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Inkroduckion

The Metro Region’e dialogue gescione took place in eleven digtricte: Qurrey #36, Delta #37,
Richmond #38, Vancouver #39, New Weetmingter #40, Burnaby #41, Coquitlam #43,
North Vancouver #44, Wegt Vancouver #45, Qunchine Coact #46. and Cea to Cky #48. Each
dictrict hocted ite own community dialogue ceccion with facilitator Lynn Archer that included
participante from the following partner groupe: ctudente, teachere, parente, adminictratore,
and community partnere ranging from collegec and univercity repregentativeg, independent
cchool reprecentativee, membere of the Aboriginal community and Francophone community,
RCMP, cocial gerviceg, health gerviceg, buginege groupe cuch ac Boarde of Trade and Chambere

of Commerce, Board of Education trusteeg, City mayore and councillore, provineial MLA¢ and
foderal MPe.

The ceccione were facilitated table convercatione that typieally included participante from the
varioug partner groupg to encure a rich dialogue about what people would like to cee in a new
Graduation Yeare Program. In all of the gecciong, the dialogue from the varioug tables wae
entered into Thought Stream to help facilitate the collection, organization and analygcic of the
participants’ ideas.

In come digtricte coparate ceccione were alco held for epecifie groupe euch ac Ctudente,
Teacherg, Adminigtratore, and Community members. The Graduation Requiremente Dialogue
ceccione began in the Metro Region in late August and ended in late November. Approximately
1.250 people participated in the Metro Region’s dialogue gesgions.




Themes

The overarching themes that emerged in the Metro Region may be
cummarized ag follows:

* Competency baced learning threaded throughout all types of learning
experienceg;
* Flexible learning experiencee within and without echool cettinge:;

¢ Clear criteria and performance ctandarde for ongoing learning and
culminating precentationg of learning:

* More opportunitiec for ctudente, parente and teachere to communicate
about learning: and

* An awarde/echolarchip eyctem that reflecte divercified learning
experiences.




What do you Ehink are the
core or essential things all
students should khnow,
understand and be able to
do bv the time they leave
secamim*v school?

There were approximately 2,400 regponges to quection one that may be summarized
into the following categoriec.

* Competency baced learning (1298 recponcec)
o Communication
o Thinking: critical, creative, and reflective

o Perconal and cocial regpongibility: collaboration, citizenchip/volunteeriem,
Canadian culture, and environmental etewardchip, practical life ckille, and
healthy living

o Literacy - multiple types (265 recponcec)
* Diccipline knowledge (269 regponceg)
e Career and work experiencec (92 recponces)




Compe&evx&v based {earmur\g)

Communication

Participante were clear that they wanted ctudente to have a ctrong
level of competency. Thege competenciec or ckille were connected both
to content/diccipline learning and being a contributing citizen who will
be a celf-motivated life long learner.

Communication ekille were recognized ac vital for all typeg of learning
and cuccece in life. Communication ranged from being able to clearly
articulate your learning and thoughte to being able to licten and epeak
a¢ a caring and regcpongible citizen. Further diccusgsion of
communication wag apparent in the category of multiple typec of
literacies.




Compe&evx&v based {earmur\g)

Thinking

The ability to think clearly and effectively wag diccueced by many
participante. It wag aleo important to participante that ctudente in the
graduation yeare are able to think about relevant and meaningful
topice of learning.

Many recponces mentioned being able to think eritiecally and make
thoughtful decicione. Mentioned almoct ag often wag the ability to
think creatively and do comething ac a recult. A third component of
thinking wag reflective or meta-cognitive awarenecc. Thinking
critically, ereatively, and reflectively are how learnere make gence of
their experienceg and a regult are vital for ctudente in all typeg of
learning experiences.




