
GRADE 2 WRITING:  Additional Tasks/Samples 
 
Literary Writing 2 sets of samples 
Writing to Communicate Ideas and Information 6 sets of samples 
 
 
 



Grade 2 Writing Stories: Additional Sample 1 
Stories about Pets 
 

Context 
 

Students in this class frequently read, listen to, and respond to stories.  They often talk 
about the features they like in stories, and the techniques authors use to make stories 
interesting.  They write every day, usually about their experiences, their responses to 
stories and other activities, and what they are learning. 

 

Process 
 
The teacher presented this writing in lessons: 
 

1. In response to the question, “What is a story?” students created webs containing 
characteristics of stories. (20 minutes) 

2. The class discussed the difference between fact and fiction, and brainstormed possible 
content for a fictional story about pets. (20 minutes) 

3. Each students created a storyboard showing the beginning, middle, and end for a story 
about pets.  They added key words and phrases under their pictures. (40 minutes) 

4. Students used their storyboards to write a story about a pet.  The teacher encouraged them 
to read over their work and make any changes they thought would improve their stories, 
but they did not use a formal editing process. (no time limit) 

 

 



Not Yet Within Expectations 
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Teacher’s Observations 

The student appears to have a story in mind, but has not conveyed it to the reader. 

 

• consists of ideas or events that are not logically connected into a story 

• little logical detail or description 

• may not have a story problem 

• very short 

• little development (may be very short); ideas are not logically connected 

•  some sentences are complete 

•  often omits or uses punctuation and capital letters inappropriately and inconsistently 

 
 

 



 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student has provided a simple, concrete story based on a cartoon. 

 

• appears to be a simple retelling of a story they have read, heard, or viewed 

• includes some detail  

• includes a simple, concrete problem  

• simple, basic language; often repetitive; little or no evidence of storytelling language 

• tends to rely on short, simple sentences 

• has a beginning and middle; includes an “ending” sentence that does not actually end or 
resolve the story 

•  identifies the characters and problem at the beginning of the story, but provides little 
context 

  inconsistent punctuation and capitalization 



 

 



Fully Meets Expectations 
� �������� ������ 	
���� ��
�����

��������� � � � �

�������� � � � �

� � � � �

������ � � � �

� � � � �

	���� � � � �

     


�����������     

     

Teacher’s Observations 

The student has provided a story that includes some detail and story language. 

 

•  includes many details; these are often loosely related to the central story problem 
(unsorted detail)  

•  story usually includes a problem, but the writer may have difficulty with a solution and 
end abruptly 

•  conversational language; may include some description (often vague--e.g., nice, cool--
and repetitive) and storytelling language (e.g., “There once was …”) 

•  some variety in sentence length; sentences are often short and abrupt; sometimes long 
and run-on 

•  uses pronouns frequently; these sometimes become confusing 

•  has a beginning, middle, and end; end may be abrupt 

•  events are loosely connected; development may be illogical in places 

•  tends to repeat a few simple connecting words (e.g., and, then, so) 

•  includes several errors, but these do not obscure the intended meaning 

•  most sentences are complete 

•  most common words are spelled correctly 

•  uses capital letters for names, places, first word in sentence 

•  most basic pronouns and verb endings are correct; makes some errors 

 

 
 

 



 



 

 
 



 



Exceeds Expectations 
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Teacher’s Observations 

The student has developed an engaging story with a problem and solution.  The story 
shows individuality, and draws on knowledge of story language. 
 

•  some sense of individuality; often incorporates elements of stories they have heard, read, 
or viewed with their own ideas 

•  includes supporting details; some of these may distract from development of the main 
story line  

•  consistently uses storytelling language; includes simple descriptive language, and shows 
some variety (may have some repetition) 

•  some variety in sentence length and pattern 

•  has a well-developed beginning, a logical middle, and an ending  

•  events are logically connected 

•  builds some context at the beginning of the story by describing the situation as well as 
identifying characters, setting, and problem 

•  uses dialogue 

•  some errors (particularly in more complex words and structures), but these do not 
interfere with meaning 

•  written in complete sentences 

•  most words are spelled correctly; errors are often careless omissions of letters OR errors 
in complex or challenging words 

•  uses capital letters and end punctuation (i.e., periods, question marks, exclamation 
marks) correctly; beginning to use commas 



 

 
 



 
 



 



Grade 2 Writing Stories: Additional Sample 2 
Writer’s Workshop:  Fairytales 
 

Context 
 
 

Students in this class write every day as part of a writer’s workshop.  Each morning, the 
teacher in this class devotes a block of time to writing.  Students have experience reading 
and writing in a variety of genres including fairytales, animal stories, poetry, information, 
and instructions.  Prior to this assignment, they read, listened to, dramatized and discussed 
a variety of fairy tales.  The classroom word wall included words from fairy tales; students 
also developed word banks of ‘fairytale words.’   

