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Grade 3 Reading 
 

Additional Samples 

 

The BC performance standards for Grade 3 reading consist of rating scales that describe 

student achievement in March-April of a given year and samples illustrating typical tasks and 

student work at all four levels described in the rating scales. 

 

The additional sample tasks for Grade 3 reading included here generally show two examples of 

student work for each task: 
• one that meets expectations at a minimal level 
• one that fully meets expectations 
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Grade 3 Reading Literature 

Sample 1: Comparing Two Versions of a Story 

 

Context 

Students were studying a unit of folk tales. They had listened to, read, discussed, and 

dramatized several folk tales. They had also worked in groups to prepare reader’s theatre 

scripts of a favourite tale to perform for the class. The teacher provided two or three versions of 

some of the stories, and students identified similarities and differences. They discussed which 

version they preferred. 

 

Process 

The teacher prompted discussion with questions such as: 

 
• What do you know about folk tales? 
• What are some of your favourites? 
• Which is usually more interesting to you: a folk tale told as a story or in a play? 
• Why are there sometimes different versions of the same tale? 

 

The teacher explained that students would have a chance to show what they had learned about 

reading and comparing different versions of folk tales. Students were given two versions of 

“Stone Soup”—one written as a play, one as a story. Students previewed the selections and 

shared what they noticed. They offered predictions and posed questions. 

 

Students independently read the two versions, then completed charts in which they listed as 

many similarities and differences as they could find. The teacher worked with a small group of 

students who were unable to read the selections independently. 

 

The class shared the information on their individual charts to create a class chart. 

 

Note: After this task, students continued working with the selections through role-playing and 

dramatization. They then wrote new versions of the story. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

This student’s work shows accurate understanding of the selections, although there is not a lot 

of detail. The student has identified the key similarity (“they tricked them”) along with several 

differences. During the class prereading discussion, the student offered several relevant 

predictions and questions. (e.g., “Good people will be rewarded.” “I wonder what gruel is—I 

wonder if it is like soup?” “How could you make a soup out of stone? It would taste awful!”) 

The student read the selections and completed the task independently. 

 
• if prompted, uses prior knowledge to make predictions 
• applies knowledge of literary forms to make logical predictions when prompted 
• accurately recalls most key events 
• some relevant details in answers and explanations 
• makes logical connections to other selections with obvious similarities 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student identified several similarities and differences, including the key similarity (“they both 

trick the villagers”). During the class prereading discussion, the student offered some predictions 

that showed basic understanding of folk tales (e.g., “there might be a trick”). The student 

worked on this task very slowly, attempting to reread each selection from beginning to end, until 

the teacher provided some help by posing questions. 

 
• when prompted, applies knowledge of story structure to make logical predictions 
• accurately describes main characters and events 
• uses relevant details in answers 
• responses are accurate, clear, and complete 
• makes some inferences 
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Grade 3 Reading Literature 

 

Sample 2: Beginning-Middle-End: “The Delicious, Wise, 
Jumping Birthday Surprise.” 

 

Context 

Students in this class were frequently asked to represent the beginning, middle, and end of 

stories by illustrating, writing, retelling orally, creating tableaux, and dramatizing. They often used 

the format the teacher provided for this activity. 

 

Process 

The teacher presented the title of the story, “The Delicious, Wise, Jumping Birthday Surprise,” 

and asked students to predict what the surprise might be. The teacher asked students to read 

the story independently and then locate, illustrate, and write about key events from the 

beginning, middle, and end. The teacher explained that all students should try to read the story 

on their own, but if they were having a lot of trouble, they could come and read with her. A 

group of three students chose to read with the teacher. 

 

After they completed the activity, the class met to talk about how they got along—what parts 

were easy or hard—and how they liked the story. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

When prompted, this student was able to make several reasonable predictions about what the 

surprise might be before reading the story. The student read the story independently, but needed 

some encouragement to finish the task. The work is accurate, but omits a key piece of 

information—that the surprise was a quilt. In class discussion, the student commented “I liked 

the story—it was good,” but was unable to give a reason. 