Compe&evx&v based {earmur\g)

Perconal and social reepongibility

Every dialogue ceccion precented many variatione of ctudente being
recpongible for their own perconal and cocial well-being. Componente
of perconal and cocial regpongibility included being able to collaborate
with othere for a variety of purpocee, demongtrating good citizenchip
through voting. volunteering in the community. being involved in
political and cocial communities. Participante aleo wanted studente to
care and know about Canadian culture and environmental etewardchip.
The lact component of perconal and cocial regponcibility diccucced
wag the need for ctudente to learn practical life ckille cuch ag ecooking
and cewing and leading healthy livee through participation in phygcical
fitnece activitiee and pogitive cocial activitiec.




Liﬁeraﬂv o mu&iyi& &%aes

Fundamental literaey ckille euch reading, writing and gpeaking were mentioned
many timee.

The need for studente to be able to:
* Cpoak well, licten actively, write clearly for a variety of purpoges and read with
comprehengion and purpocge are clearly ceen ac¢ important for all typeg of
learning.

Other typec of literacy that were digcusced included:

* Financial literacy — multiple regponges mentioned the ability to manage money,
balance a cheque book, underctand mortgages. and organize and implement a
budget.

* Numeracy ac a literacy included componente of financial literacy but alco the
fundamental ¢kill of underetanding numbere and being able to do bagice
functiong with numbere.

* Technology literacy wag ceen ag a very important part of life in the 21¢
Century. Being able to uge and underetand varioue typec of technology wae
mentioned frequently ac¢ well ac being able to uge technology ac a tool to
cupport learning cuch ag¢ finding information on the internet and then being able
to make critical or creative deciciong about the obtained information.




ms«tipume& khowledqge

While mogt commonly participante talked about the competenciec or ckille that ctudente
need to be citizens in today’s world. they were aleo aware that students in the graduation
yeare need to continue to learn varioug subjecte or digcipline knowledge.

Reading, writing. epeaking. lictening, and media were mentioned frequently ac wag
language arte and the creative and performing arte. Hictory, geography. politice, cocial
cciences, and civie knowledge were alco congidered important areac of learning.

Mathematice and cciences were mentioned ac core areag of learning that participante
wanted to cee connected to daily life euch a¢ how ie mathematiee meaningful and
practical and how ig ccientific learning connected to problem colving, practical
applicatione and environmental awareness.

Applied technical gkille and phygical ckille were aleo mentioned a¢ neceseary for well
rounded competent learnere. Thic included phycical activitiee cuch ag recreation and
athletice to hande-on learning such ac gsewing, cooking, and earpentry.

Dialoque participante wanted ctudente in the graduation yeare to continue to learn the
content and ckille of the digciplineg but in a more inter-connected and inter-dicciplinary
manner.




Career and work experiev\&es

Digccuccion of career and work experience typec of learning invariably mentioned
enhanced connectiong to the community and career pathway choices.
Participante aleo wanted to families and educatore to broaden the ccope of career
pathwayg to highlight tradec and technical learning competenciec ac much ac the
competencieg required for univercity. Other career and work experiences
opportunitiee mentioned were more co-op learning opportunitieg, life ckille
training, practical hande-on tradeg training at echool and within the community,
and more apprenticechip training.




Some of the responses from
Question One
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Recommendations and
Summary for Question One

Participante were ¢trongly in agreement that ctudente need to develop a cet of
competencie¢ and ekille in order to meet the ever-changing demande of living,
learning, and working in the 2 1% Century. It wag alco clear that participante want
ctudente to be able to know, underctand and be able to demongtrate the content,
ckille, and proceccec of the current dicciplinee of ctudy cuch ag eeience, Englich,
mathematice, hictory, geography. mugie, languageg, fine arte, applied ckille and

phygical education. Ag well, they want students to have community and work
baced experiencec to make their learning experiencee meaningful and realictic.

In cummary, moet reepongeg of participante indicated that they would like to cee
ctudente learning core ckille and knowledge in a more interconnected inquiry and
experiential baced manner.
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There were approximately 1600 regponges to question two that may be
cummarized into the following categoriec.

