life
situations

• real-life situations - advice
column, ideal school, environment,
health and fitness, advertising.
Tenemos que proteger el medio
ambiente porque....

• exchange opinions on topics
of interest, giving reasons
and reactions
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GRADE 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes

Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• retrieve, research, and use
relevant information from
Spanish-language resources
to complete meaningful tasks

• research, select, process and
organize relevant information
required to complete a specific
task

• location of information research a variety of information
sources to support a topic, e.g.,
animals, professions
• summarization/prioritization organize information to explore a
topic, e.g., popular media, impact
of technology, currency

• summarize acquired
information in oral, visual,
and written forms

• demonstrate in a variety of
visual, oral, and written forms
an understanding of the main
ideas and significant details in
the information

• summary/presentation change the end of a story/
telenovela, write and perform an
original episode, create and record
a TV advertisement, compose and
perform a song, hold a debate,
create a computer presentation

Experiencing Creative Works
• compare, contrast, and
respond to authentic creative
works from the Hispanic
world

• demonstrate a deeper
understanding of sophisticated
authentic Hispanic oral, visual,
and written creative works
• reflect and respond to authentic
Hispanic works using a variety of
written, oral, and visual formats

Understanding Cultural Influences (see page A-54)
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• written, oral, and visual
comparisons - compare
and respond to music videos,
TV shows, radio and online
broadcasts, paintings, architecture,
archeological sites, movies,
commercials, poems, stories,
web sites, magazines, folktales,
etc., in various ways
- read and take notes on an
Aztec legend
- compare imagery used in
a variety of poems
- compare a Spanish-language
magazine to an English
equivalent (print or online)
- understand the difference
between arte and artesanía

GRADE 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Understanding Cultural Influences
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• identify contemporary issues
in the Hispanic world

• further examine the complexity
of Hispanic societies

• identification of
contemporary issues increasing profile of the Spanish
language and culture in North
America, cultural identity (e.g.,
los chicanos, los mestizos), social
inequality, immigration, societal
changes in the Spanish-speaking
world

• demonstrate an
understanding of similarities
and differences among
Hispanic cultures

• demonstrate a more complex
understanding of practices and
perspectives in various Hispanic
countries

• understanding of cultural
differences - food, celebrations,
forms of dance, influence of
geography, impact of settlement
and colonization
• understanding of social
issues - contrast the social
conditions of Spanish-speaking
countries, e.g., education,
aboriginal peoples’ rights,
women’s issues, international
trade

• identify and compare
language, expressions,
and behaviours that reflect
cultural context

• compare a variety of appropriate
Hispanic greetings, gestures,
expressions of courtesy, and
colloquialisms
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• use of cultural cues - etiquette,
food, drink, slang, sporting events
• regional variation in
vocabulary - coche/carro/auto,
guagua (bus-Cuba, baby-Chile)

SPANISH GRADE 12 COURSE OVERVIEW
Ministry-Prescribed Learning Outcomes
Communicating

Spanish Grade 12 Context

Students are expected to engage in
increasingly complex and spontaneous oral
interactions in which they demonstrate
their facility with Spanish and the strategies
they have developed to sustain and extend
communication.
Students are able to locate information
with confidence, skim for relevant facts,
and use Spanish-language resources in their
community or elsewhere, e.g., the Internet
or correspondence.
As students develop increasing facility
with oral and written language, they
experience and can respond to both
contemporary and traditional works
in a variety of genres.
The outcomes for cultural
understanding emphasize awareness and
sensitivity. Students reveal their cultural
understanding through daily activities and
interactions, as well as in the assignments
they complete.

• express short- and long-term plans, goals, and intentions
• exchange ideas, thoughts, and points of view, giving reasons
and reactions
• describe, narrate, and analyse events, situations, and
experiences
• use a wide range of vocabulary and complexity of
expressions in past, present, and future
• interact spontaneously in a variety of meaningful,
real-life situations
Acquiring Information

• retrieve, research, and analyse information from
Spanish-language resources to complete meaningful tasks
• synthesize acquired information in oral, visual, and written
forms
Experiencing Creative Works

• analyse and respond to authentic creative works from
the Hispanic world
Understanding Cultural Influences

• analyse and discuss contemporary issues in the Hispanic
world
• analyse and discuss how culture affects behaviour
and attitudes
• use language, expressions, and behaviours to reflect
cultural context
Language-Learning
Strategies
(cumulative through Grades 5-12)

Communicating

• preparation and
presentation of plans
• exchange of ideas
• debate/discussion
• recounting
• analysis
• complex use of time
indicators, language patterns
and vocabulary
• spontaneous interactive
communication
• participation in spontaneous
situations

Experiencing Creative
Works

• understanding of
sophisticated authentic
Hispanic oral, visual, and
written creative works
• written, oral, and visual
interpretations

Acquiring Information

• preparation to support
a position
• analysis
• synthesis/presentation

Grade 12
Key Elements

• negotiate meaning by using
questions in Spanish, and
other techniques for
clarification
• summarize information
in oral, graphic, and
written forms
• use dictionaries, grammars,
and other reference
materials for clarity
of comprehension
and expression
• seek out and create
practice opportunities in
and out of the classroom
Suggested Assessment
Opportunities

Understanding Cultural
Influences

•
•
•
•
•

research
analysis/discussion
cultural perspectives
use of cultural cues
regional variation in
vocabulary and behaviour
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• debate on a controversial
topic
• essay expressing opinion
about a current event
• dramatization of a
creative work
Teacher Selected

•
•
•

GRADE 12 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• express short- and long-term
plans, goals, and intentions

• report, narrate, or describe
using connected sentences and
paragraphs in present, past, and
future when expressing plans,
goals, and intentions

• preparation and
presentation of plans prepare a career path, plan a
trip/study year. Me interesan los
animales. Por eso, después de
muchos años de estudio seré
veterinario. ¿Qué harías tú después
de graduarte?

• exchange ideas, thoughts,
and points of view, giving
reasons and reactions

• use more specialized and
precise vocabulary, expressions,
and language structures when
exchanging ideas, thoughts,
opinions, and points of view

• exchange of ideas - Desde mi
punto de vista.... Creo que vale la
pena....

• understand significant details
and themes in extended
discussions and presentations
• describe, narrate, and analyse
events, situations, and
experiences

• recount and analyse events,
situations, and experiences
using more specialized and
precise vocabulary,
expressions, and language
structures

• debate/discussion - Me alegro
de que.... Es bueno que....
• recounting - Se dice que....
Cuentan que....
• analysis - Según la leyenda....
Sin embargo....

• use a wide range of
vocabulary and complexity
of expressions in past,
present, and future

• use multiple time frames and
other complex vocabulary and
language structures to discuss
topics of interest

• complex use of time
indicators, language patterns
and vocabulary - ideal friend,
improving the world, workplacerelated technology, science,
relationships, stress, career/
volunteer work. Ojalá que mi
nuevo amigo practique muchos
deportes.

• interact spontaneously
in a variety of meaningful,
real-life situations

• use complex vocabulary,
language patterns, and
idiomatic expressions in a
variety of real-life situations

• interactive communication Tengo un problema. ¿Qué
recomiendas que haga?

• participate spontaneously
in real-life situations

• spontaneous situations theatre sports, improvisation,
radio talk show, field trip,
exchange student, guest speaker.
Bienvenido a nuestra clase. Es un
placer tenerlo a usted aquí.
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GRADE 12 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes

Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• retrieve, research, and analyse
information from Spanishlanguage resources to
complete meaningful tasks

• research, select, interpret and
analyse information on
meaningful topics

• preparation to support a
position - research a variety
of sources to find information
to support an interest, topic,
or position, e.g., living abroad,
bullfighting, international
development issues
• analysis - summarize and
prioritize information to support
an interest, topic, or position,
e.g., comparison of options,
bias in media, stereotypes,
female-male roles

• synthesize acquired
information in oral, visual,
and written forms

• demonstrate in a variety of
visual, oral, and written forms an
in-depth understanding of the
main ideas and significant details
in the information

• synthesis/presentation present solutions to a local
problem, hold a debate, hold a
student election, host a talk show,
write a letter to the editor or
persuasive essay

Experiencing Creative Works
• analyse and respond to
authentic creative works
from the Hispanic world

• demonstrate an in-depth
understanding of sophisticated
authentic Hispanic oral, visual,
and written creative works
• examine in detail authentic
Hispanic works and use a variety
of written, oral, and visual
formats to express an
interpretation

Understanding Cultural Influences (see page A-58)
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• written, oral, and visual
interpretations - analyse
and respond to paintings,
books, movies, poetry, stories,
magazines, architecture, excerpts
from literature, plays, tales and
legends, documentaries, radio
and online broadcasts, web sites,
etc., in various ways
- analyse Hispanic slang
- dramatize a legend
- prepare and conduct a gallery
walk of Hispanic works of art

GRADE 12 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Understanding Cultural Influences
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• analyse and discuss
contemporary issues in
the Hispanic world

• research, discuss, and state
a position on current issues

• research - newspapers, Internet,
television, news broadcasts,
magazines, documentaries
• analysis/discussion - essay,
debate, round table discussion,
interview, video, etc. on issues
such as current events, social
responsibility, globalization,
Latin pop stars, films

• analyse and discuss how
culture affects behaviour
and attitudes

• analyse and give examples
of how culture shapes people

• cultural perspectives - family
life, stress management, nutrition,
traditions, education, religion,
beliefs, history, the arts, social
mores, political systems,
machismo, etc.

• use language, expressions,
and behaviours to reflect
cultural context

• use a wide range of Hispanic
greetings, gestures, expressions
of courtesy, and colloquialisms to
suit prepared and spontaneous
situations

• use of cultural cues formal vs. informal, written vs. oral
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• regional variation in
vocabulary and behaviour colloquialisms, appropriate
language use and behaviours
among different Hispanic
countries, e.g., Mexico, Argentina,
Spain

SPANISH ENTRY 9 COURSE OVERVIEW
Spanish Entry 9 Context

For many students, this is the first
time they have had the opportunity to
study Spanish. Students hear, repeat, and
“play” in Spanish.Teachers give instructions
in Spanish. Students use drawings and
other visual aids as well as non-verbal
gestures to assist in communication.
Students identify strategies used
to acquire information from English
resources and learn to transfer these
strategies to simple Spanish language
resources. They are able to present the
information in pictoral form and simple
sentences and paragraphs.
Students are exposed to Spanish
songs, rhymes, simple stories, dance, etc.
They respond to these works through
drawing, acting, singing, dancing, and
simple language, both oral and written.
Students describe a variety of cultural
customs based on their own heritage, as
well as those of Hispanic cultures, using
a variety of formats.

Communicating

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

basic questions
permission questions
clarification questions/statements
provision of information
salutations
courtesy words
introductions
formal and informal forms
of address
expression of likes and dislikes
expression of wants and needs
descriptions
interaction
time words
language structures
familiar activities (real
or simulated)
comprehension in new
language situations
use of reference materials

Experiencing Creative Works

• understanding of
developmentally appropriate
oral and visual creative works
• oral and other forms of
response

Ministry-Prescribed Learning Outcomes
Communicating

• ask for information, permission, and clarification and
respond accordingly
• recognize and use greetings, expressions of politeness, and
formal and informal forms of address
• communicate likes, dislikes, needs, and wants
• share opinions and preferences, giving simple reasons
• describe and exchange information about activities, people,
places, and things
• communicate in present and simple future
• participate in selected meaningful, real-life situations
• derive meaning in new language situations
Acquiring Information

• extract, retrieve, and process selected information from
Spanish-language resources to complete meaningful tasks
• explain acquired information in oral, visual, and simple
written forms
Experiencing Creative Works

• reflect on and respond to authentic creative works from
the Hispanic world
Understanding Cultural Influences

• demonstrate an awareness of contemporary and traditional
aspects of Hispanic cultures
• identify and describe similarities and differences between
their own customs and those of Hispanic cultures
• describe ways in which the Spanish language has influenced
other languages
Acquiring Information

• search for key
information
• comparison of
information
• personalization of
information
• simple oral and visual
representation

Entry 9
Key Elements

Understanding Cultural
Influences

• contemporary and
traditional cultural
elements
• similarities and
differences among
Hispanic and own
cultures
• locations where
Spanish is spoken
• variety of Hispanic
cultures
• vocabulary
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Language-Learning
Strategies
(cumulative through Grades 5-12)

• recognize cognates
• recognize and use common
patterns
• use visual and contextual clues
to guess meaning
• listen, view, or read selectively
to focus on key information
• use prior knowledge to make
connections to new topics
• adjust the message in order to use
known expressions and vocabulary
• use a variety of reference
materials for comprehension
and production
Suggested Assessment
Opportunities

• short oral presentation with
pictoral support
• small group skit or demonstration
incorporating gestures and/or
props
• partner interview using simple
questions and answers
Teacher Selected

•
•
•

ENTRY 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• ask for information,
permission, and clarification
and respond accordingly

• use a variety of question formats
to seek information

• basic questions - ¿Estudias...
(español), verdad? ¿De dónde eres?
¿Te gustar cantar? ¿Qué... (estudias)?
¿Cuanto? ¿Cómo? ¿Cuál? ¿Por qué...?

• ask for permission by using
appropriate sentence patterns

• permission questions ¿Puedo ...?

• ask for clarification by asking
for rephrasing or repetition

• clarification questions/
statements - Otra vez, por favor.
¿Cómo se dice ...? Más despacio. No
entiendo/comprendo.

• use simple language patterns and
vocabulary to provide information

• provision of information Tengo.... Me gusta.... Voy....
Mi... favorito es....

• initiate and respond to greetings

• salutations - Buenos días, Señor/
Señora/Señorita. Hola. Adios. Buenas
tardes. Hasta luego. Hasta mañana.

• use courtesy words and phrases
as part of simple conversation

• courtesy words - Por favor.
Gracias. De nada.

• initiate and respond to
introductions

• introductions - ¿Cómo te llamas?
¿Cómo se llama (usted)? Me
llamo....

• recognize the difference between
formal and informal forms of
address and begin to use
appropriately

• formal and informal forms of
address - ¿Cómo está, Señor
Rodriguez? ¿Cómo estás, Jaime?

• respond to simple questions
about likes, dislikes, wants, and
needs

• expression of likes and
dislikes Me gusta.... No, no me
gusta... Mi... favorito(a) es....

• use memorized sentence patterns
to communicate likes, dislikes,
wants, and needs

• expression of wants and
needs Necesito.... Quiero....

• use simple sentence patterns
and vocabulary to express
preferences and interests and
give simple reasons

• expression of preferences
and interests - Prefiero... porque
es (interesante). Me gusta...
porque....

• recognize and use greetings,
expressions of politeness,
and formal and informal
forms of address

• communicate likes, dislikes,
needs, and wants

• share opinions and
preferences, giving simple
reasons
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ENTRY 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• describe and exchange
information about activities,
people, places, and things

• comprehend and use appropriate
vocabulary and sentence patterns
to describe and exchange
information related to activities,
people, places, and things

• descriptions - Mi mejor amigo
es Juan. Es atlético y simpático.
Mi deporte favorito es... porque....
Mi amigo Pablo es....
• interaction - ¿Cómo es...? ¿Vas
al parque? ¡Es interesante! ¡Fue
divertido!

• recognize and use appropriate
time words and language
structures to sequence events

• time words - hoy, mañana

• participate in selected
meaningful, real-life situations

• comprehend and use appropriate
vocabulary and sentence patterns
to take part in conversations/
scenarios based on familiar
activities

• familiar activities (real or
simulated) - ¿Quieres ir de
compras? ¿Te gustaría...?

• derive meaning in new
language situations

• recognize familiar language
structures in new contexts

• comprehension in new
language situations - cognates
(el hotel, el diccionario), recognize
and use common patterns, prior
knowledge, graphics, visual cues,
vocabulary lists, non-verbal
language (gestures, facial
expressions), context (situation,
format)

• communicate in present
and simple future

• construct meaning through
knowledge of basic vocabulary
and structures, word order,
cognates, and contextual clues

• use a variety of reference
materials
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• language structures - despúes,
más tarde. Voy a... (estudiar/alquilar
un video).

• use of reference materials dictionary, Internet, books,
television, resource person

ENTRY 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• extract, retrieve, and process
selected information from
Spanish-language resources
to complete meaningful tasks

• search for targetted information
in a variety of resources

• search for key information locate message in a selected
advertisement, listen to a
message about a schedule, find
movie showtimes on the Internet

• select appropriate targetted
information required to complete
a specific task

• comparison of information select TV programs according
to times and preference, compare
weather conditions/seasons in
the Spanish-speaking world
• personalization of
information - read a tourist
brochure to organize a trip,
search a web site for a local
event

• explain acquired information
in oral, visual, and simple
written forms

• demonstrate in a variety of
visual, oral, and written ways
an understanding of the main
ideas of the information

• simple oral and visual
representation - role play, skit,
mime, graphic organizer, artwork,
poster, cartoon strip, brochure,
dialogue, introduction, postcard,
recipe, e-mail

Experiencing Creative Works
• reflect on and respond to
authentic creative works
from the Hispanic world

• demonstrate an understanding
of authentic Spanish oral, visual,
and written creative works
• express ideas or feelings about the
work in oral or written form using
simple vocabulary and patterned
sentences, and formats such as art,
music, dance, and drama
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• oral and other forms of
response - respond to songs,
stories, paintings, movies,
television shows, storybooks,
poems, short plays, cartoons,
etc., in various ways
- draw a picture expressing
feelings about a song or
reading
- create a DVD cover or poster
- rate a movie or music
selection
- write a journal reflection
- create a simple poem

ENTRY 9 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Understanding Cultural Influences
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• demonstrate an awareness
of contemporary and
traditional aspects of
Hispanic cultures

• identify traditional and
contemporary cultural elements
in various Hispanic communities

• contemporary and traditional
cultural elements - siesta,
flamenco, bullfighting, soccer,
día de los muertos, quinceañera

• identify and describe
similarities and differences
between their own
customs and those of
Hispanic cultures

• seek information and provide
examples of similarities and
differences in the activities and
interests of people in Hispanic
communities and their own

• similarities and differences
among Hispanic and own
cultures - food, school system,
sports, holidays, weekend
activities, work, family

• locate and name places in the
world where Spanish is spoken

• locations where Spanish
is spoken - use a globe, map,
or other reference to locate
and name places in the world
where people speak Spanish

• recognize the variety of Hispanic
cultures

• variety of Hispanic cultures comparison of cultural elements
such as food, music, traditions,
lifestyle, economics

• recognize the ways English
and other languages have been
enriched by Spanish expressions
and vocabulary

• vocabulary - English words with
Spanish origin (chocolate, rodeo,
tomato, patio), food (enchilada,
taco), place names (plaza, Quadra
Island, Los Angeles)

• describe ways in which
the Spanish language has
influenced other languages
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SPANISH INTRODUCTORY 11 COURSE OVERVIEW
Spanish Introductory 11 Context

For many students, this is their first
opportunity to study Spanish. Students
hear, repeat, and “play” in Spanish.
Teachers give instructions in Spanish.
Students use drawings and other visual
aids as well as non-verbal gestures to
assist in communication.
Students identify strategies used
to acquire information from English
resources and learn to transfer these
strategies to simple Spanish language
resources. As the course progresses,
they are able to present information in
simple sentence and paragraph formats.
Students are exposed to Spanish
songs, rhymes, simple stories, art,
dance, etc. They respond to these
works through drawing, acting, singing,
dancing, and simple language, both oral
and written.
Students actively compare a variety
of cultural experiences based on their
own heritage to those of Hispanic
cultures, using a variety of formats.

Communicating

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

basic questions
permission questions
clarification questions/statements
provision of information
salutations
courtesy words
introductions
formal and informal forms of address
ask for information
extend, accept, and decline invitations
expression of needs, desires,
emotions
emotional reactions
descriptions
interaction
time words
application of language
patterns
variety of real-life situations
comprehension in new language
situations
use of reference materials

Experiencing Creative Works

Ministry-Prescribed Learning Outcomes
Communicating

• ask for information, permission, and clarification and respond
accordingly
• recognize and use greetings, expressions of politeness,
and formal and informal forms of address
• seek information and make suggestions about everyday activities
• communicate likes, dislikes, desires, and emotions, giving simple
reasons
• describe and exchange information about activities, people, places,
and things
• communicate in past, present, and future
• participate in a variety of meaningful, real-life situations
• derive meaning in new language situations
Acquiring Information

• extract, retrieve, and process information from Spanish-language
resources to complete meaningful tasks
• explain acquired information in oral, visual, and simple written forms
Experiencing Creative Works

• reflect on, discuss, and respond to authentic creative works
from the Hispanic world
Understanding Cultural Influences

• identify the contributions of Hispanic people to the world
• identify and compare their own customs to those of Hispanic
cultures
• describe ways in which the Spanish language has influenced
other languages

Acquiring Information

• location of information
• application
• personalization of
information
• simple oral and visual
representation

Intro 11
Key Elements

Understanding Cultural
Influences

• achievements of
Hispanic people
• comparison of Hispanic
and own customs
• variety of Hispanic
cultures
• vocabulary

• understanding of
developmentally appropriate oral
and visual creative works
• oral and other forms of response

Language-Learning
Strategies
(cumulative through Grades 5-12)

• recognize cognates
• recognize and use common
patterns
• use visual and contextual clues
to guess meaning
• listen, view, or read selectively
to focus on key information
• use prior knowledge to make
connections to new topics
• adjust the message in order
to use known expressions
and vocabulary
• use a variety of reference
materials for comprehension
and production
Suggested Assessment
Opportunities

• short oral presentation with
pictoral support
• small group skit or
demonstration incorporating
gestures and/or props
• partner interview using
simple questions and answers
Teacher Selected

•
•
•
A-65

INTRODUCTORY 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• ask for information,
permission, and clarification
and respond accordingly

• use a variety of question formats
to seek information

• basic questions - ¿Estudias...
(español), verdad? ¿De dónde eres?
¿Te gustar cantar? ¿Qué... (estudias)?
¿Cuanto? ¿Cómo? ¿Cuál? ¿Por qué...?
• permission questions ¿Puedo...?

• recognize and use greetings,
expressions of politeness,
and formal and informal
forms of address

• seek information and make
suggestions about everyday
activities

• ask for clarification by asking
for rephrasing or repetition

• clarification questions/
statements - Otra vez, por favor.
¿Cómo se dice...? Más despacio.
No entiendo/comprendo.

• use simple language patterns and
vocabulary to provide information

• provide information - Tengo....
Me gusta.... Voy.... Mi... favorito es....

• initiate and respond to greetings

• salutations - Buenos dias, Señor/
Señora/Señorita. Hola. Adios. Buenas
tardes. Hasta luego. Hasta mañana.

• use courtesy words and phrases
as part of simple conversation

• courtesy words - Por favor.
Gracias. De nada.

• initiate and respond to
introductions

• introductions - ¿Cómo te llamas?
¿Cómo se llama (usted)? Me
llamo....

• recognize the difference between
familiar and formal forms of
address and begin to use
appropriately

• formal and informal forms
of address - ¿Cómo está, Señor
Rodriguez? ¿Cómo estás, Jaime?

• use appropriate vocabulary and
sentence structures to ask for
information and make suggestions

• ask for information - class
surveys, personal conversation,
interview ¿Qué haces los fines
de semana? ¿Te gusta esquiar?
• extend, accept, and decline
invitations - ¿Quieres...? ¡Claro
que sí! ¿Te gustaria...? Si, me
gustaría. ¿Por qué no vemos una
película?

A-66

INTRODUCTORY 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Communicating
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• communicate likes, dislikes,
desires, and emotions,
giving simple reasons

• use appropriate vocabulary and
sentence structures to express
and justify needs, desires, and
emotions

• expression of needs, desires,
emotions - Tengo... (hambre/
miedo).Tengo ganas de.... Debo....
Me encanta. Estoy contento.
• emotional reactions - ¡Qué
lastima! Felicitaciones. ¡Qué...!

• describe and exchange
information about activities,
people, places, and things

• comprehend and use appropriate
vocabulary and sentence patterns
to describe and exchange
information related to activities,
people, places, and things

• descriptions - Mi mejor amigo
es Juan. Es atlético y simpático.
Mi deporte favorito es... porque....
Mi amigo Pablo es....
• interaction - ¿Cómo es...? ¿Vas
al parque? ¡Es interesante! ¡Fue
divertido!

• apply and use appropriate time
words and language patterns
to discuss events

• time words - ayer, hoy, mañana

• participate in a variety
of meaningful, real-life
situations

• use a range of appropriate
vocabulary and language
patterns to participate in a
variety of real-life situations

• variety of real-life situations vacation plans, parties, sports,
future plans, summer jobs. ¿Por
qué es la Navidad tu fiesta favorita?
¿Qué estás haciendo?

• derive meaning in new
language situations

• recognize familiar language
structures in new contexts

• comprehension in new
language situations - cognates
(el hotel, el diccionario), recognize
and use common patterns, prior
knowledge, graphics, visual cues,
vocabulary lists, non-verbal
language (gestures, facial
expressions), context (situation,
format)

• communicate in past,
present, and future

• construct meaning through
knowledge of basic vocabulary
and structures, word order,
cognates, and contextual clues

• use a variety of reference materials
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• application of language
patterns - El verano pasado fui
a México. Es un país inolvidable.
Este verano voy a regresar.

• use of reference materials dictionary, Internet, books,
television, resource person

INTRODUCTORY 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Acquiring Information
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• extract, retrieve, and process
information from Spanishlanguage resources to
complete meaningful tasks

• select, process, and adapt
information required to complete
a specific task

• location of information - use a
variety of information sources to
support topic, e.g., food, fashion,
sports, travel
• application - interpret main
ideas and details to support task,
prioritize and compare
information
• personalization of
information - read a tourist
brochure to organize a trip,
search a web site for a local event

• explain acquired information
in oral, visual, and simple
written forms

• demonstrate in a variety of
visual, oral, and written ways an
understanding of the main ideas
in the information

• simple oral and visual
representation - role play, skit,
mime, graphic organizer, poster,
cartoon strip, brochure, dialogue,
postcard, recipe, e-mail, photo
album, computer presentation

Experiencing Creative Works
• reflect on, discuss, and
respond to authentic creative
works from the Hispanic
world

• demonstrate an understanding
of authentic Spanish oral, visual,
and written creative works
• share their interpretation of
authentic Hispanic works using
a variety of written or oral
discussion formats
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• variety of oral or written
discussion formats - discuss
and respond to music videos,
TV shows, radio and online
broadcasts, painting, architecture,
ancient civilizations, movies,
commercials, poems, stories,
web sites, magazines, etc., in
various ways
- rate a movie or music selection
- pick a famous Spanish artist
(painter, musician, dancer,
writer) and respond to his
or her work

INTRODUCTORY 11 ACHIEVEMENT INDICATORS AND ILLUSTRATIVE EXAMPLES
Understanding Cultural Influences
Prescribed Learning Outcomes Achievement Indicators

Illustrative Examples

It is expected that students will:

Students who have fully met the
prescribed learning outcome are able to:

Student learning might include:
(these are suggestions only)

• identify the contributions
of Hispanic people to the
world

• reflect on the achievements of
a variety of Hispanic people

• achievements of Hispanic
people - music, dance, painting,
architecture, literature, film,
exploration, politics, sports, etc.

• identify and compare their
own customs to those of
Hispanic cultures

• compare Hispanic customs and
their own

• comparison of Hispanic and
own customs - compare and
contrast arts and entertainment,
sports, clothing, food, music

• recognize the variety of Hispanic
cultures

• variety of Hispanic cultures compare cultural elements such
as food, music, traditions,
lifestyles, economics

• recognize the ways English
and other languages have been
enriched by Spanish expressions
and vocabulary

• vocabulary - English words with
Spanish origin (chocolate, rodeo,
tomato, patio), food (enchilada,
taco), place names (plaza, Quadra
Island, Los Angeles)

• describe ways in which
the Spanish language has
influenced other languages
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APPENDIX B: LEARNING RESOURCES
SPANISH 5 TO 12 GRADE COLLECTIONS
INTRODUCTION

WHAT KIND OF RESOURCES
ARE FOUND IN A GRADE COLLECTION?

This section contains general information
on learning resources, and provides titles,
descriptions, and ordering information for
the recommended learning resources for the
Spanish 5 to 12 Grade Collections.

Learning resources in a Grade Collection
are categorized as either comprehensive or
additional. Comprehensive resources provide
broad coverage of a significant number of
learning outcomes. Additional resources are
more topic-specific and support individual
curriculum organizers or clusters of outcomes.

WHAT ARE RECOMMENDED
LEARNING RESOURCES?

The ministry updates the Grade Collections
on a regular basis on the ministry web site
www.bced.gov.bc.ca/irp_resources/lr/
resource/gradcoll.htm.

Recommended learning resources are
resources that have undergone a provincial
evaluation process using teacher evaluators,
and have Minister’s Order granting them
provincial recommended status. These
resources may include print, video, software
and CD-ROMs, games and manipulatives,
and other multimedia formats. They are
generally materials suitable for student use,
but may also include information primarily
for teachers.

Please check this site for the most current list
of recommended learning resources in the
Grade Collection for each IRP.

HOW CAN TEACHERS CHOOSE LEARNING
RESOURCES TO MEET THEIR CLASSROOM
NEEDS?

Information about the recommended
resources is organized in the format of a
Grade Collection. A Grade Collection can be
regarded as a “starter set” of basic resources
to deliver the curriculum. In many cases, the
Grade Collection provides a choice of more
than one resource to support curriculum
organizers, enabling teachers to select
resources that best suit different teaching and
learning styles. Teachers may also wish to
supplement Grade Collection resources with
locally approved materials.

Teachers must use either:
• provincially recommended resources
OR
• resources that have been evaluated
through a local, board-approved process
Prior to selecting and purchasing new
learning resources, an inventory of resources
already available should be established
though consultation with the school and
district resource centres.
Information about ministry initiatives to
support resource acquisition can be found
at www.bced.gov.bc.ca/irp_resources/lr/
resource/res_main.htm.
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APPENDIX B: LEARNING RESOURCES
WHAT ARE THE CRITERIA USED
TO EVALUATE LEARNING RESOURCES?

WHAT FUNDING IS AVAILABLE FOR
PURCHASING LEARNING RESOURCES?

The Ministry of Education evaluates learning
resources that support the BC curriculum,
and that will be used by teachers and/or
students for instructional and assessment
purposes. Evaluation criteria focus on
content, instructional design, technical
considerations, and social considerations.

As part of the selection process, teachers
should be aware of school and district
funding policies and procedures to determine
how much money is available for their needs.
Funding for various purposes, including the
purchase of learning resources, is provided to
school districts. Learning resource selection
should be viewed as an ongoing process that
requires a determination of needs, as well as
long-term planning to co-ordinate individual
goals and local priorities.

Additional information concerning the
review and selection of learning resources
is available in the ministry publication,
Evaluating, Selecting and Managing Learning
Resources: A Guide (Revised 2002). It
is available on the web site at:
www.bced.gov.bc.ca/irp/resdocs/
esm_guide.pdf.
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SPANISH 5 TO 12 GRADE COLLECTIONS

MEDIA ICONS KEY

Spanish 5 to 12 is best supported by the
comprehensive resources that meet the
majority of learning outcomes. At most grade
levels, additional learning resources provide
extensive support for individual curriculum
organizers. The Grade Collection charts list
the recommended learning resources by
media format, showing links to the curriculum
organizers. The chart is followed by an
annotated bibliography. Teachers should
check with suppliers for complete and
up-to-date ordering information. Most
suppliers maintain web sites that are easy
to access.

The following icons identify the media
formats of the recommended resources
in the annotated bibliographies of the Grade
Collections. Not all media formats are found
in each Grade Collection.
Audio Cassette

CD-ROM

Film

Web Sites

Games/Manipulatives

Due to their transitory nature, web sites
are not typically evaluated as part of the
provincial evaluation process. However, in
some cases, the Internet provides language
students the direct means of accessing
authentic up-to-date information, particularly
to support the curriculum organizers for
Acquiring Information and Understanding
Cultural Influences. Teachers are best able
to select web sites that will suit the needs
of their students.

Laserdisc/Videodisc

Multimedia

Music CD

Print Materials

Print Collection

Record

Slides

Software

Video
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OVERVIEW OF COMPREHENSIVE RESOURCES
FOR SPANISH 5 TO 12

three are suitable for Grade 9 students who
began their study of Spanish in Grade 8. All of
level 1A is suitable for students beginning their
study of Spanish in Grade 9; level 1B would be
suitable for Grade 10 students who began their
study of Spanish in Grade 9; and levels 1A and
1B are suitable for Spanish Introductory 11.

• ¡En español! 1 (1A, 1B)
(Grades 8, 9, 10, Entry 9, and Introductory 11)
This comprehensive user-friendly, multi-level,
multimedia resource package is the first level of
the ¡En español! series. The program consists of
the following essential components: a full-colour
student text, available in one volume or two
(1A, 1B); an extended teacher’s edition available
in the dual format to correspond to the student
texts; a teacher’s resource package, available in
the dual format, that includes unit resource
books and Block Scheduling Copymasters; two
consumable student workbooks, entitled Más
práctica cuaderno and Actividades para todos; and
a 20-CD integrated audio program containing
material from the student’s edition workbooks
and assessment program. Optional components
include a consumable workbook for native
Spanish speakers; visual grammar tiles; CDs –
Canciones del mundo hispano, and Sing-along
Grammar and Vocabulary Songs.

• ¡En español! 2
(Grades 11, 12)
This comprehensive user-friendly, multi-level,
multimedia resource package is the second level
of the ¡En español! series. The program consists of
the following essential components: a full-colour
student text; an extended teacher’s edition; a
teacher’s resource package that includes unit
resource books and Block Scheduling
Copymasters; two consumable student
workbooks, entitled Más práctica cuaderno and
Actividades para todos; a 20-CD integrated audio
program containing material from the student’s
edition workbooks and assessment program; and
six video cassettes that support the six text
chapters. Optional components include a
consumable workbook for native Spanish
speakers, visual grammar tiles, CDs – Canciones
del mundo hispano, and Sing-along Grammar and
Vocabulary Songs.

