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Grade 3: Personal, Impromptu Writing 
 

Sample 1: Journal Entries About a Field Trip  

 

 

Context  

 

Students in this class regularly recorded their experiences, observations, ideas, and 

feelings in journals. Sometimes students were encouraged to choose their own topics; 

other times, the teacher assigned a topic. 

 

 

Process 

 

Following a field trip to the IMAX theatre, the class discussed the experience, and the 

teacher recorded their ideas on the chalkboard. The teacher asked them to write journal 

entries of at least one page about their experiences. Students had time to reread their work 

and correct surface errors, but they did not make “good” copies. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

Although the writing begins with sentences marked by capital letters and periods, the last 

part is written as one long, run-on sentence. The writing is repetitive. Rather than 

developing ideas with details, the writer has listed everything that happened on the field 

trip. 

 
• opinion or reaction is vague and unsupported 
• relies on retelling, without explanation or analysis 
• language is vague and repetitive 
• relies on simple and compound sentences 
• shows some attention to sequence 
• many incomplete or run-on sentences 
• simple, familiar words are misspelled 
• capitals and periods often omitted 
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Fully Meets Expectations 

 

 

Teacher’s Observations  

 

The writing offers a straightforward, easy-to-follow retelling of the field trip. 

 
• focuses on retelling the experience rather than reacting or analyzing 
• provides some explanations, details, and examples 
• language is somewhat vague and repetitive 
• some variety in sentence length and pattern 
• ideas are generally logically sequenced 
• includes some errors, but these do not interfere with meaning (e.g., are/our; travled) 
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Grade 3: Personal, Impromptu Writing 
 

Sample 2: Response to a Story 

 

 

Context 

 

Students previously had several opportunities to summarize stories they had read and to 

respond to literature, both orally and in writing. 

 

 

Process 

 

The teacher read to the class the story The Northern Lights: The Soccer Trails, by 

Michael Kusugak and Vladyana Krykorka. Students reread the story independently, then 

wrote summaries and responses. They were asked to: 

 
• summarize the story 
• respond to the story using prompts such as: 

 - I liked the part where . . . 

 - I didn’t like the part where . . . 

 - Rich language I enjoyed was . . . 

 - I felt . . . when . . . 

 - This reminded me of . . . 

 - It surprised me when . . . 

 - I wondered about . . . 
• close with an opinion of the story 

 

Students did not revise their work, but they were encouraged to check for errors and 

make corrections. 

 

Note: This was an integrated reading/writing activity. In this section, only the analysis 

for writing is described. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

The writing features personal connections to the selection, but relationships between the 

ideas are not always clear. 

 
• makes connections to personal experiences, feelings, and opinions 
• provides some explanations, details, and examples 
• language is somewhat vague and repetitive 
• relies on simple and compound sentences (sentences run on or are incomplete in 

places) 
• omits connecting words in places, which causes abrupt transitions (e.g., the last 

sentence)  
• includes several errors, but these do not interfere with basic meaning 
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Fully Meets Expectations  

 

 

Teacher’s Observations 

 

The writing is clear, straightforward, and easy to follow. 

 
• makes connections to personal experiences, feelings, and opinions; focuses on 

retelling rather than reacting or analyzing 
• provides some explanations, details, and examples 
• language is clear and shows some variety 
• ideas are generally logically sequenced; connections are not always clear (e.g., 

connection between walrus head and firecrackers is not clear) 
• includes some errors, but these do not interfere with meaning (e.g., verb tenses are not 

consistent) 
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Grade 3: Personal, Impromptu Writing 
 

Sample 3: Reflections About a Favourite Place 

 

 

Context 

 

Students in this class frequently write on a wide range of topics. They have learned a 

variety of ways to generate ideas about topics, including webbing, brainstorming, and 

questioning. 

 

 

Process 

 

Students brainstormed a list of some of their favourite places, and the teacher recorded 

their ideas on the chalkboard. Students discussed what makes a place “special.” They 

then spent 10 minutes developing individual webs to record details about one of their 

favourite places. During the webbing, the teacher responded to questions and offered 

advice. 

 

Students then had 20 minutes to write a first draft about a favourite place. The teacher 

encouraged them to reread and correct their work, but they did not make “good” copies. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations 

 

The work is characterized by short, choppy sentences that offer loosely connected ideas 

about a special place, Bear Creek. 

