GRADE 6 Reading: Additional Tasks/Samples

Reading Information 8 tasks
Reading Literature 7 tasks



Grade 6 Reading Information Additional Sample 1
Answering Questions on Article on Egypt

Context:

Students were doing a mini-unit in Language Arts on myths and legends. They read a
variety of myths from different countries and different civilizations. They researched some
of the Egyptian kings and the pyramids. They read articles written by archeol ogists about
the excavation of some of the ancient treasures.

Process:

Before reading the selection, students completed aweb on Ancient Egypt based on their
knowledge and understanding recently acquired. They categorized their information using
red ink, under 4 headings; places, things, people, geography. On the completion of their
reading, they added new information in blue ink, to the chart.

Students read the article, “Discovering Tutankhamens' Tomb.” The article outlined the
work of archaeol ogists as they uncovered the Egyptian tomb. After the reading and the
completion of the web, students answered questions based on the article. Students were
instructed to include details and support from the article in their answers.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The student was able to read the straightforward material. With prompting the student
adjusted speed and used a variety of comprehension strategies; then reread and used text
features to locate information for the questions. The student identified most main ideas but
tended to includeirrelevant or trivial details.

* needs prompting to check understanding and adjust comprehension strategies

» tendsto sound out new words; may give up easily

* makessimplelogical predictions about content based on text features and prior
knowledge

* responses to comprehension questions or tasks are often inaccurate or based solely on
prior knowledge; often vague or incomplete

* identifies most main ideas; often has trouble restating them in own words

» |ocates some relevant supporting details; may omit material or include irrelevant
material

* needstemplate and intensive support to make simple notes
* interpretsall or most literal information accurately

* makes some simple, obvious connections between new information and prior
knowledge




Compare the old information with the new. Mark. Discuss.

(2) Vocabulary:
Write the word that means:

a scientist who digs up ruins (p.144) crthaeol 09 =) }5
the dig (p.145) EXcevedtian

most important (p.146) i mPeiroh v
overpowering (p.145) ovelelan 42;
king of Egypt (p.145) ph ik
unwillingly, with hesitation (p. 146) irres dhbl€
came down (p. 147) vabhas.an

most exciting (p. 148) ke tement
very deep (p. 148) esmble s

Answer in a complete sentence. Provide as much detail as possible.

(1)  Why would an archaelogist not use dynamite when on an excavation such as
this one? Give examples from the excerpt.
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(2)  What information can you conclude about the life of King Tut?
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(3) ' Why do you think that the Egyptians buried their kings with such treasure and
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(4) What evidence is there that the burial was a religious practice?
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(5) What 2 qualities of character must and archaelogist have? Why?




Fully Meets Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student easily read the material, checking for understanding, adjusting speed,
rereading, and previewing the material using specific text features. Answerswere

complete, contained the main ideas, relevant supporting details and included specific

references to the text.

» checksfor understanding; adjust comprehension strategies to deal with specific

problems or features of the material

» makeslogical predictions about content based on prior knowledge and text features

» usestext features effectively to preview and locate information

» rereads and skims effectively to find specific details to complete questions or activities
* responses to comprehension questions or tasks are clear, complete, and based on

accurate information from the text
* accurately identifies main ideas

» |ocates specific, relevant supporting details to response to questions or task

* makeslogical connections between new information and ideas and prior knowledge

and beliefs about the topic




(1) Compare the old information with the new. Mark. Discuss.

{2) Vocabulary:
Write the word that means:

a scientist who digs up ruins (p.144) archaealo gists
the dig (p.145) ex ravation
most important (p. 146) nner mast
overpowering (p.145) Overwhelming
king of Egypt (p.145) phorgoh
unwillingly, with hesitation (p. 146) rq_'luduﬁtlﬂ
came down (p. 147) _ destended

most exciting (p. 148) decisive

very deep (p. 148) _intense

Answer in a complete sentence. Provide as much detail as possible.

(1) Why would an archaelogist not use dynamite when on an excavation such as
this one? Give examples from the excarpt.
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Grade 6 Reading Information Additional Sample 2
Discussion of a political cartoon and a related article

Context:

Students had been discussing current eventsin class. Theissue of space travel, space
equipment, and costs of a space program had been recent topics of discussion. Students
brought in articles and information from magazines, Internet and newspapers about the
cost of the space program and its advantages and disadvantages, and participated in a
debate.