Both formats of the student text contain an Etapa
preliminar (preliminary unit), followed by six
units divided into three stages. Each stage
(etapa) is divided into six sections: En contexto,
En vivo, En acción, En voces, and En resumen.

The student text contains an Etapa preliminar
(preliminary unit), followed by six units divided
into three stages. Each stage (etapa) is divided
into six sections: En contexto, En vivo, En acción,
En voces, and En resumen.

Features of this program include: two-stage
vocabulary presentation to build comprehension;
visual teaching of grammar; articulation between
levels; progression of activities from controlled to
transitional to open-ended, to assist development
of communication; integrated culture; visual
appeal; connections to other disciplines; test
preparation; grammar summaries; glossaries;
and teacher support.

Each video provides an engaging dramatization,
set in different Spanish-speaking locations, of
the dialogues found in each lesson. The video
also presents new vocabulary and language
structures within a cultural context. Each video
unit is 30 minutes in length, with each etapa
episode lasting approximately ten minutes.
Video support material is found in both the
student text and the teacher’s resource package.

Depending upon student background, level 1A,
including the preliminary unit, unit one and unit
two, stage one are suitable for Grade 8 students
beginning their study of Spanish. Units two and
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• Realidades 1
(Grades Entry 9, 10, and Introductory 11)
This comprehensive user-friendly, multi-level,
multimedia resource package is the first level of
the Realidades series. The program consists of the
following essential components: a full-colour
student text; an annotated teacher’s edition; a
teacher resource package containing Volume 1
Teacher Resource Book (Preliminar – Theme 4)
and Volume 2 (Themes 5-9), and an assessment
program with blackline masters; a 22-CD audio
program that includes the student edition
listening activities, pronunciation activities,
writing, audio and video workbook listening
activities, and the listening sections for all
chapter exams and 18 songs; a video program
entitled ¿Eres tú, María?; and two student
workbooks that support the program, Practice
Workbook and Writing, Audio and Video Workbook.
Optional components include overhead
transparencies and answer transparencies,
MindPoint Quiz Show CD-ROM, TPR
StoryTelling, and computer test bank
with CD-ROM.

Features of this program include: two-stage
vocabulary presentation to build comprehension;
visual teaching of grammar; articulation between
levels; progression of activities from controlled to
transitional to open-ended, to assist development
of communication; integrated culture; visual
appeal; high interest reading selections;
connections to other disciplines; diagnostic
review; test preparation; grammar summaries;
glossaries; and teacher support.
Depending upon student background, the
preliminary chapter as well as the first three
chapters of level 2 are suitable for Grade 11
students, and the second half for Grade 12
students.
• ¡Buen Viaje!
(Grades 5, 6, 7)
This user-friendly introductory program based
on discovery or exploratory learning creates a
positive attitude towards second language
learning and other people and cultures. Essential
components comprise a soft cover student text
with lessons organized around the theme of
planning for and going to visit another country
where Spanish is spoken; an excellent teacher
guide that provides good support for the nonspecialist teacher; blackline masters with
activities that accommodate different learning
styles; and an audio cassette that provides aural
support in a variety of voices and accents.
Picture cards depicting scenes similar to those
found in each thematic section are available but
are not regarded as essential for the Grade
Collection.

The student text contains a Para empezar
(preliminary unit), followed by nine units
(temas) divided into chapters A and B. Each
chapter is divided into four sequences: A primer
vista, Manos a la obra, ¡Adelante!, and Repaso
del capítulo.
The video program presents the 10 segment
video mystery expansions of each chapter’s
Videohistoria and GramActiva sections. Each
video segment is approximately five minutes in
length and features video clips from Spanishspeaking locations, such as Spain, Mexico, and
Costa Rica. Each segment is shown twice. Key
vocabulary is labelled on screen the first time
to assist students with language input.

This program could be used over two years if
Spanish begins in Grade 5 or 6. It is suitable for
completion in one year if students begin their
study of Spanish in Grade 7. Teachers will need
to supplement this introductory program in
order to meet the learning outcomes for the
curriculum organizers “Experiencing Creative
Works” and “Understanding Cultural
Influences.”

Features of this program include: visualized
vocabulary; video and language input;
integrated culture; reinforcement of grammar
through videos; connections to other disciplines;
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language-learning strategies; cultural
comparisons and perspectives; realia;
performance-based speaking and writing tasks;
test preparation; grammar summaries; additional
thematic vocabulary and expressions for
communication; glossaries; and informative
support for teachers, including a section called
“Universal Access” that discusses effective
instructional strategies for students with learning
disabilities, students with special physical needs,
advanced learners, and heritage learners.
Depending upon student background, the
preliminary unit as well as the first four units
(temas) are suitable for Grade 9 students
beginning their study of Spanish; units (temas)
five to nine are suitable for Spanish 10. All the
units of Realidades 1 are appropriate for Spanish
Introductory 11.

The student text contains a Para empezar
(preliminary unit), followed by nine units
(temas) divided into chapters A and B. Each
chapter is divided into four sequences: A primer
vista, Manos a la obra, ¡Adelante!, and Repaso
del capítulo.
The video program consists of an expansion of
each chapter’s Videohistoria and GramActiva
sections, beginning in Unit 3. Each video
segment is approximately five minutes in length
and features video clips from Spanish-speaking
locations, such as Spain, Mexico, or Costa Rica.
Each segment is shown twice. Key vocabulary is
labelled on screen the first time to assist students
with language input.
Features of this program include: visualized
vocabulary; video and language input,
beginning in Unit 3; integrated culture;
reinforcement of grammar through videos,
beginning in Unit 3; connections to other
disciplines; language learning strategies;
cultural comparisons and perspectives; realia;
performance-based speaking and writing tasks;
test preparation; grammar summaries; additional
thematic vocabulary and expressions for
communication; glossaries; and informative
support for teachers, including a section called
“Universal Access” that discusses effective
instructional strategies for students with learning
disabilities, students with special physical needs,
advanced learners, and heritage learners.

• Realidades 2
(Grades 11, 12)
This comprehensive user-friendly, multi-level,
multimedia resource package is the second level
of the Realidades series. The program consists of
the following essential components: a full-colour
student text; an annotated teacher’s edition; a
teacher resource package containing Volume 1
Teacher Resource Book (Preliminar – Theme 4)
and Volume 2 (Themes 5 -9), and an assessment
program with blackline masters; a 22-CD audio
program that includes the student edition
listening activities, pronunciation activities,
writing, audio and video workbook listening
activities, the listening sections for all chapter
exams and 13 songs; a video program entitled
En busca de la verdad; and two student workbooks
that support the program, Practice Workbook
and Writing, Audio and Video Workbook. Optional
components include overhead transparencies
and answer transparencies, MindPoint Quiz
Show CD-ROM, TPR StoryTelling, and computer
test bank with CD-ROM.

Depending upon student background, the
preliminary unit as well as the first four units are
suitable for Spanish 11. Units five to nine are
suitable for Spanish 12.
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Comprehensive Resources
¡Buen viaje!
Additional Resources

Acquiring
Information

Spanish Grade 5 Collection
Communicating

Experiencing
Creative Works

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

Understanding
Cultural Influences

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

There are no additional resources
for Spanish Grade 5 at this time.

✔

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.
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✔

Acquiring
Information

Experiencing
Creative Works

Understanding
Cultural Influences

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

There are no additional resources
for Spanish Grade 6 at this time.

Additional Resources

¡Buen viaje!

Comprehensive Resources

Communicating

Spanish Grade 6 Collection
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Comprehensive Resources
¡Buen viaje!
Additional Resources

Acquiring
Information

Spanish Grade 7 Collection
Communicating

Experiencing
Creative Works

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

Understanding
Cultural Influences

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

There are no additional resources
for Spanish Grade 7 at this time.

✔

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.
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✔

Acquiring
Information

Experiencing
Creative Works

Understanding
Cultural Influences

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

There are no additional resources
for Spanish Grade 8 at this time.

Additional Resources

¡En español! 1A & 1B

Comprehensive Resources

Communicating

Spanish Grade 8 Collection
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Comprehensive Resources
¡En español! 1
¡En español! 1A & 1B
Realidades 1
Additional Resources – Print
Juntos Uno, Dos - Magazines

Acquiring
Information

Experiencing
Creative Works

Understanding
Cultural Influences

Spanish Grade 9 Collection
Communicating

✔

✔

✔
✔

✔
✔

✔
✔

✔

Additional Resources – Video
¡En español! 1 Video Program

✔

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

¿Eres tú, María?

✔

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.
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✔
✔

✔
✔

¿Eres tú, María?

Navegando 1 - El cuarto misterioso

✔

✔

✔

¡En español! 1 Video Program

✔

✔

✔

Experiencing
Creative Works

✔

✔

✔

✔

✔

Understanding
Cultural Influences

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

✔

✔

✔

Acquiring
Information

La Catrina

Additional Resources – Video

Juntos Uno, Dos - Magazines

Additional Resources – Print

Realidades 1

¡En español! 1A & 1B

¡En español! 1

Comprehensive Resources

Communicating

Spanish Grade 10 Collection
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Comprehensive Resources
¡En español! 2
Realidades 2
Additional Resources – Print
Juntos Uno, Dos - Magazines

Experiencing
Creative Works

✔

Understanding
Cultural Influences

Spanish Grade 11 Collection
Acquiring
Information

✔
✔

✔

✔

✔

✔

✔

✔

Communicating

✔

La Catrina

✔

✔

Additional Resources – Video

En busca de la verdad

✔

✔

✔

Realidades 3 Video Program

✔

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

✔

Sueños World Spanish

✔

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.
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✔
✔
✔
✔

✔
✔
✔
✔

La Catrina: El último secreto

Realidades 3 Video Program

Somos así - España hoy

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

Understanding
Cultural Influences

✔

Experiencing
Creative Works

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

Sueños World Spanish

✔

✔

✔

✔

✔

Acquiring
Information

La Catrina

Additional Resources – Video

Selecciones literarias

Juntos Uno, Dos - Magazines

Additional Resources – Print

Realidades 2

¡En español! 2

Comprehensive Resources

Communicating

Spanish Grade 12 Collection
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Comprehensive Resources
¡En español! 1
¡En español! 1A
Realidades 1
Additional Resources – Print
Juntos Uno, Dos - Magazines
Additional Resources – Video

✔

✔

Acquiring
Information

✔

✔

Experiencing
Creative Works

✔

✔

Understanding
Cultural Influences

Spanish Entry 9 Collection
Communicating

✔

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

¡En español! 1 Video Program

✔

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.
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✔

✔

Navegando 1 – El cuarto misterioso

✔

✔

✔

¡En español! 1 Video Program

✔

✔

✔

Experiencing
Creative Works

✔

✔

✔

✔

Understanding
Cultural Influences

Indicates minimal or no support for the prescribed learning outcomes within the curriculum organizer.

For additional resources, indicates support for one or more learning outcomes within the curriculum organizer.

For comprehensive resources, indicates satisfactory to good support for the majority of learning outcomes within the curriculum organizer.

✔

✔

✔

Acquiring
Information

La Catrina

Additional Resources – Video

Juntos Uno, Dos - Magazines

Additional Resources – Print

Realidades 1

¡En español! 1

Comprehensive Resources

Communicating

Spanish Introductory 11 Grade Collection
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Spanish 5-12 Grade Collections Alphabetical List
Grade 5
¡Buen viaje!

Grade 9

Grade 7

Grade 6

¡Buen viaje!

¡Buen viaje!

Grade 11

Grade 10

Grade 8
¡En español! 1A & 1B

Grade 12

¡En español! 1

¡En español! 1

¡En español! 2

¡En español! 2

¡En español! 1A & 1B

¡En español! 1A & 1B

Realidades 2

Realidades 2

Realidades 1

Realidades 1

Juntos Uno, Dos Magazines

Juntos Uno, Dos Magazines

Juntos Uno, Dos Magazines

Juntos Uno, Dos Magazines

La Catrina

Selecciones literarias

¡En español! 1 Video
Program

La Catrina

En busca de la verdad

La Catrina

¡En español! 1 Video
Program

Realidades 3 Video
Program

La Catrina: El último
secreto

¿Eres tú, María?

Sueños World Spanish

Realidades 3 Video
Program

¿Eres tú, María?

Navegando 1 -El cuarto
misterioso

Somos así - España hoy
Sueños World Spanish

Entry 9

Introductory 11

¡En español! 1

¡En español! 1

¡En español! 1A

Realidades 1

Realidades 1

Juntos Uno, Dos Magazines

Juntos Uno, Dos Magazines
¡En español! 1 Video
Program

La Catrina
¡En español! 1 Video
Program
Navegando 1 - El cuarto
misterioso
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Additional Resources – Software & CD-ROM

Additional Resources – Multimedia

Additional Resources – Video

Additional Resources – Print

Comprehensive Resources

Spanish Grade
Communicating

Acquiring
Information

Collection Planning Chart
Experiencing
Creative Works

Understanding
Cultural
Influences
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¡Buen viaje!

Grade Level:
K

Author(s): Noblitt
General Description:
Introductory series based on discovery or exploratory learning
creates a positive attitude toward language learning and other
people and cultures. Student text with lessons is organized around
the theme of “planning for and going to visit another country where
the language is spoken.” Activities address various learning styles.
The other key components for the Grade Collection include a
teacher’s manual, blackline masters and an audio cassette. Optional
picture cards depict scenes that are similar to those in each thematic
section. User friendly with good support for the non-specialist
classroom teacher.
Audience: General
Category: Student, Teacher Resource
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✓

✓

✓

8

9
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Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Text: $43.50
Teacher’s Manual: $38.50
Blackline Masters: $60.50
Audio Cassette: $9.50
ISBN/Order No: Text: 0-8384-4934-4
Teacher’s Manual: 0-8384-4935-2
Blackline Masters: 0-8384-4939-5
Audio Cassette: 0-8384-4937-9
Copyright: 1994
Year Recommended in Grade Collection: 2004

La Catrina

Grade Level:
K

Author(s): Curland, D.
General Description:
Fourteen 12- to 15-minute video episodes feature a suspenseful
story that provides interesting language and cultural support for
any core Spanish program. It presents a contemporary view of
Mexico through the daily life experiences of teens. The drama
is based on the adventure of Jamie Gonzáles, a graduate of a
Los Angles high school, who investigates the disappearance
of her great-grandmother.
A video workbook, available in both student and teacher’s
annotated editions, assists in the comprehension of the language
and the themes of the video series. Each episode is divided into
the following sections: Resumen; Para pensar antes de mirar;
¿Viste bien?; Comprensión; Práctica de palabras; Para escribir;
Predicciones; and Nota cultural. A Crucigrama appears at the end of
episodes 4, 7, 11, and 14, providing both challenge and review and
Vocabulario containing all the vocabulary used in the workbook.
The teacher’s annotated edition also contains the video transcript
for each episode. Also suitable for Spanish Introductory 11.
Audience: General
Gifted - Provides opportunities for enrichment
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✓

✓

Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Videos: $376.95
Video Workbook (pkg of 5): $88.95
Video Workbook Teacher’s Edition: $28.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Videos: 0-673-21727-2
Video Workbook (pkg of 5): 0-673-59206-5
Video Workbook Teacher’s Edition:
0-673-21804-X
Copyright: 1996

Category: Student, Teacher Resource

Year Recommended in Grade Collection: 2004
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La Catrina: El último secreto

Grade Level:

General Description:
La Catrina: El último secreto, consisting of eleven 14-minute mystery
video episodes, begins with the arrival of an anonymous package to
Jamie Gonzáles, a young student at UCLA. The package prompts
Jamie to travel to Oaxaca to solve a mystery about the plunder of
Mexican artifacts and their connection to her great-grandmother,
La Catrina. In Oaxaca, Jamie re-encounters old friends and enemies,
as well as entering into new adventures and relationships. Students
who have not seen the original La Catrina video series will still be
able to appreciate La Catrina: El último secreto.
The video features a diverse cast of professional actors. The
characters vary in age and personality, providing for complex
interactions, including feelings, goals, past, present, and future
events, and exchange and analysis of ideas. Underlying the
principal storyline are also universal elements such as romance,
revenge, and history, which give students additional motivation to
comprehend the language and culture presented in each episode.
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Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Videos: $362.95
Video Workbook (pkg of 5): $88.45
Teacher’s Guide: $23.50
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm

La Catrina: El último secreto provides information about the creative
works of the Oaxaca area. The video shows footage and explains
pre-Columbian cities such as Monte Alban and Mitla, as well as
featuring information about the life and work of artist Rufino
Tamayo.

ISBN/Order No: Videos: 0-673-21840-6
Video Workbook (pkg of 5): 0-673-21845-7
Teacher’s Guide: 0-673-59210-3

In addition, the video program encourages discussion of
contemporary issues in Mexican culture. For example, the
Teacher’s Guide explains the proverbs and idioms heard in each
episode. Also, the storyline provides an easy introduction to more
complex issues such as cultural patrimony, land use, and the
Mexican Revolution.

Year Recommended in Grade Collection: 2004

Throughout, the language is enunciated slowly and the structures
are progressively more difficult in language comprehensible for
students at the Grade 12 level. The last episode includes interviews
with the stars of the program.
Audience: General
Gifted - Extension activities provide opportunities for enrichment
LD - Visuals enhance comprehension
Category: Student, Teacher Resource
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En busca de la verdad

Grade Level:

General Description:
En busca de la verdad is a video mystery of ten ten-minute episodes
that involves Linda, a Mexican-American teenager, who travels
to Guanajuato, Mexico. In Mexico, Linda helps Roberto find
answers to questions related to the disappearance of his paternal
grandfather. Underlying the storyline is a cultural component that
introduces students to various aspects of Mexican culture. The
video is mainly set in Guanajuato and provides much cultural
information about the customs, history, and art of the area and the
country. The characters vary in age and personality, providing for
complex interactions, including school, families, information gaps,
and making conjectures. In addition, the video program encourages
discussion of universal themes such as friendship and family. For
example, Linda and Roberto are from two different countries, yet
discover that they share many interests and customs in common.
The Video Teacher’s Guide supplements the video by providing
suggestions for active learning. Transcripts and video summaries in
Spanish and English help comprehension. The Activity Suggestions
component provides a range of meaningful tasks that range from
linguistic practice to cultural comparisons, and opportunities for
on-line learning.
Audience: General
Gifted - Extension activities provide opportunities for enrichment
LD - Visuals enhance comprehension
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✓
Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Videos: $374.95
Video Workbooks (pkg of 5): $68.95
Video Workbook Teacher’s Edition: $23.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Videos: 0-13-035972-6
Video Workbooks (pkg of 5): 0-13-036137-2
Video Workbook Teacher’s Edition:
0-13-036079-1
Copyright: 2004
Year Recommended in Grade Collection: 2004

Category: Student, Teacher Resource

¡En español! 1

Grade Level:
K

Author(s): Ganala, E. et al.
General Description:
Comprehensive user-friendly, multi-level resource package is the
first level of the ¡En español! series. Essential components include:
full colour student text, teacher’s edition, teacher’s resource
package, and integrated audio and video programs. The student
text contains an Etapa preliminar (preliminary unit) followed by six
units divided into three stages. Each stage (etapa) is divided into
six sections: En contexto, En vivo, En acción, En voces, En uso, and
En resumen. Features of this program include two-stage vocabulary
presentation to build comprehension, visual teaching of grammar,
articulation between levels, progression of activities from controlled
to transitional to open-ended, to assist development of accurate
communication, integrated culture, visual appeal, connections to
other disciplines, test preparation, grammar summaries, glossaries,
and a wide variety of teacher support.
Grade 9 - Depending upon student background, the preliminary
chapters as well as the first three chapters of ¡En español! Level 1
are suitable for students beginning their study of Spanish.
Grade 10 - Depending upon student background, chapters four to
six of ¡En español! Level 1 are suitable for Grade 10 students.
Introductory 11 - All of ¡En español! Level 1 is appropriate for
students in Spanish Introductory 11.

1

2

3

4

5

6

7

8

9

10 11

✓

✓

Telephone: 1-800-268-2222
Fax:
1-800-430-4445
Toll Free:
1-800-268-2222/1-800-668-0671
Web Address: www.nelson.com
Price: Supplier Direct Price as of Nov/04
Student Text: $74.95
Teacher’s Edition: $101.95
Teacher’s Package: $477.95
Video Program: $584.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Student Text: 0-618-25057-3
Teacher’s Edition: 0-618-25058-1
Teacher’s Package: 0-618-349588
Video Program: 0-618-34550-7

Year Recommended in Grade Collection: 2004

Category: Student, Teacher Resource
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✓

Supplier: Nelson Thomson Learning
1120 Birchmount Road
Scarborough, ON M1K 5G4

Copyright: 2004

Audience: General
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¡En español! 1 Video Program

Grade Level:
K

Author(s): Ganala, E., et al.
General Description:
¡En español! 1 Video Program is part of the ¡En español! 1 multimedia
comprehensive resource and is recommended for teachers using
¡En español! 1 as a comprehensive resource. The Teacher’s Resource
book includes video comprehension activities for reinforcement.
The video program of 18 episodes, each about eight minutes in
length, is based on an ongoing storyline of teens entering a
magazine contest. Teens living in the Spanish-speaking world
interact in a variety of real-life situations as they prepare an article
or photo essay explaining what it means to be Latino or Latina. Each
unit is presented in a different Spanish-speaking country, with teens
engaging in meaningful and realistic situations. Each lesson has
two video clips: En contexto previews what students are going
to learn, while En Vivo has more developed communication and
cultural content. Some examples of the video clips are: describing
the community, school, sports, and friends. The videos embed
cross-cultural comparisons in a series of situations: sports, plazas,
music, celebrations. ¡En español! 1 Video Program is also suitable for
Spanish Introductory 11.
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Supplier: Nelson Thomson Learning
1120 Birchmount Road
Scarborough, ON M1K 5G4
Telephone: 1-800-268-2222
Fax:
1-800-430-4445
Toll Free:
1-800-268-2222/1-800-668-0671
Web Address: www.nelson.com
Supplier Direct Price as of Nov/04
Video Program: $584.95
Teacher’s Edition: $101.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm

Price:

ISBN/Order No: Video Program: 0-618-34550-7
Teacher’s Edition: 0-618-25058-1
Copyright: 2004
Year Recommended in Grade Collection: 2004

Audience: General
Gifted - Provides opportunities for enrichment
LD - Visuals enhance comprehension; authentic setting sets a
context for language
Category: Student, Teacher Resource

¡En español! 1A & 1B

Grade Level:
K

1

2

3

Author(s): Ganala, E., et al.
General Description:
Comprehensive user-friendly, multi-level resource package contains
the same materials as ¡En español! 1, but the student text material is
divided into books 1A and 1B. Essential components include: full
colour student text, teacher’s edition, teacher’s resource package,
and integrated audio and video programs. The student text contains
an Etapa preliminar (preliminary unit) followed by six units divided
into three stages. Each stage (etapa) is divided into six sections:
En contexto, En vivo, En acción, En voces, En uso, and En resumen.
Features of this program include two-stage vocabulary presentation
to build comprehension, visual teaching of grammar, articulation
between levels, progression of activities from controlled to
transitional to open-ended, to assist development of accurate
communication, integrated culture, visual appeal, connections to
other disciplines, test preparation, grammar summaries, glossaries,
and teacher support.
Depending upon student background, Level 1A, including the
preliminary unit, unit one and unit two, stage one are suitable for
Grade 8 students beginning their study of Spanish. Units two and
three are appropriate for Grade 9 students who began their study
of Spanish in Grade 8, and units four to six are appropriate for
Grade 10 Students.
Audience: General
Category: Student, Teacher Resource
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Supplier: Nelson Thomson Learning
1120 Birchmount Road
Scarborough, ON M1K 5G4
Telephone: 1-800-268-2222
Fax:
1-800-430-4445
Toll Free:
1-800-268-2222/1-800-668-0671
Web Address: www.nelson.com
Price: Supplier Direct Price as of Nov/04
Student Text: $59.95 each
Teacher’s Edition: $72.95 each
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Student Text 1A: 0-618-25059-X
Teacher’s Edition 1A: 0-618-25060-3
Student Text 1B: 0-618-25061-1
Teacher’s Edition 1B: 0-618-25062-X
Copyright: 1996
Year Recommended in Grade Collection: 2004
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¡En español! 2

Grade Level:
K

General Description:
Comprehensive, user-friendly, multi-level resource package is
the second level of the ¡En español! series. The program consists of
the following essential components: a full colour student text, an
extended teacher’s edition, a teacher’s resource package that
includes unit resource books and block scheduling copymasters,
two consumable student workbooks entitled Más práctica cuaderno
and Actividades para todos, a 20-CD integrated audio program
containing material from the student’s edition workbook and
assessment program, and six video cassettes that support the six text
chapters. Optional components include one consumable workbook
for native Spanish speakers, and CDs - Canciones del mundo hispano,
and Sing-Along Grammar and Vocabulary Songs. The student text
contains an Etapa preliminar (preliminary unit) followed by six units
divided into three stages. Each stage is divided into six sections:
En contexto, En vivo, En acción, En voces, En uso, and En resumen.
Features of this program include two-stage vocabulary introduction
to build recognition and comprehension, illustrated grammar,
articulation between levels, progression of activities from controlled
to transitional to open-ended, to assist development of accurate
communication, integrated culture, visual appeal, high interest
reading selections, diagnostic review, test preparations, grammar
summaries, glossaries, and teacher support.
Each video provides an engaging dramatization, set in different
Spanish-speaking locations, of the dialogues found in each lesson.
The video also presents new vocabulary and language structures
within a cultural context. Each video unit is 30 minutes in length,
with each etapa episode lasting approximately ten minutes. Video
support material is found in both the student text and the teacher’s
resource package.
Depending upon student background, the preliminary chapter, as
well as the first three chapters of ¡En español! Level 2, are suitable for
students in Spanish 11. Chapters four to six of ¡En español! Level 2 are
suitable for students in Spanish 12.
Audience: General
Category: Student, Teacher Resource
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Supplier: Nelson Thomson Learning
1120 Birchmount Road
Scarborough, ON M1K 5G4
Telephone: 1-800-268-2222
Fax:
1-800-430-4445
Toll Free:
1-800-268-2222/1-800-668-0671
Web Address: www.nelson.com
Price: Supplier Direct Price as of Nov/04
Student Text: $76.95
Teacher’s Edition: $101.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Student Text: 0-618-25063-8
Teacher’s Edition: 0-618-25064-6
Copyright: 2004
Year Recommended in Grade Collection: 2004
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¿Eres tú, María?

Grade Level:

General Description:
¿Eres tú, María? is a video mystery featuring Lola Lago, a young
private detective living in Madrid. From her balcony she observes a
couple arguing and the next day discovers that a neighbour has had
her jewelry stolen. Lola is hired to find Maria, Dona Gracia’s niece,
who is suspected of stealing her grandmother’s jewels. The video
features modern-day, believable characters with footage that offers
a view of contemporary Madrid and Spanish life. Each episode lasts
approximately nine minutes. The language is enunciated slowly and
the structures are progressively more difficult in language that is
comprehensible for students in their second year of study. The
program is ten episodes long and comes to a logical, yet mysterious,
conclusion. The videos are accompanied by a Teacher’s Guide of
transcripts, episode summaries, and teaching suggestions. In
addition, a stand-alone video workbook entitled ¿Eres tú, María? is
available in both student and teacher’s editions. For each episode
there is an Antes de ver el video section consisting of a Resumen del
episodio, Personajes, Vocabulario, Para pensar, and Para observar
sections; a Después de ver el video consisting of the following
sections: ¿Qué observas?; ¿Comprendes?; Para hablar; Para escribir;
Nota cultural; and a final section entitled Para explorar en Internet.
This video is suitable for Grade 9 students who began their study of
Spanish prior to Grade 9.
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Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Videos: $299.95
Video Workbook (pkg of 5): $59.95
Video Workbook Teacher’s Guide: $23.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Videos: 0-13-036135-6
Video Workbook (pkg of 5): 0-13-036050-3
Video Workbook Teacher’s Guide:
0-13-036051-1
Copyright: 2004
Year Recommended in Grade Collection: 2004

Caution: Teachers should note that there is a scene where an elderly
woman is found lying on the floor unconscious. There is also a frozen
image in the introductory montage that shows Maria, who died in a
car accident.
Audience: General
Gifted - Extension activities provide opportunities for enrichment
LD - Visuals enhance comprehension
Category: Student, Teacher Resource

Juntos Uno, Dos - Magazines

Grade Level:

General Description:
Engaging, colourful two-level collection of magazines can be used
to support any Spanish language core program and to provide
strong cultural support. All the magazines at both levels provide
cultural, historical, and geographical information in an easy-to-read
format that is of interest to students. There are interviews with wellknown rock stars, film personalities, and students. In addition there
are a variety of activities such as games, crossword puzzles, and
authentic tasks. Also suitable for Spanish Introductory 11.
Audience: General
Gifted - Provides opportunities for enrichment
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Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
$23.85 each magazine
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm

Category: Student, Teacher Resource

ISBN/Order No: Juntos Uno - Magazine: 0-13-415605-6
Juntos Dos - Magazine: 0-13-415704-4
Copyright: 1997
Year Recommended in Grade Collection: 2004
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Navegando 1 El cuarto misterioso

Grade Level:
K

General Description:
The video series El cuarto misterioso consists of ten episodes based
on the story of four Hispanic teenagers who find themselves in
mysterious circumstances in Coyoacan, Mexico City. Each tenminute episode consists of the following elements: a summary of
the previous episode; a scene that embeds thematic vocabulary and
grammar elements; and a repetition of the scene with subtitles in
Spanish. The accompanying video manual contains video scripts,
comprehension activities, related readings to increase cultural
awareness, and answer keys. The comprehension and reading
activities address various learning styles. El cuarto misterioso
provides interesting language and cultural support for any core
program. The level of language is suitable for students in their
second year of Spanish. The initial episodes review essential
vocabulary and grammar such as greetings and making future
plans. Episodes 8 to 10 relate past events. Also suitable for
Spanish Introductory 11.
Audience: General
Gifted - Provides opportunities for enrichment
LD - Visuals enhance comprehension; authentic setting sets
a context for language
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Supplier: EMC Paradigm
Customer Care Center
875 Montreal Way
St Paul, MN 55102
Telephone: 651-290-2800
Fax:
651-290-2889
Toll Free:
1-800-328-1452
Web Address: www.emcp.com
Price: Supplier Direct Price as of Nov/04
Videos: $360.00
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Videos: 0-8219-2821-X
Manual: 0-8219-2822-8
Copyright: 2004
Year Recommended in Grade Collection: 2004

Category: Student, Teacher Resource
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Realidades 1

Grade Level:
K
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Author(s): Boyles, P. P., et al.
General Description:
Comprehensive, user-friendly, multi-level, multimedia resource
package is the first level of the Realidades series. The program
consists of the following essential components: a full colour student
text, an extended teacher’s edition, a teacher resource package
containing the teacher’s resource book, Volume 1 for the
Preliminary Theme to Theme 4, and Volume 2 for Themes 5 to 9,
an assessment program with blackline masters, a 22-CD audio
program that includes the student edition listening activities,
pronunciation activities, writing, audio and video workbook
listening activities, the listening sections for all chapter exams,
and 18 songs. A video program entitled ¿Eres tú, María? consists
of the ten-segment video mystery expansions of each chapter’s
Videohistoria, and GramActiva segments. Two student workbooks
support the program—Practice Workbook and Writing, Audio and
Video Workbook. Optional components comprise overhead
transparencies and answer transparencies, MindPoint quiz show
CD-ROM, TPR, storytelling book, and computer test bank with
CD-ROM. In addition, a stand-alone video workbook entitled
¿Eres tú, María? is available in both student and teacher’s editions.
For each episode there is an Antes de ver el video section consisting
of Resumen del episodio, Personajes, Vocabulario, Para pensar, and
Para observar sections; a Después de ver el video consisting of the
following sections: ¿Qué observas?; ¿Comprendes?; Para hablar;
Para escribir; Nota cultural; and a final section entitled Para
explorar en Internet. The student text contains a Para empezar
(preliminary unit) followed by nine units (temas) divided into
chapters A and B. Each chapter is divided into four sequences: A
primera vista, Manos a la obra, ¡Adelante!, and Repaso del capítulo.
Features of this program include visualized vocabulary, video
and language input, integrated audio, reinforcement of grammar
through videos, connections to other disciplines, languagelearning strategies, cultural comparisons and perspectives, realia,
performance-based speaking and writing tasks, test preparation,
grammar summaries, additional thematic vocabulary and
expression for communication, glossaries, and informative
support for teachers.
Depending upon student background, the preliminary unit as well
as the first four units (temas) of Realidades Level I are suitable for
Grade 9 students beginning their study of Spanish. Depending upon
student background, units (temas) five to nine of Realidades Level I
are suitable for Spanish 10. All of Realidades Level I is appropriate for
students in Spanish Introductory 11.
Audience: General
LD - Strategies are provided to assist teachers in addressing the needs of
students with learning disabilities
Category: Student, Teacher Resource
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✓

✓

✓

Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Student Edition: $62.25
Teacher’s Edition: $102.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Student Edition: 0-13-101687-3
Teacher’s Edition: 0-13-035959-9
Copyright: 2004
Year Recommended in Grade Collection: 2004
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Realidades 2

Grade Level:
K

1

2

3

4

5

6

7

8

9

10 11

12

✓

✓

Author(s): Boyles, P. P. et al.
General Description:
Comprehensive, user-friendly, multi-level, multimedia resource
package is the second level of the Realidades series. The program
consists of the following essential components: a full colour
student text, an extended teacher’s edition, a teacher resource
package containing the teacher’s resource book, Volume 1 for the
Preliminary Theme to Theme 4, and Volume 2 for Themes 5 to 9,
an assessment program with blackline masters, a 22-CD audio
program that includes the student edition listening activities,
pronunciation activities, writing, audio and video workbook
listening activities, the listening section for all chapter exams, and
13 songs. A video program entitled En busca de la verdad consists
of an expansion of each chapter’s Videohistoria and GramActiva
segments starting in unit three. Two student workbooks support
the program—Practice Workbook and Writing, Audio and Video
Workbook. Optional components comprise overhead transparencies,
MindPoint quiz show CD-ROM, TPR, storytelling book, and
computer test bank with CD-ROM. The student text contains a
Para empezar or preliminary unit followed by nine units (temas)
divided into chapters A and B. Each chapter is divided into four
sequences: A primera vista, Manos a la obra, ¡Adelante!, and
Repaso del capítulo.
Features of this program include visualized vocabulary, video
and language input beginning in Unit 3, integrated culture,
reinforcement of grammar through videos, connections to other
disciplines, language learning strategies, cultural comparisons and
perspectives, realia, performance-based speaking and writing
tasks, test preparation, grammar summaries, additional thematic
vocabulary and expressions for communication, glossaries, and
informative support for teachers.
Depending upon student background, the preliminary chapter
as well as the first four chapters of Realidades Level 2 would be
suitable for Spanish 11. Chapters five to nine of Realidades Level 2
would be suitable for Spanish 12.
Audience: General
LD - Strategies are provided to assist teachers in addressing the needs of
students with learning disabilities
Category: Student, Teacher Resource
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Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Student Edition: $62.25
Teacher’s Edition: $102.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Student Edition: 0-13-035951-3
Teacher’s Edition: 0-13-035960-2
Copyright: 2004
Year Recommended in Grade Collection: 2004
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Realidades 3 Video Program

Grade Level:
K

Author(s): Boyles, P. P., et al.
General Description:
Realidades 3 Video Program consists of a series of five video cassettes
containing two segments per cassette. Each mini-documentary
treats subjects of relevance to students, including sports, art, writers,
dance and music, health and fitness, personal characteristics,
volunteering, technology, ancient civilizations of the Hispanic
world, sharing of cultures, environmentalism, and the rights and
responsibilities of citizenship. A teacher’s guide accompanies the
videos and contains a segment summary, background information,
a video transcript, and post-viewing activities.
Audience: General
Category: Student, Teacher Resource
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✓

✓

Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Video Program: $299.95
Workbook: $12.95
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Video Program: 0-13-036080-5
Workbook: 0-13-036009-0
Copyright: 2004
Year Recommended in Grade Collection: 2004

Selecciones literarias

Grade Level:

General Description:
Selecciones literarias, Copper and Bronze levels, are engaging and
colourful anthologies of Spanish and Latin-American literary
selections by both male and female authors. Students are given a
variety of pre-reading, during-reading, and post-reading strategies
to assist them to become involved readers. Opportunities are
provided for students to respond to the literature selection and to
explore and develop meaning. Each selection provides interesting
activities and tasks to aid in comprehension of both reading and
theme, as well as appreciation of the work. The teacher guides are
not recommended.
Audience: General
Gifted - Appropriate for use with native speakers; open-ended, challenging
activities
Category: Student, Teacher Resource

K
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✓
Supplier: Pearson Education Canada
26 Prince Andrew Place
Don Mills, ON M3C 2T8
Telephone: (416) 447-5101
Fax:
1-800-563-9196
Toll Free:
1-800-387-8028/7851
Web Address: www.pearsoned.com
Price: Supplier Direct Price as of Nov/04
Copper Level: $25.00
Bronze Level: $24.00
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm
ISBN/Order No: Copper level: 0-13-418039-9
Bronze level: 0-13-418047-X
Copyright: 1997
Year Recommended in Grade Collection: 2004
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Somos así - España hoy

Grade Level:
K

Author(s): Boyles, P. P., et al.