* Flexible learning opportunitiec (887 regponces)
o Core learning along with flexible pathwayge
o Inquiry and project baged learning
0 Teame of teachere with cohorte of ctudente

* Community and field experiences (209 regponceg)
0 Volunteeriem and community service
o Mentorchipe and field experiencec
e Career experiences (176 responceg)
o Work experience and co-op programe
o Apprenticechipe




Flexible LQOLT'V\QM.S appor%umiﬁes

In responce to question two, participante were clearly interected in encuring
that ctudente are able to learn in a more flexible environment than currently
exicte. Participante congietently uced worde cuch ac choice, flexible, variety,
optiong, and inquiry when digeusging ideac regarding how pathwaye for choice
might be provided.

Core learning along with flexible pathwaye ac well ag ctudent having more
opportunitiec to choogce areac of focug, paccion, or deep exploration wae
ardently desired. Participante were aware that ctudente needed to learn core
knowledge ranging from the traditional academic areagc to applied ckille and
fine arte. However, they aleo wanted to cee echoole organized differently <o
that ctudente may be lece tied to the traditional block etructure of learning.
They diccusced ctudente working with teame of teachere in eohort groupe
where they would work on inquiry and/or project baced learning. Regponges
aleo mentioned interest-baged learning, ceminarg, independent directed studies
(IDQ). academieg, blended learning, and being able to explore in-depth, in
cchool and in the community, areac of paccion and perconal choice.




Community and field experiences

The flexible learning experiencesg talked about by participante typically referred
to studente doing volunteer work and being actively involved in community
corvice. They caw thie a¢ an important meane of making connectione between
learning done in echool and what might be occurring within a loeal community.
It would alco enable studente to cee the relevance and meaning of their ctudiec.
Participante talked about the need for ctudente to apply echool-baged learning
in the community and they felt thece typec of opportunitiec would help produce

graduatee who would be contributing citizene in their local and global
communities.




Community and field experiences

Aligned with doing meaningful volunteer and community cervice, participante
diccucced the need for field experiencec that ranged from the typieal field trip
that currently exicte to field experiences that might be longer in length. For
example, one week to one month to one year experiencec were mentioned.
Thege longer field experiencee might take place in the local community or
might be in another location all together. To cupport ctudente’ community and
field experienceg, participante aleo diccucced the role of adult mentore or
advicors. Developing relationghipe with teacherg, either individually or ag a
team, to receive needed advice, support, and guidance wae mentioned often
a¢ a vital component to the implementation of ctudent learning in the
community and further afield. Ctudente and parente, in particular, talked
about wanting to be known and underctood by their teachere. Another agpect
of mentorchip concidered wae developing graduation yeare ctudente’ ckille to
be mentore for younger ctudente.




Career exyeriemaes

When diccuecing pathwaye for exploration and choice, career focuced
opportunities were examined frequently ag well. Participante talked
about too much emphagice being placed on being prepared to attend
univercity. They wanted to cee value being given to other types of
learning experienceg, which might not lead directly to univercity.
Whether it wae apprenticechip programe, more opportunitiec for work
experience/exploratione, ACE-IT/inductry connect programe, or co-op
programe, recpongec clearly indicated the need for ctudente in the
graduation yeare to have more opportunities to experience different
types of careere and work opportunitiec. However, participante aleo
want the career experience opportunitiee to keep doore open for
ctudente to be able to explore an area of learning and change their
mindge to go in another direction without it creating roadblocke and
delaye for future areag of ctudy.
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Some of the responses from
Question Two

- Flexibility in how students learn: project based, face to face,

online, IDS, IB personal projects, community service, careers,
internships, volunteer opportunities

North Vancouver Forum Participant

- Partnerships with other groups and organizations. Work

experience placements should be mandatory. Peer mentorships.
Partnerships with colleges. Exploratory work for students before
they make a commitment.