 
• makes connections to personal experiences, feelings, and opinions 
• relies on offering factual details, without explanation or analysis 
• language is somewhat vague and repetitive 
• a series of short, stilted sentences 
• has no opening or introduction 
• omits connecting words, causing abrupt transitions 
• includes several errors, but these do not interfere with basic meaning 
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Fully Meets Expectations  

 

 

Teacher’s Observations 

 

The writing is clear and offers personal connections developed with some supporting 

detail. 

 
• makes connections to personal experiences, feelings, and opinions 
• provides some explanations, details, and examples; includes irrelevant information in 

places (e.g., names of horses) 
• language is somewhat vague and repetitive (e.g., very) 
• generally sticks to the topic 
• most sentences are complete 
• most familiar words are spelled correctly, including capitals and apostrophes 
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Grade 3: Personal, Impromptu Writing 
 

Sample 4: “The Best Things About Snow Are . . .” 

 

 

Context 

 

Students in this class regularly wrote journal entries, sometimes on topics of their own 

choosing and sometimes in response to prompts provided by the teacher. These students 

live in a northern community. 

 

 

Process 

 

During the first snowfall of the year, the teacher asked students to talk about some of the 

things they were looking forward to doing in winter. They also discussed some of the 

things they were not looking forward to. 

 

Students wrote journal entries independently in response to the prompt: The best things 

about snow are . . . The teacher noted that the stem gave some students problems because 

they tried to use it as the beginning of sentences about just one thing. In retrospect, the 

teacher would have simply given students a direct question: What are the best things 

about snow? 

 

Students wrote independently for 10 minutes. They did not revise their work. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

The writing offers some personal connections. It is written as one long run-on sentence, 

which makes it hard to follow in places. 

 
• makes connections to personal experiences, feelings, and opinions 
• provides some explanations, details, and examples 
• language is somewhat vague and repetitive 
• most simple, familiar words are spelled correctly 
• capitals and periods often omitted 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

The writing is clear and straightforward, and it sticks to the topic. 

 
• makes connections to personal experiences, feelings, and opinions 
• provides some details and examples (e.g., “that is what I did bufor school today”) 
• relies on simple and compound sentences 
• most sentences are complete 
• most simple, familiar words are spelled correctly, but there are several errors (e.g., 

makeing, evry, sum times, shuvuling, bufor, are/our) 
• basic sentence punctuation is correct 
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Grade 3: Writing to Communicate Ideas and Information 
 

Sample 1: Persuasive Letters 

 

 

Context 

 

Students in this class are accustomed to role-playing and to writing in-role. They 

frequently take on the point of view of a story character or historical character to extend 

their understanding of events. They have a standard editing procedure they follow, and 

they self-evaluate most of their activities. 

 

 

Process 

 

The teacher introduced the story The Tiger  by having students brainstorm reasons why 

people should or should not hunt. Students read and discussed the story. Then the teacher 

took on the role of a villager who was going to hunt the tiger. Students were invited to 

ask questions to understand the villagers’ point of view and to try to persuade the 

villagers to change their minds. 

 

Students then wrote letters to either Lee (a character in the story) or the villagers, 

expressing their opinions about hunting the tiger. Before they began writing, they 

reviewed what they had previously learned about writing to persuade. For example: 

 
• talk directly to the person and tell her or him what you want her or him to do 
• show that you understand the person’s point of view 
• give convincing arguments 
• add details to make your arguments more powerful 
• have a strong ending so she or he will remember what you said 

 

Students worked independently to revise and edit their letters. 



Grade 3 Writing: Additional Samples 26 

Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

This student tried to develop powerful arguments, but the writing is seriously flawed by 

repeated, basic errors in sentences and spelling. 

 
• topic is clear; purpose is vague (e.g., begins mid-thought, without explaining what the 

villagers should or should not do) 
• includes some explanations, examples, and details 
• shows a sense of audience (e.g., develops an argument about how the tiger is like 

humans) 
• shows some attention to form (e.g., begins, “Dear vilegers”) 
• some sense of order and sequence; lapses in places 
• includes both incomplete and run-on sentences 
• misspells many simple, familiar words (e.g., dose/does; make/mack; eney/any) 
• capitals and periods are often omitted 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

This student shows a sense of audience by beginning with a question. However, the point 

of view shifts abruptly to third person in the last sentence, rather than continuing to 

address the villagers. 