1
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8

9

10 11

12
✓

General Description:
Two videos with six docudrama vignettes feature interesting
live footage, authentic speech, and people in realistic
situations. The video topics feature a Barcelona tourist guide,
a flamenco dancer, fishermen, life in the theatre, football, and
La Tuna. Each vignette is shown twice, the second time with
Spanish subtitles. Accompanying manual contains scripts,
activities, related readings to increase cultural awareness, and
answer keys.

Supplier: EMC Paradigm
Customer Care Center
875 Montreal Way
St Paul, MN 55102
Telephone: 651-290-2800
Fax:
651-290-2889
Toll Free:
1-800-328-1452
Web Address: www.emcp.com

Audience: General
Gifted - Language supports enrichment and extension

Price: Supplier Direct Price as of Nov/04
Videos: $484.00
Alberta Learning Resources Centre:
www.lrc.learning.gov.ab.ca/pro/gen/bc.htm

Category: Student, Teacher Resource

ISBN/Order No: 8219-09851
Copyright:
Year Recommended in Grade Collection: 2004

Sueños World Spanish

Grade Level:
K

Author(s): Boyles, P. P., et al.
General Description:
Video series of 20 episodes is based on the theme of sueños
(dreams). Individuals or groups living in the Spanish-speaking
world explain a dream or ambition they have and how they set
about achieving it. Combines interviews and comments in
Spanish with some language-teaching elements. Although not
specifically recommended for Spanish Introductory 11, some
teachers might find certain segments useful, depending upon
class background.
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✓

✓

Supplier: International Tele-Film Enterprises Ltd.
41 Horner Avenue - Unit 3
Etobicoke, ON M8Z 4X4
Telephone: (416) 252-1173
Fax:
(416) 252-1676
Toll Free:
1-800-561-4300
Price: Unavailable

Caution: There are several references made to drinking, and alcoholic
beverages are shown in some restaurant and meal scenes. Beach and
street scenes reflect liberal Latin American fashions in bathing suits
and jeans.

ISBN/Order No: Text: 0-563-39927-9
Copyright: 1995
Year Recommended in Grade Collection: 2004

Audience: General
Category: Student, Teacher Resource
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T

Assessment for Learning

his section of the IRP contains
information about classroom
assessment to assist teachers in
assessing student achievement in relation
to each prescribed learning outcome.

Classroom assessment for learning provides
ways to engage and encourage students to
become involved in their own day-to-day
assessment—to acquire the skills of thoughtful
self-assessment and to promote their own
achievement.

CLASSROOM ASSESSMENT AND EVALUATION
Assessment is the systematic gathering
of information about what students know,
are able to do, and are working toward.
Assessment evidence can be collected using
a wide variety of methods, such as:
• observation
• student self-assessments and peer
assessments
• quizzes and tests (written, oral, practical)
• samples of student work
• projects
• oral and written reports
• journals and learning logs
• performance reviews
• portfolio assessments

This type of assessment serves to answer the
following questions:
• What do students need to learn to be
successful?
• What does the evidence of this learning
look like?
Assessment for learning is criterion-referenced,
in which a student’s achievement is compared
to established criteria rather than to the
performance of other students. Criteria are
based on prescribed learning outcomes, as
well as on suggested achievement indicators
or other learning expectations.

Student performance is based on the
information collected through assessment
activities. Teachers use their insight, knowledge
about learning, and experience with students,
along with the specific criteria they establish,
to make judgments about student performance
in relation to prescribed learning outcomes.
There are three major types of assessment that
can be used in conjunction with each other to
support student achievement.
• Assessment for learning is assessment for
purposes of greater learning achievement.
• Assessment as learning is assessment as
a process of developing and supporting
students’ active participation in their own
learning.
• Assessment of learning is assessment
for purposes of providing evidence
of achievement for reporting.

Students benefit most when assessment
feedback is provided on a regular, ongoing
basis. When assessment is seen as an
opportunity to promote learning rather than
as a final judgment, it shows students their
strengths and suggests how they can develop
further. Students can use this information to
redirect their efforts, make plans, communicate
with others (e.g., peers, teachers, parents) about
their growth, and set future learning goals.
Assessment for learning also provides an
opportunity for teachers to review what their
students are learning and what areas need
further attention. This information can be
used to inform teaching and create a direct
link between assessment and instruction.
Using assessment as a way of obtaining
feedback on instruction supports student
achievement by informing teacher planning
and classroom practice.
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facilitating how this assessment takes place.
By providing regular opportunities for
reflection and self-assessment, teachers can
help students develop, practise, and become
comfortable with critical analysis of their
own learning.

Assessment as Learning
Assessment as learning actively involves
students in their own learning processes.
With support and guidance from their
teacher, students take responsibility for
their own learning, constructing meaning
for themselves. Through a process of
continuous self-assessment, students
develop the ability to take stock of what they
have already learned, determine what they
have not yet learned, and decide how they
can best improve their own achievement.

Assessment of Learning
Assessment of learning can be addressed
through summative assessment, including
large-scale assessments and teacher
assessments. These summative assessments
can occur at the end of the year or at periodic
stages in the instructional process.

Although assessment as learning is studentdriven, teachers can play a key role in
Assessment for Learning

Assessment as Learning

Assessment of Learning

Formative assessment
ongoing in the classroom

Formative assessment
ongoing in the classroom

Summative assessment
occurs at end of year or at key stages

• teacher assessment,
student self-assessment,
and/or student peer
assessment
• criterion-referenced—
criteria based on prescribed
learning outcomes
identified in the provincial
curriculum, reflecting
performance in relation
to a specific learning task
• involves both teacher and
student in a process of
continual reflection and
review about progress
• teachers adjust their plans
and engage in corrective
teaching in response to
formative assessment

• self-assessment provides
students with information
on their own achievement
and prompts them to
consider how they can
continue to improve their
learning
• student-determined criteria
based on previous learning
and personal learning goals
• students use assessment
information to make
adaptations to their learning
process and to develop new
understandings

• teacher assessment
• may be either criterionreferenced (based on
prescribed learning outcomes)
or norm-referenced
(comparing student
achievement to that of others)
• information on student
performance can be shared
with parents/guardians, school
and district staff, and other
education professionals
(e.g., for the purposes of
curriculum development)
• used to make judgments about
students’ performance in
relation to provincial standards

Examples include:
• portfolios
• student - teacher
conferences
• performances and
presentations
• charts, webs, mind maps

Examples include:
• 3 or 4 column performance
standards
• rubrics
• student developed scoring
guides describing various
levels of achievement
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Examples include:
• multiple choice tests
• oral tests
• short answer questions
and essays
• true/false quizzes
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Large-scale assessments, such as Foundation
Skills Assessment (FSA) and Graduation
Program exams, gather information on student
performance throughout the province and
provide information for the development
and revision of curriculum. These assessments
are used to make judgments about students’
achievement in relation to provincial and
national standards.
Criterion-Referenced Assessment
and Evaluation

prescribed curriculum requires that criteria be
established based on the learning outcomes.
Criteria are the basis for evaluating student
progress. They identify, in specific terms, the
critical aspects of a performance or a product
that indicate how well the student is meeting
the prescribed learning outcomes. For example,
weighted criteria, rating scales, or scoring
guides (reference sets) are ways that student
performance can be evaluated using criteria.
Wherever possible, students should be
involved in setting the assessment criteria.
This helps students develop an understanding
of what high-quality work or performance
looks like.

In criterion-referenced evaluation, a student’s
performance is compared to established
criteria rather than to the performance of
other students. Evaluation in relation to

Criterion-referenced assessment and evaluation may involve these steps:
Step 1

Identify the prescribed learning outcomes and suggested achievement indicators
(as articulated in this IRP) that will be used as the basis for assessment.

Step 2

Establish criteria. When appropriate, involve students in establishing criteria.

Step 3

Plan learning activities that will help students gain the attitudes, skills, or knowledge
outlined in the criteria.

Step 4

Prior to the learning activity, inform students of the criteria against which their work
will be evaluated.

Step 5

Provide examples of the desired levels of performance.

Step 6

Conduct the learning activities.

Step 7

Use appropriate assessment instruments (e.g., rating scale, checklist, scoring guide)
and methods (e.g., observation, collection, self-assessment) based on the particular
assignment and student.

Step 8

Review the assessment data and evaluate each student’s level of performance or
quality of work in relation to criteria.

Step 9

Where appropriate, provide feedback and/or a letter grade to indicate how well
the criteria are met.

Step 10

Communicate the results of the assessment and evaluation to students and
parents/guardians.
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T

he sample units in this section illustrate
how a teacher might link criteria to
learning outcomes. Each sample unit
is based on prescribed learning outcomes taken
from one or more organizers. The samples
provide background information to explain
the classroom context, suggested instructional
tasks and strategies, the tools and methods
used to gather assessment information, and the
criteria used to evaluate student performance.

Suggested Approaches to Instruction
and Assessment
Suggested Approaches to Instruction and
Assessment are broken into unit segments with
opportunities for assessment. Unit segments
for the samples include:
• instructional tasks
• prescribed learning outcomes for each task
• a description of how teachers might
approach each task
• a description of suggested assessment tools
for teachers, students, and/or peers

HOW THE SAMPLE UNITS ARE ORGANIZED
Each sample comprises three parts:
1. unit overview
2. prescribed learning outcomes chart
3. suggested approaches to instruction
and assessment

Note that the suggested assessment tools may
be located at the end of the appropriate sample
unit, or in the Assessment and Evaluation
Tools section of this appendix.

Unit Overview

SAMPLE UNITS
The sample Spanish 5 to 12 units begin on
the following pages.

The unit overview includes the following:
• the organizers and specific prescribed
learning outcomes selected for the sample
• an overview of the unit that includes the
estimated time frame and a list of
suggested unit assessment opportunities
• a brief note about defining the criteria
• a brief note about assessing and evaluating
student performance

•
•
•
•

Prescribed Learning Outcomes Chart

•

The chart provides an at-a-glance reference
that indicates which prescribed learning
outcomes are covered in the unit and in
each instructional task.

•
•
•
•
•
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Grade 5: Sorry, Wrong Number
Page C-10
Grade 6: Música y maracas
Page C-18
Grade 7: Welcome to Our School
Page C-26
Grade 8: Las comidas
Page C-36
Grade 9: Hispanic Holidays
Page C-44
Grade 10: Vamos al centro
Page C-54
Grade 11: Spending Time With Friends
Page C-64
Grade 12: Las noticias de hoy
Page C-74
Entry 9: La quinceañera
Page C-86
Intro 11: Electronic Correspondence
Page C-100
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GRADE 5

OVERVIEW
Students work toward preparing a telephone
skit. The activities take place over a two-week
period. Assessment is based on:
1. Hispanic telephone greetings discussion
2. Hispanic telephone greetings listening
sheet
3. telephone dialogue practice and
comic strip
4. telephone call role-play

Topic: Sorry, Wrong Number

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• ask and respond to simple questions
• present information about themselves
• recognize and use simple greetings and
expressions of politeness
• communicate likes, dislikes, needs, and
wants
• respond to classroom instructions

Teachers may wish to use the telephone
strategy to reinforce students' ability to
present information about themselves and to
communicate likes, dislikes, needs, and wants.

Acquiring Information
It is expected that students will:
• identify selected information from
Spanish-language resources to complete
meaningful tasks
• express acquired information in oral and
visual forms

DEFINING THE CRITERIA
The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

Understanding Cultural Influences
It is expected that students will:
• identify countries in the world where
Spanish is spoken

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

✔

✔

✔

✔

✔

✔

✔

✔
✔

Communicating

✔

•

ask and respond to simple questions

•

present information about themselves

•

recognize and use simple greetings and expressions of politeness

•

communicate likes, dislikes, needs, and wants

•

respond to classroom instructions

✔
✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

Acquiring Information
•

identify selected information from Spanish-language resources
to complete meaningful tasks

•

express acquired information in oral and visual forms

Understanding Cultural Influences
•

identify countries in the world where Spanish is spoken
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1. HISPANIC TELEPHONE ETIQUETTE DISCUSSION
Prescribed Learning Outcomes
•
•
•
•
•

ask and respond to simple questions
recognize and use simple greetings and expressions of politeness
respond to classroom instructions
identify selected information from Spanish-language resources to complete meaningful tasks
identify countries in the world where Spanish is spoken

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’
oral participation. The suggested oral
participation log could be used as part of
an ongoing oral assessment.

Ask students to list ways in which they
answer and respond when using the
telephone. Record their responses on
chart paper. Then ask if they are familiar
with the way people in other countries
answer the telephone.

•

Initiate a class discussion, using English
where necessary, on Hispanic countries
around the world. Using a world map,
have the class identify Hispanic
countries such as the following: Puerto
Rico, Chile, Columbia, Venezuela, Mexico,
Spain, Argentina, Uruguay. Explain to
students that there are different ways to
answer the telephone in Hispanic
countries, for example:
Hola – Puerto Rico
Hable – Argentina
Oigo – Uruguay
Aló – Chile, Columbia, Venezuela
Bueno – Mexico
Diga – Spain

•

Have the class generate a chart showing
how each greeting corresponds to the
country.

Suggested assessment tools include:
• Oral Participation Log: S-1b
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2. IDENTIFICATION OF TELEPHONE RESPONSES IN VARIOUS HISPANIC COUNTRIES
Prescribed Learning Outcomes
•
•
•
•
•

recognize and use simple greetings and expressions of politeness
respond to classroom instructions
identify selected information from Spanish-language resources to complete meaningful tasks
express acquired information in oral and visual forms
identify countries in the world where Spanish is spoken

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’ listening
skills and their ability to identify selected
information.

Invite students to listen to recorded
telephone conversations in Spanish and
ask them to identify the country where
each call took place, using the greetings
as clues. Have students record each
greeting and appropriate country on
a listening sheet.

Suggested assessment tools include:
• Listening and Identifying Rubric: see end
of unit activities
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3. TELEPHONE DIALOGUE PRACTICE AND COMIC STRIP
Prescribed Learning Outcomes
•
•
•
•
•
•
•

ask and respond to simple questions
present information about themselves
recognize and use simple greetings and expressions of politeness
communicate likes, dislikes, needs, and wants
respond to classroom instructions
express acquired information in oral and visual forms
identify countries in the world where Spanish is spoken

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on student participation
in working through the telephone dialogue
and the expression of learning through a
comic strip. Criteria could include:
• reproduces Spanish words and patterns
in an understandable form
• uses appropriate vocabulary
• spells key words correctly
• uses dialogue that is culturally
appropriate

•

To give students the sentence frames
they need to make a telephone call,
have the class work through a sample
dialogue conversation (e.g., Hola, puedo
hablar con María with a response such as
Un momento por favor; Lo siento, pero se
he equivocado; or Si, soy yo). Have
students brainstorm additional dialogue
in English, then help them express their
ideas in Spanish (e.g., Es Elizabeth que
habla). Another dialogue could deal with
an answering machine (e.g., Deje un
mensaje después del tono); with a sample
response such as Es Pablo, llámame a
23456, por favor.
(Extension: Use the telephone strategy
to reinforce students’ ability to present
information about themselves and to
communicate likes, dislikes, needs,
and wants.)

Suggested assessment tools include:
• appropriately adapted Task-Specific
Writing Rubric: W-8

To support the learning that takes place
during the sample dialogue conversation,
have students create comic strips
portraying a brief telephone conversation
in a specific Hispanic country. Ask
students to include at least two
appropriate telephone expressions.
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4. TELEPHONE CALL ROLE PLAY
Prescribed Learning Outcomes
•
•
•
•
•
•
•

ask and respond to simple questions
present information about themselves
recognize and use simple greetings and expressions of politeness
communicate likes, dislikes, needs, and wants
respond to classroom instructions
express acquired information in oral and visual forms
identify countries in the world where Spanish is spoken

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on student participation
in the telephone role play and the use of
culturally appropriate telephone etiquette.

As a final activity, have students
participate in a role-play telephone
conversation. Ask each student to
choose a Hispanic country and make up
a telephone number. Create a master list
containing each student’s name and
telephone number. Ask students to
identify the appropriate telephone
greeting for their country. Have them sit
in a circle with a telephone placed in the
middle. Model the first call, dialing a
number aloud in Spanish. When the
phone “rings,” have the student with
the corresponding number answer the
telephone with the appropriate greeting
(e.g., Hable). Ask: Hola, puedo hablar con
______ and have the student respond
in one of four ways: Lo siento, pero se he
equivocado; Un momento por favor; Deje un
mensaje después del tono; Si, soy yo. When
the call is complete, the student can
choose a new telephone number from
the master list and place a call in the
way that was modelled. Continue until
all students have a chance to answer the
phone. The last student calls the teacher
to end the activity.
(Extension: Have students add
additional practised information.)

Suggested assessment tools include:
• Telephone Role Play Rubric: see end of
unit activities
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Listening Sheet (sample)
Telephone Conversation

Telephone Greeting Word

Country

#1

Oigo

Uruguay

#2
#3
#4

Listening and Identifying
Criteria
•

ability to listen for selected information

•

recording of required information

•

identification of cultural differences

Rating

Rating: 3 – Independently / minimal support
2 – With some support
1 – With continuing support
0 – Not demonstrated
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Comic Strip
Rating

Criteria

Outstanding
4

Meets all criteria. Goes beyond the basic requirements to demonstrate
additional learning (e.g., includes vocabulary and expressions beyond
practised list). Includes observations about cultural context. Uses eyecatching and appropriate images.

Very Good
3

Complete and accurate. Uses the structures and vocabulary required to
present required information. Uses appropriate images.

Satisfactory
2

Meets the requirements. May omit some information or make errors.

Requirements
Not Met
1

May be incomplete, inappropriate, or incomprehensible.

Participation in a Telephone Role Play
Criteria

Caller

•

uses practised structures to ask and answer
questions in a comprehensible manner

•

pronounces familiar words with increasing
accuracy

•

attempts to correct and clarify speech

•

communicates and comprehends numbers in
Spanish (0-9)

•

uses culturally appropriate telephone
etiquette

•

makes effort to sustain communication in
Spanish

Rating: 3 – Independently / minimal support
2 – With some support
1 – With continuing support
0 – Not demonstrated
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GRADE 6

OVERVIEW

Topic: Música y maracas

Students participate in a series of activities
over the course of three weeks in which they
learn about musical instruments from various
Hispanic countries, and create their own
maracas, which they use to perform a popular
traditional Mexican song. Assessment is
based on:
1. comparison of various Hispanic songs
2. response to the traditional Mexican song
De colores in a class mural
3. research on instruments typical of various
Hispanic countries
4. making maracas
5. group presentation of De colores

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• make and respond to simple requests
• present information about themselves
and others
• use greetings and expressions of politeness
• identify formal and informal forms of
address
• express preferences and interests
• participate in known and predictable
classroom situations

DEFINING THE CRITERIA

Acquiring Information
It is expected that students will:
• extract selected information from
Spanish-language resources to complete
meaningful tasks
• express acquired information in oral
and visual forms

The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

Experiencing Creative Works
It is expected that students will:
• respond to creative works from the
Hispanic world

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.

Understanding Cultural Influences
It is expected that students will:
• identify selected characteristics of
various Hispanic cultures
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

5

Communicating
•

make and respond to simple requests

•

present information about themselves and others

✔
✔

•

use greetings and expressions of politeness

✔

•

identify formal and informal forms of address

✔

•

express preferences and interests

✔

•

participate in known and predictable classroom situations

✔

✔

✔

✔
✔

Acquiring Information
•

extract selected information from Spanish-language
resources to complete meaningful tasks

✔

✔

✔

•

express acquired information in oral and visual forms

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

Experiencing Creative Works
•

respond to creative works from the Hispanic world

Understanding Cultural Influences
•

identify selected characteristics of various Hispanic cultures
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1. COMPARISON OF VARIOUS HISPANIC SONGS
Prescribed Learning Outcomes
•
•
•
•
•
•

express preferences and interests
participate in known and predictable classroom situations
extract selected information from Spanish-language resources to complete meaningful tasks
express acquired information in oral and visual forms
respond to creative works from the Hispanic world
identify selected characteristics of various Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on student participation,
and ability to note similarities and differences
between traditional and contemporary
Hispanic music, and among music from
various Hispanic countries.

Introduce the unit by playing a variety
of both traditional and contemporary
music, and providing background
information for each of the songs
(nombre del artista, país de origen, etc).
Have the class discuss the songs, noting
similarities and differences, and try to
interpret the mood or emotion of each
song. Have students complete a listening
record that compares the songs.

Suggested assessment tools include:
• Teacher/Self-Assessment - see end of
unit activities
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2. RESPONSE TO THE TRADITIONAL MEXICAN SONG DE COLORES
Prescribed Learning Outcomes
•
•
•
•
•

extract selected information from Spanish-language resources to complete meaningful tasks
participate in known and predictable classroom situations
express acquired information in oral and visual forms
respond to creative works from the Hispanic world
identify selected characteristics of various Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment could be based on students’
participation in the class discussion, and
on their response to the song in the mural.

Play the song De colores for the class.
Have student in groups discuss the
elements of the song using the
think-pair-share format. Elements
for discussion include emotions and
images evoked by the song, vocabulary
they recognize, and musical aspects
such as mood and rhythm. Review key
vocabulary and phrases with the class.
Divide students into groups and assign
them a verse of De colores to portray in
a class mural.

Suggested assessment tools include:
• Mural Response to Song - see end of unit
activities

3. RESEARCH ON MUSICAL INSTRUMENTS TYPICAL OF HISPANIC COUNTRIES
Prescribed Learning Outcomes
•
•
•
•
•

extract selected information from Spanish-language resources to complete meaningful tasks
participate in known and predictable classroom situations
express acquired information in oral and visual forms
respond to creative works from the Hispanic world
identify selected characteristics of various Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students’ posters are assessed on criteria
such as the following:
• shows evidence of research
• provides a photo, picture, or illustration
of the instrument
• engages the audience

After students listen to the song De colores
several times, have them identify as many
musical instruments as they can. Students
can use the Internet to research instruments
typical of Hispanic countries. Then have
each student select a musical instrument
from the research and create a poster
depicting the instrument, describing any
unique features, how it is made, how it is
played, and its country of origin. Students
can also make an audio recording of each
instrument’s sound to support their posters.
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Suggested assessment tools include:
• Assessment of a Poster: G-10
• Poster Assessment: see end of unit activities
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4. MAKING MARACAS
Prescribed Learning Outcomes
•
•
•
•

express preferences and interests
participate in known and predictable classroom situations
respond to creative works from the Hispanic world
identify selected characteristics of various Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students’ maracas are assessed on cultural
appropriateness, including appropriate
replication of the object that is creative and
appealing. Students can also be assessed
on their ability to describe their maracas
in Spanish.

To reinforce for students sounds that
are unique to music from Hispanic
countries, present a maraca (Aztec rattle)
to the class and discusses its sound,
history, and cultural importance. Then
have students create their own maracas,
following instructions you have provided.
Maracas can be made out of clay, papel
maché, or from individual-portion cereal
boxes and straws. All methods involve
placing beans or seeds inside the maraca
and decorating the outside. Have
students present their maracas to the
class in Spanish, describing their colour
choices and including adjectives from
the song, De colores.

Suggested assessment tools include:
• Assessing Creative Works: G-3, G-4
• Maracas Presentation: see end of unit
activities

5. PERFORMANCE
Prescribed Learning Outcomes
•
•
•
•
•
•

make and respond to simple requests
present information about themselves and others
use greetings and expressions of politeness
identify formal and informal forms of address
express preferences and interests
participate in known and predictable classroom situations

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Presentations are assessed on criteria
such as the following:
• shows evidence of research
• provides a photo, picture, or illustration
of the instrument
• engages the audience

Have students create an invitation
inviting parents, other classes and
teachers, and community members to
a performance of the song De colores.
During the performance, students use
their maracas to accompany the song,
and use the murals as backdrops for the
stage. Students also show their musical
instrument posters and do their oral
presentation.

Suggested assessment tools include:
• Assessment of an Invitation: W-8
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Think, Pair, Share
think

pair
share

Comparing Hispanic Songs (sample)
Nombre de la canción

Nombre del artista
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País de origen

Emoción de la canción
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Teacher/Self-Assessment of Song Comparison
Criteria

Rating
Student

•

engages in the task

•

tries to interpret the mood or emotion of the songs

•

expresses preference among the various songs

•

focuses on and responds to key features of the songs

Teacher

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

Mural Response to Song
Criteria

Rating

•

demonstrates an understanding of the content of the song

•

includes relevant and creative detail

•

shows consideration for the audience

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated
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Poster
Rating

Criteria

Outstanding
4

Meets all criteria. Goes beyond the basic requirements to demonstrate
additional learning (e.g., includes vocabulary beyond practised list,
features interesting or unusual details, labels include explanation or
analysis). Attempts to engage the audience through use of appropriate,
eye-catching images.

Good
3

Complete and accurate. Uses the structures and vocabulary provided
to present required information. Includes a variety of information. Uses
appropriate images.

Satisfactory
2
Requirements
Not Met
1

Meets the requirements. May omit some information or make errors
(e.g., labels or matches to diagram are incorrect or incomplete).
May be incomplete, inappropriate, or incomprehensible.

Maracas Presentation (in Spanish or English)
Criteria

Rating

•

includes relevant and interesting details

•

communicates a comprehensible message

•

clearly and accurately describes the maraca

•

demonstrates knowledge of the origin and use of the maraca
in Latin American countries

Rating: 3 – Exceeds expectations
2 – Meets expectations
1 – Some components missing
0 – Requirements not met

C-25

APPENDIX C: ASSESSMENT AND EVALUATION • Grade 7

GRADE 7

OVERVIEW
In groups, students create a guide to their
school for Spanish-speaking exchange
students. Each group also completes a
segment of a class video about their school.
The activities take place over a three-week
period. Assessment is based on:
1. oral communication during class activities
2. creation of school map and profile
3. creation of school and extracurricular
activities schedule
4. cultural comparison
5. creation of useful vocabulary list
6. creation of video
7. group presentation of brochure to class

Topic: Welcome to Our School

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• ask for and give simple information
• exchange information about themselves
• recognize and use formal and informal
forms of address
• share information about activities
and interests
• participate in classroom activities
• begin to derive meaning in new language
situations

DEFINING THE CRITERIA

Acquiring Information
It is expected that students will:
• extract and retrieve selected information
from Spanish-language resources to
complete meaningful tasks
• express acquired information in oral,
visual, and simple written forms

The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake
the activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

ASSESSING AND EVALUATING
STUDENT PERFORMANCE

Understanding Cultural Influences
It is expected that students will:
• identify and compare selected
characteristics of various Hispanic cultures
• compare the daily lives of young
people in various Hispanic communities
to their own

The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

✔

✔

4

5

6

7

Communicating
•

ask for and give simple information

✔

•

exchange information about themselves

✔

•

recognize and use formal and informal forms
of address

•

share information about activities and interests

✔

✔

✔

•

participate in classroom activities

✔

✔

•

begin to derive meaning in new language situations

✔

✔

✔

✔
✔
✔

✔

✔

✔

✔

✔

✔

✔

✔

Acquiring Information
•

extract and retrieve selected information from
Spanish-language resources to complete meaningful
tasks

✔

•

express acquired information in oral, visual, and
simple written forms

✔

✔
✔

✔

Understanding Cultural Influences
•

identify and compare selected characteristics of
various Hispanic cultures

✔

•

compare the daily lives of young people in various
Hispanic communities to their own

✔
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1. ORAL PARTICIPATION DURING CLASS ACTIVITIES
Prescribed Learning Outcomes
•
•
•
•

ask for and give simple information
exchange information about themselves
share information about activities and interests
participate in classroom activities

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on student participation
and oral communication during classroom
and group activities.

•

To introduce the unit, ask students to
reflect on what they needed to learn
about the school when they first came to
it. Then have them use the think-pairshare strategy for ideas on what should
be included in a brochure or guidebook
for use by students visiting from a
Hispanic country. Items could include:
- map (floor plan) of school with rooms
labelled in Spanish
- school profile
- comparison of their school to a school
in a Hispanic country
- school schedule
- glossary including classroom
vocabulary and cultural differences

Suggested assessment tools include:
• Oral Participation: see end of unit activities;
see also S-1b

Explain to students that they will work
in groups to create brochures or guides
about their school, as well as complete,
in Spanish, a segment of a class video
about the school. As a class, develop
criteria to be used to assess each group’s
brochure and video segment.
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2. CREATION OF SCHOOL MAP AND PROFILE FOR BROCHURE/GUIDE
Prescribed Learning Outcomes
•
•
•
•
•
•

ask for and give simple information
share information about activities and interests
participate in classroom activities
begin to derive meaning in new language situations
extract and retrieve selected information from Spanish-language resources to complete
meaningful tasks
express acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Have the class brainstorm school-related
vocabulary (e.g., la biblioteca, las escaleras, la
oficina) and create a checklist of rooms and
places that should be included on a map
of the school. Ask students to form groups
and have each group draw a map (floor
plan) of the school and label the rooms
and areas in Spanish.

Assessment is based on student participation
in the brainstorming activities, and expression
of acquired information in a map (floor plan)
and school profile.

Ask the groups to brainstorm interesting
facts to be included in a school profile
(las estadísticas básicas). Have them practise
orally answering questions such as the
following, verifying their work with their
peers, and writing the answers in full
sentences for inclusion in the school
profile part of the brochure:
- ¿Cuántos estudiantes hay en la escuela?
- ¿Cuántos maestros hay?
- ¿Cómo se llama el director/la directora
de la escuela?
- ¿Cómo se llama?
- ¿A que hora empieza/termina la escuela?

Suggested assessment tools include:
• Map (floor plan): see end of unit activities
• School Profile: see end of unit activities

•
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Teachers may wish to assess the map and
school profile at this time or assess them as
part of the brochure upon its completion.
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3. CREATION OF SCHOOL AND EXTRACURRICULAR ACTIVITIES SCHEDULE FOR BROCHURE/GUIDE
Prescribed Learning Outcomes
•
•
•
•
•
•

ask for and give simple information
exchange information about themselves
share information about activities and interests
participate in classroom activities
begin to derive meaning in new language situations
express acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction
•

Suggested Approaches to Assessment

As a class, have students review time
expressions and school subjects and
activities. As well, have them create a
chart of extracurricular activities available
at the school and categorize them by
season (el verano, el otoño, el invierno, la
primavera). Then in groups, have students
create a timetable to include in the
brochure, depicting “A day in the life of
a Grade 7 student” based on their own
extracurricular activities.

