GRADE 8 READING: Additional Tasks/Samples

Reading Literature: 4tasks
Reading Information: 6 tasks



Grade 8 Reading Literature: Additional Sample 1
“The Water of Life’ by Kay Stone

Context

Students in this class had been working on writing expository essays. They applied their thesis
writing skillsin this reading assignment.

Process

The teacher asked the students, “What is afolktale?’ and the class developed alist of elements of
folktales.

The teacher provided a mini-lesson on how characters are developed/revealed in astory, i.e.,
through:

* what they say,

what they do, and how they react to the actions of others,

narrated descriptions,

what other characters say,

how other characters react to them.

Students were asked to compare and contrast the two main charactersin the folktale by:
1 making aweb or Venn diagram showing the traits of the characters,

2. writing a paragraph about the characters that begins with a thesis statement about the
characters, e.g., “They are similar in these ways...”, “ They are different in these ways...”,
“They are different in many ways but similar in avery important way...”, or “ The author
does agood job of developing the characters...”

Students worked independently, completing a rough draft of their work in class, and producing a
good copy for homework.



Not Yet Within Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student inferences about character are ssmple and concrete.

* describes the main charactersin general terms
* makes some simple inferences about characters motivations and feelings
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M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student accurately describes more obvious character traits.

» accurately describes characters

» makes simple inferences about characters
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Fully Meets Expectations

Teacher’s Observations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

The student has a thorough understanding of the characters, and shows some awareness of how the

author reved ed the characters.

» accurately describes characters, and their relationships, using specific information from the

selection

* makesinferences that show some insight into characters; provides specific evidence to support

/ N\

| | REEE
DWGOY G | | ’
S | e
LS e s W
>< - k\mg\«{u\ v .
e Nudoesa'y [\ek gesoa push | her
de)ewky ; g rqunc.
RN -&/(ﬁnwe,m‘ﬁe/@ %\0%31
Fcee - Sgagkx |\ *V-L\Ul")l‘\\’
qrore’ 1SS
iﬁ?\;gw {ded gf hec o
/el P‘?‘%




elrioon . dechmiguin  anid woutd Ao Anlbing
,(/V\J /fMﬂJ\Abm and )Ck/t/r—udﬂjd . ATV, ,api‘i/m




Exceeds Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student shows insight into the characters in the folktale, and aso into the role of
characterization in cultural storieslike folktales.

» accurately and thoroughly describes characters, and their relationships, often including subtle
features

* makesinsightful, often subtle, inferences about characters, providing insightful evidence from
the selection



Water of Life

The “Water of Life” is a good example of what a folk tale is like.
At the heart of every folk tale are characters that are the
embodiment of the qualities that culture values. The brother and
sister show the qualities that this culture cherishes. Although they
are not opposites, the differences in the characters allow you to
single out this culture’s beliefs of what they respect in a person.

The unnamed sister of this story is made out to be grateful for
what she has. The brother, however, says “Isn't our tree
wonderful,” as if he believes it makes him better than his
neighbours. He is boastful, and this tale shows this is a negative
characteristic. .

The brother in this story is inconsiderate. Even though the
fox helped him, and obviously knew more than he, the brother was
skeptical and showed no gratitude. If not for his sister he probably
would not have thanked the fox at all. The sister on the other
hand, was courteous to the fox. She also showed kindness when
she generously placed a drop of the “Water of Life” on each stone.
Additionally, even though she did not want to, she polished the
dragon’s scales to a brilliant shine.

The brother easily lost his temper when confronted with the
insults of the stones. He was also angry when the tree did not
bloom. The sister controlled her temper, and was mindful of why
the stones were taunting her. She did not retaliate and she
released the people from their jail, even after what they said to her.

The beliefs of a culture can accurately be shown in stories.
Folk tales are how these beliefs are passed along. The characters of
this story showed the qualities believed to be good by this culture.
We must be mindful of everyone’s opinions; whether the opinion of a
race or a person, or about how the world works or what qualities in
a person are good, if we are to truly become the race of man.




Grade 8 Reading Literature: Additional Sample 2
“Guess What? | Almost Kissed My Father Goodnight” by Robert Cormier

Context

Students in this class were often asked to do assignments that integrate reading and various genres
of writing.

Process

Students were asked to read “ Guess What? | Almost Kissed My Father Goodnight” and complete a
five part assignment:

1 In three to five sentences, tell what happensin the story.

2. Explain how Mike' s view or mental picture of his father changes over the story. What does
her learn? How does he learn it?

3. “Even fathers are people.” What does Mike mean by these words? Give an example from
your own life that supports this statement. (It can be about either of your own parents, or
someone else’s parent.)

4, Write aletter to Mike. Talk to him about his relationship with his father and compare it to
your relationship with your parent(s). Do you have any questions for Mike? Do you have
any suggestions for Mike? Be detailed and thorough to show how much of the story you
understood.

5. Write ajournal entry about atime when you either realized your parents werereal, live,
flawed human beings, or had a moment when you understood or sympathized with your
parent(s).

Only #4, the |etter to Mike, isincluded in the samples which follow.



M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student clearly understands the basic aspects of the story but makes few personal connections.

* makes simple inferences about characters and story events; provides some supporting evidence

» offerslogical interpretations of obvious themes

» offersreactions and opinions with minimal support
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Fully Meets Expectations

Teacher’s Observations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

The student makes inferences about story events and characters, and addresses those in the letter to
Mike.

makes inferences that show some insight into characters and story events

makes clear and logical connections to own ideas, beliefs, experiences, and feelings

offers straightforward reactions and opinions
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Grade 8 Reading Literature: Additional Sample 3
The Giver by LoisLowry

Context

Thistask was part of anovel study on The Giver by Lois Lowry.

Process

Students were asked to write a question and answer interview with Jonas, the main character in the
novel, The Giver, to show their understanding of his character. After a class discussion on the types
of questions that might reveal character, students worked independently.



Not Yet Within Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student had difficulty choosing questions that would reveal aspects of Jonas's character.

makes some logical predictions

makes some simple inferences about character’ s motivations and feelings
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M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student concentrates on Jonas' s feelings towards other characters and story events.

» accurately describes some key features of the character

» makes simple inferences about characters; provides some supporting evidence
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student develops questions that deal with feelings and relationships, including some that are
inferential.

» accurately describes characters and his relationships, using specific information from the
selection

* makesinferences that show some insight into the character; provides specific evidence as
support
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Exceeds Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student developed a set of questions that brings out al or most aspect of Jonas's character,
including some subtle features.