New Westminster Forum Participant

- Schools of choice - specialty schools e.g. Fine Arts, Hockey
Academy, Magnet School, ACE IT, SSA, Tupper Tech, Online
Learning, AP courses, IB...

Vancouver Forum Participant

19




Recommendakions and
Summary for Question Two

Participante were keen to have ctudente in their graduation yeare learn in
a more flexible ctructure and for ctudente to be cupported in making
cound perconal learning decicione baged on their interecte, neede and
future goale. Within echool itcelf, the structure and organization for
learning neede to change. Frequently membere of the dialogue cegciong
talked about ctudente having more choice, working with teamg of teachere
in cohort groupe, making more connectiong between areag of ctudy. and
being involved in community and career experiences.

In summary, ctudents, parente, educatorg, and community partnere want
the graduation yeare learning experience to be re-ctructured to provide
relevant, engaging. and deep learning in a flexible environment.
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Research is underway with a focus on the
following five cross-curricular competencies:
a) Comwmunication
b) Critical Thinking
€) Creative Thinking and Innovation
d) Personal Responsibility and Well Being
e) Social Responsibility
How might students demonstrate these

«compe&encie_s;?

There were approximately 1450 regponges to question three that may be cummarized into the following
categorioes.

* Competencies in all areag of learning (510 recpongeg)
o Integration of competenciee within all learning
o Work experience and field experiences
o Flexible learning opportunities
* Pregentatione of learning (435 regpongeg)
o Conferences and precentationg

o Portfolioe

o Projecte with mentor support

o Performance baced ageecemente
* Accocement criteria (171 recpongeg)

o Performance ctandarde

o Criteria

o External and celf accecement




Compe&ewties tn all areas
of learning

Participante generally talked about ctudente demonctrating the five
competenciec throughout and within all learning experiencec. In other
wordg, the competencies would be embedded ag part of the learning in
ccience, Englich, mugie or phygical education. Ag well, they wanted
ctudente to be able to demongtrate their level of competency in varied and
flexible gettinge cuch ac work experience, volunteer projecte, and
integrated inquiry-baced learning activitiec. Regpondente clearly caw the
importance of ctudente being able to communicate effectively, think
critically, and be creative and innovative in all types of learning. They alco
caw the value of ctudente demonctrating cocial regponcibility and perconal
recpongibility while questioning at the came time how thoge competencies
would be learned, demongtrated and accesced.




Presentations of learning

Much of the diceuscion eurrounding how ctudente might demongtrate the
five competenciec focuced on ctudente pregenting their learning in the
form of convereationg, interviews, conferences, projecte, cage ctudies, and
portfoliog. Ag participante diccueced typec of precentation formate for the
competencieg, they aleo epoke about performance baced acgecemente and
precentationg. Clearly, participante were interested in enabling studente to
demongtrate their learning and level of competency through methode that
were not alwaye eummative and test oriented. Often they cpoke of
ctudente being able to talk with the teacher or mentor to chare their
learning, participate in a critical challenge, write eggaye or journals, or
undertake research on a chogen project/inquiry.




Assessment criteria

Underlying the convereationg ac to how studente might demongtrate the
competenciec wag the need for performance standarde and criteria to be
developed and for ctudente, parente and educatore to be cupported in
their underctanding and implementation of the accecement criteria for
the competencies. Participante epoke about criteria and clear feedback
being provided by teachere to cupport ctudente’ ongoing competency
development. They alco epoke about etudente needing to learn how to be
reflective, undertake celf-accecement, and cet goale. Generally,
participante wanted the accecement criteria and performance ctandarde
for the competencies to be clear effective toole for communicating
competency development over time.
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Some of the responses from
Question Three

- Creative media presentations and group projects to promote
healthy living choices
- Individualized health plans/goals for personal responsibility

Fraser Health(New Westminster) Forum Participant

- The role of education staff is to support and coach rather than
teach. This would also enable staff to stretch and encourage
students by facilitating emerging skills and awareness. Maybe
assessment could be by portfolio. BUT NOT THE OLD PORTFOLIO.