Assessment is based on student
participation in the review of time
expressions, school subjects, seasonal
activities, as well as vocabulary. Teachers
may wish to assess the group timetable at
this time or assess it as part of the brochure
upon its completion.
Suggested assessment tools include:
• Graphic Organizer Assessment: G-6
• Timetable: see end of unit activities

4. CULTURAL COMPARISON FOR BROCHURE/GUIDE
Prescribed Learning Outcomes
•
•
•
•

share information about activities and interests
extract and retrieve selected information from Spanish-language resources to complete
meaningful tasks
express acquired information in oral, visual, and simple written forms
compare the daily lives of young people in various Hispanic communities to their own

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed on their research
skills, presentation of information to the
class, and demonstration of understanding
of cultural similarities and differences.

To help students become aware of the
differences and similarities between their
school and a school in a Hispanic country,
have each group choose an area of focus
(e.g., school attire, cafeteria food,
classrooms, languages learned) and look
for information on the Internet, or in
books and magazines. Have each group
share their findings with the class,
recording the information on a class
chart. Groups then uses the information
from the chart to create a comparison
section in their brochure or guide.

Suggested assessment tools include:
• Acquiring Information: G-8
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5. CREATION OF USEFUL VOCABULARY LIST FOR BROCHURE/GUIDE
Prescribed Learning Outcomes
•
•

ask for and give simple information
express acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction
•

•

Suggested Approaches to Assessment

Have students work in their groups to
develop a bilingual vocabulary sheet of
useful school words, organized by
category, to be included in the brochure
or guide. Illustrated dictionaries can be
used as reference.

Students are assessed on their choice of
words for their vocabulary sheets, and the
vocabulary organization.
Suggested assessment tools include:
• Creation of Bilingual Vocabulary Sheet
and Flashcards: see end of unit activities

Students could also create bilingual
flashcards to help new students learn the
names of items (e.g., el lápiz - pencil, el
libro - book, la silla - chair, la mesa - table).
Students can use these flashcards to
review their own vocabulary knowledge.

6. CREATION OF VIDEO OF SCHOOL
Prescribed Learning Outcomes
•
•
•
•
•
•

exchange information about themselves
share information about activities and interests
recognize and use formal and informal forms of address
participate in classroom activities
begin to derive meaning in new language situations
express acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on use of appropriate
vocabulary and structures, accuracy of
information, and effective interaction.

•

In their groups, have students create a
simple introduction in Spanish for their
video segment (Bienvenidos a la escuela...,
Me llamo..., Tengo ___ años). Ask each
group to choose three to five places in
the school to include on their video tour
and provide simple directions to each
location (e.g., el gimnasio está al lado de...,
la oficina está al enfrente de...).

Suggested assessment tools include:
• Video: see end of unit activities

If possible, find someone in the school or
school community to speak Spanish in
the video. As an extension, students may
want to conduct an interview in Spanish
with this person.
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7. GROUP PRESENTATION OF BROCHURE TO CLASS
Prescribed Learning Outcomes
•
•
•
•
•

ask for and give simple information
recognize and use formal and informal forms of address
share information about activities and interests
participate in classroom activities
express acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Have groups present their brochures
to the class, with certain students
responsible for certain sections.

Assessment is based on the brochure as a
whole, as well as on the individual elements.

•

Students could play a vocabulary game
using their vocabulary flashcards.

Suggested assessment tools include:
• Brochure Rating Scale #2: W-9
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Oral Participation in Classroom Activities
Criteria

Rating

•

participates willingly

•

uses Spanish as much as possible

•

makes himself or herself understood

•

uses appropriate questions and responses

•

speaks clearly and smoothly, using approximate Spanish pronunciation

•

respects and responds to others when speaking Spanish

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

Map (Floor Plan) of School
Criteria

Rating

•

provides all required information

•

uses appropriate vocabulary

•

reproduces Spanish words and patterns in understandable form

•

spells key words correctly

•

shows appropriate organization of information

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

School Profile
Criteria

Rating

•

uses Spanish to ask and respond to questions

•

supports others in their use of Spanish

•

locates correct information

•

writes answers correctly, using provided frames

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated
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Timetable
Rating

Criteria

Strong
3

•
•
•

goes beyond basic requirements to demonstrate additional learning
information is clearly organized and correctly spelled
the layout is attractive and easy to read

Satisfactory
2

•
•
•

meets the requirements at a basic level
information is organized, may be a few spelling errors
the layout is satisfactory

Needs
Improvement
2

•
•
•

may deal with information in a cursory way
information is incomplete and often includes spelling errors
the layout is satisfactory

Not
Demonstrated
1

•
•

does not meet listed criteria
information is disorganized, incomplete, or missing

Vocabulary Sheet/Flashcards
Criteria

Rating
Muy bien

•

uses relevant vocabulary that pertains to each category

•

organizes categories logically

•

includes sufficient vocabulary in each category

•

revises work and corrects any mechanical errors

•

illustrates and labels flash cards appropriately
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Video
Criteria

Rating
Self

•

provides all required information

•

uses vocabulary and language structures appropriate to the
subject

•

correctly uses simple directions

•

sustains the use of Spanish throughout the video segment

•

uses intonation, miming gestures, and body language to support
the presentation

•

pronounces familiar words and phrases with increasing accuracy

Rating: 3 – Independently/minimal support
2 – With some support
1 – With continuing support
0 – Not demonstrated
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GRADE 8

OVERVIEW

Topic: Las comidas

In this unit, students work together to create
a book on foods and recipes from various
Hispanic countries. The activity takes place
over three to four weeks. This unit provides
intercurricular expansion opportunities on
themes such as agriculture, geography, culture,
and applied skills.

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• ask for and give information, permission,
and clarification
• seek information about activities and
interests
• participate in familiar activities (real
or simulated)
• recognize events as past, present, or future
• derive meaning in new language situations

Students begin by discussing the important
role food plays in every culture, including
Hispanic cultures. Working in small groups,
students select a Hispanic country and research
everyday and traditional foods, agricultural
products and where they come from within
the country, and food shopping options. They
then collect recipes typical of their country to
contribute to a class recipe book.

Acquiring Information
It is expected that students will:
• extract, retrieve, and process selected
information from Spanish-language
resources to complete meaningful tasks
• express acquired information in oral,
visual, and written forms

Assessment is based on:
1. discussion of Hispanic foods
2. research on foods of various Hispanic
countries
3. food shopping skit
4. presentation of recipe book

Experiencing Creative Works
It is expected that students will:
• respond to authentic creative works
from the Hispanic world

DEFINING THE CRITERIA
The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

Understanding Cultural Influences
It is expected that students will:
• compare and contrast characteristics
of various Hispanic cultures
• discuss the activities and interests of
young people in Hispanic communities

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

✔

✔

✔

✔

Communicating
•

ask for and give information, permission, and clarification

•

seek information about activities and interests

✔

✔
✔

•

participate in familiar activities (real or simulated)

✔

✔

•

recognize events as past, present, or future

•

derive meaning in new language situations

✔
✔

✔

Acquiring Information
•

extract, retrieve, and process selected information from
Spanish-language resources to complete meaningful tasks

✔

✔

✔

✔

•

express acquired information in oral, visual, and written forms

✔

✔

✔

✔

✔

Understanding Cultural Influences
•

compare and contrast characteristics of various Hispanic
cultures

✔

•

discuss the activities and interests of young people in Hispanic
communities

✔
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1. DISCUSSION OF HISPANIC FOODS
Prescribed Learning Outcomes
•
•
•
•
•

seek information about activities and interests
participate in familiar activities (real or simulated)
express acquired information in oral, visual, and written forms
compare and contrast characteristics of various Hispanic cultures
discuss the activities and interests of young people in Hispanic communities

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on oral participation.
Teachers may wish to include the
discussion as part of their ongoing oral
participation assessment.

Bring samples of Hispanic food
products, pictures of Hispanic dishes,
Spanish-language cookbooks, and so
on to class. Have students discuss the
important role food plays in every
culture, giving examples from their
own families and experience. Ask the
class to brainstorm a list of known
Hispanic foods and dishes.

•

After the class has generated a list, ask
students to consider common ingredients
in the dishes, and if they know which
country the dish comes from (e.g., paella Spain, quesadilla - Mexico).

•

Explain that in this unit, the class will
create a book of recipes from a variety
of Hispanic countries.

Suggested assessment tools include:
• Oral Participation: see end of unit
activities; see also S-1b, S-1c
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2. RESEARCH ON FOODS OF VARIOUS HISPANIC COUNTRIES
Prescribed Learning Outcomes
•
•
•
•
•
•

ask for and give information, permission, and clarification
seek information about activities and interests
participate in familiar activities (real or simulated)
extract, retrieve, and process selected information from Spanish-language resources to
complete meaningful tasks
express acquired information in oral, visual, and written forms
compare and contrast characteristics of various Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’ ability to
acquire information about their group’s
selected Hispanic country, express the
information in a map and in paragraph
form, and select recipes from the country.

•

Have students form into groups of four
and select a Hispanic country. Explain
that each group will contribute four
recipes to their country’s section of the
book. Each section will begin with a map
of the country that shows agricultural and
fishing regions, and a brief overview of
traditional and everyday food customs.
They will also present a skit in which they
role-play shopping for ingredients for
their recipes.
To carry out the research, groups divide
the tasks as follows:
- two group members research and
produce an agricultural/fishing map
- two group members collect information
and prepare an overview of traditional
foods and everyday food customs (e.g.,
mealtimes, common snacks, special
holiday foods)
- each group member finds one recipe
typical of the country, and provides it in
Spanish and English in order to produce
a bilingual recipe book
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3. FOOD SHOPPING SKIT
Prescribed Learning Outcomes
•
•
•
•
•

ask for and give information, permission, and clarification
participate in familiar activities (real or simulated)
derive meaning in new language situations
extract, retrieve, and process selected information from Spanish-language resources to
complete meaningful tasks
express acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on shopping
vocabulary and structures, including
ingredients and prices, used in the skit.

•

After students have selected their
recipes, help them brainstorm the type
of vocabulary and language structures
they would need to shop for ingredients
for their recipes (e.g., Spanish name of
ingredients, quantities, cost in
appropriate currency). If necessary,
review relevant question and answer
formats, and appropriate forms of
address.

Suggested assessment tools include:
• Role Play/Skit: see end of unit activities

Have groups create a food shopping
skit to present with their section of the
recipe book.
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4. PRESENTATION OF RECIPE BOOK
Prescribed Learning Outcomes
•
•
•
•

ask for and give information, permission, and clarification
participate in familiar activities (real or simulated)
express acquired information in oral, visual, and written forms
compare and contrast characteristics of various Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on the presentation of
the book and skit.

After students have selected their
recipes, have the class brainstorm the
best way to present the information to
be included in the recipe book (i.e.,
map, brief overview of traditional and
everyday food customs, and recipes).
Suggestions include a ring binder with
dividers to separate countries, magazine
format, electronic recipe book, etc. Ask
the class to vote on the format to be used
and have groups put their work into the
selected format.

Suggested assessment tools include:
• Oral Presentation: S-5, S-6, S-7

Once the recipe book is complete, have
students present their section and their
shopping skit to parents, other Spanish
classes, and community members.

C-41

APPENDIX C: ASSESSMENT AND EVALUATION • Grade 8

Oral Participation in Classroom Activities
Criteria

Rating

•

interacts with classmates to obtain information

•

uses Spanish to ask and respond to questions

•

responds to and supports others when they are speaking Spanish

•

pronounces familiar words and phrases with increasing accuracy

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

Map
Criteria

Rating

•

provides all required information

•

uses appropriate vocabulary

•

reproduces Spanish words and patterns in understandable form

•

spells key words correctly

•

shows appropriate organization of information

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

Recipe
Criteria

Rating

•

provides all required information

•

uses appropriate vocabulary

•

reproduces Spanish words and patterns in understandable form

•

spells key words correctly

•

shows appropriate organization of information

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated
C-42
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Student Reflection on Role Play/Skit
My Performance
Criteria

Rating

I used appropriate pronunciation and intonation.
I used only Spanish.
I used body language and appropriate gestures to make myself understood.
I responded appropriately.
I used expressions and vocabulary learned in class.
I supported the other actors when needed.
I rephrased things when I was misunderstood.

When it was my turn to listen
I observed and listened respectfully.
I understood the dialogue.
I continued to listen even though I didn’t understand.

Rating: 4 – Always
3 – Often
2 – Sometimes
1 – Rarely
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GRADE 9

AppleWorks) to express their findings and also
create a representational craft. They then give
an oral presentation to the class, in which they
describe the holiday and the significance of
the craft; present their poster, web page, or
computer presentation; and answer questions
from the class. To conclude the unit, students
write a personal response about what they
learned. If possible, the class attends a Hispanic
holiday celebration in the community, or holds
a class celebration of a Hispanic holiday (with
traditional Hispanic music and food).

Topic: Hispanic Holidays

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• ask for and give assistance and detailed
information
• share opinions and preferences, giving
reasons
• describe and exchange information about
activities, people, places, and things
• communicate in present and future
• participate in selected meaningful,
real-life situations

The unit take place over approximately two
weeks (in a semester system). Assessment is
based on the following activities:
1. holiday brainstorming
2. describing a holiday students celebrate,
and current and traditional customs their
families keep
3. viewing a video on a Hispanic holiday and
comparing it to how the holiday is
celebrated in Canada
4. researching a Hispanic holiday and
creating a poster, web page, or computer
presentation
5. making a representational craft
6. oral presentation of research material
7. portfolio/journal writing
8. class or community celebration (optional)

Acquiring Information
It is expected that students will:
• extract, retrieve, and process information
from Spanish-language resources
to complete meaningful tasks
• explain acquired information in oral,
visual, and written forms
Experiencing Creative Works
It is expected that students will:
• reflect on and respond to authentic creative
works from the Hispanic world
Understanding Cultural Influences
It is expected that students will:
• demonstrate an awareness of
contemporary and traditional aspects
of Hispanic cultures
• identify and describe similarities and
differences between their own customs
and those of Hispanic cultures
• describe ways in which the Spanish
language has influenced other languages

DEFINING THE CRITERIA
The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

ASSESSING AND EVALUATING
STUDENT PERFORMANCE

OVERVIEW

The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.

This unit introduces students to a number of
Hispanic holidays. After a few introductory
activities, students each choose a holiday to
research. They make a poster, web page,
or computer presentation (e.g., PowerPoint,
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

5

6

7

8

Communicating
•

ask for and give assistance and detailed
information

•

share opinions and preferences, giving
reasons

•

describe and exchange information about
activities, people, places, and things

•

communicate in present and future

•

participate in selected meaningful, real-life
situations

✔
✔

✔
✔

✔

✔

✔
✔

✔

✔

Acquiring Information
•

•

extract, retrieve, and process information
from Spanish-language resources to
complete meaningful tasks

✔

✔

✔

explain acquired information in oral, visual,
and written forms

✔

✔

✔

✔

✔

✔

✔

✔

Experiencing Creative Works
•

reflect on and respond to authentic creative
works from the Hispanic world

✔

Understanding Cultural Influences
•

demonstrate an awareness of
contemporary and traditional aspects of
Hispanic cultures

•

identify and describe similarities and
differences between their own customs and
those of Hispanic cultures

•

describe ways in which the Spanish language
has influenced other languages

✔

✔
✔

✔
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1. HOLIDAY BRAINSTORMING
Prescribed Learning Outcomes
•
•

share opinions and preferences, giving reasons
describe ways in which the Spanish language has influenced other languages

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Provide or brainstorm a list of
holidays celebrated in various
Hispanic countries, e.g.,
El día de los enamorados
Las Pascuas
La semana santa
El día de la madre
El día del padre
La Navidad
El día de la raza
El día de los muertos
El día de los reyes
El día de todos los santos
El festival de San Juan Bautista
El cinco de mayo

Assessment is based on oral participation.
Teachers may wish to use the suggested
rubric, and could modify it with criteria
such as:
• interacts with the information through
class discussion, questions, responses,
and by following instructions
• uses Spanish to ask and respond to
questions from the teacher and other
students
• speaks Spanish during class and group
activities
• responds to and supports others in his or
her use of Spanish

•

Ask students to determine the name
of these holidays in English, using
vocabulary learned in the past. Have
them use a calendar, if necessary, to
identify the date of these holidays and
create a class calendar for the current
year with the Spanish name for each
holiday. They could include their
birthdays and Saints’ days.

•

Using the list of Hispanic holidays, play
a game of Pictionary. Divide the class
into two teams. Give a member of each
team the name of a holiday. The two
students draw an object or scene on the
board that represents the holiday. The
first team to identify the holiday is the
winner.

•

Students then each pick the holiday they
would most like to celebrate, and share
the reason with the class. Keep a class
tally on the board to chart the results.

Suggested assessment tools include:
• Oral Participation: S-1c
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2. DESCRIBE HOLIDAY CUSTOMS AND TRADITIONS
Prescribed Learning Outcomes
•
•
•
•

describe and exchange information about activities, people, places, and things
extract, retrieve, and process information from Spanish-language resources to complete
meaningful tasks
explain acquired information in oral, visual, and written forms
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed on their reading
comprehension, oral comprehension, and
writing. A variety of assessment tools from
the Assessment and Evaluation Tools section
can be used, and can be adapted and
modified to suit individual class needs.

Invite students to read an article in
Spanish that provides information about
the customs and traditions of a Hispanic
holiday, both current and traditional.
Students demonstrate their understanding
by answering comprehension questions
orally. Then have them write a paragraph
in Spanish about a holiday they celebrate
with their family, describing their current
and traditional customs.

Suggested assessment tools include:
• Reading: R-3
• Oral comprehension: S-2b, S-2c
• Writing: W-1, W-6

3. COMPARE HOLIDAY CUSTOMS
Prescribed Learning Outcomes
•
•
•

extract, retrieve, and process information from Spanish-language resources to complete
meaningful tasks
explain acquired information in oral, visual, and written forms
identify and describe similarities and differences between their own customs and those of
Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’ listening
and comprehension skills, and their ability
to summarize similarities and differences
between how the holiday is celebrated in
Hispanic countries and in Canada.

Show the class a video on “El día de
los muertos” or “La Navidad.” Students
fill out a viewing sheet describing how
the holiday is celebrated in Hispanic
countries versus Canada (see the
Holiday Comparison sheet at the end
of this grade section). Students then
summarize the similarities and
differences in a short paragraph,
or in a Venn diagram.

Teachers could use the Comparing a Holiday
rating scale to assess the paragraph or Venn
diagram.
Suggested assessment tools include:
• Listening: L-1, L-2
• Comparing a Holiday rating scale: see end
of unit activities
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4. RESEARCH HISPANIC HOLIDAYS AND CREATE POSTER, WEB PAGE, OR COMPUTER PRESENTATION
Prescribed Learning Outcomes
•
•

extract, retrieve, and process information from Spanish-language resources to complete
meaningful tasks
explain acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed on their research skills
and on the product they choose to represent
their findings (i.e., poster, web page, or
computer presentation). At this point, teacher
assessment would be appropriate or students
could self-assess their work. During the class
presentation, peer evaluation would be
appropriate. If preferred, all assessment could
be done during the oral presentation activity.

Have students use a variety of Spanishlanguage resources, including web sites,
to research in depth a Hispanic holiday
or celebration of their choice. Give
students the option of displaying the
research in the form of a poster, web
page, or computer presentation. Explain
that they will present their project as
part of their oral presentation.

Suggested assessment tools include:
• Research: G-8
• Poster: G-10
• Web Page: G-11
• Computer Presentation: S-15
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5. MAKE A REPRESENTATIONAL CRAFT
Prescribed Learning Outcomes
•
•
•
•

describe and exchange information about activities, people, places, and things
explain acquired information in oral, visual, and written forms
reflect on and respond to authentic creative works from the Hispanic world
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

To spark students’ imagination, bring
a piñata to the class and explain its
significance to many Hispanic celebrations.
Photographs can be used instead. Discuss
how this craft is made, its style, and
authentic characteristics. Brainstorm other
objects or crafts associated with Hispanic
holidays.

Assessment is based on students’
demonstration in the craft of what they
have learned about the holiday. At this point,
teacher or self-assessment is appropriate.
During the class presentation, peer
evaluation would be appropriate. If
preferred, all assessment could be done
during the oral presentation activity.

•

Have students identify an object or craft
they would like to make to represent the
holiday they have chosen. They will
present their creation as part of their
oral presentation.

•

Bring or ask students to bring the
necessary supplies to make their object
or craft. (Students may need to do more
research to find instructions.)

Suggested assessment tools include:
• Craft: G-4
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6. ORAL PRESENTATION OF RESEARCH MATERIAL
Prescribed Learning Outcomes
•
•
•
•
•

ask for and give assistance and detailed information
describe and exchange information about activities, people, places, and things
participate in selected meaningful, real-life situations
explain acquired information in oral, visual, and written forms
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

The oral presentation and presentation of the
representational craft, and poster, web page,
or computer presentation could be teacher,
self-, or peer assessed.

To prepare for the presentation, have
students in pairs practise asking for
information and answering questions as
required or needed. Circulate as
students practise, observing and
providing feedback.

•

Explain that the mark for oral
communication will be based on the
extent to which students use Spanish
effectively to exchange information
about their holiday.

•

Students then take turns giving their
presentation. They describe their holiday
to the class, using their representational
craft and the poster, web page, or
computer presentation to illustrate their
talk. Classmates ask questions or offer
comments about the holiday. Students
keep notes about each holiday in
preparation for the next activity.

The suggested assessment tools can be
modified and adapted to fit class needs.
Students can use the Holiday Highlights
sheet to record their notes about each
presentation (see end of this grade section).
Suggested assessment tools include:
• Oral Assessment: S-2a, S-4, S-5, S-6,
S-7, S-8
• Poster: G-10
• Web Page: G-11
• Computer Presentation: S-15
• Craft: G-3, G-4
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7. PORTFOLIO/JOURNAL WRITING
Prescribed Learning Outcomes
•
•
•
•
•
•

share opinions and preferences, giving reasons
describe and exchange information about activities, people, places, and things
communicate in present and future
explain acquired information in oral, visual, and written forms
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures
identify and describe similarities and differences between their own customs and those of
Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

This writing activity is longer than the
introductory writing activity and should be
more polished. Look for use of present and
future tense. A variety of assessment tools
can be used or adapted, including self-, and
peer assessment. Several assessment rubrics
in the Assessment and Evaluation Tools
section are written in Spanish. Ensure
students understand the criteria or adapt
them as required.

For a final evaluation, create a class
display of the crafts or objects. Ask
students to select one of the objects,
name its country of origin, describe
the holiday it represents, and record
a personal reflection in their portfolio/
journal about the holiday. Students then
imagine that they are going to visit a
Hispanic country that celebrates the
holiday and write about what they will
see and do. Students will need to use
present and future tense.

Suggested assessment tools include:
• Writing: W-1, W-2, W-3, W-4,
W-5, W-6, W-7

8. CLASS OR COMMUNITY CELEBRATION (optional)
Prescribed Learning Outcomes
•

participate in selected meaningful, real-life situations

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

If possible, arrange for the class to visit
and participate in a Hispanic community
holiday celebration.

•

As an alternative, students could host a
Hispanic holiday celebration in the class
or school. They could bring Hispanic food
and music, make appropriate decorations,
and so on.

Assessment of student participation and
ability to interact in a meaningful way in a
real-life situation could be rated using the
blank templates in the Assessment and
Evaluation Tools section. Criteria could
include:
• interacts in Spanish
• asks questions to increase knowledge
• takes notes when necessary
Suggested assessment tools include:
• Blank Templates: T-2, T-3, T-4
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Holiday Comparison Sheet
Nombre de la celebración:

Fecha:

Los paises hispánicos que celebran este día:

País hispánico
Actividades y tradiciónes:

Objetos significativos:

Comida típica:

Música y bailes:

Origen de esta celebración:
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Comparing a Holiday Assessment
Criteria

Rating

• student notes two or more conclusions or key observations
• student is able to identify similarities and differences

Rating: 3 – Strong
2 – Satisfactory
1 – Partial
0 – Not demonstrated

Holiday Highlights
Nombre

1. Pablo

Celebración

El día de los
muertos

Paises

- México
- España

2.
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Cosas intersantes

-

desfiles
2 días
comida especial
pan de los
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Preguntas
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GRADE 10

OVERVIEW
In this unit, students explore features of
Hispanic cities and design a city of their own.
They begin by making a city plan, naming the
streets after famous Hispanic people. They
view images of Hispanic cities and compare
features to their own city or town. They then
build a display of buildings and businesses,
and, filling in a pasaporte, tour their town. For a
final activity, they explore the change from past
to present of a selected Hispanic city and
predict how it will look in the future. During
the activities, students use oral and written
Spanish as much as possible.

Topic: Vamos al centro

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• make suggestions about everyday activities
• communicate needs, desires, and emotions,
giving reasons
• describe events and experiences
• communicate in past, present, and future
• participate in a variety of meaningful,
real-life situations

Assessment is based on:
1. giving and following locational directions
2. research on Hispanic people who have
made contributions to the world
3. comparing and contrasting Hispanic cities
with their own
4. creating a display city
5. recording of city tour
6. writing a paragraph about the past,
present, and future of a Hispanic city

Acquiring Information
It is expected that students will:
• retrieve, process, and adapt information
from Spanish-language resources to
complete meaningful tasks
• explain in detail acquired information
in oral, visual, and written forms
Experiencing Creative Works
It is expected that students will:
• discuss and respond to authentic creative
works from the Hispanic world

DEFINING THE CRITERIA
The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

Understanding Cultural Influences
It is expected that students will:
• identify the contributions of Hispanic
people to the world
• compare and contrast their own customs
to those of Hispanic cultures
• identify language, expressions, and
behaviours that reflect cultural context

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

5

6

Communicating

✔

✔

•

make suggestions about everyday activities

•

communicate needs, desires, and emotions, giving reasons

✔

•

describe events and experiences

✔

•

communicate in past, present, and future

✔

•

participate in a variety of meaningful, real-life situations

✔

✔

✔

Acquiring Information
•

retrieve, process, and adapt information from Spanishlanguage resources to complete meaningful tasks

✔

✔

•

explain in detail acquired information in oral, visual, and
written forms

✔

✔

✔

✔

Experiencing Creative Works
•

discuss and respond to authentic creative works from the
Hispanic world

✔

✔

Understanding Cultural Influences

✔

•

identify the contributions of Hispanic people to the world

•

compare and contrast their own customs to those of
Hispanic cultures

✔

•

identify language, expressions, and behaviours that reflect
cultural context

✔
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1. PRACTISING DIRECTIONS
Prescribed Learning Outcomes
•
•
•
•

make suggestions about everyday activities
participate in a variety of meaningful, real-life situations
retrieve, process, and adapt information from Spanish-language resources to complete
meaningful tasks
explain in detail acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

As an introductory activity, show
students a bird’s-eye view/map of a
Hispanic city, e.g., Mexico City. Have
students use the picture to follow
directions in Spanish to different
buildings and locations on the map. Have
students also practise giving directions.

Note students’ ability to listen to and follow
directions and to give directions in Spanish.
Students will “get a mark” if classmates can
determine the location from the directions
given. Reading and writing could also be
assessed.

•

Write directions to three different
locations in the school and have students
determine the locations, e.g., Estás enfrente
de la clase. Dobla a la derecha. Baja la escalera
y dobla a la izquierda. (La oficina.) Students
then write one example themselves. They
read the example next day to classmates,
who try to determine the location.

Suggested assessment tools include:
• Listening: L-1, L-2
• Speaking: S-3, S-5
• Oral Communication: see end of unit
activities
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2. CITY PLANNING
Prescribed Learning Outcomes
•
•
•
•
•
•
•

communicate needs, desires, and emotions, giving reasons
describe events and experiences
communicate in past, present, and future
retrieve, process, and adapt information from Spanish-language resources to complete
meaningful tasks
explain in detail acquired information in oral, visual, and written forms
discuss and respond to authentic creative works from the Hispanic world
identify the contributions of Hispanic people to the world

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Explain to students that the class is going
to design a Hispanic city of their own.
They will begin by laying out the street
plan. They will need to decide whether
the streets will be laid out in a grid, a web
shape, or freeform. Draw the streets on a
large sheet of mural paper. There should
be as many streets as number of students
in the class.

Assess students on their ability to present
an opinion on why a street should be named
after their famous person. Students could
also be assessed on their research notes,
including criteria such as:
• selects both historical and contemporary
people, from various fields
• student is able to synthesize information
from a variety of sources

•

Streets and public spaces are to be named
after famous Hispanic people, either
historic or contemporary. Students do
brief research on three to five people from
a variety of fields, e.g., artists, authors,
explorers, athletes, politicians, and from
various Hispanic countries. Students fill
in a sheet containing the names and
contributions of the people they research.

•

Each student then presents a name and
tries to convince the class (in Spanish)
why a street should be named after that
person. As street names are chosen, write
them on the street map.

Suggested assessment tools include:
• Oral Communication: see end of unit
activities
• Research: G-8
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3. EXPLORING HISPANIC CULTURAL FEATURES
Prescribed Learning Outcomes
•
•
•

discuss and respond to authentic creative works from the Hispanic world
compare and contrast their own customs to those of Hispanic cultures
identify language, expressions, and behaviours that reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assess students’ ability to write about what
they viewed, make comparisons, and offer a
personal reaction.

Show students a video, slides, or other
images of one or more Hispanic cities.
Include images of architectural features
and creative works such as murals and
sculptures and encourage students to
discuss their personal response to the
works.

Suggested assessment tools include:
• Writing: W-1, W-2, W-6

• Have the class identify typical businesses
or services (e.g., banks, bakeries,
restaurants, pharmacies, retail stores)
and public buildings and places (e.g.,
churches, town hall, libraries, schools,
museum, town square, parks). Encourage
students to note Spanish names and
unique features they observe.
•

Students then write a paragraph in
Spanish comparing typical Hispanic cities
to their own city or town and include a
personal reaction.
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4. CITY DISPLAY
Prescribed Learning Outcomes
•
•

make suggestions about everyday activities
identify language, expressions, and behaviours that reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Explain to students that they will work
in pairs to create the buildings and
businesses for the class’s Hispanic city.

•

Each pair selects a building or business
to represent. Students can represent their
site with a sign or banner and a table or
other props. Students should illustrate
their sign with the Spanish name of the
building or business and any unique
architectural or other features.

•

Students create or obtain stamps
representing the building or business and
symbolic tokens, e.g., bank - play money;
bakery - small food items, post office postage stamps. The tokens and stamps
will be used on the city tour.

•

Students draw their site on the map.
Students can also draw on the map other
buildings or features important in
Hispanic towns.

Assessment is based on the information
students supply on their banner and in their
display. The teacher could use the rating
scale at the end of this section, adapt the
Poster Assessment (G-10) to assess the
display, or use criteria such as the following
with the 5-Point Evaluation Scale blank
template:
• students include all pertinent
information on the banner or in the
display
• students depict unique Hispanic features
in their banner or display
• tokens reflect the type of business or
building
• students include accurate representations
of key features and symbols of the
culture
• students provide labels with key words
or phrases in Spanish

•

The city could be set up in the gym or
outdoors. Students can set up their
banner and table in approximate relation
to the other sites as drawn on the map.

Suggested assessment tools include:
• Display: see end of unit activities; see also
G-10, T-1
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5. CITY TOUR
Prescribed Learning Outcomes
•
•

participate in a variety of meaningful, real-life situations
retrieve, process, and adapt information from Spanish-language resources to complete
meaningful tasks

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Once the displays are complete, give each
student a pasaporte. Students will need to
fill in their passport with:
- the names of each building or business
- the location (e.g., near the bakery, south
of the town square)
- the proprietor or person who works
there (e.g., cashier, doctor)
- a rating for their opinion of the display
- a question they asked the proprietor or
person who works there, along with the
response

•

Partners take turns remaining at their
display to answer questions, give
directions, and give out stamps and
tokens, or circulating and visiting the
other displays, asking questions, filling
in their pasaportes, receiving tokens, and
interacting with other students in
Spanish.

Assess the completeness and accuracy of the
information that students record in their
pasaportes. Check that students made an
entry for each display and correctly
identified:
• the name of each building or business,
including correct spelling
• the location (e.g., near the bakery, south
of the town square)
• the proprietor or people who work there
(e.g., cashier, doctor)
Also check that students provided a rating
on each display, and wrote down the
question and answer exchanged.
Student entries could also be assessed for
writing skills.
Suggested assessment tools include:
• Passport rating scale: see end of unit
activities
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6. PORTFOLIO/JOURNAL RESPONSE USING FUTURE AND PAST TENSE
Prescribed Learning Outcomes
•
•
•

communicate in past, present, and future
retrieve, process, and adapt information from Spanish-language resources to complete
meaningful tasks
explain in detail acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’ ability to
write in the future and past tense, and to edit
their writing.

•

Discuss how cities change over time.
Have students research archives,
interview community members, and
search the Internet to gain an
understanding of what Mexico City (or
another Hispanic city) was like 70 years
ago and what it looks like now.

Additional criteria could include:
• incorporates necessary and new
vocabulary, language structures, and
expressions
• includes interesting details or features
• uses spelling and mechanics that do not
interfere with meaning

Then have students write a paragraph
(or more) describing how the city looked
in the past and how it looks today, and
making a prediction of how they think it
will look in the future, i.e., what changes
will take place, transportation, type of
construction, etc. As this is the final
activity of the unit, encourage students to
edit their work and present a polished
piece of writing.