» accurately and thoroughly describes the character, and his relationships; often including subtle
features

* makesinsightful, often subtle, inferences about characters; provides convincing evidence from
the selection as support
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Grade 8 Reading Literature: Additional Sample 4
“There'san Alien on the Internet” by Joanne Peterson

Context

This class had read a number of selections, both literary and informational, on the theme of
prejudice and racism.

Process

Students answered three questions as a pre-reading activity:
1 What can you predict about the story from the title?
2. How do you feel about teasing?
3. How would you feel about moving? Changing schools?

Students read the short story independently, then answered the following comprehension and
response questions:

Briefly describe the events in the story.
What does Andy find out about Joey?
Why didn’t Joey send a picture?

Does Andy’ s opinion of Joey change?

o &~ DN

How do you feel about being different? What can prejudice and racism lead to?



M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student’ s work shows a basic understanding of the story and is generally accurate. Some

reactions and opinions are unsupported by reasons or examples.

» accurately describes key features of the main events and conflict in own words

* makeslogical predictions about events

» makes simple inferences about characters; provides some supporting evidence

» offersreactions and opinions with minimal support
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student shows a thorough understanding of the story, and provides supporting evidence for
inferences, reactions, and opinions.

accurately describes characters and events, and their relationships, using specific information
from the selection

makes logical predictions

makes inferences that show some insight into characters and story events; provides specific
evidence to support

makes clear and logical connections to own ideas, experiences, and feglings; show some insight
in connecting to similar issues and experiences

offers straightforward reactions and opinions supported by reasons and examples
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Grade 8 Reading for Information: Additional Sample 1
Newspaper article” Clearing Riel Unwise”

Context

The teacher noticed that many studentsin this class had difficulty dealing with challenging
informational text, and decided to provide some direct instruction on strategies for reading for
information.

Process
Students were asked to read a newspaper article “Clearing Riel Unwise,” and answer questions.

Students were given instruction and several supporting resources on strategies they might consider
using before reading this selection:

Strategy 1:  Define the following words. alienation, caucus, controversial, exonerate, precedent,
proponents

Strategy 22 Complete a KNOW-WONDER-LEARN chart (provided). Inthe first column,
“What we know”, write everything you know about Louis Riel. In the second column, “What we
wonder”, write everything you want to know about the topic of Louis Riel (a minimum of two
guestions). After you have read the article, fill out the third column, “What we learned”.

Strategy 3:  Look at thetitle, “Clearing Riel Unwise”. Discuss what you think the title means.

Strategy 4:  In point form, answer the following Self Monitoring Questions while reading the
article:

* What does thetitle suggest?

* What purposes does the introductory paragraph serve?

e What isthe author trying to say here?

* What sentence or paragraph best illustrates what the author is trying to say?

* What words are repeated? What words are synonyms?

*  What words guide me through this text?

* Areimages created? If so, for what purpose?

* Isthere evidence of irony? Is there evidence of bias?

*  What conclusions did the author make? Do | agree with these conclusions?

» Should | consider further investigation of thistopic?

* Prepare several true of false questions based on the text.
Students were encouraged to make thoughtful decisions about whether they needed to use some, all,
or none of the strategies. If students used any of the suggested strategies, they were asked to rate
the effectiveness of each on ascale of 1 to 5, and explain how the strategies did or did not help them
understand the article. If students reported that there were words in the article they did not
understand, they were asked to explain how they attempted to figure out the meaning.

Students were required to answer two questions about the article:

1. Ineither note form or paragraph form, summarize the main points of the article. Provide
evidence from the text to support your ideas.

2. Inyour opinion, do you think it isagood ideato clear Riel? Explain your answer in a
paragraph.



Not Yet Within Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student used strategies 1, 2 and 4, defining key words, the K-W-L chart, and self monitoring
guestions, but still did not understand the main ideas in the selection, and was unable to complete
the task. The student will need opportunities to practice strategies on less difficult informational

text.

frustrated by challenging material; gives up

identifies one main idea

notes incomplete

offers no reaction

checks for understanding but has alimited repertoire of comprehension strategies; quickly




SECTION 1
READING STRATEGIES

You may choose to use one, two. three or all four of the strategies listed below.

Strategy 1

Define the following words:

Alienation- ‘}\( 6\{\03%Q o 2 0RL ‘3\(\(? D

Caucus- % oy A %YCDQ
Controversial- -\ A@S@""‘f&
Exoneraie: 1O e D ob

Precedent- 9?&\\\@0’-‘7 L@Q

Proponents- m‘\@(\ &'&V@C@lﬁ(\g A \/\(\O’\‘ i<l

Strategy 2

Complete the KNOW-WONDER-LEARN chart ¢n the next page.

In the first column, “What we know” write everything you know about Louis Riel.

In the second column, “What we wonder™ write everything you want to know about the
topic or Louis Riel (2 questions minimum). After you have read the article fill out the
third column “What we learned™.

Strategy 3

'Look at the title."C learing Riel Unwise:Manning™. Discuss what you think the title
means.

Strategy 4

In point form answer the Self Monitoring Questions while reading the article.




Know Whnnder - Learn

What We Know
K)

What We Wonder
W)

What We Learned -
Still Need to Learn
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Self Monitoring Questions

Students should ask themselves these questions as they read new text.

What does the tide suggest? No “'\C)‘C@
What purposes does the introductory paragraph serve? No To\ea ‘
What is the author trying to say here? & Sorfinins bt P\?LO‘CS

What sentence or raph best illustrates what the author is saying
(thesis statement)? @E 6\

What words are repeated? What wor 3s are synonyms? ?
What words guide me through this text? ™\ O dea
Are images created! If so, for what purpose! ™\ O

Is there evidence of irony? NS
Is there evidence of bias? Y\ 0O

What conclusions did the author make! \QDC T C)\'Q/a

. Do | agree with these conclusions? ’)o (endoye N pnode cewe)

Should | consider further investigation of this topic? "\

Prepare several true or false questions based on the text.