 
• if prompted, uses prior knowledge to make predictions 
• responses are generally accurate, but lack detail and are incomplete in places 
• accurately identifies main characters; recalls most key events 
• uses some relevant details 
• focuses on literal meaning 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student offered several predictions about the surprise during prereading discussion. The 

student read the story and completed the task independently, writing and illustrating the main 

events of the story. During class discussion, the student commented, “I thought the story was 

okay. It wasn’t very exciting, but the quilt was a good idea.” 

 
• uses prior knowledge to make predictions 
• responses are accurate, clear, and complete 
• accurately describes main characters and events 
• recounts events in the correct general sequence 
• offers simple opinions with some supporting reasons 
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Grade 3 Reading Literature 

 

Sample 3: Beginning-Middle-End: “Flip the Dolphin Saves the 
Day” 

 

Context 

Students had twice completed a similar task, illustrating and writing about the beginning, middle, 

and end of stories. Each time, the class looked at effective samples and together came up with a 

list of criteria that these samples demonstrated. 

 

Process 

The students reviewed their list of criteria for beginning-middle-end illustrations and summaries: 

 
• the beginning tells the problem and the characters 
• the middle tells the main thing that happened 
• the end tells how it turned out—how the problem was solved 
• everything is in the right order 
• there’s lots of detail to help you understand the story 
• the pictures and the words match 

 

On their own, students read the story “Flip the Dolphin Saves the Day” by Olena Kassian. 

They could ask for help with words they couldn’t figure out. They then chose their own 

beginning-middle-end events to illustrate and write about. 

 

The teacher observed selected students as they read and worked, and noted some of the 

strategies they used. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

This student asked for help with some words in the story (e.g., walruses, elsewhere, thrust, 

breaths) and was able to figure out most of them with some prompting. The student’s 

illustration and summary include accurate detail, but do not include the ending of the story (i.e., 

Flip saved the baby). 

 
• uses context clues with support 
• uses phonics and, if prompted, word structure to help figure out words 
• accurately identifies main characters; recalls most key events 
• responses are generally accurate, but are incomplete in places 
• recounts events in the correct general sequence 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student read the story easily and quickly, then completed the task independently. The 

illustrations and words together provide the required information for a beginning-middle-end 

summary. 

 
• rereads and skims to find details needed 
• responses are accurate, clear, and complete 
• accurately describes main characters and events 
• uses relevant details 
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Grade 3 Reading Literature 

 

Sample 4: Comparing Two Poems 

 

Context 

Students in this classroom frequently used graphic organizers such as charts and Venn diagrams 

to make comparisons (e.g., plants and animals, self and friend, story characters). This activity 

was part of a unit in which students read, listened to, discussed, dramatized, responded to, and 

performed (choral reading) a variety of poems about animals. 

 

Process 

The teacher explained that students would be reading two poems—one about a cat and one 

about a dog. Students would read on their own, then complete a Venn diagram to show how 

the lives of the animals in the poems were alike and how they were different. The class reviewed 

how to complete a Venn diagram, looking back at previous Venn diagrams they had done. 

 

The teacher emphasized that they were to use only details from the poem to make their Venn 

diagrams—not just what they already knew about cats and dogs. They could use “between the 

lines” information as well as specific details the poets included. 

 

Students worked independently to read “Bad Dog” by Brian Lee and “Cat” by Mary Britton 

Miller and complete their diagrams. The teacher provided assistance as needed. 

 

The class met to talk about the details they included in each part of the diagram. The teacher 

recorded their ideas to create a collaborative Venn diagram on the chalkboard. Students then 

wrote individual reflections about the activity in their journals, using two of the following 

prompts: 

 

• I am happy about the way I . . . 
• The biggest problem I had was . . . I solved it by . . . 
• The next time I make a Venn diagram I am going to . . . 
• The poems were hard/easy to understand because . . . 
• The poem I liked best was . . . because . . . 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

This student was able to read “Cat” independently, but asked for help with parts of “Bad Dog.” 