 

Note: The class had recently completed a penguin study.  Several students chose to feature 
penguins in their fairy tales. 

 

Process 

 

During their writer’s workshop, student discussed fairy tales they had read and heard, and 
identified their characteristics.  The teacher reviewed the structure of stories with them 
(beginning-middle-end) and talked about how authors make fairy tales interesting (e.g., 
interesting words and details, dialogue.)  Students independently planned and wrote fairy 
tales.  They read their stories over and made some changes, but did not participate in any 
formal editing.  

 

Note:  Students who chose to write about penguins were able to consult classroom and 
individual banks of ‘penguin’ words. 

 



Not Yet Within Expectations 
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Teacher’s Observations 

The student copied “Once upon a time” from a classroom chart, but was unable to 
complete a story. 

 

• consists of ideas or events that are not logically connected into a story 

• little logical detail or description 

• may not have a story problem 

• often very short 

• little development (may be very short); ideas are not logically connected 

•  repeated, serious errors in basic language may make all or part of the writing difficult to 
read 

•  frequent serious spelling errors in basic vocabulary; some words may be difficult to 
figure out (may omit letters and sounds)  

•  often omits punctuation and capital letters 

 

 

 



 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student tells a simple, direct story, and begins with “story language” (Far, far away 
….)  Most words are recognizable, and are spelled phonetically. 

 

• includes some detail  

• includes a problem, but ends abruptly  

• simple, basic language 

• tends to rely on short, simple sentences (largely unpunctuated) 

• has a beginning, middle and end 

•  frequent errors may interfere with the intended meaning in places (parts may be hard to 
figure out) 

•  frequent spelling errors; when words are spelled phonetically, all sounds are represented; 
often forms plurals and past-tense incorrectly (e.g., “it” for “ed”.) 

•  inconsistent punctuation and capitalization 
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Teacher’s Observations 

The student has story with engaging detail and story language.  The story is easy to follow, 
although there is little punctuation and many words are spelled phonetically.  

 

•  some sense of individuality; often incorporates elements of stories they have heard, read, 
or viewed with their own ideas 

•  includes supporting details 

•  consistently uses storytelling language; includes simple descriptive language, and shows 
some variety (may have some repetition) 

•  has a well-developed beginning, a logical middle, and an ending  

•  events are logically connected 

•  uses dialogue (not punctuated) 

•  uses a variety of simple connecting words (e.g.,  when, but) 

•  frequent errors may interfere with the intended meaning in places (parts may be hard to 
figure out) 

•  some sentences are complete 

•  frequent spelling errors; when words are spelled phonetically, all sounds are represented; 
often forms plurals and past-tense incorrectly (e.g., “d” for “ed”) and confuses common 
sight words (e.g., now/know; their/there; were/where) 

•  inconsistent punctuation and capitalization 



 

 
 



 
 



 



Grade 2 Writing to Communicate Information and Ideas: Additional 
Sample 1:  Recipes for Igneous Rock Cookies 
 
 

Context 
 
The students in this class write every day, both as part of language arts activities, and in 
connection with topics they are studying in content areas.  During the year, they have 
learned about a variety of genres.  

 

 

Process 

The class had been studying rocks and minerals.  As part of their study of igneous rocks 
and how they are formed, they watched the teacher demonstrate by creating “igneous rock 
cookies” (haystacks).  As the teacher demonstrated, she talked through the process, 
emphasizing sequencing language, and equating various ingredients to the mineral in 
igneous rocks.  She stopped from time to time and had the students review the steps. 

After the demonstration and some further discussion, students wrote out the steps for 
making igneous cookies so they could take them home.  

 

 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student has provided a generally accurate series of steps to making the cookies, but is 
missing specific detail.  Spelling, punctuation, and capital letters are often inconsistent. 