Process:

The students looked at different articles and how they presented information. They read an
article from a newspaper on the Mir space station and a political cartoon; then answered a
series of four questions that asked them to compare the information, identify the theme and
message and consider alternatives.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The student compl eted the reading of the material independently. The student generaly
answered the comprehension questions from the article accurately, but had difficulty
drawing inferences from the graphic material. The response in the comparison chart is
vague, incomplete and focused on irrelevant or trivia details.

* most responses to comprehension gquestions or tasks provide accurate information, but
may be vague or incomplete

identifies most main ideas, often has trouble restating them in own words

locates rel evant supporting details; may miss some

interprets al or most literal information accurately; makes some inferences but these
may beillogical

makes some simple obvious connections between new information and prior
knowledge
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student read the straightforward information independently, provided complete
answers for the questions, gave supporting details and provided reactions and judgment.
The chart indicates literal interpretation of the the graphic material. .

* most responses to comprehension questions or tasks are clear, complete, and based on
accurate information from the text

» accurately identifies main ideas, may need prompting to restate in own words

» locates specific, relevant supporting details to respond to questions or tasks

e accurately interprets litera information including information from graphic features

* makes some simple obvious connections between new information and prior
knowledge

» offerssimple reactions or judgments, reasons may be vague
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Grade 6 Reading Information Additional Sample 3
Water Cycle questions

Context:

Students were studying the water cycle as part of an environmental unit. They watched
videos, read avariety of magazine articles, newspaper articles and books from the library
on thistopic. The teacher presented various diagrams and the class discussed how to
effectively obtain information from diagrams and charts. The teacher had also introduced
other text features such as sidebars, bold type, and captions to help students read
informational text effectively.

Process:
Students were given a short article on the water cycle. The article included diagrams,

captions, bold type and sidebars. Students read the article independently and answered 6
guestions about the water cycle and resources.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations
Responses are generally accurate although not always compl ete.

* most responses to comprehension questions or tasks provide accurate information, but
may be vague or incomplete

* identifies most main ideas; often has trouble restating them on own words

» |ocates relevant supporting details; may miss some

* interpretsall or most literal information accurately

* makes some simple obvious connections between new information and prior
knowledge



Read page B in the Global Citizen. Look at the diagrams, too. Answer the following as
carefully as possible.

Explain the difference between a renewable and a non-renewable resource.
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What happens when the earth's water eyvaporates?

Llbea 42 Cocles  camlec E““‘Fﬂmﬂ"' T aoes
= ad
il W2 chad =9 i+ can un.

What s precipitation?
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How do people get water from the groundwater beneath the earth’s surface?
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o Ve round Even el 4 Yook inde VErS
angd h‘l'-e.ﬁ.?"l -




Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

Responses to the questions are complete, accurate, and stated in the student’ s own words.
The student made logical connections between new information and their prior knowledge.

* responses to comprehension questions or tasks are clear, complete, and based on
accurate information from the text

* accurately identifies main ideas

» |ocates specific, relevant supporting details to respond to questions or tasks

» accurately interprets literal information including information from graphic features

* makeslogical connections between new information and ideas and prior knowledge
and beliefs about the topic



Read page 88 in the Global Citizen. Look at the diagrams, too. Answer the following as
carefully as possibie.
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Grade 6 Reading Information Additional Sample 4
Chart of Superheroes

Context:

Students had been working on a unit on Heroes. They had discussed questions such as;
What makes ahero? What does the type of hero tell you about people’ s values? Should
gports figures be considered heroes? The students met in small groups and discussed the
questions and decided on different ways they might represent their group’s thinking. In
addition, they read a variety of works about different people through different times who
were considered heroes.

Process:

A magazine selection, “ Superheroes’ was provided for studentsto read. 1n small groups,
students discussed their favorite super hero from their childhood. They described what the
appeal of their favorite superhero was. The students then read an article that discussed
comic book heroes including Superman, Incredible Hulk, Wonder Woman, Green Lantern,
Spiderman, Batman, Captain Marvel and Flash. Students were asked to create a chart,
provide their own headings and compare and contrast each character.