Section I
Answer the following questions to the best of your ability. Use complete sentences.
If you used any part of Section I answer the following questions:
Rate the effectiveness of each reading strategy on a scale of 1 to 5. | means the strategy
did not help you understand the text and 5 means the strategy greatly helped you
understand the text. (circle your response)

1. Strategy 1- defining difficult words

1 2 3 ‘@5 not used

12

Strategy 2- Know-Want-Learn chart
1{(2)3 4 5 notused
3. Strategy 3- meaning of the title
1 @ 3 4 5 notused
4. Strategy 4- Self monitoring questions

@2 J 4 5 notused

Explam how each strategy listed above did or did you understand the article.
\l@ e Stoa ‘X 3{ ot \WakQ
ﬂx\\ 6%\\%Q A w > g

6. If there were any words you did not understand, explain how you attempted to figure

ieneni e & m\ vndeedond\ T
Eus% \)‘béd Hee c%’c aégand \eosed\




7. In either note form or paragraph form summarize the main points of the article.
Provide evidence from the text to support you ideas. /.
~ Ve, @l oy D ¥’ é@)\/

andh T &N &(‘ﬁf/q& i

8. In your opinion. do you think it’s a good idea to clear Riel? Explain your answer. (use
paragraph form)




M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student chose not to use any of the suggested strategies (and reports never using any of them),
although reports using context clues to figure out unfamiliar words. The student demonstrated a
basic understanding of the main ideasin the article.

» relieson context clues to figure out unfamiliar words
» identifies most main ideas; has difficulty restating them in own words
* includestoo little information

» offerssimple reaction or judgements



SECTION 1
READING STRATEGIES

You may choose to use one, two, three or all four of the strategies listed below.

Strategy 1

Define the following words:
Alienation-

Caucus-

Controversial-

Exonerate-

Precedent-

Proponents-

Strategy 2

Complete the KNOW-WONDER-LEARN clart on the next page.

In the first column, “What we know™ write everything you know about Louis Riel.

In the second column, “What we wonder™ write everything you want to know about the
topic or Louis Riel (2 questions minimum). After you have read the article fill out the
third column “What we learned™.

Strategy 3

Look at the title."Clearing Riel Unwise:Manning™. Discuss what you think the title
means.

Strategy 4

In point form answer the Self Monitoring Questions while reading the article.




Know - Wonder - Learn

What We Know What We Wonder

(K)

W)

What We Learned -
Still Need to Learn

L




Self Monitoring Questions

Students should 2sk themselves these questions as they read new text.

.  What does the title suggest?
What purposes does the introductory paragraph serve!

What is the author trying to say here!

B wN

What sentence or paragraph best illustrates what the author is saying
(thesis statement)?

What words are repeated’ What wor 3s are synonyms’
What words guide me through this text?
Are images created! If so, for what purpose!?

is there evidence of irony?

® ® N o oWwn

Is there evidence of bias’

10. What conclusions did the author make!?

I1. Do | agree with these conclusions?

12. Should | consider further investigation of this topic?

{3. Prepare several true or false questions based on the text.




Section 111
Answer the following questions to the best of your #hility. Use complete sentences.
If you used any part of Section I answer the following questions:
Rate the effectiveness of each reading strategy on a scale of 1 t0 5. 1 means the strategy
did not help you understand the text and 5 means the strategy greatly helped you
understand the text. (circle your response)
1. Strategy 1- defining difficult words

| It
1 23 4 s,a.},ll—m ray Wle

2. Strategy 2- Know-Want-Learn chart

|23 4 s (gt o How Ty e

3. Strategy 3- meaning of the title

123 4 5_¢+¢,VI> Ny \We

4. Strategy 4- Self monitoring questions

1 2 3 4 44.,._M~'\V\ wy \;fc.

5. Explain how each stmtegy/hsted above did or did not help you understand the article.

6. If there were any words you did not understand, explain how you attempted to figure

out the meaning of these words.
Y\ Coreds Ouound e word

)f%‘lo\\ W@X;‘S 1 coudt No¥ \)\hc\e\—s\c\v\o\




7. In either note form or paragraph form summarize the main points of the article.
Provide evidence from the text to supporf\you ideas.

The trown points were He bill wedher
Riel  Luos Q)O‘-” Vo te exoneratad Veng
Obout M b leudere. . @it The be dother
of &y contedhedyon

oA Reform opposed speedng oy o bif
EXongwating the Melis \-Qodelj' mc.k,,y lvin
Falner of Confaderahion

8. In your opinion, do you think it’s a good idea to clear Riel? Explain your answer. (use
paragraph form)

T think Riel should be cleured bearuse
hee 15 a descended from om the Airst nadimg

{3;0]9\‘&' Hoo Fesd peoﬁ\e to & lme on Comedan
At .

| oais Riel Moy rave been one of Covedas
S}&\’S* western \’QQ@vme\'s \>u\5( “\e \”e,cﬂn\ elforts

N Pachment fo cronerd e Medis \eoclgr
are wnwlse.




Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student used all four suggested strategies and rated all quite highly. The student demonstrates a
good understanding of the article.

» checks for understanding and adjusts comprehension strategies to deal with most problems
» uses classroom resources to figure out unfamiliar words

* accurately restates main ideas in own words

» |ocates specific relevant details to respond to questions

* makes accurate, detailed notes

» makes some inferences and interpretations supported by specific evidence from the text

» offerssimple judgements or evaluations and offers some reasons



SECTION I
READING STRATEGIES

You may choose to use one, two, three or all four of the strategies listed below.

Strategy 1

Define the following words:

Alienation-a turfing  OW0Y 9n ndifteence or ho%‘t(‘h‘g; estrangement

Caucus- | t(:(rlln(lda1 o meetin ¥0{\“‘:h9 rrfrﬂmeQf‘S OG pO\rl?a!Y)Gn+ ot
oné party fo discuss’ Pelicy splan strateqy ,eto

Controversial-
OF ) ORN 10, or mIousing centroversy. o
Exonerate- oo tem blame ; prove cr dedare snnonent -
Precedent-  (Coi5¢ Hat may serve (15 QAN QYQMP’Q Oc Mason
foc O _[ater cabe
Proponents- ;A6 o MOKE S Q. propos al or prop oS9tY 60

Strategy 2

Complete the KNOW-WONDER-LEARN chart on the next page.

In the first column, “What we know” write everything you know about Louis Riel.

In the second column, “What we wonder” write everything you want to know about the
topic or Louis Riel (2 questions minimum). After you have read the article fill out the
third column “What we learned”.