Suggested assessment tools include:
• Writing: W-1, W-2, W-3, W-4, W-5, W-6,
W-7
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Oral Communication Assessment
Criteria

Rating

•

uses patterns and frames provided by the
teacher with less and less support

•

speaks with increasing comfort and confidence

•

makes him- or herself understood

•

uses appropriate pronunciation and intonation

•

speaks Spanish as much as possible

•

responds to questions with appropriate
information

Comments

Rating: 4 – Outstanding
3 – Good
2 – Satisfactory
1 – Partial, In progress

Display Assessment
Rating
Outstanding

Criteria

•
•
•
•

goes beyond requirements of the task to provide a detailed and
engaging representation
information is accurate and relevant
often includes subtle features or details
avoids stereotyping
attempts to use Spanish as much as possible

Good

•
•
•

meets requirements of the task
display is complete and includes accurate and relevant representations
includes some Spanish labels

Satisfactory

•
•
•

meets most requirements of the task
display includes accurate and relevant representations, but may
lack detail
may focus on decoration and omit some of the required elements

•
•

does not meet several requirements of the task
may include irrelevant or inaccurate material

In progress

•
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Individual Passport and Recorded Assessment
Passaporte

Rating

Display visited
1.

4

3

2

1

0

2.

4

3

2

1

0

3.

4

3

2

1

0

4.

4

3

2

1

0

5.

4

3

2

1

0

6.

4

3

2

1

0

7.

4

3

2

1

0

8.

4

3

2

1

0

9.

4

3

2

1

0

10.

4

3

2

1

0

Rating: 4 – Complete, accurate information.
3 – Complete, accurate information for all but one entry.
2 – Accurate information for most entries; may omit two required details or entries.
1 – Some accurate information; at least one entry is complete and accurate.
0 – No category is complete with accurate information.
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GRADE 11

OVERVIEW
In this unit, students plan an outing they
would like to experience on a visit to a
Hispanic country and invite another student
to join them. Students use a variety of
communication tools, such as e-mail and the
telephone, to communicate with one another.
The pairs then present information about the
events, activities, or attractions to the class.
The unit takes place over two-week period.

Topic: Spending Time with Friends

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• explain how to do everyday activities
or procedures
• exchange opinions on topics of interest,
giving reasons and reactions
• describe or narrate events, situations,
and experiences
• use a range of vocabulary and expressions
in past, present, and future
• interact in a variety of meaningful,
real-life situations

Assessment is based on:
1. responding to invitations
2. determining types of events, activities,
and attractions in Hispanic countries
3. comparison/contrast of activities among
various Hispanic countries
4. selecting an activity/event and finding
authentic details
5. invitation to classmate to attend, and
response (role-play a telephone
conversation)
6. electronic written communication (e-mail)
7. presentation of information about activity/
event to class

Acquiring Information
It is expected that students will:
• retrieve, research, and use relevant
information from Spanish-language
resources to complete meaningful tasks
• summarize acquired information in oral,
visual, and written forms

DEFINING THE CRITERIA

Experiencing Creative Works
It is expected that students will:
• compare, contrast, and respond to
authentic creative works from the
Hispanic world

The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

Understanding Cultural Influences
It is expected that students will:
• identify contemporary issues in the
Hispanic world
• demonstrate an understanding of
similarities and differences among
Hispanic cultures
• identify and compare language,
expressions, and behaviours that reflect
cultural context

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

5

6

Communicating

✔

✔

✔

•

explain how to do everyday activities or procedures

•

exchange opinions on topics of interest, giving reasons and
reactions

✔

✔

✔

•

describe or narrate events, situations, and experiences

✔

✔

✔

•

use a range of vocabulary and expressions in past, present,
and future

✔

✔

✔

•

interact in a variety of meaningful, real-life situations

✔
✔

✔

Acquiring Information
•

retrieve, research, and use relevant information from
Spanish-language resources to complete meaningful tasks

✔

✔

•

summarize acquired information in oral, visual, and written
forms

✔

✔

✔
✔

✔

✔

✔

✔

✔

✔

Experiencing Creative Works
•

compare, contrast, and respond to authentic creative
works from the Hispanic world

Understanding Cultural Influences
•

identify contemporary issues in the Hispanic world

•

demonstrate an understanding of similarities and
differences among Hispanic cultures

•

identify and compare language, expressions, and behaviours
that reflect cultural context
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1. RESPONDING TO AN INVITATION
Prescribed Learning Outcomes
•
•
•
•

explain how to do everyday activities or procedures
use a range of vocabulary and expressions in past, present, and future
retrieve, research, and use relevant information from Spanish-language resources to
complete meaningful tasks
summarize acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on oral participation
and students’ pair work of identifying and
writing a suggestion, an acceptance, and/or
a refusal to attend the events presented in the
situation cards.

•

To introduce the unit, show students a
short Spanish-language video sequence in
which one person invites another to take
part in an activity or attend a cultural or
sports event. With students, identify the
vocabulary and language structures used
in the scene and formulate a list of
possible expressions to suggest, accept or
extend, or politely refuse an invitation.

Suggested assessment tools include:
• Listening: L-1, L-2
• Speaking: S-3, S-5
• Oral Communication: see end of unit
activities

Using situation cards as a prompt, have
students work in pairs to familiarize
themselves with communicating
invitations and making plans for
suggested activities. For each example,
students fill out a chart with three
categories:
to suggest to accept to politely
or extend
refuse

Situation 1
Situation 2
•

As students work, circulate through the
class answering questions, offering
suggestions, and giving feedback as
necessary.
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2. FINDING OUT ABOUT THINGS TO DO IN HISPANIC COUNTRIES
Prescribed Learning Outcomes
•
•
•

retrieve, research, and use relevant information from Spanish-language resources to
complete meaningful tasks
summarize acquired information in oral, visual, and written forms
demonstrate an understanding of similarities and differences among Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Explain to students that this unit is based
on the idea that they are going to invite a
classmate to attend an event, activity, or
attraction with them in a Hispanic
country, and that at the end of the unit,
they and their partner will share with
the class what they found out about the
activity.

•

Divide students into medium-sized
groups. Supply each group with flip chart
paper and felt markers. Ask groups to
make lists, organized by country, of
activities, events, and interesting things
to see in various Hispanic countries.
(Groups will also need a column for
activities that take place in all or most
Hispanic countries.) Ideas include
selected (provide names) museums, art
galleries, concerts, movies, bullfights,
sports events, holiday celebrations,
parades, tourist sites, etc.

Assessment is based on participation and
students’ ability to identify a variety of
activities, events, and attractions in various
Hispanic countries. A class observation
checklist could be used, including criteria
such as:
• participates in classroom activities and
interacts in Spanish
• shares information and ideas in Spanish
• offers ideas about creative works and
cultural content

•

Students could begin by listing what they
already know, then look through travel
brochures, magazines, newspapers, and
other resources, both print and on the
Internet, to add to the lists.

•

Post the lists around the room. Invite the
groups to circulate and compare their lists
with those of the other groups. Each
group can add additional information to
their own lists using a different marker
colour to identify new information.

•

Discuss similarities and differences of
activities, events, and attractions among
various Hispanic countries, and the
reasons why they are the same or
different.

Suggested assessment tools include:
• Participation: T-5
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3. TELEPHONE CONVERSATION
Prescribed Learning Outcomes
•
•

interact in a variety of meaningful, real-life situations
summarize acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Have each student select a different
event, activity, or attraction from the class
lists to invite a classmate to. Provide time
for students to find out details such as
place, time, special things to bring or
wear, etc.

•

Students then role-play telephoning a
friend with an invitation in Spanish, to be
followed by an e-mail verifying the time
and other details.

•

Bring two telephones and a ringer to class
as props. Students take turns using the
telephone to place a call to a classmate.
When the second student comes to the
telephone, the first student presents the
invitation, providing a few details about
time and place. The second student can
accept, extend, or politely refuse,
depending on the event or if she or he has
already chosen to go to another activity or
event. If the second student refuses, the
first student can call another student.

Because students are given little preparation
time, the telephone conversations will vary
widely as pairs decide on where to go, when,
and other details. Keep the emphasis on
communicating a message and not on
grammar or tense and structure. Criteria
could include the following:
• makes himself or herself understood
• reproduces Spanish expressions and
idioms in understandable form
• speaks clearly and uses approximate
Spanish pronunciation
• recognizes formal and informal forms
of address and uses them correctly
according to the social context
• asks and responds to questions
appropriately
• attempts to use complex structures to
make meaning precise
• sustains interaction supporting or
rescuing his or her partner if necessary

•

Assessment could include self-, peer, and/or
teacher assessment.

When the pair has made an appointment,
the second student has a turn and calls
another student to attend a different
event or activity. In this way, all students
end up being an inviter and an invitee.

Suggested assessment tools include:
• Speaking: S-11
• Oral Communication in Pairs Activities
with Minimum Preparation: S-14
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4. ELECTRONIC WRITTEN COMMUNICATION (E-MAIL)
Prescribed Learning Outcomes
•
•
•
•
•

explain how to do everyday activities or procedures
exchange opinions on topics of interest, giving reasons and reactions
describe or narrate events, situations, and experiences
use a range of vocabulary and expressions in past, present, and future
interact in a variety of meaningful, real-life situations

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’ ability to
communicate information in writing about
attending an event, activity, or attraction.
Criteria include the ability to formulate
questions and use a variety of vocabulary
and language structures. Teachers might
want to modify the E-mail Letters to
Keypals rubric (W-10) to fit this activity.

The next day, have students write an
e-mail in Spanish to the classmate they
invited. The e-mail should discuss details
such as preferred time to go, where to
meet, transportation options, special
things to bring or wear, and a few details
about an event, activity, or attraction.
Students send their invitation to an e-mail
address provided by the teacher who then
assesses it. The teacher then passes on the
e-mail to the student to whom it was
directed. Encourage the student receiving
the e-mail to reply.

Suggested assessment tools include:
• E-mail Letters to Keypals: W-10
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5. “ATTENDING” THE EVENT, ACTIVITY, OR ATTRACTION
Prescribed Learning Outcomes
•
•
•
•
•
•
•
•

exchange opinions on topics of interest, giving reasons and reactions
describe or narrate events, situations, and experiences
use a range of vocabulary and expressions in past, present, and future
retrieve, research, and use relevant information from Spanish-language resources to
complete meaningful tasks
summarize acquired information in oral, visual, and written forms
compare, contrast, and respond to authentic creative works from the Hispanic world
identify contemporary issues in the Hispanic world
identify and compare language, expressions, and behaviours that reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

This activity will take two or more
sessions. In the first session, students
research the event, activity, or attraction;
in the second session, they present their
findings.

•

In their pairs, the inviter introduces the
invitee to what she or he already knows
about the event, activity, or attraction. The
inviter could take the invitee on a virtual
tour on the Internet, through books and
other print materials, and through
photographs, CDs, videos or other
audio-visual material, etc.

•

Both students continue to explore the
event, activity, or attraction. In preparation
for a class presentation, they conduct indepth research on important features or
people connected with the activity or
attraction. Encourage students to describe
and give their personal reaction to creative
works, where appropriate, as well as
identify contemporary issues, e.g., animal
rights vs bullfighting, poverty and wealth
discrepancies depicted in art. Students
should also make note of words,
expressions, and behaviours that represent
the Hispanic country in which the activity
takes place.

Assessment is based on students’ ability to
acquire information from Spanish-language
resources, synthesize the information, and
share it with the class. Teachers can use a
selection of assessment tools from the
Assessment and Evaluation Tools section,
and modify or adapt them as appropriate.
Other possible criteria could include:
• uses a range of Spanish-language
resources to introduce partner to activity
and to acquire information for class
presentation
• identifies and offers personal comments
on Hispanic creative works or
contemporary issues as appropriate
• conducts research and communicates
in Spanish while working on the class
presentation
Suggested assessment tools include:
• Reading: R-1, R-2, R-3
• Acquiring Information: G-8

continued on following page
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Suggested Approaches to Assessment

Suggested Approaches to Instruction
continued from previous page
•

see previous page for assessment approaches

The class presentation is to be in Spanish,
and could be done as an oral presentation;
a drama playing out what is seen and
heard at the event, activity, or attraction
(e.g., a walk through El Prado, an interview
with a famous Hispanic painter); a written
review (e.g., movie or sports review); a
visual display with captions; a brochure;
or a computer presentation or a web page.
Encourage students to communicate and
work in Spanish as much as possible.
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6. CLASS PRESENTATION
Prescribed Learning Outcomes
•
•
•
•
•
•
•
•

explain how to do everyday activities or procedures
exchange opinions on topics of interest, giving reasons and reactions
describe or narrate events, situations, and experiences
use a range of vocabulary and expressions in past, present, and future
summarize acquired information in oral, visual, and written forms
compare, contrast, and respond to authentic creative works from the Hispanic world
identify contemporary issues in the Hispanic world
demonstrate an understanding of similarities and differences among Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on participation (of
presenters and the class) as well as on the
specific format of the presentation. A variety
of rating scales and rubrics could be selected
from the Assessment and Evalutaion Tools
section, and modified or adapted as
appropriate.

Each pair presents their work to the class
in the format they selected. Encourage the
class to listen carefully and ask questions
about the event, activity, or attraction. At
the end of each presentation, ask a few
questions to help the presenters or the
class summarize and make connections
about the important features of the
activity or attraction and the Hispanic
country in which it is enjoyed.

Suggested assessment tools include:
• Writing: W-1, W-2, W-3, W-4, W-5,
W-6, W-7
• Oral presentation: S-2b, S-3, S-4, S-5, S-6,
S-7, S-8, S-9, S-10, S-11
• Computer Presentation: S-15
• Web Page: G-11
• Brochure: W-9
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Participation in Oral Activities Assessment
Criteria

Rating

•

interacts with the information through
appropriate questions and responses, and
by following instructions

•

uses Spanish to ask, suggest, and respond to
an invitation

•

shows sensitivity in declining the invitation

•

responds to and supports partner when he or
she is speaking Spanish

Rating: 4 – Outstanding
3 – Good
2 – Satisfactory
1 – Partial, In progress
0 – Not attempted
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GRADE 12
Topic: Las noticias de hoy (The News Today)

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• express short- and long-term plans,
goals, and intentions
• exchange ideas, thoughts, and points
of view, giving reasons and reactions
• describe, narrate, and analyse events,
situations, and experiences
• use a wide range of vocabulary and
complexity of expressions in past, present,
and future
• interact spontaneously in a variety of
meaningful, real-life situations
Acquiring Information
It is expected that students will:
• retrieve, research, and analyse information
from Spanish-language resources to
complete meaningful tasks
• synthesize acquired information in
oral, visual, and written forms
Experiencing Creative Works
It is expected that students will:
• analyse and respond to authentic creative
works from the Hispanic world
Understanding Cultural Influences
It is expected that students will:
• analyse and discuss contemporary issues
in the Hispanic world
• analyse and discuss how culture affects
behaviour and attitudes
• use language, expressions, and behaviours
to reflect cultural context

OVERVIEW
In this unit, students work together to create
a Spanish-language newspaper or newscast.
The activity takes place over a four to six week
timetable (semester vs. linear). This unit has the
potential to be a semester or full-year course,
that could branch into units on art history,
government, history, music, literature, famous
people, etc.

Students begin by exploring various Spanishlanguage news media and identifying the types
of features and sections that are commonly
covered. They then make plans to create a
newspaper or do a newscast of their own.
Working in small groups, students select a
section of the newspaper or newscast to work
on. They research their topics, write their news
items, collect graphics, and put it all together in
their chosen news format. During the activities,
students use oral and written Spanish as
much as possible.
The class may present their news in more than
one format (e.g., paper and online newspaper,
video-taped or live newscast). If they work with
two or more media, be aware of time frame and
expectations.
Assessment is based on:
1. oral communication during classroom
activities
2. planning a class newspaper or newscast
3. participation in learning about newswriting
4. research, reflection, and writing
5. participation in production of newspaper or
newscast
6. launch and presentation
7. unit wrap-up

DEFINING THE CRITERIA
The teacher discusses the criteria of the
assessment tools that will be used to assess each
unit task before students undertake the activity
and gives frequent reminders as students work.
Students have copies of the criteria and rating
scales in their notebooks.

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able to
demonstrate learning outcomes identified at the
beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

✔

✔

✔

✔

5

6

7

✔

✔

✔

Communicating
•

express short- and long-term plans, goals, and
intentions

✔

•

exchange ideas, thoughts, and points of view, giving
reasons and reactions

✔

•

describe, narrate, and analyse events, situations, and
experiences

✔

•

use a wide range of vocabulary and complexity of
expressions in past, present, and future

✔

✔

✔

•

interact spontaneously in a variety of meaningful,
real-life situations

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

✔

Acquiring Information
•

retrieve, research, and analyse information from
Spanish-language resources to complete meaningful
tasks

•

synthesize acquired information in oral, visual, and
written forms

✔
✔

Experiencing Creative Works
•

analyse and respond to authentic creative works
from the Hispanic world

✔

Understanding Cultural Influences
•

analyse and discuss contemporary issues in the
Hispanic world

✔

✔

•

analyse and discuss how culture affects behaviour
and attitudes

✔

✔

•

use language, expressions, and behaviours to reflect
cultural context

✔
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1. WARM-UP
Prescribed Learning Outcomes
•
•
•

exchange ideas, thoughts, and points of view, giving reasons and reactions
retrieve, research, and analyse information from Spanish-language resources to complete
meaningful tasks
synthesize acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

To introduce the unit, discuss with
students how they find out about the
news (e.g., how many watch TV
newscasts, listen to the radio, read news
magazines, read the newspaper). You
might want to relate the discussion to a
current issue (e.g., a political or sports
item, and discuss the news with the class
throughout the unit).

•

After the discussion, help students
become familiar with Spanish-language
news reporting by distributing short
news clippings (7 to 10 words) from
Spanish-language news stories (e.g.,
current issues, sporting events, fashion).
Students predict what section the words
are from and what the article might be
about. They then verify their predictions
using Spanish-language newspapers (or
online, TV or radio news). Students
should become familiar with the names of
different sections related to news delivery
(e.g., current affairs, arts and
entertainment, sports, beauty and
fashion, home and garden, weather
report, advice columns, editorial,
obituaries/births, advertisements/
classified ads).

Assessment is based on oral participation.
Teachers may wish to use the suggested
rubrics, and could modify them with or add
criteria such as:
• interacts with the information through
class discussion, questions, and
responses, and by following instructions
• uses Spanish to ask and respond to
questions from the teacher and other
students
• speaks Spanish during class and group
activities
• responds to and supports others in their
use of Spanish

•

Suggested assessment tools include:
• Speaking Assessment: S-3
• Oral Participation: S-1c

As a final warm-up activity, have
students bring news items about the
Hispanic world (from Spanish-language
magazines, newspapers, web sites).
Organize a class bulletin board into
appropriate news sections and have
students place their news items in the
appropriate sections.
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2. PLAN A CLASS NEWSPAPER OR NEWSCAST
Prescribed Learning Outcomes
•
•
•
•
•
•

express short- and long-term plans, goals, and intentions
exchange ideas, thoughts, and points of view, giving reasons and reactions
describe, narrate, and analyse events, situations, and experiences
use a wide range of vocabulary and complexity of expressions in past, present, and future
interact spontaneously in a variety of meaningful, real-life situations
analyse and respond to authentic creative works from the Hispanic world

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Explain that the class will be creating a
Spanish newspaper or newscast. Discuss
various presentation options (e.g., print,
online, television, video, radio). Have the
class decide which option would work
best for them. You could use a graphic
organizer such as a chart or Venn diagram
listing reasons for and obstacles to each
option, such as printing capabilities and
access to video camera.

•

To help the class identify cultural
similarities and differences in news
reporting from different countries, have
students compare and contrast news
media in British Columbia and two or
more Hispanic countries, noting
characteristics such as expressions,
interests, style of reporting. Students
should use the same type of news
reporting for their comparison (e.g.,
tabloid to tabloid, national news to
national news), and decide on the type
of reporting they will use in their
newspaper or newscast.

Assessment is based on oral participation
and contribution to the class discussion.
Teachers may wish to use the suggested
rubrics, and could modify them with or
add criteria such as:
• expresses plans, goals, and intentions
• exchanges ideas, thoughts, and points
of view, giving reasons and reactions
• describes and analyses events, situations,
and experiences
• uses a wide range of vocabulary and
complexity of expressions in past,
present, and future
• interacts spontaneously
• demonstrates ability to analyse
information from Spanish-language
resources

•

Suggested assessment tools include:
• Oral Communication Assessment Log:
S-1b
• Oral Participation: S-1c
• Speaking Assessment: S-3

Have the class pick the Hispanic country
and city on which the newspaper/
newscast will be based and discuss
interesting aspects of newsmedia in that
country. For example, compare the price
of newspapers to the standard of living,
freedom of the press.
continued on following page
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Suggested Approaches to Assessment

Suggested Approaches to Instruction
continued from previous page
•

Then have the class choose a name for
the newspaper or newscast (e.g., El país,
El mundo, El diario, La voz.). One method
could be to hold a class vote after each
student brainstorms five ideas for names.
You might also want to set up a bulletin
board for graphics, articles, planning
information, and a production chart.

•

Brainstorm the sections to be included,
such as news, weather, ads/commercials,
sports, arts and entertainment (theatre,
dance, literature, movie/book/music
reviews), social page (births, obituaries,
birthdays, and historical retrospectives),
sports, business, travel, fashion, food,
advice column (human or pet), horoscope,
comics, editorial, letters to the editor,
and opinion poll. Use a web or other
graphic organizer as a visual reminder
of decisions made.

•

Form small groups (2-4 students each) to
be responsible for each section. A group
might be responsible for more than one
section (e.g., sports and weather).

see previous page for assessment approaches
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3. NEWSWRITING KNOW-HOW
Prescribed Learning Outcomes
•
•
•
•
•

exchange ideas, thoughts, and points of view, giving reasons and reactions
use a wide range of vocabulary and complexity of expressions in past, present, and future
interact spontaneously in a variety of meaningful, real-life situations
retrieve, research, and analyse information from Spanish-language resources to complete
meaningful tasks
synthesize acquired information in oral, visual, and written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Using Spanish or English news media as
examples (including the format chosen for
the class newspaper/ newscast), briefly
discuss the elements of content, writing
style, production requirements, and
presentation. Point out that TV/video/
radio news stories are also written before
being filmed or recorded.

•

Each group researches content, writing,
production, and presentation, focusing
on the format chosen for the class
newspaper/newscast. Students can
use print and online sources (e.g., using
a keyword search such as “video
production”). Depending on students’
background in research, have them share
tips and strategies for refining searches.
The information students find will help
form the evaluation criteria for the
completed newspaper/newscast. Topics
to be covered include:
- Content - 5Ws (who, what, where,
when, why) and 1H (how), details,
facts, examples, quotations, and
statistics to support main idea,
plagiarism, and citing sources
- Writing - catchy headline and topic
sentence, interviewing techniques,
effective use of quotations, tone of
newspaper/newscast, complete
audio/video script including
narration and production notes

Assessment is based on students’ research
skills and their ability to synthesize the
required information about content, writing,
production, and presentation. Teachers may
wish to use the suggested rubrics, and could
modify them with or add criteria such as:
• tries a variety of approaches
• extracts accurate information
• uses extracted information appropriately
• accesses a variety of sources (print,
electronic)
• collects and records appropriate
information
Suggested assessment tools include:
• Acquiring Information Assessment: G-8
with appropriate criteria (see above)

continued on following page
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Suggested Approaches to Assessment

Suggested Approaches to Instruction
continued from previous page
-

-

see previous page for assessment approaches

Production - scheduling, technical
requirements (e.g., computer
desktopping program, audio/video
recording, web access) output,
distribution
Presentation - design and layout,
readability or viewability, graphics,
tone of newspaper/newscast, camera
angles

•

Have students share their information
through a Gallery Walk. Title four pieces
of chart paper: Content, Writing, Production,
and Presentation. Provide each group with
a different coloured pen. Each group
summarizes their research on the
appropriate page. The groups then rotate
to read all the information and add any
additional ideas to the appropriate chart
(you may need more pieces of chart paper).

•

If available, invite a guest speaker
(journalist, camera person, designer) or go
on a field trip to observe a professional
news facility.

•

Finally, familiarize students with the
equipment and production process they
will use for their news presentation.
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4. RESEARCH, REFLECTION, AND WRITING
Prescribed Learning Outcomes
•
•
•
•
•
•
•
•
•
•
•

express short- and long-term plans, goals, and intentions
exchange ideas, thoughts, and points of view, giving reasons and reactions
describe, narrate, and analyse events, situations, and experiences
use a wide range of vocabulary and complexity of expressions in past, present, and future
interact spontaneously in a variety of meaningful, real-life situations
retrieve, research, and analyse information from Spanish-language resources to complete
meaningful tasks
synthesize acquired information in oral, visual, and written forms
analyse and respond to authentic creative works from the Hispanic world
analyse and discuss contemporary issues in the Hispanic world
analyse and discuss how culture affects behaviour and attitudes
use language, expressions, and behaviours to reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed on their research and
writing skills. Students peer-edit the first
draft of writing, and the teacher edits and
evaluates the final copy.

In their small groups, students decide on
the news items they will report on. The
class reviews the suggested topics, finetunes the overall story list, and brainstorms
suggestions on reporting angles and ways
to obtain and present the information.

•

Help the class create a production chart,
indicating who is responsible for what,
and a timeline for completion of each
stage of the task (e.g., research, group
review, storyboarding, first draft, editing,
final copy, production).

•

Students research their articles and write
their first drafts. They could use a KnowWonder-Learn chart to assist them in their
research and have other classmates
contribute information. Students also
begin to gather photographs and artwork
in preparation for the production phase.

•

After completing their first drafts, each
group pairs with another group and
peer edits for grammar, structure,
comprehensibility, and content. Students
may need guidance on how to give
constructive feedback, and how to
determine the accuracy of the feedback.

•

Have students revise and polish their
writing, then submit it for final edit and
evaluation.

Additional criteria include:
• reflects the culture of the selected
Hispanic country in content, tone,
and style
• uses language appropriate to topic
(e.g., weather - un calor sofocante, use
of superlatives in sportscasts and ads)
• synthesizes information in own words
• rich and varied vocabulary
• uses a variety of tenses
• uses various sources of information
A variety of assessment tools from the
Assessment and Evaluation Tools section can
be used, and can be adapted and modified to
suit individual class needs.
Suggested assessment tools include:
• Peer-edit: W-1, W-3, W-4
• Writing: W-5, W-6, W-7
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5. PRODUCTION AND FINISHED PRODUCT
Prescribed Learning Outcomes
•
•
•
•

express short- and long-term plans, goals, and intentions
exchange ideas, thoughts, and points of view, giving reasons and reactions
interact spontaneously in a variety of meaningful, real-life situations
use language, expressions, and behaviours to reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Keep in mind that the emphasis of this unit
is on content, communication, and cultural
understanding rather than production
quality and technical expertise.

While you are reviewing their work,
students can begin to plan the production
of their newspaper or newscast. They will
need to decide on the overall look of the
publication, assign tasks for layout and
graphics, scanning, proofreading, etc.
or in the case of a TV/video newscast,
arrange for filming, props, wardrobe, etc.

•

After you return their work, students
begin the production of their newspaper
or newscast. Note that students need
to adapt their written articles to the
appropriate media format in a manner
to suit the final product (e.g., appropriate
visuals and props, illustrations, costumes,
interviews, commercials, effective
delivery such as humorous or
serious tone).

•

For online versions, students must follow
their school policy for including author
photos and bylines, either with their story
or on an editorial page.

The suggested assessment tools can be
modified and adapted to fit class needs.
Suggested assessment tools include:
• Oral and Multimedia Presentation: G-1
• Self-Rating Scale for Oral Presentation:
S-7
• Group Video Production: S-12
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6. LAUNCH AND PRESENTATION
Prescribed Learning Outcomes
•
•
•
•

exchange ideas, thoughts, and points of view, giving reasons and reactions
use a wide range of vocabulary and complexity of expressions in past, present, and future
interact spontaneously in a variety of meaningful, real-life situations
use language, expressions, and behaviours to reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Once the production is complete, it is
time to launch the newspaper or hold the
premiere viewing of the newscast.

Assessment is on oral participation at the
party.

•

If possible, hold a launch party to
celebrate the hard work that has gone
into producing the project. Have enough
copies of the newspaper, access to several
computers if it is an online newspaper, or
hold the first public screening. The class
might like to invite students from other
Spanish classes to view their work.

•

Encourage students to give feedback to
each other and discuss what they enjoyed
(or didn’t enjoy) about the project.

•

Students could bring tapas or nachos for
the celebration!

Suggested assessment tools include:
• Self-Assessment on Oral Presentation: S-7
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7. UNIT WRAP-UP
Prescribed Learning Outcomes
•
•
•
•
•
•
•
•
•

exchange ideas, thoughts, and points of view, giving reasons and reactions
describe, narrate, and analyse events, situations, and experiences
use a wide range of vocabulary and complexity of expressions in past, present, and future
interact spontaneously in a variety of meaningful, real-life situations
synthesize acquired information in oral, visual, and written forms
analyse and respond to authentic creative works from the Hispanic world
analyse and discuss contemporary issues in the Hispanic world
analyse and discuss how culture affects behaviour and attitudes
use language, expressions, and behaviours to reflect cultural context

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on oral presentation of
the practised questions and oral participation
in the class Q and A game.

•

•

As a final evaluation, students participate
in an oral question and answer period.
Students are to take time to carefully read
or review all sections of the newspaper or
newscast.
In the first part of the Q and A, ask
students to answer two questions (give
them time to prepare their answers).
Types of questions might include:
1. Las noticias: Selecciona el artículo más
importante que leíste en el periódico
(noticias internacionales o nacionales).
Explica la importancia de este artículo.
¿Qué aprendiste? ¿Dónde ocurrió?
2. Arte: ¿Qué leíste en esta sección? ¿Cómo
reaccionaste después de leer los artículos?
Describe lo que te interesó. ¿Por qué?
3. Otra pregunta:
- Quieres salir este fin de semana con tus
amigos. ¿Qué quieren hacer? Selecciona
una actividad del periódico. ¿A qué hora
empieza el concierto/el partido de fútbol,
la película? ¿Cuánto cuesta? ¿Dónde
tiene lugar?
- Leíste algo muy interesante sobre
Miguel de Cervantes/Roberto Clemente
en el artículo de opinión. ¿Cómo se
murió? ¿Cuántos años tenía?
For the second part of the Q and A,
students each make up a question based
on the content of the newspaper or
newscast. The questions go in a hat and
students in teams ask each other the
questions for points.
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The teacher may wish to evaluate student
participation and ability to interact in a
meaningful way in a real-life situation using
the blank templates in the Assessment and
Evaluation Tools section.
Criteria could include:
• interacts in Spanish
• asks questions to increase knowledge
• takes notes when necessary
Suggested assessment tools include:
• Blank Templates: T-3, T-4
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Entry 9 and Introductory 11
Sample Units

C-85

APPENDIX C: ASSESSMENT AND EVALUATION • Entry 9

ENTRY 9

OVERVIEW
This unit introduces students to the traditional
Latin American celebration, La quinceañera.
Students explore cultural similarities and
differences, conduct research, and make
preparations to hold a quinceañera for a
classmate. The activities take place over
a three-week period.

Topic: La quinceañera

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• ask for information, permission, and
clarification and respond accordingly
• recognize and use greetings, expressions of
politeness, and formal and informal forms
of address
• communicate likes, dislikes, needs, and
wants
• share opinions and preferences, giving
simple reasons
• describe and exchange information about
activities, people, places, and things
• communicate in present and simple future
• participate in selected meaningful, real-life
situations
• derive meaning in new language situations

Assessment is based on:
1. participation and oral communication
during class and group activities
2. creation of an invitation
3. information collection from class
4. information collection from the Internet
and other resources
5. creation of a portfolio (including invitation,
menu, brief description of la fiesta, and
CD or cassette of recorded music)
6. fiesta and completion of a guest template

DEFINING THE CRITERIA
The teacher discusses the criteria of the
assessment tools that will be used to assess
each unit task before students undertake the
activity and gives frequent reminders as
students work. Students have copies of the
criteria and rating scales in their notebooks.

Acquiring Information
It is expected that students will:
• extract, retrieve, and process selected
information from Spanish-language
resources to complete meaningful tasks
• explain acquired information in oral,
visual, and simple written forms

ASSESSING AND EVALUATING
STUDENT PERFORMANCE

Experiencing Creative Works
It is expected that students will:
• reflect on and respond to authentic creative
works from the Hispanic world

The teacher uses performance rating scales to
determine the extent to which students are able
to demonstrate learning outcomes identified at
the beginning of the unit.

Understanding Cultural Influences
It is expected that students will:
• demonstrate an awareness of
contemporary and traditional aspects of
Hispanic cultures
• identify and describe similarities and
differences between their own customs
and those of Hispanic cultures
• describe ways in which the Spanish
language has influenced other languages
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

5

6

Communicating

✔

✔

✔

✔

•

ask for information, permission, and clarification and
respond accordingly

•

recognize and use greetings, expressions of politeness, and
formal and informal forms of address

✔

•

communicate likes, dislikes, needs, and wants

✔

•

share opinions and preferences, giving simple reasons

•

describe and exchange information about activities,
people, places, and things

✔

✔

•

communicate in present and simple future

✔

✔

•

participate in selected meaningful, real-life situations

✔

•

derive meaning in new language situations

✔

✔
✔

✔

✔

✔

✔
✔

✔

✔
✔

Acquiring Information
•

extract, retrieve, and process selected information from
Spanish-language resources to complete meaningful tasks

✔

✔

•

explain acquired information in oral, visual, and simple
written forms

✔

✔

Experiencing Creative Works
•

reflect on and respond to authentic creative works from
the Hispanic world

✔

Understanding Cultural Influences
•

demonstrate an awareness of contemporary and
traditional aspects of Hispanic cultures

✔

•

identify and describe similarities and differences between
their own customs and those of Hispanic cultures

✔

•

describe ways in which the Spanish language has
influenced other languages
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✔

✔
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1. CLASS PARTICIPATION ACTIVITIES
Prescribed Learning Outcomes
•
•
•
•
•

ask for information, permission, and clarification and respond accordingly
describe and exchange information about activities, people, places, and things
communicate in present and simple future
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures
identify and describe similarities and differences between their own customs and those of
Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Introduce the unit by showing the class
photographs of children’s birthday
parties. Ask students to guess the age of
the children or young people. Prompt
them by asking ¿Cuántos años tiene el
chico/la chica en esta foto?