•  provides some accurate information or observations  

• includes some details 

• simple, basic language 

•  includes some required features, but may have difficulty following the intended form 
(e.g., a recipe may be written in a paragraph) 

•  a title or opening sentence signals the topic; there is usually a simple conclusion 

• information and ideas are logically sequenced and connected (may require some 
inferences) 

• beginning to use a variety of connecting words (e.g., and, then, so, because, after, when) 

•  frequent spelling errors; when words are spelled phonetically, all sounds are represented; 
often forms plurals and past-tense incorrectly (e.g., “d” for “ed”) and confuses common 
sight words (e.g., now/know; their/there; were/where) 

•  uses punctuation and capitalization inappropriate and inconsistently 
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Teacher’s Observations 

The student has provided complete, logically sequenced instructions. 

•  provides accurate basic information or observations 

•  includes some specific details 

•  includes simple descriptive language; some attempts to be specific or exact 

•  some variety in sentence length; sentences are often short and abrupt; sometimes long 
and run-on 

•  beginning to show awareness of form (e.g., instructions look like instructions); may omit 
key features (e.g., fail to number instructions) 

•  a title or opening sentence signals the topic; includes a conclusion 

•  ideas are presented in logical sequence 

•  beginning to use a variety of connecting words 

•  includes several errors, but these do not obscure the intended meaning 

•  shows growing control of sentence structure; sentences are separated with periods and 
capitals 

•  most common words are spelled correctly 



 

 

 



Grade 2 Writing to Communicate Information and Ideas: Additional 
Sample 2:  “How-to”  
 
 

Context 
 
The teacher provides a wide variety of writing activities, often developing out of activities 
the students are engaged in, or interests they express.  

 

 

Process 

Students planted seeds for Mother’s Day, following a step-by-step demonstration by the 
teacher.  After they had planted their seeds, they reviewed the process.  The teacher 
provided a template with space for title, materials, and directions. Students wrote 
independently.  The teacher encouraged them to check their work, but they did not use a 
formal editing process. 

 

 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student had listed the correct ingredients, and identified the basic steps.  However, 
there is no detail, and punctuation, and capitalization are omitted. 

•  provides some accurate information 

•  includes some required parts (i.e., tries to follows instructions or frame provided by the 
teacher, but not entirely successful)  

• simple, basic language; often repetitive 

•  includes some required features, but may have difficulty following the intended form 
(e.g., written in a paragraph) 

•  a title or opening sentence signals the topic; may omit conclusion 

•  ideas are presented in logical sequence (often following a template or frame provided by 
the teacher); may lapse in places 

•  frequent errors may interfere with the intended meaning in places (parts may be hard to 
figure out) 

•  frequent spelling errors; when words are spelled phonetically, all sounds are represented 

•  omits punctuation and capitalization 
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Teacher’s Observations 

The student has provided clear basic directions, in numbered steps. 

 

•  provides accurate basic information 

•  includes all required parts; these are very basic 

• simple, basic language; vague 

•  shows understanding of the basic conventions of form (e.g., instructions look like 
instructions) 

• information and ideas are logically sequenced and connected (may require some 
inferences) 

•  written in complete sentences 

•  spelling is correct 

 

 

 



 



Grade 2 Writing to Communicate Information and Ideas: Additional 
Sample 3:  Summary of REAPS presentation  
 
 

Context 
 
The teacher often asks students to write in response to reading or listening activities, or 
other experiences.   

 

Process 

After listening to a presentation about the importance of reducing garbage going into 
landfills, students were asked to write paragraphs to answer to the following question: 

What important message did REAPS give us? 

Students were asked to check over their paragraphs, but they did not do any formal editing. 

 

 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student has provided some accurate information, but does not include much detail or 
explanation. 

 

•  provides some accurate information 

• simple, basic language 

• relies on short, simple sentences  

• has no “beginning” (starts in the middle) or conclusion 

•  frequent errors may interfere with the intended meaning in places (parts may be hard to 
figure out) 

•  sentences are complete 

•  frequent spelling errors; when words are spelled phonetically, all sounds are represented 

•  inconsistent punctuation and capitalization 
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Teacher’s Observations 

The student has provided accurate basic information about the presentation, and includes 
some specific detail. 