Sea to Sky Forum Participant

- Real-world knowledge, but in a safe environment

- Standardized assessment to measure all of these competencies

- Mentorships / co-op

- Motivate students to demonstrate their knowledge and
understanding

- Make learning intrinsic so that students want to be creative

Richmond Student Forum Participant
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Recommendations and
Summary for Question Three

Participante wanted ctudente in the graduation yeare to demonctrate their
communication, critieal thinking, ereative and innovative thinking, perconal
recpongibility and well being, and cocial regpongibility in lege traditional waye
and for the demonctratione of the competenciec to embedded and integrated
throughout ctudente’ learning experiences.

In cummary, the competencieg would, ideally, be demongtrated through
performance-baced acgesements, interviews, or projecte baged upon clear
criteria. In order to accomplich thig, participante talked about educators,
ctudente, and familiee developing underetanding of the competenciec and the
acceccement criteria ag thic would be new to everyone.




How could student learning

be communicated to:

a)Skudenkts

b) Parents/Guardians

c)Post secondary
Ims&é&u&ians/ﬁmngers

There were approximately 1210 regponges to question four that may be eummarized
into the following categories.

e Communication and performance ctandarde (242 regsponceg)
e Typec of communication

o Conferencing and interviews (355 regponcec)

o On-line/digital (69 reecponges)

o PorHolioc (77 respongeg)

o Percentages and letter gradec (107 recponcec)
e Poct cecondary and employere (95 regcpongeg)




Communication and
F?@.rffa-r mance standards

Participante in the Graduation Requiremente dialogue sescione were keen to diccuse
how ctudent learning chould be communiceated. In particular, they epoke primarily
about the need for ongoing. clear, and informative communication between the
teacherg, ctudente, and parente. It wage obvioug that participante thought that there
chould be more ongoing communication that provides clear and understandable
information about ctudent learning.

In order to communicate effectively about ctudent learning, participante diccusced
the need for thoughtful, elear, and comprehencive performance ctandarde. Thece
performance ctandarde were decired for curricular learning and the competencies.
Other terme were uged interchangeably with performance ctandarde. Thege
included criteria, rubrice, aceegement continua, and benchmarke. Along with
criteria or performance ctandarde, participante talked about the need to encure that
ctudente, parente, and educatore all undercetand the eriteria and how it ic being uced
to deccribe learning.




Types of communication

Participante clearly wanted varied, frequent, and comprehengive
communication of ctudent learning. Many participante mentioned ctudente
having conferenceg, talke, or interviewe with educatore and community
membere. They alco epoke about three-way conferenceg or student-led
conferences involving ctudente, parente, and educatore. Another type of
communication mentioned reqularly wag face-to-face time between parente
and educatore ranging from cacually coming to the clageroom to more open
houge offerings. It wae common for participante to talk about the importance
of developing relationchipe between educatore and familiee co that it
becomec eacy to communicate effectively and clearly about ctudent learning.
It wag algo felt that thie might encourage parente and ctudente to be more
engaged in the learning process.




Types of communication

Many participante aleo mentioned on-line or digital forme of communicating about
ctudent learning. They wanted to take advantage of current methode of digital
communication more often (eq: e-mail or webciteg), but they aleco wanted to
explore other methode of ucing technology cuch ag¢ on-line learner profilec that
ctudente, parente, and educatore can accese daily. Most reepondente wanted the
digital information to be more than numbere or letter gradec. They were looking
for commente and opportunitiec for dialogue about the ctudente’ learning.

Participante aleo talked about ucing portfolioe ac a meang to communicate
learning. Portfolios were ceen ag an effective method for ctudente to participate in
the accecement procege and demongtrate learning in many different modec.
Portfoliog were alco ceen ag an effective communication tool for ctudente, parente,
educatore, poet-cecondary inctitutione and employere. Whether the portolio wag
digital or traditional, participante clearly were interested in uging them ag a
communication tool for ctudent learning. The only caveat mentioned regarding
portfolioe wae the need for the criteria and celection of iteme to remain clear and
uncomplicated.