•

If available, give students a short article
in which a Mexican girl describes her
family and talks about her fifteenth
birthday party. The article should give
background information about La
quinceañera and its special significance
in Latin American culture. Provide some
background information in English also.
Ask students comprehension questions
that focus on key information:
- ¿Qué es una quinceañera?
- ¿Cuál es una tradición de la quinceañera?
- ¿Dónde se celebran las fiestas?
- ¿Qué lleva la quinceañera?

Assessment is based on oral participation.
In addition, after the class views a video on
La quinceañera, observe and note to what
extent they:
• identify cultural elements
• demonstrate an interest, curiosity, and
enthusiasm in culture (e.g., cultural
differences)

•

Suggested assessment tools include:
• Oral Participation: S-1a, S-1b, S-1c

Show a video about a girl’s quinceañera.
After students view the video, discuss
similarities and differences they note
between Latin American culture and
their cultures. Ask the following
questions to guide their thinking:
- What is the age range of the guests?
- What are some family celebrations that
you attend?
- How are they different or similar to
La quinceañera?
- Do you know of any special
celebrations for boys?
- What are some occasions that mark
a young person’s transition from
childhood to adulthood? At what age
does the celebration occur?
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2. AN INVITATION
Prescribed Learning Outcomes
•
•
•
•
•
•
•

ask for information, permission, and clarification and respond accordingly
recognize and use greetings, expressions of politeness, and formal and informal forms
of address
communicate likes, dislikes, needs, and wants
describe and exchange information about activities, people, places, and things
communicate in present and simple future
extract, retrieve, and process selected information from Spanish-language resources to
complete meaningful tasks
explain acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed on their ability to
acquire information from a Spanish-language
resource and their ability to create an
invitation. The Acquiring Information rating
scale could be modified to include:
• tries a variety of approaches, skills, and
strategies to obtain information
• extracts accurate information from source
• uses extracted information appropriately

•

Provide students with a copy of an
authentic invitation to a quinceañera.
Ask students to answer specific
questions about date, time, and location,
noting other characteristics about the
invitation, such as who the sender is,
what level of formality is used, and how
guests are asked to respond.
Ask students to consider elements that
are important in an invitation. Together
with the class, generate criteria for
making a formal invitation. Based on
the criteria, students create an invitation
for a special occasion of their choice.
Students can include real or fictitious
information. The invitations can be hand
drawn or computer generated.

Suggested assessment tools could include:
• Acquiring Information: G-8
• An Invitation: W-8
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3. INFORMATION COLLECTION FROM THE CLASS
Prescribed Learning Outcomes
•
•
•
•

ask for information, permission, and clarification and respond accordingly
communicate likes, dislikes, needs, and wants
share opinions and preferences, giving simple reasons
describe and exchange information about activities, people, places, and things

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed mainly on their ability
to exchange information. Teachers can adapt
the Assessing a Jigsaw Reading Activity to fit
this activity with criteria related to
participation, such as:
• participates in classroom activities and
interacts in Spanish
• shares information and ideas in Spanish
• shows interest and curiosity about
language including idiomatic expressions
• offers ideas about creative works and
cultural content

Students complete a jigsaw activity
to survey the class about their own
preferences for celebrating their
birthday. In their home groups, each
student receives one of four questions.
In turn, students asks their question and
record their classmates’ responses, as
well as their own response. They then
move into expert groups, where each
member has the same question. On a
summary sheet they tabulate the total
results for their question. They then
return to their home groups and share
their results, completing the summary
sheet for all the questions. (See the
sample Jigsaw Summary Sheet at the
end of this grade section.)

An illustration depicting a jigsaw activity is
located at the end of this grade section.
Suggested assessment tools could include:
• Group Conversation: S-9
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4. INFORMATION COLLECTION FROM THE INTERNET AND/OR PRINT RESOURCES
Prescribed Learning Outcomes
•
•
•
•

extract, retrieve, and process selected information from Spanish-language resources to
complete meaningful tasks
explain acquired information in oral, visual, and simple written forms
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures
describe ways in which the Spanish language has influenced other languages

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on students’ ability to
access and collect information from the
Internet and other Spanish-language
resources.

•

With the class, brainstorm important
considerations for planning a traditional
quinceañera. Collate ideas on a flipchart
for display in the classroom. Give
students a list of appropriate web sites
and resources to research la quinceañera.
Have students in pairs find information
for the following categories: comida y
bebidas dulces, música y bailes, ropa, otra
información importante.

Note also whether students are able to
identify Spanish words that are in common
use in English and other languages.
Suggested assessment tools could include:
• Acquiring Information: G-8

Ask students to note in their journal
Spanish words that are commonly used
in English or other languages.
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5. CREATION OF A PORTFOLIO
Prescribed Learning Outcomes
•
•
•
•
•
•
•

recognize and use greetings, expressions of politeness, and formal and informal forms
of address
communicate likes, dislikes, needs, and wants
share opinions and preferences, giving simple reasons
describe and exchange information about activities, people, places, and things
communicate in present and simple future
reflect on and respond to authentic creative works from the Hispanic world
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on the portfolio as a
whole, as well as on the individual elements.
Criteria could include:
Group invitation
• uses formal address
• reproduces Spanish key words and
phrases accurately
• shows appropriate organization of
information
• shows consideration for audience
(e.g., eye-catching, easy to follow)
Menu
• clear, complete, logically organized
• vocabulary is varied and accurate
• includes a variety of authentic dishes,
desserts, and beverages
Description of the quinceañera
• includes relevant and interesting details
• communicates an understandable message
• uses appropriate language and structures
• conveys the idea of a formal occasion
CD or cassette recording of recorded music
• includes required selections
• choices demonstrate reflection
Rubrics suggested in the Generic Tools
and/or the rating scales at the end of this
grade section could be used to assess student
reflection of their work.

Explain that students will work in
groups to plan a fifteenth birthday party
for one of the girls in each group, or a
fictional girl. Groups are to make
decisions about time, place, music, food,
decorations, and formal attire. Groups
work together to develop a portfolio that
includes, as a minimum, the following
items:
- a formal invitation announcing the
occasion
- a detailed menu of traditional Hispanic
food and beverages
- a brief description of the location and
decorations
- a cassette or CD with recordings of one
traditional Spanish-language song, one
contemporary Spanish-language song,
and one English-language song of their
choice

Suggested assessment tools could include:
• Portfolio: G-12, G-13
• Student Reflection: G-14
• Individual Participation, Peer Assessment,
Group Invitation, Menu, Description of
the quinceañera, CD or Cassette Recording see end of unit activities
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6. FIESTA AND GUEST INFORMATION TEMPLATE
Prescribed Learning Outcomes
•
•
•
•
•
•
•

ask for information, permission, and clarification and respond accordingly
recognize and use greetings, expressions of politeness, and formal and informal forms
of address
communicate likes, dislikes, needs, and wants
describe and exchange information about activities, people, places, and things
participate in selected meaningful, real-life situations
derive meaning in new language situations
demonstrate an awareness of contemporary and traditional aspects of Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on student oral
interaction and the completion of the
Guest Information Templates.

•

As a culminating activity, invite students
to have a class fiesta and dress in formal
attire. Students are to dress in character
and be prepared to explain what their
relationship is to the birthday girl (La
quinceañera), e.g., younger brother, cousin,
grandparent, friend. Encourage students
to take on Spanish names. Consult with
students about their role and record this
information on a checklist. Secretly
choose one girl to come dressed as the
birthday girl. At the fiesta, have students
complete two tasks in Spanish:
- provide information about themselves
in response to other guests
- collect and record information about
four other guests, using the Guest
Information Template provided at the
end of this grade section

Suggested assessment tools could include:
• Oral Interaction rating scale: see end of
unit activities
• Guest Information Template rating scale:
see end of unit activities

To make the experience more meaningful,
the class could bring typical Hispanic
food, make decorations, and arrange to
have appropriate music.
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La quinceañera Jigsaw Activity

Expert Jigsaw Summary Sheet
1) Escribe cuántas personas
nacieron en cada mes:

2) Escribe cuántas personas
prefieren cada lugar:

enero

en casa

febrero

en un hotel

marzo

en un restaurante

abril
mayo
junio

3) Escribe cuántas personas
dijeron:

julio

con su familia

agosto

con todos sus amigos

septiembre

solamente con su mejor amigo/a

octubre
noviembre
diciembre

4) Escribe cuántas personas
prefieren recibir:
juegos electrónicos
ropa
joyas
dinero
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Individual Participation Self-Assessment During Project Work
Not at all

Somewhat

Extremely

I focused my attention on the task.
I shared my ideas.
I listened to others.
I contributed to the best of my abilities.

Peer Evaluation During Project Work
Peer 1

Not at all

Somewhat

Extremely

Not at all

Somewhat

Extremely

Not at all

Somewhat

Extremely

Made a good effort.
Encouraged others.
Contributed to the project.
Comments:

Peer 2
Made a good effort.
Encouraged others.
Contributed to the project.
Comments:

Peer 3
Made a good effort.
Encouraged others.
Contributed to the project.
Comments:
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Group Invitation Assessment
Not at all
•

reproduces Spanish key words and phrases
accurately

•

shows appropriate organization of information

•

shows consideration for audience
(e.g., eye-catching, easy to follow)

Somewhat

Extremely

Menu Assessment
Rating

Criteria

Excellent
5

•
•
•
•

Exceeds criteria and requirements.
Menu is clear, complete, and logically organized.
The language is varied and accurate.
Includes authentic cultural items that go beyond the basic
requirements of the task.

Strong
4

•
•
•
•

Completely meets all criteria and requirements.
Menu is clear, complete, and logically organized.
The language is accurate.
Includes a variety of authentic items on the menu.

Satisfactory
3

•
•
•
•

Meets all the criteria and requirements at a satisfactory level.
Menu is generally understandable, complete, and logically organized.
Most of the vocabulary is correct.
Includes authentic cultural items.

Partial/Marginal
2

•
•
•
•

Is inconsistent in meeting criteria.
May not be complete or understandable in areas.
May include errors in spelling or vocabulary that cause part of the
menu to be unclear.
May not have wide variety of authentic dishes, desserts, or beverages.

•
•

Does not meet the requirements of the listed criteria.
Menu may be incomprehensible, inappropriate, or extremely brief.

Weak
1
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Description of the quinceañera
Rating
Excellent
5

Criteria
•
•
•
•

Strong
4

•
•
•
•

Satisfactory
3

•
•
•

Partial/Marginal
2

•
•
•

Weak
1

•
•
•

Goes beyond the requirements to demonstrate additional learning
(e.g., may include a variety of details about activities or use language
structures not practised in class).
Information is accurate, clearly organized, and presented in an
appealing manner.
Language is accurate and varied.
Illustration is interesting and attractive, with details that support
the ideas described in the text.
Completely meets requirements.
Information is generally accurate and clearly organized.
May include some minor errors in language but these do not detract
from the message.
Illustration is interesting and attractive, with details that support the
ideas described in the text.
Meets most requirements at a basic level.
May be inconsistent, with some aspects, such as the illustrations,
stronger and more detailed than the written presentation.
Use of vocabulary and language structures is accurate but may be
repetitious. Errors may cause confusion but the description is
generally understandable.
May deal with the requirements in a cursory way or show extreme
inconsistency, with some aspects completed fully and others only
partially.
Tends to rely on a limited vocabulary and often includes errors
in spelling and sentence structure.
The written description may be difficult to understand or
contradictory to some aspects of the illustration.
Does not meet the listed criteria.
Message may be incomprehensible, inappropriate, or extremely brief.
Illustration may be missing or unrelated to text.
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Sample Guest Information Template
La quinceañera
Invitado #1

La quinceañera
Invitado #2

Nombre: Señor José Felipe Alvarado García

Nombre:

Edad: 38 años

Edad:

Ropa: Lleva un traje negro con una corbata

Ropa:

¿Quién es?: Este señor es el tío de la quinceañera

¿Quién es?:

La quinceañera
Invitado #3

La quinceañera
Invitado #4

Nombre:

Nombre:

Edad:

Edad:

Ropa:

Ropa:

¿Quién es?:

¿Quién es?:

Guest Information Template Rating Scale
In only a few cases
•

The information is complete.

•

The information is accurate.
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In most cases
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CD or Cassette Recording Assessment
Criteria
•

includes required selections

•

choices demonstrate reflection

Rating

Rating: 3 – Strong
2 – Satisfactory
1 – Partial
0 – Not demonstrated

Oral Interaction Assessment
Criteria

Rating

•

participates willingly

•

uses Spanish throughout the activity

•

makes himself or herself understood

•

uses appropriate questions and responses

•

speaks clearly and smoothly, using approximate Spanish pronunciation

Rating: 3 – Strong
2 – Satisfactory
1 – Partial
0 – Not demonstrated
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INTRODUCTORY 11
Topic: Electronic Correspondence

PRESCRIBED LEARNING OUTCOMES
Communicating
It is expected that students will:
• ask for information, permission, and
clarification and respond accordingly
• recognize and use greetings, expressions of
politeness, and formal and informal forms
of address
• seek information and make suggestions
about everyday activities
• communicate likes, dislikes, desires, and
emotions, giving simple reasons
• describe and exchange information about
activities, people, places, and things
• communicate in past, present, and future
• participate in a variety of meaningful,
real-life situations
• derive meaning in new language situations
Acquiring Information
It is expected that students will:
• extract, retrieve, and process information
from Spanish-language resources to
complete meaningful tasks
• explain acquired information in oral,
visual, and simple written forms
Experiencing Creative Works
It is expected that students will:
• reflect on, discuss, and respond to authentic
creative works from the Hispanic world
Understanding Cultural Influences
It is expected that students will:
• identify the contributions of Hispanic
people to the world
• identify and compare their own customs
to those of Hispanic cultures
• describe ways in which the Spanish
language has influenced other languages

OVERVIEW
In this unit, students communicate with
Spanish-speaking students in a variety of
Hispanic countries to find out what life is

like for a young person living there. Students
correspond for several weeks and collect
information about the everyday life of their e-pal,
holiday celebrations and customs, and favourite
cultural figures. In groups, students put together a
display about their e-pals and their country and
make a class presentation.
Assessment is based on:
1. participation in oral activities
2. creation of a web or graphic organizer to collect
information about e-pal’s everyday life
3. oral participation in question-and-answer
activities
4. assessment of student’s first e-mail to e-pal
5. additional research on e-pal’s country
6. ongoing word list
7. assessment of student’s e-mail regarding
customs
8. assessment of student’s e-mail regarding
culture
9. journal or portfolio writing
10. group presentation and display
Note: The teacher or school may wish to send
home a letter asking for permission for the student
to participate in e-mail correspondence and to
make a disclaimer that the school is not responsible
if the student e-mails outside of authorized course
work or writes about topics unrelated to the
course. Note that although this sample deals with
electronic correspondence, it can be easily adapted
to a penpal situation.

DEFINING THE CRITERIA
The teacher discusses the criteria of the assessment
tools that will be used to assess each unit task
before students undertake the activity and gives
frequent reminders as students work. Students
have copies of the criteria and rating scales in
their notebooks.

ASSESSING AND EVALUATING
STUDENT PERFORMANCE
The teacher uses performance rating scales to
determine the extent to which students are able to
demonstrate learning outcomes identified at the
beginning of the unit.
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Learning Outcomes Covered in this Unit

Activities
1

2

3

4

5

6

7

8

✔

9

10

Communicating
•

ask for information, permission, and
clarification and respond accordingly

✔

✔

•

recognize and use greetings, expressions
of politeness, and formal and informal
forms of address

✔

✔

✔

•

seek information and make suggestions
about everyday activities

✔

✔

✔

✔

•

communicate likes, dislikes, desires, and
emotions, giving simple reasons

✔

✔

✔

✔

✔ ✔

•

describe and exchange information about
activities, people, places, and things

✔

✔

✔

✔

✔ ✔

•

communicate in past, present, and future

✔

✔

•

participate in a variety of meaningful, reallife situations

✔

✔

✔

•

derive meaning in new language situations

✔

✔

✔

✔
✔

Acquiring Information
•

extract, retrieve, and process information
from Spanish-language resources to
complete meaningful tasks

✔

•

explain acquired information in oral,
visual, and simple written forms

✔

✔

Experiencing Creative Works
•

reflect on, discuss, and respond to
authentic creative works from the
Hispanic world

✔

Understanding Cultural Influences
•

identify the contributions of Hispanic
people to the world

•

identify and compare their own customs
to those of Hispanic cultures

•

describe ways in which the Spanish
language has influenced other languages

✔
✔
✔
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1. COMMUNICATION QUESTIONNAIRE
Prescribed Learning Outcomes
•
•
•

seek information and make suggestions about everyday activities
communicate likes, dislikes, desires, and emotions, giving simple reasons
describe and exchange information about activities, people, places, and things

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

The Participation in Oral Activities rating
scale at the end of this grade section, and/or
assessment tools that evaluate speaking skills
could be used.

Provide students with a short
questionnaire about modern
communication methods (this could also
be done as a class discussion). Sample
questionnaire questions include:
¿Cuántas veces por semana…
- charlas en un café con tus amigos?
- mandas correo-electrónico?
- hablas por teléfono?
- usas mensajes instantáneos para conversar
con amigos?
- mandas un fax?
¿Cómo comunicas con tus amigos?
- por fax
- por teléfono
- por correo-electrónico
Tienes aceso...
- al teléfono
- al teléfono celular
- a la computadora
- al fax
- al pager

•

Discuss the results and the methods of
communication they prefer. Ask if anyone
has communicated with a friend who
lives or lived in another country. If so,
discuss which communication method
was used, and the benefits and
drawbacks of that method.

•

Encourage students to speak Spanish as
much as possible during the discussion.
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Suggested assessment tools include:
• Participation in Oral Activities: see end
of unit activities
• Speaking: S-1b, S-1c, S-3
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2. GETTING ORGANIZED
Prescribed Learning Outcomes
•

seek information and make suggestions about everyday activities

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Explain to students that in this unit,
they will select an e-pal from a Hispanic
country and, in groups of three or four,
create a display about the country and
lives of their e-pals.

•

Before students examine the e-pal list
(available on the Internet and screened
by the teacher), the teacher might want
to ask them to predict in which Hispanic
countries students have easy access to the
Internet, and discuss the reasons for their
answers.

Assessment is based on student participation
in contributing ideas for the graphic
organizer, and in forming a group and
selecting a Hispanic country to investigate.
The Class Observation Checklists could be
modified and adapted to assess this activity
or the teacher could use the Participation in
Oral Activities rating scale.

•

Groups select a country and individuals
in each group select an e-pal from that
country. Groups should select different
countries from one another so that later,
students can compare the lives of
students in different countries in
the presentations and displays.

•

To help students gather the same type
of information from each e-pal, work
with the class to develop a web or other
graphic organizer of relevant categories
(e.g., family, friends, school, hobbies and
interests, after-school activities, work, etc.
See the end of this grade section for an
example.) Students can fill in details
about their e-pal on this graphic
organizer to use as part of their display.
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Suggested assessment tools include:
• Class Observation Checklists: T-3, T-4
• Participation in Oral Activities: see end of
unit activities
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3. QUESTION AND ANSWER
Prescribed Learning Outcomes
•
•
•
•
•

ask for information, permission, and clarification and respond accordingly
recognize and use greetings, expressions of politeness, and formal and informal forms
of address
seek information and make suggestions about everyday activities
communicate likes, dislikes, desires, and emotions, giving simple reasons
describe and exchange information about activities, people, places, and things

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Again in this activity, assessment is based
mainly on student participation. Student’s
oral skills could also be assessed during the
question-and-answer exchange.

Before students send their first e-mail,
provide samples of Spanish e-mail
correspondence and discuss features
such as salutations and closure, typical
opening questions, and formal and
informal forms of address. Also discuss
e-mail etiquette, such as writing in a
respectful tone, proofreading your
message before sending it, and
responding within a reasonable period
of time.

Suggested assessment tools include:
• Templates: T-3, T-4
• Speaking: S-1b, S-1c, S-3

•

Have students develop a list of useful
vocabulary and sentence structures for
asking questions and telling about
themselves, and provide them with
examples of alternate phrasings to help
develop variety in their correspondence.

•

To practise, students choose a partner by
pulling a name from a hat, and after a few
minutes to prepare, stand up with their
partner when called on and present a
short question-and-answer exchange
(e.g., Este año estudio español, historia,
y química, ¿Y tú?).
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4. FINDING OUT ABOUT THEIR E-PALS
Prescribed Learning Outcomes
•
•
•
•
•
•
•

ask for information, permission, and clarification and respond accordingly
recognize and use greetings, expressions of politeness, and formal and informal forms of
address
seek information and make suggestions about everyday activities
communicate likes, dislikes, desires, and emotions, giving simple reasons
describe and exchange information about activities, people, places, and things
communicate in past, present, and future
participate in a variety of meaningful, real-life situations

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students now write their first e-mail to
their e-pal. Remind them (if necessary) to
provide information about themselves as
well as to ask questions.

•

Explain that they are to send this e-mail
to the teacher for assessment before
sending it on to their e-pal, and are
to copy the teacher on all subsequent
outgoing and incoming mail from
the e-pal.

Assessment is based on students’ efforts to
write about themselves and to ask questions
about their e-pal’s life. The E-mail Letters
to Keypals rubric in the Assessment and
Evaluation Tools section could be used, or
another assessment tool from the writing
section could be appropriately modified.

•

•

Students should keep copies of all their
letters and the responses from their e-pal
in their portfolio. Depending on e-mail
capability, students may wish to exchange
digital photos.
Students may need to exchange more
than one message to obtain all the
information they need.
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The teacher can assess the graphic organizer
about the everyday life of the e-pal once it
has been completed, or wait until the
student’s presentation and display.
Suggested assessment tools include:
• E-mail Letters to Keypals: W-10
• Graphic Organizer: G-6
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5. RESEARCHING E-PAL’S COUNTRY
Prescribed Learning Outcomes
•
•

extract, retrieve, and process information from Spanish-language resources to complete
meaningful tasks
explain acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Assessment is based on student acquisition
of information. Since this is an ongoing
activity, the teacher might wish to repeat
the assessment after viewing the final
presentation and display to assess the
student’s continued research. The teacher
could also use the Information Sheet
rating scale.

Once correspondence has been initiated,
groups use the Internet and other sources
to research information about the country
and culture of their new amigos/amigas.
Have them fill in an information sheet
(see sample at end of this grade section),
as well as collect photos, illustrations, and
real items to add to their display. This
research can be ongoing during the unit.

Suggested assessment tools include:
• Acquiring Information: G-8
• Information Sheet rating scale: see end of
unit activities

6. NEW WORDS AND EXPRESSIONS
Prescribed Learning Outcomes
•

describe ways in which the Spanish language has influenced other languages

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Students are assessed on their gathering of
appropriate new words and expressions
throughout the unit and if they use the
words and expressions in their presentation
and display. The teacher could use the New
Words and Expressions rating scale.

As students exchange e-mail messages
with their e-pals and research the e-pal’s
country, have them keep a group record
of new Spanish words and expressions,
especially words that are used in English
and other languages. Groups can use this
list in their presentation and display.

Suggested assessment tools include:
• New Words and Expressions rating scale:
see end of unit activities
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7. FINDING OUT ABOUT CUSTOMS
Prescribed Learning Outcomes
•
•
•
•
•
•
•
•

recognize and use greetings, expressions of politeness, and formal and informal forms
of address
seek information and make suggestions about everyday activities
communicate likes, dislikes, desires, and emotions, giving simple reasons
describe and exchange information about activities, people, places, and things
communicate in past, present, and future
participate in a variety of meaningful, real-life situations
derive meaning in new language situations
identify and compare their own customs to those of Hispanic cultures

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

The E-Mail Letters to Keypals rubric would
be appropriate to use again for this second
set of e-mails, or the teacher could select and
modify another assessment tool from the
writing section.

•

In the next e-mail or set of e-mails,
students find out about customs in their
e-pal’s country and compare these
customs to their own. Students could
begin by describing a favourite or recent
holiday or celebration and the customs
associated with it (e.g., pumpkin carving,
costumes, and trick-or-treating at
Hallowe’en). Students should also explain
what they did the last time they celebrated
the holiday (using past tense). They then
ask the e-pal to describe a similar holiday
and the customs associated with it, as
well as how the e-pal celebrated it.
If there is no match, the students could
exchange information about another
holiday or celebration (e.g., Christmas,
birthday) until they find one they both
celebrate. Students might also wish to ask
if there is a holiday or celebration that is
unique to the e-pal’s country (i.e., one
that is not celebrated in other Hispanic
countries).
Students in groups should each choose
a different holiday and custom to discuss
with their e-pal, so the group display will
contain a variety of information. They
may wish to compile their information in
a chart with the holiday names and how
they are celebrated in the Hispanic
country and in Canada (see end of this
grade section for an example), or decide
on another way to represent the
information.
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The teacher can assess the comparison chart
about holidays and customs in the Hispanic
country and in Canada after the chart is
complete, or wait until after the students’
presentation and display. The teacher could
use the Holidays and Customs Comparison
Chart rating scale.
Suggested assessment tools include:
• E-Mail Letters to Keypals: W-10
• Holidays and Customs Comparison
Chart rating scale: see end of unit activities
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8. FINDING OUT ABOUT CULTURE
Prescribed Learning Outcomes
•
•
•
•
•
•
•

recognize and use greetings, expressions of politeness, and formal and informal forms
of address
communicate likes, dislikes, desires, and emotions, giving simple reasons
describe and exchange information about activities, people, places, and things
participate in a variety of meaningful, real-life situations
derive meaning in new language situations
reflect on, discuss, and respond to authentic creative works from the Hispanic world
identify the contributions of Hispanic people to the world

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

The E-Mail Letters to Keypals rubric would
be appropriate to use again for this third set
of e-mails, or the teacher could select and
modify another assessment tool from the
writing section.

•

In the next e-mail or set of e-mails,
students find out about culture in their
e-pal’s country. Students could begin by
discussing a Hispanic singer or musician
they like, say why, and ask about the
e-pal’s favourite Hispanic singer or
musician. The same format could be
used for Hispanic artists, actors, authors,
and athletes.

The teacher can assess the survey chart on
favourite cultural figures now, or wait until
after the students’ presentation and display.
The teacher could use the Cultural Survey
Chart rating scale.

Each group can compile the information
from their e-pals in a survey chart (see
end of grade section for an example) or
decide on another way to represent the
information in their display. If possible,
the group can find examples of creative
works by the favourite Hispanics listed
on the chart, such as music, books,
pictures of paintings and sculptures,
etc. Students might also be able to find
display materials to represent their
favourite athletes, their sports, and
their accomplishments.

Suggested assessment tools include:
• E-Mail Letters to Keypals: W-10
• Cultural Survey Chart rating scale: see
end of unit activities
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9. FINISHING UP
Prescribed Learning Outcomes
•
•

communicate likes, dislikes, desires, and emotions, giving simple reasons
describe and exchange information about activities, people, places, and things

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Teachers can respond to student journals in
letters, with short comments in the journal,
or verbally to students.

•

Toward the end of the unit, ask students
to write about the electronic
communication experience in their
journal or portfolio. Question prompts
include:
- Are you enjoying corresponding with
an e-pal in another country?
- Do you exchange messages only as
required or do you also write about
other things?
- What interesting things have you
learned?
- Is there anything you learned that
surprised you?
- Is it getting easier to write the e-mails?
What is the most difficult part?

If the teacher wishes to assess the journal, the
Journal rating scale could be used.
Suggested assessment tools include:
• Journal: see end of unit activities

Then have students finish off their
displays. They can include copies of their
e-mail correspondence, and may wish to
add multimedia effects, such as music,
video clips, web pages, etc.
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10. CLASS PRESENTATION AND DISPLAY
Prescribed Learning Outcomes
•
•
•

describe and exchange information about activities, people, places, and things
communicate in past, present, and future
explain acquired information in oral, visual, and simple written forms

Suggested Approaches to Instruction

Suggested Approaches to Assessment

•

Groups give a class presentation in which
they introduce their new amigos/amigas,
including the information they learned
about the e-pal’s country. Groups also
point out important features of their
display and invite classmates to view it.

•

When all groups have made their
presentation, students circulate to look
at the displays, read the information, ask
questions, and discuss their observations
with one another. They also fill in a
viewing sheet in point form, noting
differences and similarities among e-pals
in the various countries. (See example at
end of unit activities).

Assessment is based on the oral presentation
and on the display. The Oral and Multimedia
Presentation Representing E-mail Exchange
rating scale (G-1) could be adapted to fit the
presentation and display. Alternatively, a
variety of speaking assessment tools could
be used to assess the presentation with the
display being assessed using the
Display rating scale.
If the individual contents of the display (e.g.,
graphic organizer, information sheet, etc.)
have not yet been assessed, they could be
assessed now. See individual activities for
assessment suggestions.
This would be a good opportunity for
students to self-assess their work in this unit.
Suggested assessment tools include:
• Oral Presentation and Display: G-1
• Oral Presentation: S-2b, S-5, S-6, S-7, S-8
• Display rating scale: see end of unit
activities
• Self-Assessment: G-5
• Group Productivity Self-Assessment: see
end of unit activities
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Oral Participation in Classroom Activities
Date

Criteria

Rating

•

interacts with the information through class
discussion, questions, responses, and by following
instructions

•

uses Spanish to ask and respond to questions
from the teacher and other students

•

speaks Spanish during class and group activities

•

responds to and supports others in their use
of Spanish

Rating: 4 – Independently/minimal support
3 – With some support
2 – With continuing support
1 – Not demonstrated

Everyday Life of My E-Pal (sample)
la escuela

la familia

- Empieza a los ocho,
termina a las seis
- Los profesores son el
Señor Garcia, la Señora ...

-

El amigo por
correspondencia

los amigos

los pasatiempos
-

- los deportes (el fútbol)
- las películas
- la música
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Information Sheet (Research) (sample)
(Nombre del país)
La población

La geografía

La capital

El clima

El gobierno

El nombre del presidente

La bandera

La moneda

Las industrias importantes

La historia

La tradiciones

La educación

La comida típica
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Information Sheet Assessment
Criteria

Rating

•

provides all required information

•

includes relevant and interesting details

•

uses appropriate vocabulary, spelled correctly

•

shows appropriate organization of information

•

reproduces Spanish words and patterns in understandable form

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

New Words and Expressions Assessment
Criteria

Rating

•

collects appropriate new words and expressions on an ongoing basis

•

takes risks to incorporate new words and expressions to enhance
presentation and display

•

uses new words and expressions in proper context in written and oral
work

•

pronounces new words correctly during presentation

•

spells new words correctly when using them in display

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated
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Holidays and Customs Comparison Chart

E-pal's
country

Different

My
country

Same
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Holidays and Customs Comparison Chart Assessment
Criteria

Rating

•

in e-mail, provides information about own holidays and customs, and asks
questions about holidays and customs in e-pal’s country

•

in e-mail, makes relevant comments about comparable customs or
behaviour patterns

•

in chart, includes information about holidays and customs in e-pal’s country
and own country

•

in chart, makes comparisons and notes differences between holidays and
customs in e-pal’s country and own country

•

in e-mail and chart, shows sensitivity to cultural differences and similarities

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated
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Cultural Survey Chart
Nombre del
país

Cantante
o músico
favoritos
del mundo
hispánico

Actor
favorito
y película
del mundo
hispánico

Escritor
favorito
y libro
del mundo
hispánico

Atleta
favorito y
deporte
del mundo
hispánico

E-pal #1

E-pal #2

E-pal #3

E-pal #4

Cultural Survey Chart Assessment
Criteria

Rating

•

includes information about e-pal’s favourite Hispanic cultural figures

•

includes information about the creative works or accomplishments of
e-pal’s favourite Hispanic cultural figures

Rating: 4 – Provides extra information about cultural figures and their works
3 – Provides required information about cultural figures and their works
2 – Provides information about cultural figures and their works in most categories
1 – Provides names of cultural figures but no details about their works, or names
non-Hispanic cultural figures
0 – Provides no names or details

C-116

APPENDIX C: ASSESSMENT AND EVALUATION • Intro 11

Journal Assessment
Criteria

Rating

•

includes thoughtful and detailed responses, supported by reasons and
examples

•

demonstrates cultural awareness and interest

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated

Display Assessment
Criteria

Rating

•

contains all required components (e.g., graphic organizer, customs
comparison chart, cultural survey chart, information sheet, print-outs of
e-mails highlighting interesting information)

•

includes relevant and interesting details

•

uses appropriate vocabulary with correct spelling

•

shows consideration for audience (e.g., eye-catching, easy to understand)

•

demonstrates sensitivity and cultural awareness to similarities and
differences among the e-pals of group

•

includes relevant photographs, illustrations, and props to enhance display

Rating: 3 – Strong
2 – Satisfactory
1 – Needs improvement
0 – Not demonstrated
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Viewing Sheet
Nombre
del país

La vida
cotidiana

Display 1

Display 2

Display 3

Display 4

Display 5
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Las
costumbres

La
cultura
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Group Productivity Self-Assessment
Name: __________________________________ Date:______________________________________
Group Members: _____________________________________________________________________
Beyond
Expectations

Meeting
Expectations

Approaching
Expectations

Not Yet Within
Expectations

Use of Time

We were always
focused on the
task and never
strayed off the
topic.

We did well once
our ideas became
clear.

We were
occasionally
off task.

We spent much
time not focused
on the purpose of
the task.