 

•  provides accurate basic information 

•  includes all required parts; these are very basic 

• simple, basic language; vague 

•  shows understanding of the basic conventions of form (e.g., instructions look like 
instructions) 

•  a title or opening sentence signals the topic; may omit conclusion 

• information and ideas are logically sequenced and connected (may require some 
inferences) 

•  written in complete sentences 

•  most words are spelled correctly; errors are often careless omissions of letters (e.g., 
‘foret’) 

•  generally uses capital letters and end punctuation (i.e., periods, question marks, 
exclamation marks) correctly; beginning to use commas 

 

 

 



 

 

 



Grade 2 Writing to Communicate Information and Ideas: Additional 
Sample 4:  Dinosaur Friezes  
 
 

Context 
 
The teacher in this classroom focuses on a process approach to writing, emphasizing 
prewriting experiences that will motivate the children to write, and ensure that they have 
something to say.  

 

Process 

During a study of dinosaurs, students used the information they had learned to create ‘Fact 
Friezes’ – strips of paper divided into sections, with a different fact written and illustrated 
on each section.  Students worked from what they had learned; they did not look up new 
information. 

Students worked independently without using resources such as word banks.  They worked 
hard to make their work as informative, accurate, and interesting as possible. 

 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student has completed the task with basic information, including some detail. 

 

•  provides some accurate information  

• includes some specific details 

• simple, basic language 

• tends to rely on short, simple sentences 

• over-uses pronouns 

•  ideas are presented in logical sequence 

•  includes several errors, but these do not obscure the intended meaning 

•  most sentences are complete 

•  most common words are spelled correctly 
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Teacher’s Observations 

The student has recorded a series of related facts about Tyrannosaurus Rex, including some 
specific detail. 

 

•  provides accurate and logical information that accomplishes purpose at a basic level 

•  includes explanations, examples, or details 

•  includes simple descriptive language; some attempts to be specific or exact 

•  a title or opening sentence signals the topic; may omit conclusion 

•  ideas are presented in logical sequence 

•  visual features (e.g., diagrams, illustrations) are connected to the written information 

• sentences are complete 

•  most common words are spelled correctly 

•  may include occasional errors in end punctuation (i.e., periods, question marks, 
exclamation marks); uses capital letters for names, places, first word in sentence (may 
capitalize some words unnecessarily) 

 

 

 



 
 



 

 



 



 

 



Grade 2 Writing to Communicate Information and Ideas: Additional 
Sample 5:  Planet Travel Brochures  
 
 

Context 
 
This writing activity was part of a unit on planets.  Students in this class write often, as part 
of all classroom activities.  Some of their writing is personal—often reflecting on their 
learning experiences; they also frequently write stories and poems modeled on the 
literature they read and listen to.  Writing is also part of their science, social studies, and 
mathematics study, where they write to record, share, and reflect on ideas and information.  
Prior to this activity, they had practiced making notes about a planet. 

 

Process 

 

The teacher provided a selection of travel brochures for students to view and discuss.  
After some general discussion of the features they noticed, the teacher focused discussion 
on how the writers made people want to visit their travel destination. 

 

Students used their notes about one of the planets to create a travel brochure inviting 
people to come to their planet.  The teacher provided a template with space for features. 
location, appearance, and travel tips, as well as a front and back cover. 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The student has created a travel brochure that offers some basic information about Uranus 
in a series of short, simple sentences. 

 

•  provides accurate basic information  

•  includes some specific details; these usually relate to concrete features such as size or 
colour 

• simple, basic language; often repetitive 

• tends to rely on short, simple sentences  

•  visual features (e.g., illustrations, diagrams) may be incomplete, or need explanation 
from the writer  

•  frequent errors may interfere with the intended meaning in places (parts may be hard to 
figure out) 

•  most sentences are complete 

•  most common words are spelled correctly 

•  may include occasional errors in end punctuation (i.e., periods, question marks, 
exclamation marks); uses capital letters for names, places, first word in sentence 

•  some basic errors in pronouns and verbs 
 

  

 



 

 





Fully Meets Expectations 
� �������� ������ 	
���� ��
�����

��������� � � � �

�������� � � � �

� � � � �

������ � � � �

� � � � �

	���� � � � �

     


�����������     

     

 

Teacher’s Observations 

The student has tried to follow the style of a travel brochure, and has included details such 
as the type of clothing to wear and the cost. 

