Grade 1 Reading

Additional Samples

The BC performance standards for Grade 1 reading consist of arating scale that describes
student achievement in March-April of agiven year and samplesillugtrating typica tasks and
student work at al four levels described in the rating scale.

The additiona sample tasks for Grade 1 reading included here generdly show two examples of

student work for each task:
one that meets expectations at aminimd leve
one that fully meets expectations

SAMPLE 1: RETELLING A STORY ...ttt 2
SAMPLE 2: LOCATING FACTS, POSING QUESTIONS.........ccoiiiieiienecieee 10
SAMPLE 3: DESCRIBING BEGINNING, MIDDLE, AND END.......cccccevviieennne 17
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Grade 1 Reading

Sample 1: Retelling a Story

Context

In this class, students listened to the teacher read engaging tories on adaily basis. The class
would discuss the setting, characters, and events, and the problem and solution. Students often
retold or acted out scenes from the stories.

Before independent reading activities, the teacher provided prereading experiences that
connected story ideas and language to students’ experiences. These experiences often included
discussons, small-group tasks, shared readings of smilar stories, or activitiesto build
vocabulary and further understanding.

Process

The teacher introduced the story “Henny Penny.” The students had been involved inaunit on
traditiond folk taes and fairy taes and were familiar with some of the structures of this genre
(e.g., “Once upon atime” as away to begin the story). The class discussed real versus
imaginary events and how authors may portray animals as having humantlike abilities. They
made aligt of the storiesthey had previoudy read and the characteristics and skills that the

animds in them possessed.

The teacher asked the students to think about a time when they might be in a Situation where
they could have something fal on their heads. Students in small groups told each other their
idess. Together, the class shared idess.

The teacher explained that they were going to read a story about something faling. Students
independently read a short, smple verson of “Henny Penny” that included illudtrations
supporting the text. They then retold the story in their reading response journds.

Note: Thiswas an integrated reading and writing activity. Only the andyssfor reading is
presented here.
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MEETSEXPECTATIONS(MINIMAL LEVEL)

Teacher’'s Observations

The story was somewhat familiar to this student, and she was able to read and provide abasic
retdling with little support.

retells some key events (misses akey dement of the story)
identifies main characters
locates some specific details
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FULLY MEETSEXPECTATIONS

Teacher’'s Observations

This student read the story independently, and dlearly identified key dements without support.
retells most key story events in sequence

identifies main characters
locates some specific, relevant details in response to task (incorporated them in the retelling)

Grade 1 Reading: Additional Samples 6



™A =
Uass OREPRE e
WONS O DO
T WS O Ed
00 T WOS et I
teonler nlop—
e Thot 1T
' “\/\\/ H\\S f\\vr‘ C TS \(‘
Tty S0 she
went —To el th
TNC o e
WQ\‘\\‘\, SE T Nert
oauoe—

Grade 1 Reading: Additional Samples




Grade 1 Reading: Additional Samples




Y C K
TS TOY ~1SE
To ot the ranyt
|® R L
—DOUIT N A0 o
UNS (YQSJr.,
ne "\CA\‘D T Ses
“Ony TONRT Aenn
DENNY FU\.!’\i
and A oolq
\C 1N
)
" €N

Grade 1 Reading: Additional Samples




Grade 1 Reading

Sample 2: Locating Facts; Posing Questions

Context

Studentsin this class had frequent opportunities to read information, induding books, smple
magazines, classroom charts, and materids written by their older buddies. The teacher and
students had discussed and identified some of the important structures of informationa materid,
such as headings, diagrams, illustrations, captions, and key idess.

Process

Students were working on a theme about the seasons. They had previoudy created classroom
Know-Wonder-Learn charts about summer and winter, illustrated and dramatized activities and
cdebrationsthat fal in different seasons, illustrated their favourite seasons, and talked about
how people adapt to the different weather in each season.

Prior to reading the selection, the teacher asked the students to complete the “I Know” and “I
Wonder” sections of their charts on the topic of spring. Students each recorded and illustrated
what they knew about spring and wrote a question they were wondering abouit.

The teacher distributed copies of “ Spring,” an informationa piece written collaboratively by the
students Grade 7 buddies. The sdlection was short and smple, with illustrations and diagrams
that supported the written text. After students read the selection independently, they completed
thelast frame, “1 Learned,” based on their reading. The teacher worked with asmal group of
students who had difficulty reading independently.
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MEETSEXPECTATIONS (MINIMAL LEVEL)

Teacher’s Observation

After some prompting and encouragement, this student was able to read the materia and
complete the task independently.

retells some key events and ideas
locates some specific detalls in response to the task
can tel one way events are like their own experiences
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FULLY MEETSEXPECTATIONS

Teacher’s Observation

This sudent was able to complete the reading and the task independently. He chose information
from the sdection that is not commonly discussed in respect to the season.

recounts main ideas and key information from an information selection; includes some details
locates some specific, relevant details in response to tasks (uses them to develop
illugtrations as well as written response)

can tdl how events are the same or different from their own experiences (e.g., afamily
celebration)
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Grade 1 Reading

Sample 3: Describing Beginning, Middle, and End

Context
The sudents in this class frequently participated in comprehension activities such as

retelling sories

asking and answering questions in reading conferences and in group discussions
completing story grammar outlines to identify the setting, main characters, sequence of
events, and problem and solution

illudrating story events

role-playing story characters and events

identifying key events a the beginning, middle, and end of a story

Process

Students had read and listened to a variety of stories about living in the country. The teecher
asked students to illustrate one of the things they liked about “ country living.” (The students
lived inasami-rurd area)) They shared their illugtrations and created a classroom display.

The class then worked together to think of advantages of living in the country and advantages of
living in the city, while the teacher recorded their ideas on a chart.

The teacher explained that they were going to read a story about someone who went to vist a
new place, and asked them to think about a time when they had gone somewhere new—maybe
on avacation, vigting arelative, or even moving to a new home—and the fedings they had felt.
Some students volunteered to share tories of visiting new places. (The teacher was careful to

respect children’s privacy.)

The teacher gave students “The Town Mouse and the Country Mouse’ by Susan Akass. This
versgon of the gory istold in smple and familiar language, and the written text is supported by
illustrations. Students read the story independently, and then completed a beginning, middle, and
end frame. Students who were not able to read independently worked with an adult to read the
story as a shared sdlection.
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MEETSEXPECTATIONS (MINIMAL LEVEL)

Teacher’s Observation

This student was able to read the story independently and provide basic information about the
beginning, middle, and end.

retells some key events; identifies main characters
strongly focused on literd meaning; has difficulty making inferences about characters
intentions or fedlings
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FULLY MEETSEXPECTATIONS

Teacher’s Observation

This student approached the task confidently, had little difficulty reading the story, and provided
some detail about the beginning, middle, and end.

retellsmogt key story eventsin sequence; identifies main characters

locates some specific, relevant details (i.e., included supporting detailsin writing and in
pictures. “day/night,” “heard the cat”)

makes inferences to describe the characters' intentions (“ran home where it was safe”) and
fedings (“they were scared”)
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