M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The chart is generally complete and contains the main ideas but lacks some relevant

details.

may be vague or incomplete
* identifies most main ideas, often has trouble restating them in own words
» |ocates relevant supporting details; may miss some
* makes simple notes; has difficulty choosing own categories
* interpretsall or most literal information accurately

most response to comprehension questions or tasks provide accurate information, but
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The response is complete and includes logical connections between new information and
prior knowledge.

* responses to comprehension questions or tasks are clear, complete, and based on
accurate information from the text

» accurately identifies main ideas, may need prompting to restate in own words

» |ocates relevant supporting details to respond to questions or tasks

» useslogical categories or heading to make accurate notes

» makeslogical connections between new information and ideas and prior knowledge
and beliefs about the topic
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Grade 6 Reading Information Additional Sample 5
Comparing two articles: Cleopatra and Queen Elizabeth |

Context:

Students had been working on a unit on biographies of famous people. They had looked at
prominent world leaders throughout the ages. The teacher had introduced a variety of
graphic organizers to record information and do comparisons.

Process:

Students were given two articles. The article on Cleopatra summarized the major events of
her life, her term of reign, and important accomplishments. The other article outlined
Queen Elizabeth | life, her family and her accomplishments. Students were given a chart
that compared and contrasted the two leaders differences and similarities.



Meets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The student located and categorize information that was different but had difficulty

locating information or making inferences about information that was similar. The chart

generaly contains the main ideas but also contains some irrelevant or trivia details.

* most responses to comprehension gquestions or tasks provide accurate information, but

may be vague or incomplete
* identifiesmost main ideas

» locates some relevant supporting details; may omit material or include irrelevant

material

» interpretsall or most literal information accurately; makes some inferences but these

may beillogical

* makes some simple, obvious connections between new information and prior

knowledge
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student completed all aspects of the chart, and includes specific details for each
category along with some inferences and interpretations based on evidence in the text.

* responses to comprehension questions or tasks are clear, complete, and based on
accurate information from the text

» accurately identifies main ideas, may need prompting to restate in own words

» locates relevant supporting details to respond to questions or tasks

e accurately interpretsliteral information

» if asked, supports simple inferences and interpretations with specific evidence from the
text and the graphic features
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Grade 6 Reading Information Additional Sample 6
Writing a Summary

Context:

Students were studying different cultures. They had read a variety of materials on different
areas of the world and different cultures including some from past times. Recently they
had completed a mini-unit on classical Greece. The teacher had reviewed note-taking and
students had practiced taking notes and recording important information on different fact
recording sheets. The students worked in partnersto identify categories and possible ways
to organize information. The teacher gave students opportunities to draft summaries and
then provided them with feedback prior to their final assignment.

Process:

Students read a section from “ Other Places, Other Times’ on government, society and
daily lifein Sparta. Students recorded important or key phrases from each paragraph.
They looked at their information and rearranged it in categories under specific headings.
They wrote arough draft using their notes. They read their rough draft to a partner and
self edited the final copy.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The note chart indicates that the student had some difficulty creating useful headings and
categories. The written summary contained the main ideas with some supporting details
but tended to be vague in sections.

most responses to comprehension questions or tasks provide accurate information, but
may be vague or incomplete

identifies most main ideas; often has trouble restating them in own words

locates rel evant supporting details; may miss some

makes simple notes, often misses key information because of poor choice of categories
or headings

interprets all or most literal information accurately
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Fully Meets Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student was able to independently make notes and categorize them. The categories on
the chart tended to be general and overlap with others. The summary response is complete
and accurate and contained the main ideas and supporting details.

* responses to comprehension questions or tasks are clear, complete, and based on
accurate information from the text

» accurately identifies main ideas, may need prompting to restate in own words

» |ocates specific, relevant supporting details to respond to questions or tasks

» useslogical categories or headings to make accurate notes
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Grade 6 Reading Information Additional Sample 7
Read about a disease and make notes in a chart form.

Context:

The students had studied micro-organisms. The class studied and discussed various ways
that micro-organisms reproduce and sustain their existence. They looked at the factors
necessary for the micro-organism to be present and the ways that micro-organisms can be
transmitted to humans. They had watched video, read text material, and surfed the Internet
looking at medical sites.

