BC Performance Standards
Grade 3 Writing

Additional Samples

The BC performance standards for Grade 3 writing consist of rating scales that describe
student achievement in March-April of a given year and samplesillustrating typical tasks
and student work at all four levels described in the rating scales.

The additional sample tasks for Grade 3 writing included here generally show two
examples of student work for each task:

one that meets expectations at a minimal level

one that fully meets expectations
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Grade 3: Personal, Impromptu Writing

Sample 1: Journal Entries About a Field Trip

Context

Students in this class regularly recorded their experiences, observations, ideas, and
feelings in journals. Sometimes students were encouraged to choose their own topics;
other times, the teacher assigned a topic.

Process

Following afield trip to the IMAX thestre, the class discussed the experience, and the
teacher recorded their ideas on the chalkboard. The teacher asked them to write journal
entries of at least one page about their experiences. Students had time to reread their work
and correct surface errors, but they did not make “good” copies.
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M eets Expectations (Minimal Level)

Teacher’s Observations

Although the writing begins with sentences marked by capital |etters and periods, the last
part is written as one long, run-on sentence. The writing is repetitive. Rather than
developing ideas with details, the writer has listed everything that happened on the field
trip.

opinion or reaction is vague and unsupported
relies on retelling, without explanationor analysis
language is vague and repetitive

relies on smple and compound sentences

shows some attention to sequence

many incomplete or run-on sentences

simple, familiar words are misspelled

capitals and periods often omitted
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Fully M eets Expectations

Teacher’s Observations

The writing offers a straightforward, easy-to-follow retelling of the field trip.

focuses on retelling the experience rather than reacting or analyzing

provides some explanations, details, and examples

language is somewhat vague and repetitive

some variety in sentence length and pattern

ideas are generally logically sequenced

includes some errors, but these do not interfere with meaning (e.g., are/our; travied)
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Grade 3: Personal, Impromptu Writing

Sample 2: Response to a Story

Context

Students previously had several opportunities to summarize stories they had read and to
respond to literature, both orally and in writing.

Process

The teacher read to the class the story The Northern Lights. The Soccer Trails, by
Michael Kusugak and Vladyana Krykorka. Students reread the story independently, then
wrote summaries and responses. They were asked to:

summarize the story
respond to the story using prompts such as:

- | liked the part where . . .

- | didn’t like the part where. . .

- Rich language | enjoyed was.. . .
-1 felt...when...

- Thisreminded meof . . .

- It surprised me when . . .

- | wondered about . . .
close with an opinion of the story

Students did not revise their work, but they were encouraged to check for errors and
make corrections.

Note: Thiswas an integrated reading/writing activity. In this section, only the analysis
for writing is described.
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M eets Expectations (Minimal Level)

Teacher’s Observations

The writing features personal connections to the selection, but relationships between the
ideas are not always clear.

makes connections to personal experiences, feelings, and opinions

provides some explanations, details, and examples

language is somewhat vague and repetitive

relies on smple and compound sentences (sentences run on or are incomplete in
places)

omits connecting words in places, which causes abrupt transitions (e.g., the last
sentence)

includes severd errors, but these do not interfere with basic meaning
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Fully M eets Expectations

Teacher’s Observations

The writing is clear, straightforward, and easy to follow.

makes connections to personal experiences, feelings, and opinions; focuses on
retelling rather than reacting or analyzing

provides some explanations, details, and examples

language is clear and shows some variety

ideas are generally logically sequenced; connections are not always clear (e.g.,
connection between walrus head and firecrackers is not clear)

includes some errors, but these do not interfere with meaning (e.g., verb tenses are not

consistent)
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Grade 3: Personal, Impromptu Writing

Sample 3: Reflections About a Favourite Place

Context

Students in this class frequently write on a wide range of topics. They have learned a
variety of ways to generate ideas about topics, including webbing, brainstorming, and
guestioning.

Process

Students brainstormed a list of some of their favourite places, and the teacher recorded
their ideas on the chalkboard. Students discussed what makes a place “ special.” They
then spent 10 minutes developing individual webs to record details about one of their
favourite places. During the webbing, the teacher responded to questions and offered
advice.