 

•  provides accurate and logical information that accomplishes purpose at a basic level 

•  includes some specific details; these usually relate to concrete features such as size or 
colour 

•  includes simple descriptive language; some attempts to be specific or exact 

•  shows understanding of the basic conventions of form 

•  a title or opening sentence signals the topic 

•  ideas are presented in logical sequence (often following a template or frame provided by 
the teacher) 

•  visual features (e.g., diagrams, illustrations) are connected to the written information, but 
often hard to interpret 

•  includes several errors, but these do not obscure the intended meaning 

•  most common words are spelled correctly 

 

  

 



 



 

 



Grade 2 Writing to Communicate Information and Ideas: Additional 
Sample 6:  Frog Books  
 
 

Context 
 
Students in this classroom frequently make and ‘publish’ books on topics they are 
studying.  The teacher provides extensive preparation before they begin to write, and 
ensures that all students are able to access the information they need to be successful. 

 

Process 

 

Before they began a study of frogs, students generated what they already knew about frogs 
on strips of paper.  As the class read non-fiction books and learned more, they evaluated 
each of the strips to decide which were facts and which were false.  They also added more 
facts from their reading, and put the strips in groups (e.g., habitat.) 

 

Each student chose the facts they thought were most interesting and important, and created 
their own personal published Frog Books, on frog-shaped paper provided by the teacher..  
The teacher emphasized the importance of writing the information in their own words.  
Students took care to check the spelling of unfamiliar words in the classroom word bank.  
They also checked to make sure that their writing was in complete sentences. 

 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 

The booklet presents a series of largely unsorted facts about frogs based on the information 
developed by the class. 

 

•  provides accurate basic information or observations, usually from class discussions and 
teacher guidance (largely copied) 

•  includes some required parts (i.e., tries to follows instructions or frame provided by the 
teacher, but not entirely successful)  

• includes some specific details 

• simple, basic language; often repetitive 

• tends to rely on short, simple sentences 

•  includes some required features, but may have difficulty following the intended form 
(e.g., no headings) 

• has no “beginning” (starts in the middle) or conclusion 

•  tends to ramble without clear sequence or connections 

•  seldom uses connecting words 

•  frequent errors may interfere with the intended meaning in places (parts may be hard to 
figure out) 

•  some sentences are complete 

•  frequent spelling errors; when words are spelled phonetically, all sounds are represented; 
often forms plurals and past-tense incorrectly (e.g., “d” for “ed”) and confuses common 
sight words (e.g., now/know; their/there; were/where) [note: some words were copied 
correctly from sentence strips] 

•  inconsistent punctuation and capitalization 

•  some basic errors in pronouns and verb endings  
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Teacher’s Observations 

The booklet offers accurate information about frogs with some detail; however, in many 
places the student has simply copied complete sentences from another source.  Information 
is organized into sections, but within the sections there are no connecting words to join the 
ideas. 

 

•  provides accurate basic information, largely based on class discussions and teacher 
guidance (parts are copied) 

•  includes all required parts 

•  includes explanations, examples, or details 

•  some variety in sentence length; sentences are often short and abrupt; sometimes long 
and run-on (some sentence variety comes from copied sentences) 

•  a title or opening sentence signals the topic; may omit conclusion 

•  ideas are presented in logical sequence; may lapse in places 

•  few connecting words 

•  includes several errors, but these do not obscure the intended meaning 

•  most sentences are complete 

•  most common words are spelled correctly 

•  inconsistent capitalization 

•  may include occasional errors in end punctuation (i.e., periods, question marks, 
exclamation marks) 

•  most basic pronouns and verb endings are correct; makes some errors (e.g., “She maked 
a cake.”) 
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Teacher’s Observations 

The booklet offers extensive, detailed information about frogs.  The student attempts to 
organize the information and use headings, but sometimes the headings appear in the 
middle of line, and sometimes the information within a section appears as an unsystematic 
list of loosely related facts. 

 

•  provides accurate and logical information that accomplishes purpose at a basic level;  
includes facts that were not covered in class discussions  

•  shows understanding of the basic conventions of form (e.g., tries to use headings) 

•  a title or opening sentence signals the topic; however, there is no conclusion 

•  ideas are presented in logical sequence (lapses in places with headings sometimes in the 
middle of a page) 

•  may include errors (particularly in more complex words and structures), but these do not 
interfere with meaning 

•  written in complete sentences 

•  most words are spelled correctly; errors are often careless omissions of letters OR errors 
in complex or challenging words 

•  generally uses capital letters and end punctuation (i.e., periods, question marks, 
exclamation marks) correctly; beginning to use commas 

•  uses correct pronouns and verb forms; may make occasional errors  



 

 

 



 

 



 

 

 



 

 



 

 