Process:

The students were assigned a specific disease, such as small pox, chicken pox, leprosy etc
to research. They could use the encyclopedia, library books, or reputable medical sites
(e.g. medbroadcast.com) from the internet. The teacher provided categories to organize the
information:

e Whatisit?
* Whereisit?
e Symptoms

* Long-term effects

e How isit transmitted (vectors)?

* Howisit treated?

e History

* Other Information
The students used their notes to compl ete the graphic organizer on the disease they
researched.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The responses were generally complete. The chart contained most of the main ideas but
has few supporting details. There is some information in the chart that suggests that the
inferences made were literal and simplistic.

* most responses to comprehension questions or tasks provide accurate information, but
may be vague or incomplete

* identifies most main ideas; often has trouble restating them in own words

» |ocates relevant supporting details; may miss some

* interpretsall or most literal information accurately; makes some inferences but these
may beillogical
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The response is complete and accurate. The chart contains the main ideas and some
supporting details. Theinformation is categorized accurately but some of the same
information is repeated in more than one category.

* responses to comprehension questions or tasks are clear, complete, and based on
accurate information from the text

» accurately identifies main ideas, may need prompting to restate in own words

» |ocates specific relevant supporting details to respond to questions or tasks






Grade 6 Reading Information Additional Sample 8
Writing a “how to” based on an article

Context:

Students were studying different cultures of the world, including Nigeria. They had
completed a variety of activities including reading myths from Nigeriaand illustrated
them; looking at the landforms, vegetation and physical regions of this area and how these
factors affected the culture of Nigeria. In addition, they studied the specific style of art that
was prominent in this area

Process:

Students were given a short reading selection that described the making of Adire clothiin
Nigeria. Studentsread the article independently, highlighting or making notes of the order
and process. The students took the information and wrote a step-by-step procedure on how
to make Adire cloth with illustrations to support their instructions.



Not Yet Within Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

In the summary of the procedure, some key steps and important pieces of information are
missing. Theillustrations do not support or enhance understanding of the process.

* responses to comprehension questions or tasks are often inaccurate or based solely on
prior knowledge; often vague or incomplete

has difficulty distinguishing between main ideas and supporting details

locates some rel evant supporting details; may omit material or include irrelevant
material

needs template and intensive support to make simple notes

misinterprets literal information
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M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The student was able to locate some of the information but did not check for accuracy and
completeness. Theillustrations generally support the procedure and provide some

clarification.

may be vague or incomplete
* identifiesmost main ideas
» |ocates relevant supporting details; may miss some
* makes simple notes, often misses key information
* interpretsall or most literal information accurately

most responses to comprehension questions or tasks provide accurate information, but
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Fully Meets Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student provided specific, accurate, and complete details. The student illustrations

enhance the summary of the procedure. The steps were complete, accurate and provided a

clear outline of the process.

accurate information from the text
accurately identifies main ideas

locates specific, relevant supporting details to respond to questions or tasks
accurately interprets literal information including information from graphic features

responses to comprehension questions or tasks are clear, complete and based on
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Exceeds Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student provided a complete and thorough response. The processis clearly outlined,
and includes al the important steps. The summary of the procedure is complete and
accurate with appropriate illustrations.

* responses to comprehension questions are precise and thorough; may be insightful

* accurately restates main ideas in own words; may be able to explain some connections
between them

» |ocates specific, relevant supporting details to respond to questions or tasks

» supports simple inferences and interpretations with specific evidence from the text and
the graphic features



Grade 6 Reading Literature Additional Sample 1
Writing an Obituary for a main character

Context:

The teacher had previously introduced a unit on the short story, reviewing elements
including setting, characters, events, climax and resolution, and highlighting techniques
such as dialogue, foreshadowing, creating suspense through clues, using imagery to create
amood.

Process:

The teacher wrote the title of the short story on the board: “A Secret for Two”. The
students brainstormed in small groups what the secret might be and how it might be
connected to the number “two.” They completed a chart where they identified setting,
characters and events, and discussed the story elements and the author’ s techniques.

The students were provided examples of obituaries from a newspaper. The class discussed
how to write an effective obituary; then students were asked to write an obituary for the
main character, Pierre. Criteriaestablished by the class included: accurately listing main
story events, showing characters' relationships, feelings and motivations, as well as
following the style of an obituary (not assessed here.)



Not Yet Within Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

With encouragement and prompting, the student was able to complete the task. The events
listed are not accurate in terms of the story. The student missed key information.