Types of communication

Participante had mixed reeponces to the traditional form of reporting learning
via report carde with letter gradec and percentages. Mogct regpondente were
interected in ceeing changes to the uce of letter grades and percentagec ac
they believe thece methode of communieation relay limited information about
ctudent learning. They alco wanted clearer and more personal comments on
report carde. Participante felt the current commente on cecondary report ecarde
do not provide perconal information about ctudent learning. In faet, many of
the participante cimply wanted report carde, ac they currently exict, to be
eliminated. However, there were aleo participante who felt that letter grades
provided uceful information about ctudent learning and it wag a form of
communication they underctood. A emall number of participante aleo felt the
came way about the uge of percentagec.




Post seaav\darj unstibubions
and empmv@irs

At moct Graduation Requirements dialogue gessiong, there wag limited
diccuccion of epecifie forme of communication that would be appropriate for
post cecondary ingtitutione and employere. Many recpondente indicated that
they would like to cee post cecondary ingtitutione change what they look at
for entrance requiremente. Ideag cuch ac lettere of reference, escaye,
portfoliog, performance standarde baced tranceripte, and community
experiencee were mentioned ag iteme that might be effective wayg to
communicate gtudent learning to post secondary ingtitutione. Moct
participante indicated that employere would find information about ctudente’
attributec, competenciec and actiong at echool and in the community helpful.
They thought that many employere want to know more than just letter gradec
and percentageg, and might want to know more about studente’ work habite
and cence of regponcgibility.




Some of the responses from
Question Four
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= - Face-to-face interviews
- % ) - Corrective feedback, with opportunities to repeat to achieve better
meanlngtUI — Iearlnln - Students: conferences, interviews, self assessment and rubrics
™ % g - Dialogue with cohort, with mentor and with instructor
(= - Self assessment, peer assessment and clear expectations
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— — - Employers are not really interested in grades
(= 21-_9_.1._ - Post secondary should look at other skills not grades
5 o r—% - Core competencies should be included for post secondary
H E" Ect| una - Importance of focusing on abilities and not just marks

West Vancouver Forum Participant
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Recommendations and
‘Su.mmarv dfor Question Four

It wae obviouge from the reeponcec to question four that participante wanted
ctudent learning to be communicated more often and in a greater variety of
methode than ie done currently.

In eummary, in the graduation years, ctudent learning chould be
communicated in an ongoing and eacily acceccible manner. Thie would involve
the development of more opportunitiee for ctudente, familieg, and educatore to
meet together to talk about learning. Thie would aleo mean uging
communication toole cuch ae portoliog, digital communication, and more
perconalized reporting.
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There were approximately 870 recponcec to quection five that may be
cummarized into the following cateqories.

* Divercify awarde criteria
o Scholarchipe for varied types of learning (334 responcec)

o Criteria to reflect context (216 recponcec)
o Financial eupport (45 recponcec)
* Re-direct funding
o Funde for K-12 education and poget cecondary inctitutione (44 regponceg)
o No awarde cyctem (52 responcec)




Diversify awards criteria

Participante were overwhelmingly in agreement for the awarde/echolarchipe
to be provided to a wider range of ctudente. They talked about the criteria for
excellence and achievement reflecting not only academic areac of ctudy, but
alco elective or paccion areag of ctudy, citizenchip, developmental progrecs
and the final year’e work, and portfolio demonctratione with goale. Almost ae
many recpongeg epoke to the awarde eyetem being more contextualized to
reflect the community of learnere being cupported by an awarde cystem.
Many regpondente alco felt that if examinatione were going to be part of the
criteria for receiving an award then the grade ten examinationg chould not be
part of the criteria. A final item with regarde to divercifying the awards
criteria reflected the financial challengec that many ctudente face regarding
post cecondary education. Participante wanted more studente to receive
financial cupport to further their post cecondary studies either in the form of
burearieg or decreaced fees at the poct cecondary ingtitution of choice.