 
• focused around a clear purpose 
• includes some explanations, examples, and details 
• some variety in sentence length and pattern 
• shows awareness of some key features of the specific form (e.g., begins with a 

question) 
• includes some errors, but these do not interfere with meaning 
• sentences are complete 
• most familiar words are spelled correctly 
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Grade 3 Writing: Additional Samples 30 

Grade 3: Writing to Communicate Ideas and Information 
 

Sample 2: Setting Up an Obstacle Course 

 

 

Context 

 

Students had previously practised writing instructions together, both for simple, familiar 

activities (e.g., making a sandwich) and for simple science experiments. The students 

worked in cooperative groups to complete this task, which integrates physical education 

and writing. 

 

 

Process 

 

The class reviewed what they had learned about writing instructions (list materials; 

include all the steps; number the instructions; start each one with an action word; make 

them neat, so the person can read them; and use clear, specific words). 

 

The teacher formed cooperative groups and explained that students were to work together 

to design and set up an obstacle course, and then write instructions for other groups to 

follow. Their completed work was to include: 

 
• the steps they followed to create the obstacle course 
• a list of equipment 
• rules and detailed instructions for using the course 
• a diagram of the stations 

 

Students first planned their obstacle courses and then constructed them and tried them 

out. Then they gave the rules and instructions to other groups to try. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

The instructions are confusing in places, partly because the relationship between the rules 

and the various stations is unclear. 

 
• some parts are missing (e.g., there is no list of equipment) 
• vague and general; the reader has to make some inferences (e.g., how to connect rules 

and stations) 
• shows awareness of some key features of the specific form (e.g., instructions are 

numbered and begin with a verb) 
• visual features (i.e., diagrams) are hard to interpret 
• includes some incomplete and run-on sentences 
• capitals and periods often omitted or misused 



Grade 3 Writing: Additional Samples 32 

 
 



Grade 3 Writing: Additional Samples 33 

 

 
 



Grade 3 Writing: Additional Samples 34 

 



Grade 3 Writing: Additional Samples 35 

 
 



Grade 3 Writing: Additional Samples 36 

 
 



Grade 3 Writing: Additional Samples 37 

 



Grade 3 Writing: Additional Samples 38 

Fully Meets Expectations  

 

 

Teacher’s Observations  

 

The instructions are complete and clearly written. The diagram is hard to follow. The 

format also mixes steps they followed in designing the course with rules for completing 

the course. 

 
• focused around a clear purpose that is accomplished to some degree (i.e., you could 

follow the instructions) 
• includes some explanations, examples, and details (e.g., equipment list) 
• language is clear and shows some attempts to be exact (e.g., instructions are concise) 
• follows the key features of the form (e.g., instructions are numbered; includes a 

materials list; most instructions begin with a verb) 
• ideas are logically sequenced, although there are occasional lapses (e.g., the rules and 

instructions are presented within one of the “steps,” which is somewhat confusing) 
• few errors; these do not interfere with meaning 
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Grade 3: Writing to Communicate Ideas and Information 
 

Sample 3: Recounting an Experiment 

 

 

Context 

 

Students had previous ly learned and practised a writing process called “Recount,” which 

they used for retelling what they had observed. 

 

 

Process 

 

The class observed an experiment (making frost). After the experiment, the teacher and 

students constructed a web together to record what they had seen. Students used the 

common web as a model for their reconstruction or recount of the experiment. The 

teacher reminded students that their writing should include the following: 

 
• a main or topic sentence that explains the whole idea 
• action words 
• time words that writers use to put ideas in sequence (the class brainstormed a list) 
• a final sentence that tells how they felt about the experiment 

 

Most students worked independently. 

 

Note: There is only a “Fully Meets Expectations” example of student work for this 

sample. 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

This student used the class web to create a clear, easy-to-follow account of the 

experiment. 

 
• information is accurate and complete 
• includes some details 
• language is clear 
• shows awareness of some key features of the specific form (e.g., uses order words) 
• visual information is relevant to the written text 
• sentences are complete 
• most words are spelled correctly 
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Grade 3: Writing Stories and Poems 
 

Sample 1: Pourquoi Stories 

 

Context 

 

The class had completed a unit on Pourquoi stories from around the world, during which 

they read, listened to, responded to, discussed, dramatized, and represented a variety of 

Pourquoi stories. Some of the work involved the whole class. Other times they read 

stories in small groups, then shared the story with the class. Students also chose and read 

stories independently. 

 

Students in this class had previously written a variety of stories, including folk tales 

modelled on stories they had read. 