(e.g., “What’s a sinner? What does cower mean?”) The student also needed some 

encouragement to complete the Venn diagram (the teacher reviewed what kind of information 

went in each part). Reflecting on the activity, the student wrote, “The poem I liked best was 

‘Cat’ because I have a cat.” 

 
• able to identify (reading) problems 
• uses context clues with support 
• responses are generally accurate, but lack detail 
• uses some relevant details in answers and explanations 
• makes some inferences 
• makes concrete connections to own experiences 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student was able to read both selections independently, but later noted that parts of “Bad 

Dog” were hard to understand because some of the words weren’t “normal words.” When 

prompted, however, the student was able to give an approximate meaning for cowers. The 

student completed the diagram independently, showing some insight into the poems. Reflecting 

on the activity, the student wrote, “The poem I liked best was ‘Bad Dog’ because it reminded 

me of my dog—she takes off on us all the time and comes home dirty. But I love her a lot so I 

would never chain her up.” 

 
• able to identify (reading) problems 
• responses are generally accurate, but lack detail and are incomplete in places 
• uses context clues successfully; needs prompting 
• accurately describes main characters and events 
• uses relevant details 
• makes and explains personal connections that show some insight 
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Grade 3 Reading for Information 

Sample 1: Animal Study 

 

Context 

Students were involved in a unit study on animals. The teacher built students’ background 

knowledge by having them look at pictures of animals and read and view a variety of reference 

materials. As a class, students discussed specific characteristics of animals and adaptations of 

animals to their environments, completing charts for future reference. 

 

The teacher had directly instructed students in some of the structures of informational text (e.g., 

topic sentences, headings, sidebars, and captions). The teacher introduced students to some 

strategies and approaches needed to read informational text and to how these may be different 

from the strategies and approaches they use when they read literature. The teacher modelled 

how to gather facts and organize notes using a web or a grid. Students practised gathering and 

locating facts from an article using different strategies such as webs, fact grid sheets, and 

highlighting. 

 

Process 

The teacher chose a variety of articles on animals, at a comfortable reading level for the 

students, and explained that they were going to show what they had learned about finding 

information. Students recorded information under four headings, then wrote summary 

paragraphs about the animal they had chosen. 

 

The teacher conducted brief conferences with some students, asking them to read part of the 

article aloud and to respond to prompts such as: 

 
• What was the most interesting or surprising thing you read? 
• Did this information match what you already knew about that animal? How was it the same? 

How was it different? 
• What questions do you have about the animal? 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

This student located the main ideas and included some detail. The student was able to read the 

article independently and required only occasional support to complete the task. During the 

conference, the student tried to sound-out unfamiliar words. When asked if any of the 

information was surprising, the student offered some opinions (e.g., “Mother animals look after 

their babies. I don’t see why the mother pigs aren’t more careful.”) 

 
• uses phonics to help figure out words 
• responses to comprehension tasks are generally accurate, but lack detail 
• accurately identifies most main ideas 
• uses some relevant details; includes some irrelevant material 
• can tell some ways the information is like or unlike other information they know about the 

topic 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student read the article and completed the task independently, locating main ideas and 

relevant details. During the conference, the student read aloud fluently, commented on surprising 

information, and posed questions. (e.g., “I was surprised that beavers store branches under 

water for food. I wonder why they don’t keep it in an easier place? And what happens if the 

pond freezes to the bottom?”) 