Strategy 3

Look at the title.”Clearing Riel Unwise:Manning”. Discuss what you think the title
means. T {WMnK ‘ﬁ‘ means I\ﬁ)ﬂ{’ ste D rQQﬁqn 5 the Reftorm
leader, was the one wWhe sadd Hhat of Yoo cled,
Ahe persen - Ree) (laskname) |t would The unuise,
strategy4 TNeY WICHE Mann'nQs state ment as the e,
int fo wer th nitoring Questions while reading the article.
DTN S GRS WIS 00 4 el una
tne gt . 55 A°ing. @ Leader Hinks clearing Rsel fer his
wrong fo A wWrong aeing . *) fhe A paragraph @Swmmeht
il CUCUS + SN : legislatitn, pacttes  @Metis, govenmeny,

conterdeccon, confrontation, vl Mp @\Iegij—g Show
whad e JoRrnment ‘& ke on the fosut . @ Yes (@ Ves
© ey o %m' o e \Cﬁn@draff o€ 4he bill butno
OJf\CWS‘ViW ﬁ?ﬁ\ﬁ 5 <j:LSS\JQ N Yps s rég&enabt € @ oS, ‘.\—\j
£0d onkdhe dectom (3




Know Wonder - Learn

What We Learned -
What \8/5 Know What W&/)Wonder Seill Nee(dL )to Learn
oo & texon®n |- uhohwas the - Rl asa gmb
frrioole [Mefls porke  PFwesternal
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Self Monitoring Questions

Students should ask themselves these questions as they read new text.

. What does the title suggest?

2.  What purposes does the introductory paragraph serve’
3. What is the author trying to say here?
4

What sentence or paragraph best illustrates what the author is saying
(thesis statement)!

What words are repeated! What wor s are synonyms!
What words guide me through this text?
Are images created! if so, for what purpose!?

Is there evidence of irony!?

o N o~ Wn;

Is there evidence of bias!?

10. What conclusions did the author make!

I1. Do | agree with these conclusions!

12. Should | consider further investigation of this topic?

|3. Prepare several true or false questions based on the text.




Section II1
Answer the following questions to the best of your ability. Use complete sentences.
If you used any part of Section I answer the following questions:
Rate the effectiveness of each reading strategy on a scale of 1 to 5. 1 means the strategy
did not help you understand the text and 5 means the strategy greatly helped you
understand the text. (circle your response)

1. Strategy 1- defining difficult words

1 2 3 4®n0tused

(X

Strategy 2- Know-Want-Learn chart
1 2 3@ 5 notused

3. Strategy 3- meaning of the title

1 2 3 @ 5 notused

4. Strategy 4- Self monitoring questions

1 2)@'@ 5 notused

5. Explain how each strategy listed above did or did not help you understand the article.
® telpd Mme get edugh the oHfioutt poets of CirH eI @md te (ook
%mgh ihe articdle betantse T dadnt Kow onything aboy+ Esel o
s ranter @ Ftle % main Sntro fo awcle , so TEReIRT Me undesianol

W0t $E5 4o Ve about @ iF was Kind of hard o Know whitfo look or

6. Ifthere were any words you did not understand. explain how you attempted to figure
out the meaning of these words.

-1 used e the thesaurus and the dictd Ot\(}rd ,




7. In either note form or paragraph form summarize the main points of the article.
Provide evidence from the text to support you ideas.

opRrNMENt BQuing whether ar ot o clear past Metio leacte
for M5 INjustiie .
“ e 4T ffpk 115 ety to Jeor ’R“e.‘ I;, MQHQ? 5(1°|Cl,

C s ghtin h’\ﬁ{-onj,& not (QUL)N‘WQS W it SOYS

o E[ﬁ f?\e en St (634 L«)H'h bi” ; NDP SC(\L_«J\S .

“ teasie B | outs Rrel was hur\ﬁ foc +easoen i 1885
Coc rele in Nerthuesd Quelse) oD |
‘ ne was narged for treason in 1665
S Rebellion ..
PPy c s rolp tn ke Nocthuest
D
- w‘éléugg& i{)?ﬁ()il\}'lﬁ\dﬂ petween Eng. and French,
/! western & Ecisters?) Candda | e e
- Riel o 0 controversia ‘ﬁdurQ\ cﬁ 1S U
Seath hag long bOEN & cause of diwtsion betueen

[ L Saghe™
Ferch & Snglish” canadians & hCSP@r/\C%r\adq |

8. In your opinion, do you think it’s a good idea to clear Riel? Explain your answer. (use
paragraph form)

: : el
T inK ts> 0 qeod {deq to clear K€ o
becors® He was st g to UM e U)QS’A
& Eagtern Corada —Eo}g@hen He wag thying

: P%dQS Nt ced s> ho chvuld b &
'ri;l/ffe&?e “hor the /‘(r)jm{—?/’ff—. Sou shalolpt hony

<orpone e Trying Ye creofe u/’m‘y amo,&lﬂ
Y coumf*r&,




Exceeds Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student did parts of al four strategy assignments but reported that only defining key words had
helped him understand the article. The student demonstrated a thorough understanding of the
selection.

checks for understanding; independently selects and adjusts strategies; re-reads

draws on wide vocabulary; figures out unfamiliar words independently using a variety of
strategies

* accurately restates main ideas in own words; can explain connections
» |ocates specific relevant details; uses quotations
* makeslogical inferences and interpretations supported by specific evidence from the text

* makeslogica judgments or evaluations based on prior knowledge; provides reasons



SECTION 1
READING STRATEGIES

You may choose to use one, two, three or all four of the strategies listed below.

Strategy 1

Define the following words:
Alienation-

Caucus-

ot /7 R )
Controversial ARV 9&) '3

Exonerate- 4&1/46 W% /’] (oﬁ /\.{ﬂ | 5/7 {/r\_@ﬂ‘f' QC)(/V he /5

Precedent-

Proponents-

Strategy 2

Complete the KNOW-WONDER-LEARN chart on the next page.

In the first column, “What we know” write everything you know about Louis Riel.

In the second column, “What we wonder” write everything you want to know about the
topic or Louis Riel (2 questions minimum). After you have read the article fill out the
third column “What we learned”.

Strategy 3

Look at the title. Clearing Riel Unwise:Manning™. Discuss what you think the title

means. ue é%nl(a H"Aé C&O\flnj Z)C)S nome  f5  yn (/\)ISQ
Z}ml (lﬁc 'S Maanm‘nj-

Strategy 4

In point form answer the Self Monitoring Questions while reading the article.




Know Wnonder - Learn

What We Know What We Wonder

(K)

W)

What We Learned -
Still Need to Learn

(L)

Kial wes

Mefi> |l imoceat  |Who Tl /e,




Self Monitoring Questions

Students should ask themselves these questions as they read new text.

What does the title suggest! ;/Uﬁh ”1)175 Gp/a?sef)

What purposes does the introductory paragraph serve!- To /@f' Z\/Uv/(/h f{;o v

)
What is the author trying to say here?