Idea
Development

All members
contributed a
variety of ideas
to the task.

All members
contributed ideas
to our task.

Only a few
group members
proposed all of
the ideas.

Little was done to
generate ideas.

Ability to
Decide Issues

Our group came
to an easy and
common
agreement. We
were all pleased
with our choices.

It took some time,
but we were able
to come to a
majority decision.

We let one
person rule and
make the
decisions.

There was poor
or no resolution
of our differences.
The teacher had
to help us decide.

Overall
Productivity

We completed
the goal/task
components
thoroughly and
even added some
extra components.

We completed
the goal/task
components
thoroughly.

We barely
accomplished our
goal or task.

We did not
accomplish our
goal or task.
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Listening
Suggested Criteria
Pre-listening
• anticipates what the type of listening
activity will contain (e.g., interview,
newscast)
• thinks about the context or the topic
• makes predictions/hypotheses

Post-listening
• rephrases messages
• reflects on effective listening strategies
used

During Listening
Comprehension
• confirms hypotheses/ predictions
• identifies the main idea or the gist
• identifies cognates and root families
• identifies specific information
• guesses at meanings of unfamiliar
words and phrases with some
accuracy
• listens to tone of voice/accent
• pays attention to key words and the
context in order to understand
• responds to comprehension questions
• perseveres with listening even if
unable to fully understand the
message
• shows initiative in listening to
unfamiliar material
• is able to distinguish between
pertinent and non-pertinent
information
• recognizes patterns in Spanish
(e.g., structures)

Application
• responds to verbal instructions given
in Spanish
• uses all information accurately
• makes appropriate decisions based
on information
Extension
• adds to given information in order
to perform a task
• uses information from the listening
task to understand a different situation
Response
• gives appropriate response to the
information
• provides appropriate opinions and
reasons to support the response
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Authentic Sound Bites to Consider for Listening
•
•
•
•
•
•
•
•
•
•
•
•

weather reports/news reports (radio, TV)
songs
interviews
telephone conversations
commercials (radio, TV)
telenovelas
Latin Music Awards, music videos, music
game shows, talk shows, cooking shows
stories
directions (how to make something, giving location)
guest speakers
games such as Bingo
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Listening Self-Assessment Form

L-1

Task: Listening to recordings / speaker
Name: __________________________________________________________________________________

Before Listening

______

______

______

______

I understood the activity or asked for an explanation.









I got ready to concentrate to listen to the passage.









______

______

______

______

I concentrated on the recording / speaker.









I concentrated on familiar words and expressions
in order to get the gist of the message.









I kept listening even though I may have
found parts to be confusing.









______

______

______

______









While Listening

After Listening

Dates

Dates

Dates

If I had difficulty, I checked with the teacher
to see what I misunderstood.

To improve my listening skills the next time,
I ____________________________________________________________

Date __________________

I ____________________________________________________________

Date __________________

I ____________________________________________________________

Date __________________

I ____________________________________________________________

Date __________________
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Listening Assessment Rubric

L-2

This rubric can be used to meet the Acquiring Information prescribed learning outcomes of the Spanish
IRP for tasks that require more than just demonstration of comprehension. A teacher might use this
rubric to assess a student’s ability to follow verbal instructions, to analyse lyrics of a song, and so on.

Understanding

Application

Extension

4

• includes all pertinent/
relevant information
• all answers are correct
• excellent distinction
between pertinent and
non-pertinent
information

• uses all information
accurately
• follows directions to
perform task successfully
• derives meaning and applies
it to a task
• task is completed and
accurate

• adds to given
information in
order to perform
or complete a
task with
originality and
creativity

3

• includes most pertinent/
relevant information
• most answers are correct
• distinguishes well
between pertinent and
non-pertinent
information

• uses most information
• follows directions with a
high degree of accuracy
• derives some meaning and
applies it in a new situation
• task is completed but with
some errors

• adds to given
information in
order to perform
or complete a
task

2

• includes some pertinent/
relevant information
• many answers are correct
• able to make some
distinction between
pertinent and nonpertinent information

• adds a minimal
• uses some information
amount of
• follows directions adequately
information
• derives minimal amount of
in order to
meaning to apply to a new
complete a task
situation
• task is mostly completed
but with several errors

• includes very little
pertinent and relevant
information
• few answers are correct
• not able to distinguish
between pertinent and
non-pertinent
information

• uses little information or
does not understand the
possible application of the
information to a new
situation
• does not follow directions
• errors interfere with
successful completion
of task

1
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• adds little or
no information
• task is not
complete
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Speaking/Interaction
Suggested Criteria
Meaning
• message clear,
comprehensible
Language
• errors do not interfere with
message
Structures
• accuracy in verb tense,
agreement, word order, etc.
• correct use of gender

Pronunciation, Inflection, Fluency
• appropriate/effective intonation
(reflects meaning)
• errors do not interfere with
communication
• appropriate pronunciation (reflects
class expectations)
• spontaneity, interest demonstrated
• clarity of speech
• appropriate pacing
• effective voice tone
• few pauses or hesitations
• distinct articulation

Strategies
• takes risks, tries new
vocabulary and structures
• perseveres even when not
understood (e.g., by
repeating, rephrasing,
attempting self-correction,
gesturing)
• uses known words or
phrases to work around
unknown vocabulary

Vocabulary
• varied
• appropriate
• sophisticated

Content
• information is appropriate
and relevant
• information is complete
• content engages listener/
audience
• focuses on topic
• appropriate length
• use of novel element (e.g.,
humour, supporting example,
visual, etc.)
• organization of ideas

Engagement
• shows enthusiasm
• demonstrates poise,
confidence
• is audible
• has appropriate stance
• makes eye contact with
the audience
• engages audience
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Interaction
• listens attentively
• responds appropriately
• perseveres when does not
understand (e.g., by asking
questions, asking speaker to
repeat, etc.)
• stays on task
• continues/perseveres in Spanish
• sustains conversation by
supporting partner (e.g.,
paraphrasing what partner said,
asking a question, giving
encouragement)
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Teaching Ideas to Consider for Speaking
Impromptu speaking:
•
•
•
•
•
•
•
•
•
•
•

charades
calendar activities
daily greetings
show and tell
people search
game shows
telephone conversations
card games
reporting from surveys
requesting information
giving directions

Prepared speaking:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

debate
interview
role-play
skit
play
speech
cooking demonstration
weather forecast
newscast
game show/dating game
lip sync
mini-lesson
radio show
talk show
travel show
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Daily Oral Interaction Review
and Practice Log

S-1a

Response to teacher or student question.
The student responds within a reasonable time (5 seconds).

Rating

Criteria

3

• accurate, full response with accurate vocabulary and grammar

2

• minor errors but response is accurate

1

•

0

• no response within reasonable time frame

Bonus

inaccurate or incomplete response attempt made

• to anyone who volunteers

The teacher records response evaluations on a class list or seating plan when reviewing and
practising questions/responses (as in a warm-up or in partner work). Tolerance of error is
dependent on level. At a higher level with longer responses, the teacher might tolerate minor errors.
Over a term, the teacher should be able to assess each student on several questions, to gather enough
marks for a fair evaluation.
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Teacher Formative Assessment Log
for Oral Communication

S-1b

This log can be used to gather information on oral communication by regularly and informally
assessing students doing communicative activities, surveys, and group discussions.

Activity
Date
Student Name

1

2

3

4

5
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6

7

8

9

10

11

12

13 14 15
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Criteria for Daily Oral Participation

S-1c

This tool can be used for:
• student/teacher interaction
• peer interaction
• small group interaction

Criteria for oral participation
• participates in classroom activities and interacts in Spanish
• shares information and ideas in Spanish
• uses Spanish in classroom routines and procedures
• shows interest and curiosity about language, including idiomatic expressions
• offers ideas about creative works and cultural content
• sets personal goals and monitors progress
Rating

Criteria

5

All criteria consistently met. Often participates voluntarily. Requires little prompting
or supervision. May support participation of others.

4

All criteria met. Participates willingly; may need some prompting.

3

Most criteria evident. May be inconsistent (e.g., participates in one activity; avoids
using Spanish in another).

2

Some evidence of listed criteria. Participates in some oral activities, but may need
some supervision. Occasionally uses Spanish without prompting.

1

Occasional evidence of listed criteria. Rarely uses Spanish without reminders or
prompting. Tends to need a great deal of supervision in oral activities.

0

Does not demonstrate listed criteria. Little or no positive participation in activities.
Little or no appropriate use of Spanish.
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5-Point Evaluation Scale (Teacher Note)

S-2a

The following evaluation template can be used for any number of evaluation tasks. Choose the focus
areas you wish to evaluate and include the criteria that are relevant for the task.
Remember that brainstorming criteria with your students in advance may help to focus their
attention on what is important. A simple rubric for speaking tasks at the early levels is provided
on the next page.
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5-Point Evaluation Scale (Oral Assessment)

S-2b

Skill Area _______________________________________________________________________________
Name: ___________________________________________

Date: ________________________________

Task: ____________________________________________

Self 

5
Score

Focus
Content

_____

4

3

Exceeding
Expectations

Meeting
Expectations

• introduction clear
• material relevant to
topic and interesting
• message clear and
concise
• organization easy to
follow
• conclusion well
formulated

Presentation • voice is clear and
audible all the time
• pacing is appropriate
• intonation and
pronunciation is
good
• interest and
enthusiasm apparent
• contact with
audience established
• poise, stance, and
gestures appropriate
_____

Peer 

Teacher 

2

1

Not Meeting
Expectations

• introduction clear
• material relevant to
topic
• message generally
clear
• evidence of
organization
• conclusion is
appropriate

• introduction unclear
• material does not
focus on topic
• message unclear
and rambling
• lacks discernible
organization
• lacks appropriate
conclusion

• voice is clear and
audible some of the
time
• pacing may include
hesitation but
maintains flow
• intonation and
pronunciation usually
appropriate
• some enthusiasm
shown
• contact with
audience attempted
• poise generally
maintained

• difficult to hear
• pacing contains
hesitations that
interrupt the flow
or is too fast to
comprehend
• difficulties with
intonation and
pronunciation
• little or no
enthusiasm
demonstrated
• contact with
audience not evident
• lacks poise

Total Score

_____
Comments: _____________________________________________________________________________
Other criteria you may wish to include:
• use of notes (memorization)
• language content (richness of vocabulary, variety of expressions and structures)
• on topic (requirements of task accomplished, even extended)
• use of props and visuals to enhance presentation
• response to audience questions
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Speaking Assessment Rubric

S-3

This rubric can be used to meet the Acquiring Information prescribed learning outcomes of the Spanish
IRP for tasks that require more than just demonstration of comprehension. A teacher might use this
rubric to assess a student’s ability to follow verbal instructions, to analyse lyrics of a song, and so on.

4

3

2

1

0

Spoke Spanish
more than once to
both the teacher
and other students
on own initiative.

Spoke Spanish on
own initiative to
both the teacher
and another
student.

Spoke Spanish to
either teacher or
another student on
own initiative, not
just in response
to a question.

Spoke Spanish to
the teacher in
response to a
question.

Did not speak any
Spanish.

Listened attentively
throughout the
class and
understood
important
conversational
topics and
instructions.

Listened attentively
throughout all of
the class and
understood most
of the Spanish
spoken.

Participated well
in class and
understood at
least one half of
the Spanish
conversations and
instructions.

Tried to listen and
understand.

Was inattentive
in class.

Spoke English
occasionally, but
not consistently
nor intentionally.

Spoke English in
class when it was
not necessary and
could have been
avoided.

Spoke English
repeatedly in class.

Spoke only Spanish Forgot and
in class.
inadvertently
spoke English, but
tried to keep to
Spanish.

Rating: 4 – Outstanding
3 – Good
2 – Developing
1 – Underdeveloped
0 – Requirements not met

Suggestions: Three students could be randomly selected and evaluated per class.
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Criteria for an Oral Activity

S-4

Rating

Criteria

4
Sobresaliente

•
•
•
•
•
•
•
•

clearly meets all criteria set out in instructions
is interesting and engaging
message is very clearly presented
is well planned and organized
includes relevant and interesting details
uses tense(s) with minimal errors
uses variety of vocabulary and idioms
is easy to follow

3
Bien Hecho

•
•
•
•
•
•

meets the criteria
holds listener’s interest
shows evidence of planning and organization
presents ideas clearly
includes relevant details
contains few errors

2
Suficiente

•
•
•
•

meets most of the criteria
listener is able to understand and follow the message
shows evidence of some planning
contains mechanical errors, struggles with tense(s)

1
Insuficiente

•
•
•
•

does not meet criteria
contains numerous errors which detract from meaning
lacks content
does not attempt to create interest
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Peer Evaluation of an Oral Presentation

S-5

Name: ___________________________________________

Date: ________________________________

Give a mark out of 3 on the following:
•
•
•
•
•
•

Voice - not too fast/slow, good volume, clear, interesting tone
Pronunciation - sounds like Spanish
Poise - eye contact, gestures, good posture, no gum
Language - rich and varied vocabulary and structures
Ideas - interesting, informative, adds humour or something new
Preparation - on time, all materials/props ready

Name

Voice

Pron.

Poise

Lang.

3 – Excellent
2 – Okay
1 – Weak

Ideas

Prep.

Total/18

Which presentation did you like best? ______________________________________________________
Why? __________________________________________________________________________________
________________________________________________________________________________________
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Oral Presentation Assessment

S-6

adapted from Open School Spanish 11 online course, Open Learning Agency, 2002

Rating
Outstanding
5

Good
4

Criteria
• Speaker uses a broad range of vocabulary and expressions, including
those previously taught and not taught.
• Speaker has excellent pronunciation, intonation, and projection.
• Speaker speaks confidently and without hesitations.
• Speaker is very comfortable in responding to prompts and input
from audience.
•
•
•
•

Speaker uses target vocabulary and language with few errors.
Speaker has good pronunciation and projection.
Speaker makes few hesitations.
Sense of interaction; speaker is able to respond to familiar prompts
from audience.

Developing
3

• Speaker uses a minimal amount of new vocabulary and language
expressions.
• Speaker hesitates frequently but is understood as pronunciation and
projection are adequate.
• Speaker is hesitant, with frequent pauses.
• Speaker has some difficulty in understanding and responding to
questions and comments.

Underdeveloped
2

• Speaker uses little or no new vocabulary.
• Speaker hesitates frequently; pronunciation and projection are
inappropriate.
• Speaker supplies very few details and frequently lapses into English.
• Little sense of interaction; speaker responds with one-word answers.

Requirements
Not Met
1

•
•
•
•

Speaker uses no new vocabulary.
Pronunciation is unintelligible.
Speaker seems lost in his/her thoughts.
Speaker doesn’t understand questions. Message is incomprehensible.
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Self-Rating Scale for Oral Presentation
Name: ___________________________________________

S-7
Date: _______________________________

Research Topic: _________________________________________________________________________
Directions: Indicate how satisfied you feel about the following features of your topic, preparation,
and presentation.

Not at all

A little

Quite

Very

Extremely

Topic: My topic was...

• interesting to me
• interesting to the audience
• appropriate for assignment
Preparation: I was able to...

• find sufficient information
• select the information that was
appropriate for my speech
• organize my ideas so the audience
could follow easily
• develop an effective opening
• develop an effective closing
• prepare useful note cards
• practise until I was confident about
my presentation
Presentation: I was able to...

• feel confident and poised
• speak clearly
• speak with expression
• speak fluently with few pauses or
hesitations
• make contact with the audience
• use my notes effectively
• follow the plans I had made
Comments:
The most enjoyable part of this presentation was: ____________________________________________
The part I would do differently is: __________________________________________________________
One thing I learned in Spanish that I could use in another setting is: ____________________________
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Evaluación: Entrevista

S-8

Nombre: _________________________________________
Evaluación por:

Estudiante 

Profesor 

5

Fecha: ______________________________
Compañero de Clase 

4

3

Sobresaliente

Bien hecho

2

1
Insuficiente

Nivel español

• fácil de seguir
• vocabulario variado
• incluye expresiones
y idiomas
apropriadas

• el mensaje se
comprende
fácilmente
• vocabulario variado

• difícil de seguir
• el lenguaje no refleja
el mensaje actual
• incluye algunas
palabras en inglés

La entrevista

• el ambiente parece
auténtico y es muy
creativo
• las preguntas son
variadas y hay
evidencia de
reflección

• el ambiente parece
auténtico (llevan
objetos y ropa, etc.)
• incluyen preguntas
y respuestas
apropriadas

• no hay evidencia
de un ambiente
• no parece auténtico

Presentación oral

• la pronunciación
y entonación son
excelentes
• habla con fluidez

• la pronunciación
y entonación son
muy buenas
• bien organizada

• la pronunciación
y entonación no
son muy claras

C-141

APPENDIX C: SPANISH 5 TO 12 • Assessment and Evaluation Tools

Rating Scale for a Group Conversation (Oral Performance)
4

3

2

S-9
1

• Criteria
consistently
met.

• Criteria met
for most of the
communication.

• Criteria met
for parts of the
communication.

• Does not
demonstrate
listed criteria.

Message

• The message is
clear and easily
understood by
peers and
teacher.

• Most of the
message is clear,
appropriate, and
easy to follow by
both peers and
teacher.

• Some points are
clear, but others
require effort on
the part of the
listener and may
be difficult for
peers to
understand.

• Message
may be
incomprehensible,
inappropriate, or
extremely brief.

Language

• Shows some
complexity;
includes
descriptions
to refine and
enhance
message.
• Pauses do not
interfere with
the message.

• Includes some
detail, but tends
to rely on simple
sentences and
patterns; may be
repetitive.
• Pauses occur
most often at
the end of the
sentence or
phrase and do
not disrupt
communication.

• Tends to rely on
• Uses only simple
simple statements
words and
with few details.
patterns.
• May have difficulty • Has difficulty
formulating or
responding to
responding to
questions.
questions.
• Able to
communicate in
Spanish for very
short periods with
frequent hesitations
and extended
pauses.

Interaction • Appears to be
• There is a sense
comfortable in
of interaction,
responding to
and an ability
questions and
to respond to
prompts from
familiar prompts
others in the
and situations
group.
with some
• Uses a variety
support.
of strategies to • Able to sustain
enhance or
the interaction
repair
in Spanish.
communication
(e.g., intonation,
body language,
repetition, selfcorrection).
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• Little sense
of interaction;
statements may
be irrelevant or
inappropriate.
• May have difficulty
recognizing and
responding to
prompts and
questions.

• Very little or
no sense of
interaction.
• Has difficulty
recognizing and
responding to all
but the simplest
prompts and
questions.
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5-Point Evaluation Scale (Oral)

S-10

Speaking
Skill Area _______________________________________________________________________________
Name: ___________________________________________

Date: _______________________________

Oral Television Interview
Task: ____________________________________________

Self 

5
Score

Meeting
Expectations

2

1

Exceeding
Expectations

Quality of
Spanish

• presentation entirely
in Spanish
• risks taken with use
of new vocabulary
and structures
• message very easily
understood and
clear

• presentation entirely
in Spanish
• message is clear
• few risks taken

• message difficult
to understand

Quality of
Interview

• organization of
interview
outstanding
• a variety of
questions asked
and answered
• lots of natural
“fillers”

• well organized
• good questions
asked and answered

• weak questions/
answers
• interview a little
difficult to follow
• more work needed
to get the “kinks”
out

• effort made to
include props,
costumes and
audience
participation

• little effort to make
it look like a “show”

• practised
• some pronunciation
errors
• audible

• frequent
pronunciation
difficulties
• frequent hesitations
• sometimes inaudible

_____

The “Show” • Wow! costumes,
props, music, extras
• “just like a TV talk
show”
• good audience
participation
Delivery

_____

3

Teacher 

Focus

_____

_____

4

Peer 

• obviously well
practised
• pronunciation
flows naturally
• audible

Not Meeting
Expectations

Total
_____
Comments: ____________________________________________________________________________
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Student Reflections on Performances
in Role Plays, Interviews, etc.

S-11

Presenters

I used appropriate pronunciation and intonation.
I used only Spanish.
I used body language and appropriate gestures to make myself understood.
I responded to my partner appropriately.
I used expressions and vocabulary learned in class.
I supported my partner when needed.
I rephrased things when I was misunderstood.
When it was my turn to listen...

I observed and listened respectfully.
I understood the dialogue.
I continued to listen even though I didn’t understand.
Audience
During Question Period...

I asked for clarification when I was unclear about something.
I was able to comment on the presentation.

Rating: 4 – always
3 – often
2 – sometimes
1 – rarely
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Group Video Presentation

S-12

A group video presentation can be used with all levels of students and can replace oral presentations
performed in class. Some examples of projects include soap operas, restaurant scenes, travel scenes,
party scenes, school tours, making plans, and celebrating a holiday. The key criteria to focus on for
assessment include oral communication and authenticity.

Rating

Criteria

Outstanding
6

Goes beyond the requirements of the task to demonstrate extended learning
or new applications. Takes risks with language, sometimes making errors when
attempting to express complexities or subtleties. Information is clear, relevant,
accurate, and logically organized. The presentation has oral, visual, and musical
components that contribute to a full understanding of the presentation. A
wide range of visual aids and oral explanations enriches the presentation.
Errors in language use do not detract from meaning.

Strong
5

Information is clear, relevant, accurate, and detailed. The presentation has oral,
visual, and musical components, with visual aids and oral explanations that
enrich the presentation. May include some repetition and structural errors,
but these do not obscure meaning.

Competent
4

Information is clear, relevant, and accurate. Some detail is presented
to support views, but links between ideas may be weak in places. The
presentation has some oral, visual, and musical components. Language and
visual components tend to be basic and concrete. May include errors in tense
or structure, but meaning is clear.

Developing
3

Information is relevant and accurate, but may be unclear in places. Some
detail is presented to support views, but links between ideas may be weak or
confusing. Presentation has few visual, oral, and musical components, which
do not necessarily enrich the understanding of the presentation.Vocabulary
and structures tend to be basic and repetitive. May include errors in tense,
structure, and occasionally, spelling (indicating that students did not use a
dictionary or other resources to check their work), but these do not
seriously affect meaning.

Underdeveloped
2

Attempts to address the topic. Some accurate information is presented, but
some of the supporting detail may be confusing, irrelevant, or inappropriate.
Vocabulary tends to be basic and repetitive with little appropriate use of
Spanish idiom. Errors in tense, structure, and spelling may make it difficult for
the audience to understand the meaning in places. The presentation tends to
be choppy, repetitive, and lacks a sense of logical organization.

Requirements
Not Met
1

Information or message is unclear, incomplete, or inappropriate. May be very
short. A large number of errors may make it impossible for the audience to
understand the presenter’s view.
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Telenovela Video

S-13

It is recommended that this activity be used at the advanced level. The key criteria for assessment
include oral communication using a wide variety of expressions and vocabulary, and an authentic
representation of a soap opera with respect to the cultural context. This rubric could also be used
for a drama presentation.

Rating
Outstanding
6

Strong
5

Criteria
• Detailed, insightful, and creative.
• Engages the audience through use of interesting dialogue, character
development, detail, costumes, and props.
• Uses a wide range of expressions and vocabulary with limited repetition.
• Creatively attempts to authentically model a telenovela with respect to the
cultural context.
• Presentation is clear, detailed, and creative.
• Strong attempts to engage the audience through dialogue, character
development, costumes, and props to authenticate a telenovela.

Competent
4

• Attempts to engage the audience through dialogue, character development,
costumes, and props.
• Attempts to model a telenovela and to respect the cultural context.
• Uses a range of expressions and vocabulary with some repetition.
• May include errors in pronunciation and/or idiom but message is still
clearly communicated.

Developing
3

• Meets requirements.
• Presentation lacks creativity; is without costumes, props, and character
development.
• Components of presentation lack supporting detail and little attempt is
made to address the cultural context.
• Vocabulary and structures tend to be basic and repetitive.
• May include errors in tense and structures.

Underdeveloped
2

Requirements
Not Met
1

•
•
•
•
•

Meets few requirements.
Includes most required information but may be brief with little detail.
Telenovela form is not evident.
May rely on simple, basic vocabulary and repeat the same structure.
Errors interfere with communication.

• Does not meet requirements.
• May be incomprehensible, inappropriate, or incomplete.
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Oral Communication in Pairs Activities
with Minimum Preparation

S-14

When students are given a minimum time for preparation, the communication of meaning and
spontaneity are the most important considerations and should receive the greatest weighting in
assigning a grade. This rubric can be used with all grade levels.

Rating

Criteria

Outstanding
5

• Message is clear, complete, and appropriate to the topic.
• Interaction is effective, expressive, and shows spontaneity; may include
short pauses, but a range of useful vocabulary and strategies are employed
to sustain interaction.
• Attempts complex structures and language to make meaning precise.
While there may be errors, they do not reduce the effectiveness of
communication.

Competent
4

• Message is complete and appropriate to the topic.
• The interaction is sustained but may be hesitant with short pauses.
• Appropriate vocabulary is employed but may include minor errors in
idiom.
• Attempts complex structures and language to make meaning clear.
While there may be errors in tense and structure, they do not interfere
with the message.

Developing
3

• Message is appropriate to topic, but interaction may be hesitant or marked
by short responses to the other speaker.
• The listener may have difficulty understanding or supporting the speaker,
but seeks clarification.
• Vocabulary tends to be basic and repetitive, with some appropriate use
of idiom.
• Errors in tense and structure may weaken the message.

Underdeveloped
2

• Significant portions of the message are unclear or inappropriate.
• Interaction is stilted or extremely hesitant, with very long pauses.
• Student may be unable to sustain interaction with the other speaker after
initial communication is attempted.
• Vocabulary is minimal and repetitive, with little appropriate use of idiom.
Errors in tense and structure undermine the message.

Requirements
Not Met
1

• Information or message is unclear, incomplete, or inappropriate.
• No interaction or flow of language.
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Computer Presentation
4

S-15
3

2

1

• Criteria
consistently met.

• Criteria met for
most of the
communication.

• Criteria met for
parts of the
communication.

Message

• The message is
clear and easily
understood by
peers as well
as teacher.
• Includes
descriptors to
refine and
enhance the
message.

• Most of the
message is clear,
appropriate, and
easy to follow
by both peers
and teacher.
• Includes some
detail.

• Some points are • Message may be
clear, but others
incomprehensible,
require effort on
inappropriate, or
the part of the
extremely brief.
listener and may
be difficult for
peers to
understand.
• Uses few details.

Delivery

• Language shows
some spontaneity
and flows
smoothly.
• Pauses do not
interfere with the
message.

• Tends to rely on
and repeat simple
sentences and
patterns.
• May include
frequent pauses,
most often at the
end of a phrase
or sentence.

• Tends to repeat • Repeats simple
simple patterns.
patterns.
• Communicates
• Does not
in Spanish for
communicate
very short
in Spanish.
periods
with frequent
hesitations and
extended pauses.

• Does not
demonstrate
listed criteria.

Comments:

Presentation

• Effective use
• Student uses
of multimedia
multimedia
computer program.
computer
• Excellent layout;
program well.
design, graphics,
• Layout, design,
font, and colours
font, and colours
enhance
appropriate.
communication.
• Student follows
• Student follows
school policy
school policy
when citing
when citing
references.
references.

Comments:
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Taped Oral Reading Log (Teacher Note)

S-16a

This tool can be used as a year-long log for oral reading. It can accompany taped readings kept in a
portfolio. For example, students are asked to record themselves reading an assignment passage at
home (or after school). This tape is submitted to the teacher for evaluation (see Oral Reading Log).
The tape is housed in the student’s portfolio.
At regular intervals, students record other reading passages on the same tape and the teacher notes
their progress on the log.
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Taped Oral Reading Log

S-16b

Name: ___________________________________________

Scale
4 – Exceeding Expectations, Excellent
3 – Meeting Expectations, Satisfactory
2 – Not Yet Meeting Expectations,
Additional practice needed
1 – Insufficient
Date: ____________________________

Reading Passage #1

1

2

3

4

Comprehensible (easily understood)
Accurate (pronunciation, punctuation)
Fluent (no unnecessary pauses, false starts)
Interpretive (attention to meaning and effect)
Comments:

Date: ____________________________

Reading Passage #2

1
Comprehensible (easily understood)
Accurate (pronunciation, punctuation)
Fluent (no unnecessary pauses, false starts)
Interpretive (attention to meaning and effect)
Comments:
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Reading
Suggested Criteria

Pre-reading
• engages in the pre-reading experience
• focuses on new words
• focuses on graphics and illustrations
• makes logical and sequenced
predictions

During Reading
• uses context clues to guess at meaning
• reads the same passage more than once
• uses cognates to guess meaning
• uses a dictionary or glossary
• records new words
• perseveres with reading even if unable
to fully understand text
• uses graphics to assist in understanding
• self-helps before seeking assistance
• makes logical predictions
• uses known words to determine meaning
• draws appropriate pictures to go
with description

Post-reading (reader response)
• makes a logical response to the
sequence of the text
• includes accurate information based
on the text
• incorporates text vocabulary and
references in response
• applies new information from text
• gives appropriate opinions and reasons
to support the response
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Authentic Documents to Consider for Reading
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

flyers
catalogues
magazines
TV guides
brochures (restaurant, travel, museum)
menus and placemats
recipes
web pages
newspaper columns (advice, weather, news, sports, classified, obituaries)
package labels (description on food packaging)
telephone books
ticket stubs
album covers
maps (city, metro)
comic strips
pen pal letters
creative works (poetry, literature)

Strategies for Developing Oral Reading Fluency
•
•
•
•
•
•
•
•
•

reading practice - read aloud a segment until mastered
choral reading of single words and chunks
clapping the rhythm of single words and phrases
choral reading by changing expression, volume, speed
read aloud in pairs - practise and correct with partners
read aloud to younger students (e.g., visit a Kindergarten class or preschool)
memorization: a song/poem/rap
Reader’s Theatre - small groups present short play as a read-aloud to class
Taped readings - student(s) submit taped readings for evaluation and possible inclusion
in portfolio

Strategies for Responding to Reading
•
•
•
•
•
•
•
•
•
•
•
•

list/underline/highlight known words
list cognates
identify the main idea
identify key information (T/F, multiple choice, matching, fill in the blank, answer questions,
compare, categorize, classify, predict, sequence events, etc.)
represent information in pictorial form
role-play or act out events
respond personally (journal entry, reflection, making a decision, discussion, debate)
graph plot outline
design new cover/title page with graphic
summarize in mini-book format
rewrite another ending
rephrase the text

C-152

APPENDIX C: SPANISH 5 TO 12 • Assessment and Evaluation Tools

Reading Strategy Checklist

R-1

Reading Comprehension
Note to teacher: the purpose of this checklist is to help students become more aware of their own
reading habits and process. Explain that they should use this checklist to help improve their reading
skills.

Before reading ...
 I look at the title and subtitle and think about what I know about the topic.
 I skim through the text looking and thinking about the drawings, photos, or diagrams.
 I read the captions or headings.
 I make predictions.
 I notice the bold-faced words.
 I read the assignment task or questions before I begin.
While reading ...
 I make mental pictures.
 I identify confusing parts and reread these.
 I look back at the drawings, photos, and diagrams to understand the confusing parts.
 I identify an unfamiliar word and reread the sentences before and after in order to figure out the
word's meaning.
 I think of other words that the word resembles.
 I stop to recall what I have read so far. If necessary, I reread.
 I think about my predictions and confirm or adjust as necessary.
 I raise questions and read on to discover the answers.
 I write down a difficult/unknown word to look up after my initial reading.
After reading ...

 I think about the characters, setting, events, or new information.
 I use reference resources to find out the meanings to the difficult/unknown words that I wrote down.
 I reread the questions or assignment.
 I identify the paragraphs or subheadings where the answers should be found.
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Basic Reading Comprehension Skills
(Self-Assessment)

R-2

When I am reading an unfamiliar article, advertisement, etc. in Spanish, do I...?

always
• identify cognates and words that are similar to
words I already know
• recognize familiar words and phrases and use
them to guess the meaning of the text
• identify specific patterns
• use contextual clues, such as titles, subtitles, and
illustrations
• keep reading to understand the whole text, even if
I don’t understand a phrase or a sentence
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Reading Assessment Rubric

R-3

This rubric can be used to meet the Acquiring Information prescribed learning outcomes of the
Spanish IRP for tasks that require more than just demonstration of comprehension. A teacher might
use this rubric to assess a student’s ability to follow a recipe, to follow written directions with a
map, or to make comparisons, etc.