» most responses to comprehension questions or tasks are vague, inaccurate, or incomplete
« identifies some main characters and events; has difficulty providing relevant details (may
fixate on minor details, miss key information)

» may be able to place main events in order; explains some simple cause-effect
relationships

» makes some simple inferences about characters’ motivations and feelings; these are not
alwayslogical, often because the student has missed key information at aliteral level

« unable to develop areasonable interpretation of the theme or author’s message (because
of flawsin literal understanding)
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M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The response is vague and lacks specific details. It does not offer a sufficient explanation
of the cause-effect relationship in the story.

» most responses to comprehension questions or tasks are based on accurate information,
but they are often vague and sometimes incompl ete

« identifies most main characters, events, and obvious conflicts; can provide some details if
asked, but may rely on vague generalities

* explains some rel ationships among events (e.g., time sequence, direct cause-effect)

» makes some simple inferences about characters’ feelings, motivations, point of view;

may have difficulty providing support
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Fully Meets Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations
The response is complete, accurate, and includes appropriate details.

* responses to comprehension questions or tasks are clear, complete, based on accurate
information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detail; may
use the exact words of the selection in places

* explains explicit relationships among events (e.g., cause-effect; problem—attempted
solution)

» makes some logical inferences about characters' feelings, motivations, and point of view;
provides support from the selection

Obituary
Perre
14956 - 2060 |

Our dear friend, Pierre, from the streets of Montreal, Quebec has been tragically
killed recently. Pierre was a happy man who was born i 1936, Pierre was a
friendly man who liked his job which was to deliver milk to homes on the strects
of Montreal. Anyone who knew Pierre knew his horse named Joseph because
they were best buddies. Pierre named Joseph after St. Joseph and they still did
everything together even when Pierre went blind in 2006

Pierre and Joseph passed away together on July 19th. Joseph died of old age
that day. Pierre was very devastated by Joseph's death. That same evening
Pierre was instantly killed by a speeding truck. Pierre did not seem to see the
truck probably because he was so upset by Joseph's death

Our two dear friends will be missed by everyone who knew them.




Exceeds Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The response is complete, accurate and insightful, with relevant details and information.
The response shows understanding of the character’ s feeling and motivations.

* responses to comprehension questions or tasks are thorough and precise, incorporating
specific detail from the text along with “between the lines’ information where appropriate
» describes setting, characters, conflict, and events accurately and in own words; provides
relevant detail and may offer interpretation where appropriate

* explains both explicit and subtle rel ationships among events (e.g., cause-effect; problem—
attempted solution); often speculates about other possibilities

» makes inferences, appreciates and articulates characters point of view, showing insight
into motivations, feelings, and relationships; provides support from the selection
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Grade 6 Reading Literature Additional Sample 2
Creating Question

Context:

The students had been working on an integrated literature and science unit, “ Space, Stars
and Quasars’. Students read informational text on the planets and built their background
knowledge about the planets through library research. In addition, they read short fictional
selections, poetry selections and photo essays on the topic.

The teacher introduced the concept of higher level questioning. She had modeled literal
guestion, inferential and evaluative questions in oral discussions and provided the students
with written examples of each.

Process:

The teacher set a pre-reading task for students where students discussed in small groups“ a
time when they had completed a project such asamodel or a science fair experiment or
research where you envisioned it turning out one way and it actually looked very
different.” Students discussed the factors that can often influence the quality of a project.
They discussed how they felt when they noticed that their project was not to the same
standard as their classmates.

The students independently read the short story; then created questions. The teacher
provided a prompt sheet, with verb starters in the categories of literal, inferential, and
evaluative that students could use as a basis to phrase questions.

Students answered their questions. They were encouraged to provide the feelings and
motivation of the character in their answers and include insights they may have gained
from reading the selection.



Not Yet Within Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student needed one-to-one support both reading and completing the task. The
responseis limited and does not differentiate between key events and details.

» most responses to comprehension questions or tasks are vague, inaccurate, or incomplete
« identifies some main characters and events; has difficulty providing relevant details (may
fixate on minor details, miss key information)

* may be able to place main events in order; explains some simple cause-effect
relationships

» makes some simple inferences about characters’ motivations and feelings; these are not
alwayslogical, often because the student has missed key information at aliteral level
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M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The student read the selection and completed the assignment. The questions and answers
are inconsistent; some focus on trivial details rather than key events.

