BC Performance Standards
Grade 1 Writing

Additional Samples

The BC performance standards for Grade 1 writing consst of rating scales that describe student
achievement in March-April of agiven year and samplesillugrating typica tasks and sudent
work at al four levels described in the reting scales.

The additiond sample tasksfor Grade 1 Writing included here generdly show two examples of
student work for each task:

one that meets expectations a minimad level
one that fully meets expectations
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GRADE 1: WRITING STORIES.......co o 11
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SAMPLE 3: STORIESMODELLED ON THE POPCORN SHOP.......ccccuviirieiriieesnieeesnieeesnees s 20
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Grade 1. Writing From Experience

Sample 1: Journal Writing

Context

Throughout the year, the teacher prompted students to make connections between ideas and
information learned in class and their own experiences. They worked on expressing themsaves
cearly, using letters to represent specific sounds and listening for these soundsin words. They
were aso encouraged to use recognizable letters when writing familiar words and to use
punctuation.

Students in this class regularly wrote journd entries. Mot often, they chose what they would
write about and worked uninterrupted, unless they asked for help. The teacher encouraged
them to draw pictures to accompany their journd entries.

Process

The teacher said, “It' stime to write in your journas. Remember to get your workmeats and
dictionaries.” Students worked at atable of four students. They sometimes talked to each other
about their writing as they worked. The teacher encouraged students to use classroom
resources to help them with their spelling (e.g., Word Wall, other classroom lists of words, and
persona dictionaries).
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M eets Expectations (Minimal Level)

Teacher’'s Observations

Although the writing is recognizable as conventiond writing, there are few ideas or details.

little development, few details

conversationd language, sSmple words
writing is very brief

most familiar words are spelled conventiondly
legible
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Fully M eets Expectations

Teacher’'s Observations

Thewriting is readable and makes sense.

sentences and ideas are related to each other
some detail

repeets smple patterns

includes a detailed picture that adds information
many familiar words are spelled conventiondly
generdly written in sentences
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Grade 1: Writing From Experience

Sample 2: Owl Diaries

Context

Students in this class frequently recorded their ideas, experiences, and fedings in various forms,
such asjournds and pictures, or demonstrated them through drama activities. The theme in this
unit was “Owls.” Over aperiod of four weeks, students learned about where owlslivein the
world and about their habitat, food, and enemies. Students collected owl pictures, owl books,
and owl words. As a cumulative activity, sudents completed an owl diary.

Process

The teacher asked students to assume the identity of an owl and complete an owl diary.
Students wrote one diary entry each day for five days (30 minutes a day). The class discussed
the daily diary topics and what they meant. The teacher encouraged students to use the Word
Bank to help them write their diary entries. They dso received ongoing teacher support to spell
words.

Note: Thereisonly a*“Fully Meets Expectations’ example of student work for this sample.
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Fully M eets Expectations

Teacher’'s Observations

The writing communicates ideas and information about owls. Mot sentences begin with capita
|etters and end with periods.

sentences and ideas are related to each other
some detall

includes some description

follows the form modelled by the teacher
generdly written in sentences

legible; there are spaces between the words
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Grade 1. Writing From Experience

Sample 3. Sandwich Recipes

Context
Students had previoudy taked about reading and writing as ways of sharing information.

Process

The teacher asked students to collect various forms of ingtructions from newspapers, magazines,
cookbooks, audio-visuad equipment, and toys to create a class collage of ingructions. Asa
class, sudents practised making various items by following instructions (e.g., pancakes, chalk,
and various Lego Dacta cregtions).

The teacher read the story Traffic Light Sandwich, by Diana Noonan. The class discussed the
various features in the story that presented the ingredients and procedures required to make a
“treffic light sandwich.” Students noticed how the author had clearly divided the story into
ingredients and procedures, numbered steps for instructions, and included supporting
illugtrations. The teacher modelled writing a recipe by recording the ingredients and the
procedure for making a “traffic light sandwich” on aclassroom chart.

Students were asked to write their own persona favourite sandwich recipes, based on a
template provided by the teacher. The teacher emphasized the importance of writing the stepsin
logicd order and remembering to include dl of the ingredients needed in each step.

The teacher recorded key vocabulary on the board (e.g., ingredientsand procedura words) to
assig students with their writing and provided extensive support during the activity.
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M eets Expectations (Minimal Level)

Teacher’'s Observations

The writing gives some information about making a sandwich, but many steps are missing.

little devel opment

writing is very brief

attempits to follow the form modelled by the teacher
most familiar words are spelled conventiondly

no punctuation
Ingredients: Procedures:
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Fully M eets Expectations

Teacher’'s Observations

The ingructions are clear and easy to follow.

sentences are related to each other
includes some description

follows the form modelled by the teacher

writing makes sense ganding done

ses phonics consitently
ingredients: Procedures:
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Grade 1: Writing Stories

Sample 1: Inventing or Retelling Stories

Context

Studentsin this class frequently listened to stories, talked about story events, and read
independently from awide variety of books. They retold and illustrated events from the
beginning, middle, and end of stories and talked about how authors choose interesting story
problems and add colourful details to make the story interesting for the reader.