Re-direct funding

There were alco participante who wanted the funde currently going towarde
an awarde program to be eliminated. There were esgentially two perepectives
regarding the idea of re-directing funding. The firet wage to take the funde
currently being uged for an awarde program and put it into increaced funding
for the either or both the K-12 education eyctem and the post secondary
cyetem. The gecond wac to eliminate any type of awarde eyctem all together
a¢ it wage felt to be too competitive and ctudente chould develop a cence of
intringic motivation without an external award system.
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Some of the responses from
Question Five

- Continue to expand our definition of excellence to ensure a
broad range of scholarships offered
- Every student registered in post secondary program gets a base

scholarship
- Looking at innovation. sports, volunteers as well as academic

Burnaby Admin Forum Participant

- Students present and request for funds based on their exit plans

and demonstration of learning

- Kids to struggle, who has challenges overcome
- Develop broad based application process where it targets

career based pathways as opposed to university.

Coquitlam Forum Participant

- Should be based on competencies - outside the box - reward

non-academic - everyone is good at something - music,
organization - related to other skills, not always

related to top marks

Surrey Forum Participant
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Recommendations and
Summary for Question Five

Recponges to quection five clearly indicated that participante wanted the criteria
for an awarde/echolarchip eyetem to be more divercified and that local
communitiec chould be regponcible for most of the decicione regarding ctudent
awardge. Thie would range from awarde for financial, academic and perconal
development reacons.

In summary, mogt participante wanted to support and award studente who wich
to continue their education after completing their graduation yeare in the K-12
education system.




Conclusion

At all of the Graduation Dialogue Cecciong in the Metro Region there wac an overall
degire for changes to be implemented for the graduation years. The digeuggiong were
energetie and informative for all participante ranging from thoce who were happy
with the Graduation Yeare Program ag it currently existe to thoge who wanted to gee
the whole eyctem changed. Whether participante were in favour of minimal change
or radical change, they agreed that for changeg to be underctood and implemented
effectively, educatore and familiee would need training and ongoing cupport to
encure that the new approachee would become fully embedded into practice.

The Dialogue Secciong provided wonderful opportunitiee for communities to chare
ideag together and contribute to the future vicion for the graduation yeare
throughout the provinece. The procece alco revealed that while the geccione provided
many informative big ideag, there ic ctill a great deal of work to be done to provide
the working detaile for the big ideas. There wag alco a pocgitive cence of hope that
changes to the eyetem would actually be realized and would reflect changeg that are
happening in education worldwide.




Conclusion

Ctudente, parente, educatore, and community partnere wanted our studente to leave
the K-12 eyetem ac competent, thoughtful, and contributing citizene who may chooge
to enter the work force or continue their education. Whatever pathway they celect, it
wag evident that participante in the Metro Region wanted graduates to have the
capacity to learn how to learn, to follow their pacciong, and to be lifelong learnerc. To
cupport thie vicion bringe the report back to the overarching themee that emerged in
the Metro Region.

Thege five themece provide the foundation upon which the Graduation Yeare Program
chould be baced:

 Competency baced learning threaded throughout all typeg of learning experiencec:

* Floxible learning experienceg within and without echool cettinge:

¢ Clear criteria and performance standarde for ongoing learning and culminating
precentatione of learning:

* More opportunitiee for ctudente, parente and teachere to communicate about
learning; and

e An awarde/echolarchip eystem that reflecte divercified learning experiencec.
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% All Metro Region participants

% Ray Appel, Coquitlam SD #43, for the visual

responses to each question

Y Sure-Stina Brown and Avril Orloff for the visual
graphics

% Albert Lee, Burnaby SD #41, for technology
advisory and statistical analysis