 

Process 

 

The class reviewed what they had learned about Pourquoi stories (e.g., they explain 

something that happens in nature; they usually have animal characters; sometimes there is 

a trick or mischief). The teacher explained that they were going to write Pourquoi stories, 

and students worked in groups to brainstorm questions that could be answered by these 

types of stories. Students then shared their ideas as a class. The teacher chose two of the 

questions (e.g., Why do giraffes have long necks?), and the class suggested story ideas. 

 

The class reviewed criteria from previous story-writing work and agreed that the 

following criteria would apply to these stories: 

 
• explanation should make sense (but it doesn’t have to be “possible”) 
• include interesting detail 
• use “story language” (e.g., “A long time ago . . .” “and that is why . . .”) 
• write in complete sentences 
• check for correct spelling, punctuation, and capital letters 
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Students wrote their first drafts independently. They then consulted with partners to 

revise and edit, using a set of questions provided by the teacher. They made illustrations 

for their stories and contributed their “good” copies to a class book. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

This story is complete but very brief, with little detail. Most of the story is written as a 

single run-on sentence. 

 
• few details 
• sentences are long and rambling 
• language is clear and includes some “story language” 
• has a beginning, middle, and end 
• capitals and periods often omitted or misused 
• most simple, familiar words are spelled correctly 
• legible; clearly presented (but does not include an illustration) 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

This story is modelled closely on another story the student had heard. 

 
• complete, easy-to-follow story 
• includes some supporting details 
• language is clear and includes some “story language” 
• includes dialogue 
• most sentences are complete 
• most familiar words are spelled correctly 
• legible; presentation shows care 
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Grade 3: Writing Stories and Poems 
 

Sample 2: Mystery Stories 

 

Context 

 

The teacher presented a six-week unit on mystery stories in which students read short 

mystery novels from popular series (e.g., Amber Brown), learned about the features of a 

mystery, role-played detectives, tried to solve classroom mysteries (e.g., What happened 

to Brittany’s pen?), collected “detective” artifacts, and wrote a collaborative mystery 

story. 

 

Process 

 

The teacher reviewed the characteristics of a mystery story with the students and gave 

each student a copy of the following outline, which they had used for both reading and 

writing activities during the unit: 

 
• the crime 
• the detective 
• the victim 
• suspects: 

 - opportunity 

 - motive 

 - alibi  
• the clues 
• the solution 

 

The teacher illustrated how to use the outline by working collaboratively to plan a story 

called “The Case of the Missing Swings.” 

 

Students outlined their stories. Those who had difficulty coming up with ideas for their 

own stories were allowed to use some information from the class outline for “Missing 

Swings.” 
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The teacher provided a criteria sheet for the students to use as they revised and edited 

their stories with partners. A parent volunteer helped them make final copies of their 

stories using a word processor, but the volunteer did not make any changes or 

suggestions. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

This story is based almost entirely on ideas that were suggested by the teacher or other 

students. Much of the story is told through dialogue that is difficult to follow because of a 

lack of punctuation. 

 
• makes some attempts to add interest through detail 
• generally simple language with little variety 
• relies on simple and compound sentences (run-on or incomplete in places) 
• has a beginning, middle, and end 
• begins with a problem, but development is incomplete 
• most simple, familiar words are spelled correctly 
• capitals and periods often omitted or misused 

 

Note: The following is a transcript of the student’s work.  

 
The Case of the missing swings 
 

On Friday detective Melonie went to the park and she noticed that the swings 

were gone so that started a mystery. Melonie went to get the other detectives 

Gerie, Emma and Victoria. When they got to Kin park Jennifer Robinson, Christy 

Jones, Sandy Smith and John Johnson were there Emma said did you happen to 

see a set of swings no Jennifer said are you sure yes John said. Then Friday at 

7:00 Emma got a phone call to go to Jennifers house to play. When Emma got in 

the door she saw nike shoes. At 7:30 Emma went home at 7 :45 she got another 

phone call from Victoria she said lets go the park and invesigate. 
 
 

When they got to the park they went to check in the mud first Victoria went to one 

mud patch Emma went to the other patch aha said Victoria its nike prints now we 

just have to find who it belongs to no said Emma when I went to Jennifers house 

she had nike runners and her hands were dirty so she could of cut them with bolt 

cutters. The next day at 10:00 a.m. Emma went to Jennifers house she went out 

to here yard and there were the swings. Many days later on Monday Jennifer 



Grade 3 Writing: Additional Samples 54 

phoned and said if you’ll believe me I’ll tell you ok said Gerie tell me I stole the 

swings.  