Students then had 20 minutes to write a first draft about a favourite place. The teacher

encouraged them to reread and correct their work, but they did not make “good” copies.
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M eets Expectations (Minimal Level)

Teacher’s Observations

The work is characterized by short, choppy sentences that offer loosely connected ideas
about a specia place, Bear Creek.

makes connections to personal experiences, feelings, and opinions
relies on offering factual details, without explanation or analysis
language is somewhat vague and repetitive

aseries of short, stilted sentences

has no opening or introduction

omits connecting words, causing abrupt transitions

includes severa errors, but these do not interfere with basic meaning
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Fully M eets Expectations

Teacher’s Observations

The writing is clear and offers personal connections devel oped with some supporting
detail.

makes connections to personal experiences, feelings, and opinions

provides some explanations, details, and examples; includes irrelevant information in
places (e.g., names of horses)

language is somewhat vague and repetitive (e.g., very)

generally sticks to the topic

most sentences are complete

most familiar words are spelled correctly, including capitals and apostrophes
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Grade 3: Personal, Impromptu Writing

Sample 4: “The Best Things About Snow Are...”

Context

Students in this class regularly wrote journal entries, sometimes on topics of their own
choosing and sometimes in response to prompts provided by the teacher. These students
live in a northern community.

Process

During the first snowfall of the year, the teacher asked students to talk about some of the
things they were looking forward to doing in winter. They also discussed some of the
things they were not looking forward to.

Students wrote journal entries independently in response to the prompt: The best things
about snow are. . . The teacher noted that the stem gave some students problems because
they tried to use it as the beginning of sentences about just one thing. In retrospect, the
teacher would have smply given students a direct question: What are the best things
about snow?

Students wrote independently for 10 minutes. They did not revise their work.
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M eets Expectations (Minimal Level)

Teacher’s Observations

The writing offers some personal connections. It is written as one long run-on sentence,
which makes it hard to follow in places.

makes connections to personal experiences, feelings, and opinions
provides some explanations, details, and examples

language is somewhat vague and repetitive

most smple, familiar words are spelled correctly

capitals and periods often omitted
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Fully M eets Expectations

Teacher’s Observations

The writing is clear and straightforward, and it sticks to the topic.

makes connections to personal experiences, feelings, and opinions

provides some details and examples (e.g., “that iswhat | did bufor school today”)
relies on ssimple and compound sentences

most sentences are complete

most ssimple, familiar words are spelled correctly, but there are several errors (e.g.,
makeing, evry, sum times, shuvuling, bufor, are/our)

basic sentence punctuation is correct
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Grade 3: Writing to Communicate Ideas and Information

Sample 1. Persuasive Letters

Context

Students in this class are accustomed to role-playing and to writing in-role. They
frequently take on the point of view of a story character or historical character to extend
their understanding of events. They have a standard editing procedure they follow, and
they self-evaluate most of their activities.

Process

The teacher introduced the story The Tiger by having students brainstorm reasons why
people should or should not hunt. Students read and discussed the story. Then the teacher
took on the role of a villager who was going to hunt the tiger. Students were invited to
ask questions to understand the villagers point of view and to try to persuade the
villagers to change their minds.

Students then wrote letters to either Lee (a character in the story) or the villagers,
expressing their opinions about hunting the tiger. Before they began writing, they
reviewed what they had previously learned about writing to persuade. For example:

talk directly to the person and tell her or him what you want her or him to do
show that you understand the person’s point of view

give convincing arguments

add details to make your arguments more powerful

have a strong ending so she or he will remember what you said

Students worked independently to revise and edit their letters.
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M eets Expectations (Minimal Level)

Teacher’s Observations

This student tried to develop powerful arguments, but the writing is seriously flawed by
repeated, basic errors in sentences and spelling.

topic is clear; purpose is vague (e.g., begins mid-thought, without explaining what the
villagers should or should not do)

includes some explanations, examples, and details

shows a sense of audience (e.g., develops an argument about how the tiger islike
humans)

shows some attention to form (e.g., begins, “Dear vilegers')

some sense of order and sequence; lapses in places

includes both incomplete and run-on sentences

misspells many simple, familiar words (e.g., dose/does; make/mack; eney/any)
capitals and periods are often omitted
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Fully M eets Expectations