Process

The teacher collected severa versions of “The Three Billy Goats Gruff,” read them to the class,
and invited students to find smilarities and differences in the stories. The teacher recorded the
student responses on a class chart. As a class, they discussed how authors can have different
ideas for the same story.

The teacher asked students to work in small groupsto retdll different parts of the story of “The
Three Billy Goats Gruff” (beginning, middle, and end). Students were encouraged to use their
ideas or to refer to the class chart if they required support. The teacher asked the groupsto
retell parts of the story and modelled story writing by recording their responses on the board.

The teacher explained that students were going to write their own stories, asked them to suggest
ideas that would make interesting stories, and recorded their ideas on a class chart. The teacher
encouraged students to think of their own story ideas or to choose one from the chart. Some
students who needed additiond support retold familiar stories. The teacher reminded students to
put eventsin alogica orde—with abeginning, middle, and end—and to include some
punctuation.
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M eets Expectations (Minimal Level)

Teacher’'s Observations

There is arecognizable story situation (“I went in the wood”), but the ideas do not develop into
agdory.

- little development

- seems unaware of audience

- conversationd language; Smple words
- overuses and to connect ideas

- some conventiond splling
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Fully M eets Expectations

Teacher’s Observations

The sory is readable and shows some evidence of individudity.

- includes some description and “ story language’
- repeats Smple sentences and patterns

- includes beginning, middle, and end

- many familiar words are spelled conventionaly
- uses phonics consstently

- legible; spaces between most words
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Grade 1: Writing Stories

Sample 2: Bunny Country Stories

Context

Students in this class were frequently asked to retell the sequence of main eventsin agtory
ordly, inwriting, or in pictures. Students wrote, told, and acted-out stories regularly. They were
encouraged to choose their own topics, but sometimes the teacher provided part of the first
sentence as a story starter.

While students were learning about spring animas (see below), they arrived at school each
morning and found a message from the Easter Bunny written on the chalkboard. The teacher
recorded the messages on chart paper so students could practise reading them.

Process

The unit theme was “ Spring.” Students had listened and responded to many stories about spring
animals, including rabbits. The teacher wrote a sentence on the board about living in Bunny
Country. (eg., In the heart of Bunny Country, there lived several families of bunnies.) The
class worked together to create a story about one of the families that lived in Bunny Country.
The teacher recorded the story on aclass chart.

The teacher explained that it was their turn to write stories about bunnies and wrote the first
sentence of the story on the board: Along a winding trail, deep in Bunny Country . . . .
Students were invited to share idess about what might happen down that trail. After some
discussion, the teacher asked students to write their own stories. The teacher reminded students
to use the charts, the spring Word Wall, and other classroom resources to get help for ideas
and correct spelling. The teacher provided assi stance as needed.
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M eets Expectations (Minimal Level)

Teacher’'s Observations

The gory isrecognizable as conventiona writing, but has few eements of agory.

there isno story problem

little development, few details

some conventiond pelling

many words spdlled phonetically

legible; there are spaces between the words
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Fully M eets Expectations

Teacher’'s Observations

Thisgtory issmple, easy to follow, and includes the dements of a story.

some evidence of individudity

includes a problem and solution

includes some “gory language’

most events are logicaly connected

includes both capitds and smdl letters

many familiar words are spelled conventiondly
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Grade 1: Writing Stories

Sample 3: Stories Modelled on The Popcorn Shop

Context

Students previoudy had severd opportunities to write stories with a beginning, middle, and end;
retell stories using both pictures and words; and practise beginning sentences with capital |etters
and ending them with periods.

Process

The teacher read Alexander’ s Horrible, No Good, Very Bad Day, by Judith Viorg, to the
class. They talked about ways the story could be changed to create a different verson. The
students used their ideas and wrote a class story together as the teacher recorded it on chart
paper. The teacher explained that they were going to listen to a different story and write their
own versons.

The teacher read the story The Popcorn Shop. Students were asked to write their own stories,
modelled on this story, but to change the setting, characters, and problem. Students shared
some ideas about how to change the story. Before students began to write independently, the
teacher reviewed the importance of including a beginning, middle, and end when writing agory.
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M eets Expectations (Minimal Level)

Teacher’'s Observations

The gory is recognizable as conventiona writing and has some elements of a tory. This student
needed help getting ideas on paper. The teacher worked with the student to write the first
sentence, which the student then copied.

recognizable story Stuation

agring of loosdly related events—mostly “middle’—without ared ending
some conventiond spelling

mary words spelled phoneticaly

experiments with punctuation
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Fully M eets Expectations

Teacher’'s Observations

The story is complete, readable, and makes sense. This student wrote the story independently.

includes a problem and solution (solution is abrupt)
some evidence of individudity

includes beginning, middle, and end

most events are logicaly connected

uses phonics congagtently

includes some punctuation
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