 

The End 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

This simple, easy-to-follow story includes most of the key elements of a mystery. 

 
• some sense of individuality (e.g., “bully dog warning system”) 
• includes some supporting details 
• appears to consider the audience or reader’s reaction 
• develops from a logical problem 
• most events are logically connected and sequenced 
• includes some errors, but these do not interfere with meaning 
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Grade 3: Writing Stories and Poems 
 

Sample 3: New Versions of “Stone Soup” 

 

 

Context 

 

Students in this class frequently write new endings or new versions of stories they have 

read. They had recently read and compared two versions of “Stone Soup.” (This is a folk 

tale in which people of a village are tricked into adding ingredients to a soup made of 

stones. The result is a tasty soup as promised, but only because of the extra ingredients.) 

 

 

Process 

 

Students worked in groups to collaboratively retell the story of “Stone Soup.” They met 

as a class to talk about ways the story could be changed (e.g., make the soup out of 

something else; make the trick not work; change where it happens; change the 

characters). 

 

The teacher explained that they were going to write their own versions of the story and 

briefly reviewed criteria for story writing: 

 
• choose an interesting “story problem” 
• have a beginning, middle, and end 
• add colourful details and descriptions 
• use different kinds of sentences 
• check your spelling, punctuation, and capital letters 

 

Students worked independently to write “soup” stories. The teacher guided them through 

an editing process in which they checked their drafts for each of the criteria. They made 

changes to improve the stories and then wrote “good” copies. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

This story is confusing because of shifts in point of view from third person to first person 

and dialogue that is not marked by punctuation. 

 
• includes some supporting details 
• generally simple language with little variety 
• has a beginning, middle, and end 
• most events are logically connected and sequenced 
• dialogue is included, but it is sometimes hard to tell who is speaking 
• many incomplete or run-on sentences 
• misspells simple, familiar words 
• capitals and periods often omitted or misused 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

This story is complete and easy to follow. It is very closely modelled on the original, with 

minor changes to the characters. 

 
• includes some supporting details 
• language is clear and includes some “story language” and description 
• some variety in sentence length and pattern 
• most events are logically connected and sequenced 
• some characters are described; it is easy to tell them apart 
• uses a variety of simple ordering or connecting words 
• includes some errors, but these do not interfere with meaning 
• uses capitals and periods correctly (but does not attempt to punctuate dia logue) 
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Grade 3: Writing Stories and Poems 
 

Sample 4: Pussy Willow Poems 

 

 

Context 

 

In this class, students frequently read, listen to, and write poetry. They had previously 

used jeweller’s loupes to observe small objects, to “look and draw,” and to develop 

metaphors and similes. In the two weeks prior to this activity, the teacher had presented a 

series of lessons on poetry. 

 

 

Process 

 

Students were asked to examine pussy willows using loupes. The teacher provided the 

following prompts: 

 
• What else could it be? 
• What does it remind you of? 
• If you were as tiny as . . . what could the pussy willow be used for? 
• Close your eyes and stroke it. What does it feel like? 
• It is as soft as . . . 
• It is as gentle as . . . 

 

Students worked independently to record their ideas. The class then reviewed what they 

had learned about poems, especially about the language of poetry. Students 

independently wrote poems with the title “What is a Pussy Willow?” The teacher asked 

them to create poems that did not rhyme. 

 

Students read their first draft to either a classmate or the teacher. In response, listeners: 

 
• said one thing they liked about the poem 
• asked a question about the ideas or language in the poem 
• made one suggestion that might help improve the poems 

 

Students then revised their poems, checked their spelling, and wrote “good” copies. 
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Meets Expectations (Minimal Level) 

 

 

Teacher’s Observations  

 

Most of the comparisons in this poem were suggested by other members of the class 

during discussions. 

 
• includes some supporting details 
• generally simple language, with some description 
• tries to replicate a poetic form that has been modelled, but the result is in sentences 
• most familiar words are spelled correctly, including capitals and apostrophes 
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Fully Meets Expectations  

 

 

Teacher’s Observations  

 

The poem is clear and easy to follow, with some interesting and original images. 

 
• some sense of individuality (i.e., uses some comparisons discussed by the class, along 

with some that are original) 
• appears to consider the audience or reader’s reaction 
• language is clear and includes some description 
• clear attempts to write in poetic form 
• uses descriptive language for effect (i.e., includes both metaphors and similes) 
• all words are spelled correctly 
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