» most responses to comprehension questions or tasks are based on accurate information,
but they are often vague and sometimes incompl ete

« identifies most main characters, events, and obvious conflicts; can provide some details if
asked, but may rely on vague generalities

* explains some rel ationships among events (e.g., time sequence, direct cause-effect)

» makes some simple inferences about characters’ feelings, motivations, point of view;
may have difficulty providing support

Transcript:

1) Who took harriet out to see mars?

2) What was heven’s earth made of?

3) Could harriet have made a better project?

4) Should she have eaten the planets?

5) In your opinion should she have used better materials?
6) In your opinion who had the best project?

Answars

1) Mr. Pond took harriet out to see mars.

2) Hevens earth was made out of a marble

3) Harriet could have made a better project.

4) | don’t think she should have becaus now she won't get full
marks.

5) In my oppinion she should have used better materials.

6) In my oppinion clayton had the best project.




Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations
Responses are well thought out and compl ete.

* responses to comprehension questions or tasks are clear, complete, based on accurate
information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detail; may
use the exact words of the selection in places

* explains explicit relationships among events (e.g., cause-effect; problem—attempted
solution)

» makes some logical inferences about characters' feelings, motivations, and point of view;
provides support from the selection
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Exceeds Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

Responses are complete, accurate and insightful, and indicate that the student can
understand and relate to the situation.

* responses to comprehension questions or tasks are thorough and precise, incorporating
specific detail from the text along with “between the lines’ information where appropriate
» describes setting, characters, conflict, and events accurately and in own words; provides
relevant detail and may offer interpretation where appropriate

* explains both explicit and subtle rel ationships among events (e.g., cause-effect; problem—
attempted solution); often speculates about other possibilities

» makes inferences, appreciates and articulates characters point of view, showing insight
into motivations, feelings, and relationships; provides support from the selection
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Grade 6 Reading Literature Additional Sample 3
Diary entry of the main character from “Breaking Away”

Context:

The class had been involved in a unit on short stories where they read stories of adventure,
mystery, and science fiction and discussed the ways that authors engage readers. Some of
their work focused on how authors build characters and how the reader may relate to the
circumstances of the character. The class discussed characters motivations, feelings and
the effect on the reader from other selections they had read.

Process:

The teacher asked the students to make a chart of the goals their family had for them and
the goals they had for themselves; and of activities and chores they do to contribute to the
family and the activities they like to do for fun. In small groups, the students discussed
how the parts of their chart were related and how the family goals and theirs were
different. They discussed how the differences and similarities impacted on them and their
family.

The teacher introduced the short story “Breaking Away” and asked the students to imagine
themselves as the main character and feel what the character was experiencing. Students
read the short story independently, then used aweb to record the feelings the character
experienced. They wrote adiary entry as the main character — introducing themselves,
their feelings, motivation and aspirations.



Not Yet Within Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The responseis limited, vague, and incomplete, and does not include information about the
character’ s feelings and motivation.

» most responses to comprehension questions or tasks are vague, inaccurate, or incomplete
« identifies some main characters and events; has difficulty providing relevant details (may
fixate on minor details, miss key information)

* may be able to place main events in order; explains some simple cause-effect
relationships

» makes some simple inferences about characters’ motivations and feelings; these are not
alwayslogical, often because the student has missed key information at aliteral level

« unable to develop areasonable interpretation of the theme or author’ s message (because
of flawsin literal understanding)
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M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The response is generally complete, although there are some inaccuracies. The description

of the character and hisfeeling is simplistic and undevel oped.

» most responses to comprehension questions or tasks are based on accurate information,

but they are often vague and sometimes incompl ete

« identifies most main characters, events, and obvious conflicts; can provide some details if

asked, but may rely on vague generalities

* explains some rel ationships among events (e.g., time sequence, direct cause-effect)
» makes some simple inferences about characters’ feelings, motivations, point of view;

may have difficulty providing support







Fully Meets Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The response is complete, accurate, and contains relevant details about the character’s
feeling and motivation. The response suggests that the reader is able to see things from the
point-of-view of the character.