 
• rereads and skims to find details needed in a conference 
• responses are accurate, clear, and complete 
• accurately identifies main ideas 
• uses relevant details in answers and explanations 
• sorts the information 



Grade 3 Reading: Additional Samples 29 

 
 

 



Grade 3 Reading: Additional Samples 30 

 
Grade 3 Reading for Information 

 

Sample 2: Facts About Birds 

 

Context 

Throughout the year, this teacher modelled and gave students guided practice in using strategies 

for reading information, including how to: 

 
• identify topic sentences and supporting details 
• locate, record, sort, and classify facts 
• use context and word parts to figure out specialized vocabulary 
• use text features such as headings and illustrations to make predictions and support 

understanding 

 

Students were working on a mini-theme on birds. The teacher and students discussed and 

gathered information about the characteristics of birds. The teacher encouraged them to read 

informational articles, watch videos, and access information on CD-ROMs. 

 

Process 

The teacher provided students with an article titled “Birds on the Wing.” The class reviewed 

how to locate main ideas and important facts, and how to organize them into categories. 

Students were then instructed to: 

 
• read the article independently 
• record important facts 
• cut up the selected facts and sort them into logical categories 
• think of a good name or heading for each category 
• glue the facts under the appropriate heading 

 

The teacher reminded students not to copy entire sentences, but to record only key words and 

phrases. 

 

As students worked, the teacher observed three to four students and made notes about how 

they read and how they responded to the task. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

This student was able to complete the task with some support and encouragement, working 

slowly and deliberately, pausing from time to time to decode words. The student appeared to 

rely on sounding-out until the teacher suggested thinking about what would sound right and 

make sense. The student recorded several facts accurately. 

 
• uses context clues with support 
• uses phonics to help figure out words 
• with prompting, uses prior knowledge to support understanding 
• responses are generally accurate, but lack detail and are incomplete in places 
• accurately identifies most main ideas 
• uses some relevant details; includes some irrelevant material 
• creates very broad categories and sorts information 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student previewed the selection before reading, looking at the headings and illustrations, 

then read independently, pausing occasionally to figure out a word or examine the illustrations. 

The student independently completed the task, creating logical categories and sorting relevant 

details. 

 
• combines phonics and word structure with other cues to help figure out new words 
• uses text features to anticipate and understand content 
• rereads and skims to find details needed 
• accurately identifies main ideas 
• uses relevant details 
• attempts to organize material when recording 
• makes some inferences when appropriate 
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Grade 3 Reading for Information 

 

Sample 3: Evidence About Astronauts 

 

Context 

Students were studying space. The class had been working with various types of informational 

text, exploring ways to effectively access the information contained in them. Throughout the 

year, the class kept ongoing lists of types of information and strategies for reading information. 

 

 

Process 

The students worked in small groups to brainstorm lists of interesting things they had learned 

about space. Each group recorded their ideas and one member reported to the large group. The 

class took a poll to determine which students would like to go up in space and which students 

would not like to go up in space. Students offered reasons for their choices. 

 

The teacher introduced an article titled “Ask An Astronaut,” which outlines the experiences of 

an astronaut in space. The teacher set the purpose for reading by posing the question, “Does 

this article prove that it’s easy or not easy to be an astronaut?” 

 

Students were instructed to read the article and make a list of ideas from the text that gave 

evidence about whether it was easy or hard. Students then used these lists to respond to the 

question. The teacher emphasized the importance of using specific evidence from the text. 

 

The teacher observed students as they read, recorded information, and responded to the 

question, providing assistance as needed. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 
Teacher’s Observations 

 

This student read the article independently, but needed some encouragement to complete the 

task. The teacher reviewed the task, helped the student write the first sentence, and modelled 

finding evidence. The student then completed the task independently. 

 
• with prompting, uses prior knowledge to support understanding 
• reread to find information needed; not efficient 
• accurately identifies most main ideas 
• responses are generally accurate, but lack detail 
• has difficulty making inferences 
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FULLY MEETS EXPECTATIONS 

 

 
Teacher’s Observations 

 

This student read the article and completed the task independently. The teacher noticed the 

student skimming the article to find specific evidence. 

 
• accurately identifies main ideas 
• response to the question is accurate and complete 
• uses relevant details in answers and explanations 
• makes some inferences when appropriate 
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