What sentence or paragraph best illustrates what the author is saying
(thesis statement)?

What words are repeated? What \ or is are synonyms? ~ /‘/’64"5
What words guide me through this text? — &R N erz dl €
Are images created? If so, for what purpose!?

Is there evidence of irony? — €5

Is there evidence of bias? /\/65

What conclusions did the author make? ‘WUI+ M"C b‘ {/ \%@‘( bl é 4 ?@ /q/

. Do | agree with these con_clusions?/\)ﬁ

Should | consider further investigation of this topic? A)O

Prepare several true or false questions based on the text. N o ¢




Section 111
Answer the following questions to the best of your ability. Use complete sentences.
If you used any part of Section I answer the following questions:
Rate the effectiveness of each reading strategy on a scale of 1 to 5. 1 means the strategy
did not help you understand the text and 5 means the strategy greatly helped you
understand the text. (circle your response)
1. Strategy 1- defining difficult words
1 @ 3 4 5 notused
——~2. Strategy 2- Know-Want-Learn chart

2 3 4 5 notused

3. Strategy 3- meaning of the title

VDN T Held
\8\1 2 3 4 5 notused Ac Ml

4. Strategy 4- Self monitoring questions,

TN 2 3 4 5 notused

5. Explain how each strategy listed above did or did not help you understand the article.

fhe fist one may howe belpeel, bt te othe, 3
T thesght teie - Woske'oChine and dicdy+
e Pn Lhe

6. If'there were any words you did not understand explain how you attempted to figure
out the meaning of these words.

T v words Gat Tlidre undeistond, Lgr T
used o DC#W_V/ 77‘56&‘4% 2eemdec) Eher ou€,

re-reoc!  Lhem P Lhe Lon(:eré, ond fo,- veool
out louol . i




7. In either note form or paragraph form summarize the main points of the article.
Provide evidence from the text to support you ideas.

— 20k Pn 18835, Riel yues hang for #eqﬁon.(jﬂl\gbr.ﬁ

A He gouer mont e hying & pass o Ll ak
W?(/{, Cledr ni> hame ( 5 l [ Aa.
g (o 12l par. 2 >y Yot 1 yokhing

vﬂ'@ 56y A vas ohending his bome Cpial /761” : 7)
"I MPS wownd Hhie 4l o bypiss all e stheys '

d lnﬂt I
(120 par () hut \Jal Mereddh Loy 's qé’%é i _%?,Ua%
regeave exfre Ottenion LP 120 par /O> and Manniny aees
and p{';sayre'eﬁ Mt Jhbj é/t&uH W + Ly, (P /ZOPV ()
~the bl Wasnol chown in 4 il lotlery (p12) e 4)

8. In your opinion, do you think it’s a good idea to clear Riel? Explain your answer. (use
paragraph form)

W cny? Lot K2lo aprd yght 2 clh ' gy
%%/W%/ﬂww%ﬁm e M. cn
4 wAMMm¢4 L fromoslly
s Hod 11,° g, Zﬂ o /mp;m/aé
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Grade 8 Reading for Information: Additional Sample 2
Media portrayal of teenagers

Context

This assignment was part of aunit on Media Literacy.

Process

Students were asked to find a newspaper article that provided information about teenagersin
today’ s society, e.g., on topics such as academic achievement, family relationships, peer
relationships, self-image, schools and education, juvenile delinquency, teen suicide, and youth
unemployment. Students were asked to write an analysis of the media portrayal of teenagersin
their chosen article. The analysis was to include:

e asummary of the mgor pointsin the article
* ananalysisof the position taken by the author or editor
* anidentification of the main points that support or refute that position

* adiscussion of the quality and accuracy of the article. Was the evidence convincing? What
facts, if any, do you feel would need more research before you would believe them? Were
aternative positions or explanations considered?

* A concluding comment about how €l the public was informed by the article.



Not Yet Within Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student understands some of the main pointsin the article but does not offer any analysis.

identifies some main ideas; had difficulty distinguishing between main ideas and supporting
details

locates some relevant supporting details; omits important information

notes are incomplete

offers simple reactions of judgements; vague and unsupported



The Summary

Most political candidates hide their photos in the yearbook because of fear for
embarrassing reminder of their lost youth. A nineteen-years-old teenager named
Gareth Richmond was eut of Lord Bying about a lesser than a year, which they
quality as a recent snap. A month less, after joining and winning its nomination
in Vancouver-Quilchena, Richmond was organizing his campaign to Liberal MLA,
Colin Hansen. He told to the paper "I decide. it was time for me to take more
active role in thfe politics of my province and to protect the ideals of the NDP, I
believe in.” and ®ld he was too young to piay any part in the earlier elections
and it was hlf first one to run in. He believes that it is time for the youth of BC to
make them heard. Some political jurisdictions, a nomination from the party in
power is a sought-after endorsement and envied and easier to a guaranteed job.
BC’s moribund governing, however, find itself scouring the countryside for
volunteers to replace the double-digit number of retiring MLAs or take a dive
against an incumbent Liberal. A week after, they found Richmond, who has lived
in the central city riding all his life and works hard as a deliveryman. "1 haven't

been in politics a long time” he said.
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Nineteen-year-old deliveryman Gareth Richmond is organizing his provincial election
campaign as the New Democratic Party candidate in the riding of Vancouver Quilchena.

NDP turns to teenagers
in bid to field candidates

Most political candidates hide their lan Mulgrew that’s for sure. But I believe that it is
high-school yearbook photos for fear time for the youth of B.C. to make
they'll be an embarrassing reminder of ~——m——— themselves heard.”
lost youth. In some political jurisdictions, a
For 19-vear-old NDP hopeful Gareth nomination from the party in power is
Richmond, less than a year out of Lord a sought-after endorsement and an
Byng, they qualify as recent snaps. envied, easy-street route 1o a guaran-
Less than a month after joining the teed job.
party and winning its nomination in B.C.'s moribund governing party,
Vancouver-Quilchena. Richmond is however, finds itself scouring the
0 ' ghis campaign to unseat Lib- countryside for volunteers to replace
eral MLA Colin Hansen. the double-digit number of retiring
“Idecided it was time for me to take MLAs or to take a dive against an
amore active role in the politics of my incumbent Liberal.
province and to protect the ideals of the NDP I A few weeks ago, they found Richmond. who
believe in.” the earnest and sincere Richmond has lived in the central city riding all his life and
told me this week. works split-shifts as a deliveryman.
“I was too young to plav any part in earlier “} haven’t been in politics a long time,” he said

elections — this is the first one I've ever run in See ‘CAMPBELL STOMPERS’ A5
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M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student understands the main points in the article but the analysisis simplistic.

identifies most ideas; has difficulty restating them in own words
» |ocates some specific details to respond to the task

* makes notes; includes too much information

* makes some simpleinferences and interpretations

» offerssimple reactions or judgments; able to give some reasons



Port Moody principal discusses bullying

She will appear today in a pre-taped segment of the Sally Jessy Raphael Show

By SARAH GALASHAN

The Sally Jessy Raphael Show, known
for exposing the sex lives of pre-teens and
reuniting relatives, will feature a Port
Moody principal as she takes on troubled
children accused of pushing other kids
around.