Teacher’s Observations

This student shows a sense of audience by beginning with a question. However, the point
of view shifts abruptly to third person in the last sentence, rather than continuing to
address the villagers.

focused around a clear purpose

includes some explanations, examples, and details

some variety in sentence length and pattern

shows awareness of some key features of the specific form (e.g., beginswith a
guestion)

includes some errors, but these do not interfere with meaning

sentences are complete

most familiar words are spelled correctly
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Grade 3: Writing to Communicate Ideas and I nformation

Sample 2: Setting Up an Obstacle Course

Context

Students had previoudy practised writing instructions together, both for simple, familiar
activities (e.g., making a sandwich) and for simple science experiments. The students
worked in cooperative groups to complete this task, which integrates physical education
and writing.

Process

The class reviewed what they had learned about writing instructions (list materials,
include al the steps; number the instructions; start each one with an action word; make
them neat, so the person can read them; and use clear, specific words).

The teacher formed cooperative groups and explained that students were to work together
to design and set up an obstacle course, and then write instructions for other groups to
follow. Their completed work was to include:

the steps they followed to create the obstacle course
alist of equipment

rules and detailed instructions for using the course
adiagram of the stations

Students first planned their obstacle courses and then constructed them and tried them
out. Then they gave the rules and instructions to other groups to try.

Grade 3 Writing: Additional Samples 30



M eets Expectations (Minimal Level)

Teacher’s Observations

The instructions are confusing in places, partly because the relationship between the rules
and the various stations is unclear.

some parts are missing (e.g., thereis no list of equipment)

vague and generd; the reader has to make some inferences (e.g., how to connect rules
and stations)

shows awareness of some key features of the specific form (e.g., instructions are
numbered and begin with a verb)

visual features (i.e., diagrams) are hard to interpret

includes some incomplete and run-on sentences

capitals and periods often omitted or misused
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Fully M eets Expectations

Teacher’s Observations

The ingtructions are complete and clearly written. The diagram is hard to follow. The
format also mixes steps they followed in designing the course with rules for completing
the course.

focused around a clear purpose that is accomplished to some degree (i.e., you could
follow the instructions)

includes some explanations, examples, and details (e.g., equipment list)

language is clear and shows some attempts to be exact (e.g., instructions are concise)
follows the key features of the form (e.g., instructions are numbered; includes a
materias list; most instructions begin with a verb)

ideas are logically sequenced, although there are occasiona lapses (e.g., the rules and
instructions are presented within one of the “steps,” which is somewhat confusing)
few errors; these do not interfere with meaning
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Grade 3: Writing to Communicate | deas and I nfor mation

Sample 3: Recounting an Experiment

Context

Students had previously learned and practised a writing process called “Recount,” which
they used for retelling what they had observed.

Process

The class observed an experiment (making frost). After the experiment, the teacher and
students constructed a web together to record what they had seen. Students used the
common web as amodel for their reconstruction or recount of the experiment. The
teacher reminded students that their writing should include the following:

amain or topic sentence that explains the whole idea

action words

time words that writers use to put ideas in sequence (the class brainstormed alist)
afina sentence that tells how they felt about the experiment

Most students worked independently.

Note: Thereisonly a“Fully Meets Expectations’ example of sudent work for this
sample.
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Fully M eets Expectations

Teacher’s Observations

This student used the class web to create a clear, easy-to-follow account of the
experiment.

information is accurate and complete

includes some details

language is clear

shows awareness of some key features of the specific form (e.g., uses order words)
visual information is relevant to the written text

sentences are complete

most words are spelled correctly
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Grade 3: Writing Stories and Poems

Sample 1: Pourquoi Stories

Context

The class had completed a unit on Pourquoi stories from around the world, during which
they read, listened to, responded to, discussed, dramatized, and represented a variety of
Pourquoi stories. Some of the work involved the whole class. Other times they read
storiesin small groups, then shared the story with the class. Students also chose and read
stories independently.

Students in this class had previously written a variety of stories, including folk tales
modelled on stories they had read.