* responses to comprehension questions or tasks are clear, complete, based on accurate
information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detail; may
use the exact words of the selection in places

* explains explicit relationships among events (e.g., cause-effect; problem—attempted
solution)

» makes some logical inferences about characters' feelings, motivations, and point of view;
provides support from the selection
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Exceeds Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The reader is able to make logical inferences about the main character’ s feelings and
motivation, and to articulate the character’ s point-of-view in an insightful way.

* responses to comprehension questions or tasks are thorough and precise, incorporating
specific detail from the text along with “between the lines’ information where appropriate
» describes setting, characters, conflict, and events accurately and in own words; provides
relevant detail and may offer interpretation where appropriate

* explains both explicit and subtle rel ationships among events (e.g., cause-effect; problem—
attempted solution); often speculates about other possibilities

» makes inferences, appreciates and articulates characters point of view, showing insight
into motivations, feelings, and relationships; provides support from the selection










Grade 6 Reading Literature Additional Sample 4
Interview Questions for a Main Character

Context:

The students had recently completed a unit on the newspaper, where they looked at the
different sections of a newspaper and learned how areporter researches astory. To
develop their questioning skills, they watched clips of interviewerson TV to gain an
understanding of the types of questions asked and kinds of responses given. The teacher
reviewed various types of questions (e.g., factual, inferential and evaluative or opinion)
and discussed higher level questions that might push peopl€e sthinking. Students
brainstormed possible inferential questions. They critiqued interviews and wrote practice
interview questions.

Process:

The teacher introduced thetitle of the story and invited students to predict what the story
might be about. The class reviewed the types of questions, emphasizing inferential
guestions and asking questions that push people’ s thinking.

The class discussed the requirements of the assignment: after reading independently,
students were to create and answer five questions that would draw on inferences about the
characters' feelings, motivation, thoughts and the relationship between the events.



M eets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The response provides some of the key events and offers simple inferences about the
character’ s feelings and motivation.

» most responses to comprehension questions or tasks are based on accurate information,
but they are often vague and sometimes incompl ete

« identifies most main characters, events, and obvious conflicts; can provide some details if
asked, but may rely on vague generalities

* explains some rel ationships among events (e.g., time sequence, direct cause-effect)

» makes some simple inferences about characters’ feelings, motivations, point of view;

may have difficulty providing support




o .'WM s Poaden,




Fully Meets Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The questions and answers are compl ete, based on accurate interpretation of the story,
include some detail. The student provides some insights into the character’ s feelings and
motivation.

* responses to comprehension questions or tasks are clear, complete, based on accurate
information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detail; may
use the exact words of the selection in places

* explains explicit relationships among events (e.g., cause-effect; problem—attempted
solution)

» makes some logical inferences about characters' feelings, motivations, and point of view;
provides support from the selection
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Grade 6 Reading Literature Additional Sample 5
Independent Novel Study

Context:

The class had recently completed anovel study where students read the same novel and
discussed the setting, characters, events, problem and solution. Students worked in
literature circles with guiding questions to explore aspects of the novel; they were
encouraged to offer opinions, insights and personal connections.

Process:

The teacher provided a collection of novels for independent study. Each student chose and
independently read a novel, completing accompanying activities provided by the teacher
including an an ongoing reading log where they summarized parts of the book, gave
opinions and made recommendations. They also wrote chapter summaries, character
analysis, developed interview questions and answers and added illustrations, diagrams or
maps specific to the novel.



Meets Expectations (Minimal Level)

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student identifies the character and main events, but provides little detail or insight
into the character’ s feelings and motivation.

* most responses to comprehension questions or tasks are based on accurate information,
but they are often vague and sometimes incompl ete

« identifies most main characters, events, and obvious conflicts; can provide some details if
asked, but may rely on vague generalities

* explains some rel ationships among events (e.g., time sequence, direct cause-effect)

» makes some simple inferences about characters’ feelings, motivations, point of view;
may have difficulty providing support

« offers ssmple and direct reactions and opinions about selections
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Fully Meets Expectations

NOT YET MEETS FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The response is complete and accurate, with appropriate detail, logical inferences about the
character, and insightful connections to the reader’ s own ideas and beliefs.