Cindy Seddon, principal of Seaview
Community School, will appear today on
a pre-taped segment of the natio syn-
.dicated talk show co ing school-yard
bullies and discussing their behaviour pat-
terns. The show is at 3 p.m. on Channel 12.

The anti-bully advocate has co-authored
two books, been the subject of a CBC mag-
azine report, and speaks often to local
media about the effects of bullying.

Still, Seddon, who has a master’s degree
in education studying children's interac-

Major Poiwts:

tions, chuckles at the thought that she’s an
expert on the subject.

But show producers were quite serious
about landing her as a guest after Seddon
was quoted by the New York Post in a sto-
ry about the recent high school shootings
in Santee, Calif..

There, a 14-year-old boy is charged with
taking his father’s handgun to school,
shooting and killing two students, and
injuring several more.

Fellow students said he was bullied and -

teased. .

Less than a month later, an 18-year-old
senior armed with a shotgun and handgun
opened fire at another California school,
hitting at least three students and two
teachers with shotgun pellets.

“There are many people in the United
States who are feeling like they don’t know

what to do,” says Seddon.

This sort of extreme violence in schools
has generated concern throughout North
America and caused many schools to reg-
ulate student behaviour to the point where
students may not touch each other, even
for a hug.

According to the teens who appear on
the talk show stage with Seddon, anti-bul-
lying rules make it easy to discipline per-
ceived bullies.

But pointing fingers is not the answer,
insists the principal. Bullies have been bul-
lied themselves and are retaliating, some-
times on their parents’ advice.

“One of the things that I said is that we
cannot be counselling our kids to fight
back,” said Seddon, who recalls that most
audience members, even Sally herself, did
not share that sentiment.
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Fully Meets Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student understood the article and was able to offer logical opinions about it.

» accurately restates main ideas in own words; explains connections between them

» locates specific, relevant details to respond to the task

* makes some inferences or interpretations supported by specific evidence from the text
* makes somelogica connections between new information and prior knowledge

» offerssimple judgements and offers some reasons
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Ise justice
ind parenting
D stop hullies

minar logks for working solutions
help kids who are being targeted
bullies, and prevent harassment

Anne Risdon

NABY NOW REPORTER

estorattve justice and early-parenting programs are

strategies l!DcUmhll bullying in Burnaby, about 80
ts recommended at the end of a day-long

k inar Saturday.

:“um;mw,mmllnr Nancy Harris, the free

toar was intended to produce solutions, not dra-

i storles of school shoot-

i 5, ~There s
[ compared 10 the dally respect and

of bu victims.
Tade 10 soadont Geoff 1oldCATiNg among
toup relentless name-call-  many young
Sheee N mnfer toanoth-  pegple today.
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ething drastic to his tor- need to bmg
:roer:l Denise Delesbeeck back sonie
her daughter got trans- Jope] ofrespcct
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fied to go to school. “It's Denise
ust boys. It's girls too,” she  peleebeeck
PARENT

‘here is less respect and
among man ung
ulll: mdl‘;'. l';[‘Ilerq'syl r’::l need to bring back some
of respect for each other.” she said. )
arnaby North student Julia Li said she believed bul-
| was more common in elementary than in high
ol - but one good strategy is belonging to school
50 that riends.
Ichael Maan, executive director of the Burnaby
lcultural Soclety said settlement workers are some-
Puasse Sex BULLYING Ow Pacir 9

Communication skills
reduce bad behaviour

BULLYING

Comnimumn Faom Pacr; |

times asked (o intervene in secondary schools where
bullies are targeting immigrants bec ause of their acceni
and skin colour.

“Its especially because immigrants tend 1o hang
arwnd in their o oup. New immigranis feel more
confident in thei Rroup because they can speak
their own language. B two-edged. Other sindents
Took at the group and think they are a threat.”

Maan said he feli the seminar needed to have mare
ordinary peaple involved instead ol the large turnout of
prifessionals, a sentiment echued hy Deleeberck,

“I hope the final documem will not be a five-page
rﬂ:ion full of educational and psychological jargon,” she
Sind,

The meeting determined that problematie behaviour
wauld be reduced by adults learning early-childhood
parenting skills that produce sell-confident children
with good communication skills, and the feeling they
matter and are pant of the wider community. Harris
said

As for i restorative justice program where an ofleng.

fetime and their fimilies meet and work out a soly-
help, Harris said foture de istons e
ing whether this conld be built into the
Tunded vouth diversion program.
“This is not 1o replace what i Ppens in Burnaly now.
This is to enhanee j1.”

Fellowing the seminar, the next SIep s to prodd
lisevssion docament 1o e tiscussed by counei
alse tken for more input o cach of Burnaby's different
areas,

None of Burnaly's NDI* MLA's were able to attend the
seminar, the four Liberal candidates did,

Sehowl trusiee

Kim Maan had registered but was ill
aml ne other frustees took her plice. Youth Se
mamager lery Waterhouse represented the Burnaby
school boand, ’

Tl serminar was Tinded by b corporations aned
ey Iy the ciny of Burmaly throngh the Family Caurt
aned Younth hestice Comimies




Exceeds Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student provides a detailed analysis supported by evidence from the selection.

accurately restates main ideas in own words; explains connections; attempts to synthesize
information

locates specific, relevant details as needed

makes logical inferences and interpretations supported by specific evidence from the text

makes thoughtful and insightful connections between new information and prior knowledge

makes and explains logical judgments and eval uations based on prior knowledge; provides
reasons and examples



HOW TEENAGERS ARE PORTRAYED
PEER RELATIONS

This article I found in the “News Leader” newspaper is called “Workshop
battles bullies” It is about how one teen was so grief stricken that the child convinced
the parents he/she needed to move to another area so the child would be able to go to
another school. The child did this because another peer (and possibly some of
his/her friends) were bullying so much to the point where there were threatening
messages sent over the Internet and a threat that the mother would be raped. Even
though the child’s parents complained to the secondary school’s administration they
were not satisfied so as a second resort, they went to the Burnaby RCMP but so far,
they say, there has been no police investigation. Many other parents went to a
symposium on bullying the previous Saturday. But despite the fact the Burnaby
school board along with other boards in the province has a no tolerance for bullying,
some felt the tactic was ineffective. They claim event though bullying is technically
a crime; the police don’t deal with it properly.