Process

The class reviewed what they had learned about Pourquoi stories (e.g., they explain
something that happens in nature; they usually have animal characters; sometimes there is
atrick or mischief). The teacher explained that they were going to write Pourguoi stories,
and students worked in groups to brainstorm questions that could be answered by these
types of stories. Students then shared their ideas as a class. The teacher chose two of the
guestions (e.g., Why do giraffes have long necks?), and the class suggested story idesas.

The class reviewed criteria from previous story-writing work and agreed that the
following criteriawould apply to these stories:

explanation should make sense (but it doesn’'t have to be “possible”)
include interesting detail

use “story language” (e.g., “A longtimeago...” “and that iswhy . .."”)
write in complete sentences

check for correct spelling, punctuation, and capital letters
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Students wrote their first drafts independently. They then consulted with partners to
revise and edit, using a set of questions provided by the teacher. They made illustrations
for their stories and contributed their “good” copies to a class book.
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M eets Expectations (Minimal Level)

Teacher’s Observations

This story is complete but very brief, with little detail. Most of the story iswritten asa
single run-on sentence.

few details

sentences are long and rambling

language is clear and includes some “story language’

has a beginning, middle, and end

capitals and periods often omitted or misused

most simple, familiar words are spelled correctly

legible; clearly presented (but does not include an illustration)

Grade 3 Writing: Additional Samples
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Fully M eets Expectations

Teacher’s Observations

This story is modelled closely on another story the student had heard.

complete, easy-to-follow story

includes some supporting details

language is clear and includes some “story language’
includes dialogue

most sentences are complete

most familiar words are spelled correctly

legible; presentation shows care
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Grade 3: Writing Stories and Poems

Sample 2: Mystery Stories

Context

The teacher presented a six-week unit on mystery stories in which students read short
mystery novels from popular series (e.g., Amber Brown), learned about the features of a
mystery, role-played detectives, tried to solve classroom mysteries (e.g., What happened
to Brittany’ s pen?), collected “detective” artifacts, and wrote a collaborative mystery
sory.

Process

The teacher reviewed the characteristics of a mystery story with the students and gave
each student a copy of the following outline, which they had used for both reading and
writing activities during the unit:

the crime

the detective
the victim
suspects:

- opportunity
- motive

- dibi

the clues

the solution

The teacher illustrated how to use the outline by working collaboratively to plan a story
called “ The Case of the Missing Swings.”

Students outlined their stories. Those who had difficulty coming up with ideas for their

own stories were alowed to use some information from the class outline for “Missing
Swings.”
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The teacher provided a criteria sheet for the students to use as they revised and edited
their stories with partners. A parent volunteer helped them make final copies of their
stories using a word processor, but the volunteer did not make any changes or
suggestions.
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M eets Expectations (Minimal Level)

Teacher’s Observations

This story is based almost entirely on ideas that were suggested by the teacher or other
students. Much of the story is told through dialogue that is difficult to follow because of a
lack of punctuation.

makes some attempts to add interest through detail

generally ssimple language with little variety

relies on simple and compound sentences (run-on or incomplete in places)
has a beginning, middle, and erd

begins with a problem, but development is incomplete

most simple, familiar words are spelled correctly

capitals and periods often omitted or misused

Note: The following is atranscript of the student’ s work.

The Case of the missing swings

On Friday detective Melonie went to the park and she noticed that the swings
were gone so that started a mystery. Melonie went to get the other detectives
Gerie, Emma and Victoria. When they got to Kin park Jennifer Robinson, Christy
Jones, Sandy Smith and John Johnson were there Emma said did you happen to
see a set of swings no Jennifer said are you sure yes John said. Then Friday at
7:00 Emma got a phone call to go to Jennifers house to play. When Emma got in
the door she saw nike shoes. At 7:30 Emma went home at 7:45 she got another
phone call from Victoria she said lets go the park and invesigate.

When they got to the park they went to check in the mud first Victoria went to one
mud patch Emma went to the other patch aha said Victoria its nike prints now we
just have to find who it belongs to no said Emma when | went to Jennifers house
she had nike runners and her hands were dirty so she could of cut them with bolt
cutters. The next day at 10:00 a.m. Emma went to Jennifers house she went out

to here yard and there were the swings. Many days later on Monday Jennifer
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phoned and said if you'll believe me I'll tell you ok said Gerie tell me | stole the
swings.