Understanding

Application

Extension

4

• includes all pertinent/
relevant information
• all answers are correct
• excellent distinction
between pertinent and
non-pertinent information

• uses all information
• adds to given
accurately
information in
• follows directions to
order to perform
perform task successfully
or complete a
• derives meaning and applies
task with
it to new situations
originality and
creativity

3

• includes most pertinent/
relevant information
• most answers are correct
• distinguishes well between
pertinent and nonpertinent information

• uses most information
• derives some meaning and
applies it in a new situation
• follows directions with a
high degree of accuracy

• adds to given
information in
order to perform
or complete a
task

2

• includes some pertinent/
relevant information
• many answers are correct
• able to make some
distinction between
pertinent and nonpertinent information

• uses some information
• derives minimal amount
of meaning to apply to a
new situation
• follows directions
adequately
• task is mostly completed
but with several errors

• adds a minimal
amount of
information
in order to
complete a task

1

• includes very little
pertinent and relevant
information
• few answers are correct
• not able to distinguish
between pertinent and
non-pertinent information

• uses little information or
does not understand the
possible application of the
information to a new
situation
• errors interfere with
successful completion
of task

• adds little or
no information
• task is not
complete

Rating: 4 – Excellent
3 – Good
2 – Satisfactory
1 – Requirements not met
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Assessing a Jigsaw Reading Activity

R-4

(formative assessment of a cooperative reading assignment)
Expert Group Activity
Before leaving to find your home groups, take a moment to assess your group efforts:
3 - Exceedingly well
2 - Partially
1 - Not yet/Experiencing difficulty
How well did we:

Rating
interpret the information
identify pertinent information
recognize secondary detail
cooperate to make sure that everyone understood the task

Home Group Activity
After every member of the home group has presented their expert information, take a moment to
assess your individual efforts.
3 - Exceedingly well
2 - Partially
1 - Not yet/Experiencing difficulty
How well did we:

Me
articulate the information to the rest
of the home group
respond to inquiries
cooperate to make sure that
everyone understood
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Writing
Suggested Criteria
Organization and Style
• effectiveness of introduction
• logical sequence of ideas, flow
• effectiveness of conclusion
• appropriate length
• appropriate paragraph division
• paragraph unity
• transitions
• cohesion
• fluency
• style requirements of genre (e.g.,
letter, advertisement, brochure)
• precision of message (not rambling
or repetitive)

Meaning
• message clear and
comprehensible

Content
• title (well chosen and interesting)
• introductory statement (or thesis
statement)
• related ideas
• development of ideas through
personal experience, illustration,
facts, opinion
• use of description, cause/effect,
comparison/contrast
• consistent focus
• engagement of reader
• appropriate support for ideas
• relevant details or features
included
• creativity

Mechanics
• spelling
• punctuation
• neatness, appearance
• formatting

Language
• errors do not interfere with meaning
• sentences complete
• variety in sentence length and structure
• risk-taking
Vocabulary
• variety
• appropriateness
• use of idiomatic expressions
• word choice
Structure
• accuracy of tenses
• agreement (e.g., verb/subject,
adjectives)
• correct use of gender
• variety
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Tasks to Consider for Writing
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

comic strip
skit
letter, postcard, e-mail
mini book
pattern book
advertisement
poem (acrostic, haiku, formulaic)
newspaper article (want ad, personal ad, advice column)
rewrite ending to a story
brochure
menu
research paper
autobiography /biography/time capsule
personal dictionary/alphabet book
recipe book
journal (health journal)
yearbook
shopping list
book report/movie review/web site or CD review
class/personal calendar
application form
graphic organizer
web outline
BoggleTM, crossword puzzles, and other word games
label
diary or journal
agenda, schedule
birthday card, invitation, seasonal greeting (Valentine’s Day, etc.)
suggestion to the teacher
poster
interpretation of graphs and charts
list (equipment, to-do, favourite things, chronological list of events)
report card
research report
résumé or C.V. (Grade 11)

Resources to Consider
•
•
•
•
•
•
•
•

dictionaries
grammar charts on wall
preference sections in text and notebook
verb tables
glossaries
peer-editing partners
Internet resources
thesaurus
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5-Point Writing Evaluation Scale

W-1

This sample rubric could be used for lower levels, and can be adapted for higher levels. There are
other aspects to consider when assessing writing. See the beginning of this section for ideas on
aspects that can be incorporated into the rating scale that students could receive in advance.
Writing
Skill Area: _______________________________________________________________________________
Name: ___________________________________________

Date: _______________________________

Task: ____________________________________________

Self 

5
Score

4

Peer 

3
Meeting
Expectations

1

Exceeding
Expectations

Message

• relevant
• meaning is clear

• relevant
• understandable

• somewhat relevant
• difficult to
understand

Details

• interesting
• varied
• creative

• some interesting
details
• some variety

• few details

• takes risks and
uses a variety of
expressions and
structures
• minimal errors do
not interfere with
meaning

• uses basic
expressions
and structures
• some errors but
these do not
obscure meaning

• insufficient evidence
to assess
• frequent errors
obscure meaning

• evidence of
an introduction
and conclusion
• evidence of
development

• no clear introduction
or conclusion
• lacks evidence of
development

_____
Language

Organization • has an effective
introduction and
conclusion
• logical development
_____

2

Focus

_____

_____

Teacher 

Not Meeting
Expectations

Total Score
_____
Comments: _____________________________________________________________________________
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Self-Evaluation Log for Writing Skills

W-2

This log may become an entry in the student’s portfolio to show development of writing skills over
time. Students assess themselves at the beginning, middle, and end of the course. It is a good tool to
use during parent/teacher or student interviews as well.

Date

Date

Date

Date

As you reflect on the written work that you have done in the course so far, try to realistically assess
your strengths and weaknesses using the scale provided.

I can formulate a message that is relevant and clearly stated.
I add interesting and pertinent details.
The reader can easily understand all that I have written and it flows easily from
one idea to the next.
I may make a few grammatical errors but they don’t interfere with the
meaning.
I take risks! I try to use a variety of new vocabulary and expressions.
I use my resources - dictionary, textbook, handouts - to check spelling and
meaning when words and expressions are new to me.
I proofread my work before submitting it to my teacher.
I read my teacher’s written comments when I get my work back and I ask for
clarification when I am uncertain about how to improve.

Rating: 1 – Almost/never
2 – Seldom
3 – Frequently
4 – Always
Take a few minutes to think about your responses in this assessment of your work habits.
To improve my writing skills the next time,
I ___________________________________________________________

Date __________________

I ___________________________________________________________

Date __________________

I ___________________________________________________________

Date __________________

What resources do you need to do this?
____________________________________________________________

Date __________________

____________________________________________________________

Date __________________

____________________________________________________________

Date __________________
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La auto-evaluación del texto escrito

W-3

(Self-evaluation of Written Work)
This is a self-evaluation that students could hand in along with the final draft of a writing piece as
part of the writing process.
Nombre: __________________________________________ Fecha: _______________________________
Título/Tema/Trabajo: ______________________________ Self 

Peer 

Teacher 

Seleccionen la respuesta correcta: __________________________________________________________

Sí No

Preparación











Discutí el tema con mi compañero(a)/mi grupo/mi clase.
Pensé en mis ideas.
Escribí apuntes.
Organicé mis tareas.















Mi trabajo
Preparé mi primera copia.
Utilicé un diccionario para verificar como deletrear algunas palabras.
Utilicé un diccionario para verificar la significación de algunas palabras.
Utilicé vocabulario apropriado.
Utilicé una variedad de frases.
Leí mi trabajo varias veces.









Revisión del trabajo de mi compañero
Ayudé a mi compañero(a) con su copia final.
Hice comentarios positivos de su trabajo.
Hice cambios.







Revisión final
Escribí una copia final.
Estoy satisfecho(a) con mi trabajo.

Comentarios:
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Mi evaluación como redactor

W-4

(My self-evaluation of my work as an editor)
Nombre: _________________________________________

Clase: ____________________________

Revisé el trabajo de: _______________________________

Fecha: ____________________________

Título/Tema/Trabajo: _____________________________

Seleccionen la respuesta correcta:
Sí

Leí su primera copia por lo menos dos veces.
Le pregunté a mi compañero(a) de clarificar cuando no comprendí.
Le sugerí como podría mejorar su texto.
Discutí mis ideas con mi compañero(a).
Hice comentarios positivos de su trabajo.
Ayudé a mi compañero(a) con su copia final.
Estoy satisfecho(a) con mis esfuerzos.
Comentarios:
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Evaluación por grupos de dos trabajos escritos

W-5

Peer Evaluation for Written Work
Evaluación del texto

Sí

No

• Las ideas están presentadas claramente.
• El título está bien seleccionado e interesante.
• Explica bien sus ideas y pensamientos.
• El texto se lee fácilmente.
• El texto está bien divido en párrafos.
• Las ideas presentadas son interesantes.
• La lectura de este texto me interesa.
Ideas para mejorar el texto:

Elementos que faltan:

Name of Marker #1: __________________________________________________________________

Evaluación del texto

Sí

No

• Las ideas están presentadas claramente.
• El título está bien seleccionado e interesante.
• Explica bien sus ideas y pensamientos.
• El texto se lee fácilmente.
• El texto está bien divido en párrafos.
• Las ideas presentadas son interesantes.
• La lectura de este texto me interesa.
Ideas para mejorar el texto:

Elementos que faltan:

Name of Marker #2: __________________________________________________________________
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Teacher’s Writing Sample Score Sheet
Skill Area

Sobresaliente

W-6
Bien Hecho

Insuficiente

Content

• theme developed
• related ideas and
examples supplied

• thought
development
adequate
• some unrelated
ideas used

• uneven (or no)
theme development
• many unrelated
ideas used
• few (or no)
examples given
• insufficient writing
for evaluation

Organization

• good topic
development
• opening sentence or
introductory
paragraph included
• concluding sentence/
paragraph included
• ideas well organized,
clearly stated, and
backed up
• transitions included

• topic or opening
sentence included,
but no closing
sentence provided
• weak organization
• inadequate back-up
information provided
• few transitions
included

• no topic sentence
development
• no opening or
closing sentence
included
• little or no
organization
• no back-up
information provided
• no transitions
included
• ideas confused or
unrelated
• insufficient writing
for evaluation

Vocabulary

• correct use of
language and idioms
• sophisticated word
choice
• meaning clear

• generally correct
use of language and
idioms
• word choice correct
• meaning clear

• many errors in
language and idioms
• ineffective word
choice
• words selected
through direct
translation
• meaning confused
or obscured
• insufficient writing
for evaluation
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Writing Assessment Rubric

W-7

This tool is used to rate a student’s development of writing strategies. It is best used as a formative,
ongoing feedback form to both student and teacher. A teacher could use it at least three times when
assessing writing tasks. The teacher could highlight the level in each category with a different
coloured highlighter at each assessment period. This allows the student to see how well he or
she is progressing and what steps should be taken to proceed to the next level.

El mensaje

La lengua/vocabulario

Las estrategias

Sobresaliente

• Tiene una variedad
• Explica claramente
• Hay un alto nivel
de frases simples,
el propósito
de organización
complejas y compuestas • Pidió al compañero
• Presenta información
• Tiene vocabulario
precisa
de clase que leyera
apropriado y creativo
• Apoya el tema con
su escrito antes de
para transmitir su
detalles interesantes
escribir la copia final
mensaje
• Las ideas son claras
• Usa correctamente los
y creativas
tiempos de los verbos
• La lectura de este texto
me interesante

Bien hecho

• Explica bien
el propósito
• Presenta información
compleja
• Apoya el tema con
algunos detalles
• Se lee fácilmente

• Tiene una variedad
de frases
• Tiene una variedad
de vocabulario
• Hay algunos errores
en el uso de los verbos
pero no afectan la
claridad del mensaje

Suficiente

• Explica el propósito
pero sin claridad
• Presenta información
parcialmente completa
• No apoya el tema con
muchos detalles

• Hay errores que afectan • Hay evidencia de un
la claridad del mensaje
esfuerzo de organizar
• Hay evidencia du un
sus ideas
esfuerzo de incluir una • No pidió a nadie que
variedad de vocabulario
leyera su escrito antes
• Hay una variedad de
de escribir la copia final
oraciones pero son
simples

Insuficiente

• La información no es
ni precisa ni completa
• El tema no está
desarollado

• Hay muchos errores
en el uso de los verbos
y en vocabulario
• Se necesita una
corrección extensa
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• Hay un nivel suficiente
de organización
• Pidió al compañero
de clase que leyera
su escrito antes de
escribir la copia final

• Las frases no varían
• No está organizado
• No hay copia final
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Written Invitation

W-8

This activity can be used at the beginner/intermediate levels. Some examples of tasks that could
correspond with the following rubric include an invitation to a birthday party (or specifically, a
quinceñera), a typical Hispanic celebration, a concert, or a performance. Key criteria for assessment
include using formal or informal forms of address and making the invitation visually appealing.

Rating
Strong
4

Satisfactory
3

Criteria
• goes beyond the basic requirements to demonstrate additional
learning
• uses formal or informal forms of address correctly and reproduces
key Spanish words and phrases accurately
• information is clearly organized and, while there may be minor
errors, these do not detract from the overall message
• illustrations are eye-catching and attractive
• meets the requirements at a basic level
• while it may have a strong visual focus, the written presentation
is not as detailed
• use of vocabulary and key phrases is accurate but minimal
• errors may cause confusion but the invitation is generally
understandable

Partial/Marginal
2

• may deal with information in a cursory way
• information is either incomplete or not presented in a well organized
manner
• tends to rely on limited vocabulary and often includes errors in
spelling and sentence structure

Weak
1

• does not meet listed criteria
• message may be incomprehensible, inappropriate, or extremely brief
• illustrations may be missing or unrelated to context
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Brochure

W-9

Brochures can be used at all grade levels and can reflect themes studied. Some examples include
school, department store, and travel. Key criteria for assessment include the use of appropriate
language structures and vocabulary.
Brochure Rating Scale #1

Criteria

Rating
Comments
Self Teacher

• complete, relevant, and accurate
• clear and comprehensible; surface errors do not obscure meaning
• uses a variety of appropriate vocabulary and language structures
• organizes material in an understandable fashion
• uses correct spelling of familiar vocabulary and phrases
Brochure Rating Scale #2

Rating

Criteria

Strong
4

• goes beyond the basic requirements to demonstrate additional learning, for
example, may include a variety of details about activities or use language
structures not practised in class
• information is accurate and clearly organized
• may include some minor errors in language, but these do not detract from
the overall impact
• the illustration(s) or photo(s) is interesting, relevant, attractive, and supports
the ideas described in the text of the brochure

Satisfactory
3

• meets most requirements at a basic level
• may be inconsistent, with some aspects, such as the visual, stronger and more
detailed than the written presentation
• use of vocabulary is accurate, but may be repetitious
• errors may cause confusion but the brochure is generally understandable
• the illustration(s) or photo(s) supports the ideas described in the text of
the brochure

Partial/Marginal
2

• may deal with requirements in a cursory way or show extreme inconsistency,
with some aspects completed at a good level and others at an unsatisfactory
level
• tends to rely on limited vocabulary and often includes errors in spelling and
sentence structure
• brochure is difficult to understand in places
• the illustration(s) or photo(s) is somewhat related to text

Weak
1

• does not meet listed criteria
• message may be incomprehensible, inappropriate, or extremely brief
• illustrations or photos may be missing or unrelated to text
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E-mail Letters to Keypals

W-10

This rubric can be used with all levels of students. Students correspond with keypals from a Spanish
speaking country of their choice to acquire information about their keypals’ personal tastes, school,
and community customs or behaviour patterns. Key criteria for assessment include the ability to
formulate questions and use a variety of vocabulary and language structures.
Note: Communication of meaning is the most important consideration and should receive the
greatest weighting in assigning a grade.

Rating
Outstanding
5

Strong
4

Criteria
• goes beyond the requirements of the task to demonstrate extended learning
or new applications
• offers clear, relevant, and appropriate information
• includes interesting details or features
• asks questions about or makes comparisons with local community
• includes information about personal tastes, school, and community customs
• asks questions about comparable customs or behaviour patterns
• uses a variety of vocabulary language structures
• spelling and mechanics do not interfere with meaning
•
•
•
•
•
•

information is clear, relevant, accurate, and offers some details
asks questions and makes some comparisons with local community
includes some information about personal tastes, school, and community customs
asks questions about keypal’s customs
uses a range of useful vocabulary and structures, with some repetition
may include some structural errors, but these do not obscure meaning

Satisfactory
3

• writing is comprehensible but may be unclear in places, often because of
problems with organization
• links between ideas may be weak or confusing
• includes general information about school and everyday life and asks some
questions
• vocabulary tends to be basic and concrete
• may include errors in word choice, structures, or surface features, but these do
not seriously obscure meaning

Minimally
Acceptable

•
•
•
•

Not Yet
Acceptable
1

• information is unclear, incomplete, or inappropriate
• may be very short
• a large number of errors may make it impossible for the reader to understand
the writer’s views

attempts to ask questions and provide general information
supporting details may be confusing, irrelevant, or inappropriate
vocabulary and patterns tend to be basic and repetitive
writing may be incomprehensible in places because of errors in word choice,
word order, or sentence structure
• writing tends to be repetitive and lacks a sense of general organization
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Generic
Assessment Tools
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Oral and Multimedia Presentation Representing E-mail Exchange

G-1

Students correspond with keypals from a Spanish speaking country of their choice to acquire
information about Hispanic culture. More specifically, students are required to learn about the
music, celebrations, cuisine, dance and customs typical of that country and then to present their
findings to the class. Key criteria for assessment is communication and may include oral, visual,
and musical components. Note: Communication of meaning is the most important consideration
and should receive the greatest weighting in assigning a grade.

Rating

Criteria

Outstanding
6

• Goes beyond the requirements of the task to demonstrate extended learning or
new applications.
• Takes risks with language, sometimes making errors when attempting to express
complexities or subtleties.
• Information is clear, relevant, accurate, and logically organized.
• The presentation has oral, visual, and musical components that contribute to
a full understanding of the presentation.
• A wide range of visual aids and oral explanations enriches the presentation.
• Errors in language use do not detract from meaning.

Strong
5

• Information is clear, relevant, accurate, and detailed.
• The presentation has oral, visual, and musical components, with visual aids and
oral explanations that enrich the presentation.
• May include some repetition and structural errors, but these do not obscure meaning.

Competent
4

Developing
3

•
•
•
•
•

Information is clear, relevant, and accurate.
Some detail is presented to support views, but links between ideas may be weak.
The presentation has basic oral, visual, and musical components.
Language and visual components tend to be basic and concrete.
May include errors in tense or structure, but meaning is clear.

• Information is relevant and accurate, but may be unclear in places.
• Some detail is presented to support views, but links between ideas may be weak
or confusing.
• Presentation has few visual, oral, and musical components, which do not
necessarily enrich the understanding of the presentation.
• Vocabulary and structures tend to be basic and repetitive.
• May include errors in tense, structure, and occasionally, spelling (indicating that
students did not use a dictionary or other resources to check their work), but
these do not seriously affect meaning.

Underdeveloped • Attempts to address the topic.
• Some accurate information is presented, but some of the supporting detail may
2
be confusing, irrelevant, or inappropriate.
• Vocabulary tends to be basic and repetitive; little appropriate use of Spanish
idioms.
• Errors in tense, structure, and spelling may make it difficult for the audience to
understand the meaning in places.
• The presentation tends to be choppy and repetitive, and lacks a sense of logical
organization.
Requirements • Information or message is unclear, incomplete, or inappropriate.
• May be very short.
Not Met
• A large number of errors may make it impossible for the audience to understand
1
the presenter’s view.
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Experiencing a Creative Work (Teacher Note)

G-2a

Using the assessment scale on the following page, students and the teacher can evaluate student
response to a creative work.
Students have an initial experience with the creative work (e.g., poem, short story, song, play, video
clip, painting, etc.) and respond to it by completing the first box. Then the teacher guides students
through an activity of some sort around the creative work (e.g., discussion, questions, guided
reading, further analysis, Internet research, additional reading, student contributions).
Questions to consider include:
• Who is the artist?
• When was this piece created?
• For whom was this piece created?
• Where was this piece created?
• Why was this piece created?
• What message is this piece communicating?
• Do other works by the same artist reflect similar things?
Finally, students experience the creative work for a second time. At this point they complete the
second reflection box.
This tool could be placed in a student’s portfolio to track their growing cultural awareness and
knowledge.
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Experiencing a Creative Work

G-2b

Name: __________________________________________

Date: ______________________________

Creative Work: ___________________________________

Genre: _____________________________

Artist: __________________________________________

Country of Origin: ___________________

My first experience with this creative work

My first impression is.... (I feel, I notice)
I already know that...
I want to learn more about...

My second experience with this creative work

I have learned that...
I feel...
This reminds me of...
This makes me think...
This time I noticed...(heard, saw, observed)

Teacher Evaluation

Powerful

Demonstrates understanding of the
creative work
Demonstrates thoughtful personal
reaction
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Partial

Underdeveloped
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Creative Works Scale

G-3

To be used for assessing piñata, mural, ojos de díos, design projects.

1. Well constructed.
2. Item works for intended function.
3. Detail and decoration enhance form and reflect Hispanic culture.
4. Appearance is interesting, original, and creative.
5. Finishing touches are skillfully applied.
Summary evaluation and comments
Student:

Teacher:

Depending on project, other criteria could include:
• bold, eye-catching appearance
• clear message that identifies the product
• appeals to the senses through colour, layout, and design
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Comment

Class
Rating

Criteria

Teacher
Rating

Student
Rating

Rating Scale
4 – Sobresaliente
3 – Bien hecho
2 – Suficiente
1 – Insuficiente
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Assessment of a Craft Representing a Holiday

G-4

This activity would be best for a beginner/intermediate class. Prior to assigning the task, students
should learn about holidays that are unique to Hispanic countries, rituals that are practised, and
objects that are associated with the holidays or celebrations. Key criteria for assessment include
appropriate replication of an object that is creative and appealing.

Rating
Outstanding
6

Strong
5

Criteria
• goes beyond the requirements of the task to demonstrate insight
and extended learning
• focuses on appeal to audience through creativity and detail
• chooses an object that captures the essence of the holiday or
celebration
• includes all components of the project
• craft is detailed, creative, and focuses on appeal to audience
• chooses an object that captures the essence of the holiday or
celebration

Competent
4

• addresses all requirements of the project
• presents some detail, creativity, and appeal to the audience
• the craft is relevant to the holiday or celebration

Developing
3

• addresses the requirements of the project
• craft is complete, but shows little creativity or detail
• the craft is relevant to the holiday or celebration

Underdeveloped
2
Requirements Not
Met
1

• attempts to address all components of the project
• craft is appropriate to the holiday or celebration, but lacks creativity
and detail
• craft is incomplete or inappropriate for the holiday or celebration
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Student Weekly/Monthly Reflection
Student's name: __________________________________________
Week of: ________________________________________________

My week/month in Spanish:
My previous knowledge of ........................... really helped me to ...
The hardest thing to master was:
The easiest thing to master was:
The activity I liked the most was:
I noticed that I learned best when:
I found it frustrating when:
My participation level was:

5 4
(high)

3

2

1
(low)

My goals for the week/month:
I feel I need to work on:
In order to improve I will strive to:

My suggestion to the teacher is:
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Graphic Organizer Assessment

G-6

In my graphic organizer...

Sobresaliente
I used relevant vocabulary that pertained to each
category.
I included interesting and pertinent vocabulary.
I revised my work and corrected any mechanical
errors.
I organized my categories logically.
I included sufficient information in each category.
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Bien Hecho

Insuficiente
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Sample of Self-Assessment

G-7

This is a self-assessment based on a specific theme. It is a good check for students at the beginner
levels. However, it can easily be re-used throughout the course for review. Another possibility is
to modify the checklist by deleting those skills that students have definitely mastered and adding
more advanced ones.

Skills

Yes

Not
Yet

1. I can describe the members of my family.
2. I can identify the professions of my family members.
3. I can describe the physical appearance of my family members using 3 to 5 adjectives.
4. I can describe the likes and dislikes of my family members.
5. I can list the ages and birth dates of my family members.
6. I can ask basic questions about my family members.
7. I can recognize similarities and differences between family members.
8. I am aware of some cultural differences between Hispanic families and
North American families.
Describirme y mi familia

Puedo...

Muy
bien

Bien

Necesita
más

1. presentarme
2. presentar a otras personas
3. describir mi edad
4. describir las edades de otras personas
5. identificar mi ciudad y país de origen
6. identificar de donde son otras personas
7. hacer preguntas generales
8. describir mi apariencia físcia
9. describir los miembros de mi familia
10.describir mi personalidad
Comments: ______________________________________________________________________________
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Acquiring Information Assessment

G-8

The following rubric can be used to assess how well students have gathered information related
to a specific project. This activity can be used at any level. Projects might include researching a
Hispanic country, famous Hispanic people (athletes, musicians, artists, writers), holidays in
Hispanic countries, etc. The key aspects of criteria include collecting data from a variety of
sources and using extracted information appropriately.

Criteria

Always Sometimes Rarely

Tries a variety of approaches, skills, and strategies to obtain
information.
Extracts accurate information from sources.
Uses extracted information appropriately.
Accesses a variety of electronic sources (such as Spanish search
engines and web sites).
Downloads appropriate data from the Internet.
Collects and records relevant and interesting information.
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Assessment for a Webquest Assignment

Rating

G-9

Criteria

5

• All aspects of the assignment are complete, accurate, and exceed expectations.
• The student has been able to explore Spanish language Internet resources
independently and successfully.
• The student has made reference to new learning gained from the webquest.
• A wide variety of structures, vocabulary, and complexity of expression is
evident.
• There may be minor grammatical or spelling errors but they do not detract
from the message or the accuracy of the information presented.

4

• The assignment is complete and accurate.
• The student has demonstrated a willingness to explore Spanish-language
Internet resources independently.
• The student has attempted a wide variety of structures, vocabulary, and
complexity of expression to communicate in Spanish what he/she has learned.
• There may be errors but they do not detract substantially from the message or
the accuracy of the information presented.

3

• Some aspects of the assignment may be inaccurate or incomplete.
• The student has experienced some difficulty in exploring Spanish Internet
resources independently or in successfully deriving information from them.
• The student has attempted to use a variety of structures and vocabulary to
communicate in Spanish what he/she has learned.
• There may be errors that detract from the message or the accuracy of the
information presented.

2

• The assignment is incomplete and often inaccurate.
• The student has not made reference to significant information contained in the
Internet resources.
• There is little evidence that the student has recognized any new learning from
the webquest.
• The student demonstrates considerable difficulty communicating the message
in Spanish.

1

• The assignment is incomplete or the information derived is inaccurate.
• There is little attempt to communicate the assignment in Spanish.

Note: Some web-based activities will require more extension than others. Teachers may choose to
eliminate from or add criteria to the rubric. Other suggested criteria include:
• uses keywords to define parameters
• links contain information that falls within the guidelines for appropriate use, ethics, and security
• accesses several different sources
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Assessment of a Poster

G-10

Poster and web page activities are recommended for all levels. Some examples of tasks that
could correspond to this rubric include a Hall of Fame entry, school tour, advertisement for a store,
classified ad, and career fair. Key criteria for assessment include visually appeal, and the use of
varied vocabulary and language structures.

Rating
Outstanding
6

Strong
5

Criteria
• detailed, insightful, creative, and engages audience
• goes beyond the requirements of the task to demonstrate extended
learning
• takes risks with language when attempting to express complexities
or subtleties
•
•
•
•

attempts to include a wide range of detail and engage the audience
information and message is clear and easy to understand
some variety in vocabulary may include some errors in idiom
may include structural and tense errors but these do not obscure
meaning

Competent
4

• design may lack creativity
• major components of poster or web page are comprehensible and
accurate but may offer few details to engage the audience

Developing
3

• information or message is appropriate to topic but may be unclear
in parts
• vocabulary tends to be basic and repetitive with little appropriate
use of idiom
• errors in tense and structure interfere with meaning

Underdeveloped
2

Requirements Not
Met
1

• design detracts from the information
• some parts of the message are unclear and may be inappropriate
• vocabulary is minimal and repetitive with little appropriate use
of idiom
• errors in tense and structure undermine the message
• information or message is unclear, incomplete, or inappropriate
• no interaction or flow of language
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Creating a Web Page

G-11

adapted from Open School Spanish 11 course, Open Learning Agency, 2002

Rating

Criteria

5

• content is complete
• uses appropriate and varied vocabulary from the section and a
variety of sentence structures with few errors
• proper use of tense
• anecdotes and descriptions are well developed and message is clearly
expressed
• visual aspect is colourful, original, and neat

4

• content is complete
• vocabulary is appropriate but lacks variety and precision; some
sentence structure errors but the message is understood
• some tense errors
• anecdotes and descriptions are not fully developed but the message
is reasonably clear
• visual aspect is colourful and neat

3

• content is complete
• vocabulary is relevant but little variety is demonstrated; word choices
are appropriate but limited; several sentence structure errors but the
message can be understood
• tense is used inaccurately but does not obscure meaning
• anecdotes and descriptions are minimally developed and message is
understood with some effort on the part of the reader
• visual aspect is satisfactory

2

•
•
•
•

1

content is complete; most entries are relevant but with few details
vocabulary is basic and repetitive; word choices are limited
tenses are used inaccurately, making it difficult to understand meaning
anecdotes and descriptions tend to be choppy and lack a sense of
logical organization; message is difficult to understand
• visual aspect is basic
• content is incomplete
• vocabulary is simple and repetitive; sentence structure ideas are
written in Spanish but may include a number of anglicisms and
spelling errors, as well as tense or sentence structure errors
• no understanding of tense
• due to errors and lack of organization, message of anecdotes and
descriptions cannot be understood
• visual aspect is lacking effort and creativity
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Portfolio Reflection Assessment

G-12

Teacher note: This tool is used to rate a student’s ability to reflect on his or her own learning. It is
best used as a formative, ongoing feedback form for both student and teacher. A teacher could place
this form in the portfolio and use it at least three times per year. The teacher could highlight the level
in each category with a different coloured highlighter at each assessment period. This allows the
student to see how well he or she is progressing and which steps should be taken to proceed to the
next level.

Expert
• recognizes both
Identifying
strengths and
Strengths and
weaknesses
Weaknesses
• provides details
• entries support
these
observations

Practitioner

Novice

Incomplete

• recognizes
strengths and
weaknesses
• provides some
details
• entries support
most of these
observations

• tends to be
vague
• relies on
generalizations
• entries show
some support
for these
observations

• may be
incomplete,
inappropriate,
or
incomprehensible

Action Plan

• offers a detailed
action plan

• offers some
evidence of an
action plan

• action plan is
vague

• no action plan

Making
Connections

• makes
connections
to previous
activities/
performances
or goals

• may make
connections to
previous
activities or
goals

• offers few
connections to
activities or
goals

• offers no
connections
to activities or
goals

• begins to show
insight into
reasons for
strengths or
weaknesses

• shows no insight
into reasons for
strengths or
weaknesses

Showing
Insight

• shows insight
• comments on
into reasons for
reasons for
strengths or
strengths or
weaknesses
weaknesses
• speculates about
what might have
happened with a
different
approach
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Organization of Portfolio

G-13

Teacher’s Note: This checklist is used to assess the overall organization of the portfolio. This should
be done on an ongoing basis.
Date of assessment: ___________________

All

Almost Not at all

All

Almost Not at all

All

Almost Not at all

All

Almost Not at all

Table of Contents complete
All work labelled
Categories established are appropriate
Entries placed in appropriate categories
Reflection sheet accompanies each entry
Date of assessment: ___________________

Table of Contents complete
All work labelled
Categories established are appropriate
Entries placed in appropriate categories
Reflection sheet accompanies each entry
Date of assessment: ___________________

Table of Contents complete
All work labelled
Categories established are appropriate
Entries placed in appropriate categories
Reflection sheet accompanies each entry
Date of assessment: ___________________

Table of Contents complete
All work labelled
Categories established are appropriate
Entries placed in appropriate categories
Reflection sheet accompanies each entry
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My Portfolio

G-14

Teacher’s note: This form could be placed in the student’s portfolio and be used as a Table of
Contents. Every time students add a sample to their portfolio, the entry should be titled, dated, and
recorded on the form. This is a tool for students to track their entries, which enables them to reflect
on past and present learning.
Name: _________________________________________
Table of Contents

Entry #

Title

Date

Theme/Topic/Unit

1

Yo

El 20 de septiembre

Mis pasatiempos

2

Querido amigo

El 15 de octubre

Mis amigos

3
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Student Reflection Sheet

G-15

Teacher’s Note: The teacher should feel free to add or subtract prompts as he or she sees fit.

Name: ___________________________________________ Date: ___________________________
Title of entry: _______________________________________________________________________
Type of entry: (e.g., writing, drawing, etc.) __________________________________________________
Unit/Topic/Theme: ____________________________________________________________________

This piece of work shows ...
 risk-taking

 collaboration

 perseverance

 a thoughtful response

 a process

 something unexpected

 improvement

 something of personal significance

 other: _______________________________________________

Next time, I would _______________________________________________________________________
I am proud that __________________________________________________________________________
I feel that I need to _______________________________________________________________________
In order to improve, ______________________________________________________________________
I feel frustrated about ____________________________________________________________________
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Blank Templates
This section contains templates to help teachers create their own assessment tools. The criteria and
rating scales can be adapted according to student need.
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5-Point Evaluation Scale

T-1

Skill Area: _______________________________________________________________________________
Name: ___________________________________________

Date: _______________________________

Task: ____________________________________________

Self 

5
Score

Focus

4

Exceeding
Expectations

Peer 

3
Meeting
Expectations

Teacher 

2

1

Not Meeting
Expectations

_____

_____

_____

_____
Total Score
_____

Comments: _____________________________________________________________________________
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Generic Oral Production Checklists (Teacher Notes)

T-2

This section includes three different sample forms to record observations of students’ oral
production.
Checklist #1 may be used to assess one function of the language, such as the use of the past tense.
The teacher randomly focuses on a few students and evaluates this function during a particular
class. This evidence is gathered over time.
Checklist #2 allows the teacher to assess a student on particular aspects over time. Examples that
might be assessed include questioning in Spanish, initiating using Spanish, the roll of the Spanish
“r,” and so on.
Checklist #3 lists students across the top (the teacher would need to make additional copies of the
checklist to accommodate all student names). The objectives observed reflect specific unit/theme
objectives.
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Class Observation Checklist #1

T-3

Teacher: __________________________________________ Date: _______________________________
Class: __________________________________________________________________________________
Language Function Observed: ____________________________________________________________

estudiantes

frecuentemente
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a veces

todavia no
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Class Observation Checklist #2
Student

T-4
Asks questions
in Spanish

Rating: 3 – Often
2 – Sometimes
1 – Seldom
0 – Never
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Uses Spanish on
his/her own
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Stud
Nament
es

Class Observation Sheet #3 (Sample)

Can introduce her/himself.
Can greet a peer and an adult.
Can ask and tell origin and
nationality.
Can use appropriate greetings
and gestures.
Can ask and state what
someone likes and dislikes.
Can state three things he/she
likes and dislikes.
Can name countries where
Spanish is spoken.
Can identify on a map
countries where the Spanish
is spoken.
Can follow basic classroom
instructions in Spanish.
Can exchange information
with a peer or adult regarding
how he/she is feeling.
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