1 think that the point of view that the author/editor took of this article was
definitely from the right side. This entire article suggested that teen bullying is a
serious issue in our lives today that needs to be delt with now before it manifests into
a masquerade of teens constantly picking on each other. It was a very well written
piece that showed that so many people are taking part in putting a stop to this war of
the “cliques™ and “geeks™ by organizing different meetings, talking to school

councillors. and even resorting to the police. These people, and hopefully others that




will join this crusade are doing everything in their power to make sure that all
people are treated fairly. Who wants their children to grow up in a world where the
*popular” people rule over the “dorks?”

There are so many important points in this article that support the argument.
One especially being that there was actual proof that teens are going out of their
way to intimidate a child by digging so low that they must write them threatening
notes over the internet, or saying that they will harm their parents. But the fact that
the family was so disappointed by the way the school’s administration handled the
situation that they had to resort to filing a complaint to the Burnaby RCMP, who
also have made no attempts to investigate anything at all, was just beyond my belief
and I’m sure anyone else’s who read this article.

I believe that the quality and accuracy of this article was outstanding. The
evidence was quite convincing, even though the subject about bullying is well know
to many people. The author wrote the important things and didn’t bother with any
nonsense. The author, Michael McQuillan, got straight to the point and didn’t make
it a boring article. That is the key to making important issues such as this one stand
out in people’s minds and what inspire them to do something much like the people in
this article. I don’t think that any of the facts stated needed anymore convincing,
although I would be interested in knowing what the secondary school’s
administration did to to the situation. I think that would help clear whether
or not it was necessary to go the RCMP or not.

So, averall, I think that this article was very important to the public and |

should be read by everyone who regeives this newspaper, It shouldn’t be over looked




as just another story on teens and how they’re being picked on by other teens. The
public should read it and comprehend how important this is. They should think of it

as though they were in that one family’s place. What if that happened to one of your

children? Would you go through the same steps this family did, or would you just

let it be another dinner conversation?

Wed. Marh 14, 2001 News Leader 3

Workshop battles bullies

BY MICHAEL MCQUILLAN
NEWSLEADER STAFF

A family plans to move to another
community because of the bullying
their child faced in a Burnaby school.
The mother says the family feels it has
little recourse but to remove their
child.

In another situation, a student and
his family were threatened over the
Internet. The intimidation also includ-
ed a threat that the mother would be
raped. -

That family went to the secondary
school's administration. Not satisfied
with the result, they went to the
Burnaby RCMP. So far, they say, there
has been no police investigation.

These Burnaby families were just a
few of the 80 individuals that were
part of Saturday’s community sympo-
sium on bullying. Despite the fact the
Burnaby school board and other
boards in the province have a zero tol-
erance for bullying, some at the con-
ference felt the tactic was ineffective,

said Nancy Harris, a Burnaby council-
lor who helped organize the sympo-
sivm.

Fven though bullying is essentially
a crime, others said the police do not
deal with it properly, suid Harris.

“Bullying is a widely dealt with
problem in our community that needs
to be dealt with by the communicy.”
said Harris. “Bullying, essentially, is
about pushing people out of the com-
munity.”

The symposium was just a start 1o
addressing bullying, said llarris.

Based on the views expressed
Saturday, a discussion paper will be
generated. That document will then
be sent out to those who attended,
plus stakeholders like Burnaby council
and the school board, for their input.

Suggestions and viewpoints from
the symposium may never be used in
drafting new bylaws or policies but
what’s importani is Ihe community
has-had its say. She likened the day-
long workshop to community build-
ing.




Grade 8 Reading for Information: Additional Sample 3
“Doublespeak” by William Lutz

Context

This assignment was part of aunit on Media Literacy.

Process

Students read “ Doublespeak” by William Lutz independently. Students were then instructed to
invent a product and design an advertisement for it that both “puffed” the product and used “weasel
words’, two of the techniques described in the article.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

This advertisement incorporates many “weasel words” but no “puffing” of the product.

* identifiesmost ideas
* |ocates some specific details to respond to the task

* makes simple interpretations
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Fully Meets Expectations

Teacher’s Observations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

This advertisement incorporates both “weasel words” and “puffing” of the product, demonstrating a
good understanding of the techniques described in the article.

accurately restates ideas in own words
locates specific, relevant details to respond to task
makes interpretation supported by the text
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Grade 8 Reading for Information: Additional Sample 4
“ A Mysterious Contraption” by Amelie Welden

Context

The teacher designed several mini-lessons to help students become more aware of the strategies
authors use to engage readers.

Process

Students independently read “A Mysterious Contraption”, a profile of Irene Curie (daughter of
Marie Curie), and compl eted the following tasks:

1. List some of Irene’s scientific accomplishments during the 1920's and 1930's.

2. Read thefirst two paragraphs of the selection. The author has used an anecdote (an interesting
event or incident) to introduce us to the main character in away that holds our attention and has
impact. Re-read the selection and choose another incident that the author could have used to
develop an aternate anecdote. Use thisincident to write an alternate opening anecdote for the
selection.



Not Yet Within Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student was able to list some main ideas about Irene Curie’ s accomplishments, but the
“anecdote” issimply alist of restated facts.

* identifies some main ideas
* notes are incomplete

+ offersno reaction
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M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student attempts an anecdote, although it relates feelings and events rather then re-telling an
incident.

identifies most ideas; has difficulty restating them in own words
» |ocates some specific details to respond to task

* notesinclude too little information

* makes some simpleinferences

* makes simple, obvious comparisons of new information with prior knowledge
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student successfully converts another incident into an alternate opening anecdote.

» accurately restates main ideas in own words
» locates specific, relevant details to respond to the task
* makes accurate, detailed notes that reflect the main ideas

* makes somelogica connection between new information and prior knowledge

Transcript :

A Mysterious Contraption

1. Irene’s scientific accomplishments:
- the x-ray machine (her and her mother made it)
- received her doctoral degree for her studies of alpha particles
- groundbreaking experiments
- wrote hundreds of report
- created artificial radioactivity
- discovered nuclear fusion

2. Opening anecdote

a) this technique is good, and | wanted to find out more. The beginning sort of
captured me.



b) The crowd watched in silence as the body of Marie Curie was lead down the
path to her grave. One person on particular was greeving the loss of this
woman, it was her daughter, Irene. Irene didn’t know that one day she’d be just
as famous as her mother was.