The End
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Fully M eets Expectations

Teacher’s Observations

This simple, easy-to-follow story includes mog of the key elements of a mystery.

some sense of individuality (e.g., “bully dog warning system”)
includes some supporting details

appears to consider the audience or reader’ s reaction

develops from alogical problem

most events are logically connected and sequenced

includes some errors, but these do not interfere with meaning
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THE MYSTERY OF THE MISSING CAT

Once upon a time there was a cat named Chelsea and she
had a friend named Frisky. One day Frisky went missing,
so Chelsea decided to investigate. When Chelsea got to
Frisky’s room, it was a mess! Chelsea saw some big
footprints leading to an open window. Frisky had been
catnapped! But by who? Chelsea had two suspects. One
suspect was the bully dog that lives down the street. The
other suspect was the cat that always bullies Frisky around.
Chelsea decided to follow the footprints and see where they
lead to. The footprints led to the bully dog’s house.

~Chelsea looked to see if thebully dog was home, but =—=
thankfully he wasn’t. Chelsea saw Frisky all tied up in a
corner, so she went over and untied her. Just when Chelsea
finished untying Frisky, the bully dog came in, when he
saw that Frisky was untied he started to chase them but
they soon outran him. When they were safely back at
Frisky’s house they decided to install a bully dog warning
system. Which ts much like a security system, only instead
of warning you about robbers. it warns you about bully
dogs.

THE END B lme
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Grade 3: Writing Stories and Poems

Sample 3: New Versions of “Stone Soup”

Context

Students in this class frequently write new endings or new versions of stories they have
read. They had recently read and compared two versions of “ Stone Soup.” (Thisis afolk
tale in which people of avillage are tricked into adding ingredients to a soup made of
stones. The result is atasty soup as promised, but only because of the extra ingredients.)

Process

Students worked in groups to collaboratively retell the story of “ Stone Soup.” They met
as aclass to talk about ways the story could be changed (e.g., make the soup out of
something else; make the trick not work; change where it happens; change the
characters).

The teacher explained that they were going to write their own versions of the story and
briefly reviewed criteria for story writing:

choose an interesting “story problem”

have a beginning, middle, and end

add colourful details and descriptions

use different kinds of sentences

check your spelling, punctuation, and capital letters

Students worked independently to write “soup” stories. The teacher guided them through

an editing process in which they checked their drafts for each of the criteria. They made
changes to improve the stories and then wrote “good” copies.
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M eets Expectations (Minimal Level)

Teacher’s Observations

This story is confusing because of shiftsin point of view from third person to first person
and dialogue that is not marked by punctuation.

includes some supporting details

generally ssimple language with little variety

has a beginning, middle, and end

most events are logically connected and sequenced

dialogue is included, but it is sometimes hard to tell who is speaking
many incomplete or run-on sentences

misspells ssimple, familiar words

capitals and periods often omitted or misused
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Fully M eets Expectations

Teacher’s Observations

This story is complete and easy to follow. It is very closely modelled on the original, with

minor changes to the characters.

includes some supporting details

language is clear and includes some “story language” and description

some variety in sentence length and pattern

most events are logically connected and sequenced

some characters are described; it is easy to tell them apart

uses a variety of smple ordering or connecting words

includes some errors, but these do not interfere with meaning

uses capitals and periods correctly (but does not attempt to punctuate dialogue)

Grade 3 Writing: Additional Samples

61



FONE SOUP

@2/266 Yo @ time a. uerg ]
rhungré Sorest rocwex caze.
wponr o litfle. tousa. He kﬂockﬁclf
on the babers deor and =ad
moy T stey here for Yoae oigh
Ges sud e baber. Do Uoo
hawe somé Coad O e N0 df_'j
Cor== net tow sheoe The fored
Fanger wallied to the ped
house  and Wacked en. +he docr-
An old lady ewnsed — the _deor.
‘and  hé. ferest raraee ad e
et me W and warmz rgself by

lyour €ire. Oh__¢ Laﬂ?&_ In_Sa'd
Fhe 'cidz_.f. % e havue sorz
L e Foxr ren NQO aucLﬂm .