* responses to comprehension questions or tasks are clear, complete, based on accurate
information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detail; may
use the exact words of the selection in places

* explains explicit relationships among events (e.g., cause-effect; problem—attempted
solution)

» makes some logical inferences about characters' feelings, motivations, and point of view;
provides support from the selection

» makes some insightful connections between the selection and own ideas, beliefs,
experiences, and feelings

» offers reactions and opinions about selections, with some logical supporting reasons or
examples
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Grade 6 Reading Literature Additional Sample 6
Interview with the Main Character, Brian, from Hatchet

Context:

Students as a class were reading the novel Hatchet, by Gary Paulson. The teacher had
introduced different aspects of anovel to aclass. They studied the story’s setting,
development of a character, creating rising action and suspense, and the resolution. The
students looked at analyzing different characters and words they would use to describe
them, and completed graphic organizers such as webs, charts, and clusters as away to
record their thinking. They frequently met in literature circles with guiding questions to
discuss aspects of the novel and the development of the character.

Process:

The students had read three-quarters of the novel and did not know how the novel ended.
They were asked to imagine being Brian, the main character, and pretend that a news
reporter had just located him at the site of the plane crash in the Canadian wilderness. The
students were to devel op interview questions that the reporter would use to conduct the
interview. The students were instructed that the questions should find out how Brian was
feeling and give information about his physical condition.



M eets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’s Observations

The response was logical, based on accurate understanding of events, but tended to be

vague and general.

» most responses to comprehension questions or tasks are based on accurate information,

but they are often vague and sometimes incompl ete

« identifies most main characters, events, and obvious conflicts; can provide some details if

asked, but may rely on vague generalities

» makes some simple inferences about characters’ feelings, motivations, point of view;

may have difficulty providing support
« offers simplistic interpretations of theme or author’ s message
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Fully Meets Expectations

NOT YET MEETS FULLY EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The response is complete, accurate, and offers some important inferences about the
character.

* responses to comprehension questions or tasks are clear, complete, based on accurate
information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detall

* explains explicit relationships among events (e.g., cause-effect; problem—attempted
solution)

» makes some logical inferences about characters' feelings, motivations, and point of view
» offerslogical interpretations of more obvious themes or author’s message
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Grade 6 Reading Literature Additional Sample 7
Novel study — Question Sheet

Context:

The students were involved in a class novel study using the novel, Amish Adventure.
Students discussed different aspects of the novel. Students worked in literature circleson a
regular basis with assigned roles and guiding questions to stimulate their discussions.
Process:

The teacher introduced the novel, Amish Adventure by showing pictures and offering
background information about the Amish people, their way of life and their beliefs.

The students independently read Chapter 1 and completed three open-ended questions
about the charactersin preparation for discussion in their assigned literature circles.



Meets Expectations (Minimal Level)

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The student needed some encouragement and prompting to complete the questions. The

responses are vague and simplistic.

* most responses to comprehension questions or tasks are based on accurate information,

but they are often vague and sometimes incompl ete

* identifies some main characters and events; has difficulty providing relevant details (may

fixate on minor details, miss key information)

* may be able to place main events in order; explains some simple cause-effect

relationships

» makes some simple inferences about characters’ feelings, motivations, point of view;

may have difficulty providing support




Amish Adventure- Chapter 1
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(2) Why did Mr. Riddle choose lan to care for the raf?
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(3) Afer reading Chapter 1, give two characteristics of lan and support your choice.
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{4}  Find a word In chapter 1 which means:
disorganization (p.9)

a person who gets rid of unwanted pasts (p. 10)
statement with added {often untrue) facts (p.9)

uncontroflied emotion; wild (p.10)

not permaneant (p.8) J_m




Fully Meets Expectations

NOT YET

MEETS

FULLY

EXCEEDS

SNAPSHOT

STRATEGIES

COMPREHENSION

ANALYSIS

Teacher’'s Observations

The responses are compl ete, accurate, and contain relevant detail, including examples and

support from the novel.

* responses to comprehension questions or tasks are clear, complete, based on accurate

information, and include specific references to the selection

» describes setting, main characters, conflict, and events accurately and in some detail; may

use the exact words of the selection in places

* explains explicit relationships among events (e.g., cause-effect; problem—attempted

solution)

» makes some logical inferences about characters' feelings, motivations, and point of view;

provides support from the selection




Amish Adventure- Chapter 1
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{4)  Find a word in chapter 1 which means:

disorganization (p.9) O
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