The crowd watched in silence as the body of Marie Curie was carried down the
rough gravel path. Irene Curie, Marie’s daughter was greeving her mother’s loss
more than the rest. Little did she know she’d one day be more famous than her
mom.



Exceeds Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student organizes notes by date, and does an excellent synthesis of the information in the
selection to write a new opening anecdote.

* accurately restates main ideas in own words; attempts to synthesize information
» |ocates specific, relevant details as needed

» makes accurate and detailed notes, using effective headings

* makeslogical inferences and interpretations

» makes thoughtful and insightful connections between new information and prior knowledge

Transcript:

A Mysterious Contraption

1.a) List some of Irene’s scientific accomplishments during the 1920s and 1930s

1925 — received her doctoral degree for her studies of alpha particles

1934 — with her husband, Frederic, they began experimenting with polonium and
aluminum which led to the discovery of creating artificial radioactivity.

1935 — win Nobel Prize for discovery mentioned above

1936 — As the newly appointed Under Secretary of State for Scientific Research, she was
the first woman cabinet minister in France.

1938 — another earth shattering experiment where results led to the discovery of nuclear
fission.



2. Write Opening Anecdote

The technique is very effective as it hooks you and makes you want to read more.

The technique personalizes the section because this is how | feel about it. This is a feeling
needed to write a whole paragraph a subject. It makes it more pleasing to read because
now you understand it and it's in your own words.

Irene sat in a busy hospital waiting room, waiting to hear her fate. Her white knuckles
clenched the chair and her face was pale yet flushed at the same time. She had grown up
around hospitals but she had always been the doctor, not the patient.

CREAK the door sweaked as the grim faced doctor came in.

‘The door needs oiling’ Irene thought absently.

She turned back to the doctor peering at him with some faint trace of false hope. Then
the doctor said it. He said those dreaded words! She has suspected all along, especially
when bruises started appearing for no reason, but when he confirmed that she had
leukemia, the world around her crashed. The beginning of the end had begun.



Grade 8 Reading for Information: Additional Sample 5
Researching mythological gods and goddesses

Context

The class was studying a unit on Mythology.

Process

Students were asked to research one god or goddess from the many they had encountered in the
myths they had read. Students were to choose independently a source or sources of information,
and to identify the source. Students were given five questions that served as headings for note-
taking:

Who is he/she?

What did he/she do?

When did it happen?

Is he/she related to any other gods/goddesses?
Are there any other important facts?

Asthe students read their research materials, the teacher circulated throughout the classroom and
observed their reading strategies.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The notes are generally accurate although a category is omitted.

uses text features (e.g., headings) to locate information
relies on word structure and classroom resources to figure out unfamiliar words
identifies most ideas; has difficulty restating them in own words

makes notes using headings; includes too little information

ARES
April, 25,2001

1) Who is the person?
Ares is the god of war.

2)What did they do?
Ares was the god of war wich means his major occupations where
bloodshed and mistief.

3) Where they related to other gods?
Yes, Ares was son of Zeus and Hera, sibling to Eris, and father to Deimos,
Phebos and Kylenos, among others.

4)Any more important details?

Ares was alaws upto mistief, he was the most hated of all gods in
olympus,he was nearly exiled when he seeked revenge of his assasented
son.He fell in love with Aphridite, who was alreaady merried, when Ares
was cought “in the act’ he was dipayed to all the world and was publicly
humiliated




Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The notes are accurate and complete, providing specific information as required.

» usestext features (e.g., headings) to preview and locate information

* uses context clues and classroom resources to figure our unfamiliar words
* accurately restates main ideas in own words

» locates specific, relevant details to respond to the task

» makes accurate, detailed notes using headings



Notes: Hades
Books

Who is he?

¢ lived in grim, gloomy underworld
* was rich

* had all the treasures in the ground
* god of the Underworld

e rarely left the underworld

What did he do?
* ran the underworld
* kept the souls of the dead
* Hermes brought him the souls of the dead
» prodded unwilling souls into shadows
* saw that none escaped
¢ had three-headed dog that guarded gates
* snatched Persephone
* made Persephone queen of underworld
When did it happen?
» Hades was part of the third generation
Is he related to any other gods?

¢ He is the brother of Zeus, Demeter, Poseidon, Hera and Hestia
¢ son of Cronus and Rhea

What book did you get info from?
*The Gods and Godesses of Olympus by Atari
Other important facts?

* He snatched Persephone and raped her
» Zeus gave him permission




Grade 8 Reading for Information: Additional Sample 6
Personal Safety

Context

This assignment was from a CAPP 8 class that was working on personal safety outcomes.

Process

After ageneral class discussion about bullying, the students were asked to read information on
bullying provided by the teacher, and to answer a number of questions. Most of the questions
checked their comprehension of the information in the selection, but the last two questions asked
them to react to the information, and offer their own views.



Not Yet Within Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student required support to complete the questions. The personal response is very limited.

Identifies some main ideas; has difficulty distinguishing between main ideas and supporting
details

locates some relevant supporting details, omits important information

* needs specific directions to make simple interpretations; illogical

offers simple reactions and judgments; vague and unsupported
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M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’'s Observations

The student demonstrates a basic understanding of the material; work is generally accurate although
lacking in detall

* identifies most ideas; has difficulty restating them in own words

» |ocates some specific details to respond to questions

* makes simple inferences and interpretations; provides some evidence from the text
» offerssimple reactions and judgments; able to give some reasons
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Fully Meets Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student demonstrates a thorough understanding of the material .

accurately restates main ideasin own words

locates specific, relevant details to respond to questions

offers simple judgments and evaluations and offers some reasons.

makes some general inferences or interpretations supported by specific evidence from the text
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Exceeds Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

RESPONSE

Teacher’s Observations

The student’ s answers are thorough, providing well-chosen details. Thereis someinsight in the

responses.

» accurately restates ideas in own words; can explain connections

» |ocates specific, relevant details as needed

* makeslogical inferences and interpretations supported by specific evidence from the text

» makes thoughtful and insightful connections between new information and prior knowledge

» makesand explainslogica judgments and evaluations based on prior knowledge; provides

reasons and examples
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