Grade 3 Writing: Additional Samples

62



Jladde. cew- Al T asiy Sov
= a speon and a poit
0K eodd “ne Zibéém)%f S ha

laave . the €ove= (Catqex
e cor and 69@@& CM\Q\ \\é-'
1 e ‘\‘\(\é?_ \\Q\,\ga L

T Then e made Q @\ve_ de
; QWY zoMea  coater oA 2

roc\Aas . Yeo SN = e p@*

g\/er e Eive a0d \o\d

&i!’

T

e watere Theo Ye pun
H\e stone 0. Ceon thne
1oy woa i ked by, ANd when

e sava Yhe Saxest YA

L

_hea. askhed chat  was coowicy

Qrove Soue Al Y\ae
Covest  ranqer, ok haw

| Sad the avsec. e &

Grade 3 Writing: Additional Samples




WOkt and lears =ald

-\-—\‘le ‘Qfﬁvc‘*é—\-’ v’C‘i&(’\C&C" X

P s &

w; PFovrous \afer e \ane
R = YRS NI Yo iP=t e & \\'\g Tawsund

,Jf-\(\.@ Ol Lehas see har
TiYs ke cald Yne Covest
| _\':c.\(\%e,vi WS W dmente.
e Yne voman said e
T said _the ©wesf ranger bt
W& weuld pe  betrex wf sore
_ ‘\’\ot\)e__ ‘\“\\Qc‘r saond +he oo
Tomarsand thes dhe —
- [Covest _vanaer sa/d € we
Cinad bread Ao ecot with
~ ! N And L avkex gor-__’_%e, -

%Y\e_ DONGE C\(\d I @QAB )

j
7

Grade 3 Writing: Additional Samples 64




‘_;.'_,;Ar\\e, woohAN_and _ oa\sex

went 4o there, hosse amny ;
Qo e Cood and/ gacc it

o Yoe €c>w:~e:o¥ V’&ﬂ% e .
cmd he put 17t i he _;
@eop \e . mwmamw -
i @wd —they w//*am@gc/ f/?@z
_nNeves ‘auaal @L,):‘:— e
EESE S\ 2 lsYa

Grade 3 Writing: Additional Samples 65




Grade 3: Writing Stories and Poems

Sample 4: Pussy Willow Poems

Context

In this class, students frequently read, listen to, and write poetry. They had previousy
used jeweller’ s loupes to observe small objects, to “look and draw,” and to develop
metaphors and similes. In the two weeks prior to this activity, the teacher had presented a
series of 1essons on poetry.

Process

Students were asked to examine pussy willows using loupes. The teacher provided the
following prompts:

What else could it be?

What does it remind you of?

If you were astiny as. .. what could the pussy willow be used for?
Close your eyes and stroke it. What does it fedl like?
Itisassoftas. . .

Itisasgentleas. ..

Students worked independently to record their ideas. The class then reviewed what they
had learned about poems, especially about the language of poetry. Students
independently wrote poems with the title “What is a Pussy Willow?" The teacher asked
them to create poems that did not rhyme.

Students read their first draft to either a classmate or the teacher. In response, listeners:

said one thing they liked about the poem
asked a question about the ideas or language in the poem
made one suggestion that might help improve the poems

Students then revised their poems, checked their spelling, and wrote “good” copies.
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M eets Expectations (Minimal Level)

Teacher’s Observations

Most of the comparisons in this poem were suggested by other members of the class
during discussions.

includes some supporting details

generally ssmple language, with some description

tries to replicate a poetic form that has been modelled, but the result is in sentences
most familiar words are spelled correctly, including capitals and apostrophes
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Fully M eets Expectations

Teacher’s Observations

The poem is clear and easy to follow, with some interesting and original images.

some sense of individuality (i.e., uses some comparisons discussed by the class, along
with some that are original)

appears to consider the audience or reader’ s reaction

language is clear and includes some description

clear attempts to write in poetic form

uses descriptive language for effect (i.e., includes both metaphors and similes)

all words are spelled correctly
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