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Grade 9 Reading 
 

Additional Samples 

 

The BC performance standards for Grade 9 reading consist of rating scales that describe 

student achievement in March-April of a given year and samples illustrating typical tasks and 

student work at all four levels described in the rating scales. 

 

The additional sample tasks for Grade 9 reading included here generally show two examples of 

student work for each task: 

• one that meets expectations at a minimal level 

• one that fully meets expectations 
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Grade 9 Reading Literature 

Sample 1: Character Analysis 

 

Context 

This assignment was part of a novel study of The Pigman, by Paul Zindel. Students completed 

a variety of activities as part of the study, including response logs and reading passages in 

character in reader’s theatre. 

 

Process 

Students were asked to keep response logs as they read the novel. The teacher discussed 

features of a good response (e.g., makes specific references to the text, focuses on the 

important ideas, offers personal views and reactions, includes questions and speculation as well 

as information). These samples are from the first response, in which students were to focus on 

character analysis. The guiding questions were: 

 

• What is going on in this passage? 

• What is your first impression of this character? 

• What line(s) raise questions for you that need to be answered? Why? 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 

Teacher’s Observations 

 

This student makes reasonable inferences about the character, but does not support them with 

details from the selection. 

 

• accurately describes setting, characters, and events, and their relationships 

• makes simple inferences about characters 

• offers a logical interpretation of the theme and provides some evidence; tends to focus on 

the obvious 
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FULLY MEETS EXPECTATIONS 

 

 

Teacher’s Observations 

 

This student’s response includes an accurate analysis of character, well supported with 

references to the selection. 

 

• accurately and thoroughly describes setting, characters, and events and their relationships 

• makes and justifies logical predictions about events in and “beyond” the selection 

• makes inferences about characters and story events, supported by specific evidence from 

the selection 

• makes logical connections to own ideas and knowledge; shows some insight (e.g., “typical 

teen that talks good and bad about her friend”) 
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Grade 9 Reading Literature 

 

Sample 2: Storyboards 

 

Context 

This assignment was part of a short-story unit in which students had studied the elements of a 

short story and learned to create plot lines. The teacher worked with the whole class to model 

using an outline to record parts of the story (e.g., introduction, rising action, climax, falling 

action, conclusion). Students then practised with partners and independently. 

 

 

Process 

Students independently read the short story “The All-American Slurp,” by Lensey Namioka, 

and create eight-panel storyboards that illustrated key events. The teacher emphasized that the 

storyboard should: 

 

• include both illustrations and captions 

• have each panel focus on a key event 

• provide enough information for the reader or viewer to understand the gist of the story and 

the theme (i.e., be a “stand-alone” summary) 

• be clearly presented (but the artistic qualities of the illustrations would not affect their 

evaluation) 

 

Note: Some students chose to label the events (e.g., “rising action” “climax”), but this was not 

a required part of the assignment. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 

Teacher’s Observations 

 

This student’s storyboard identifies the main events, but omits information that would help the 

reader or viewer understand why these events are key. 

 

• accurately describes setting, characters, and events, and their relationships 

• makes simple inferences about story events; provides some specific evidence as support; 

omits some key points 
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FULLY MEETS EXPECTATIONS 

 

 

Teacher’s Observations 

 

This student’s storyboard identifies the main events of the story and makes it clear why each 

was important to the plot. It fully meets the requirements of the task because it can serve as a 

“stand alone” telling of the story. 

 

• accurately and thoroughly describes events and their relationships 

• makes inferences about story events; provides specific evidence from the selection as 

support 
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Grade 9 Reading Literature 

 

Sample 3: Poetry Analysis 

 

Context 

This assignment was part of a poetry unit in which students learned about the characteristics of 

various types of poems (e.g., free verse, ballads, lyrics), analyzed themes and techniques, and 

shared their reactions and opinions. 

 

Process 

As a culminating activity, the teacher provided a small collection of poems (e.g., “Night 

Journey” by Theodore Roethke, “Parents Just Don’t Understand” by Jazzy Jeff and the Fresh 

Prince, “The Cremation of Sam McGee” by Robert Service, “Skiing Is” by Michael Janzen, 

and “This is just to say” by William Carlos Williams). Students were asked to read the poems, 

choose the one they preferred, and write an analysis and response that included: 

 

• the type of poem 

• examples of literary techniques the poet used 

• an analysis of the theme 

• an explanation of why this was the preferred poem 

 

Note: Only the ideas and content were evaluated. Writing style and conventions were not 

evaluated for this assignment. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 

Teacher’s Observations 

 

This student read “Parents Just Don’t Understand.” The analysis is accurate but focuses on the 

obvious. 

 

• accurately describes characters and events, and their relationships 

• makes and justifies logical predictions about events in the selection; does not project 

“beyond” the selection 

• makes simple inferences about characters and themes; provides specific evidence 

• offers judgments; is somewhat general 
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FULLY MEETS EXPECTATIONS 

 

 

Teacher’s Observations 

 

After reading several of the poems, this student chose “Night Journey.” The analysis shows 

insight into the use of literary techniques. 

 

• recognizes and interprets some literary techniques, including figurative language 

• accurately and thoroughly describes setting 

• offers and supports logical interpretations 

• offers reactions and judgments, supported by reasons and examples 
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Grade 9 Reading Literature 

 

Sample 4: Discussing Theme 

 

Context 

This assignment was part of a novel study of In the Heat of the Night by John Dudley Ball. 

Students had been studying the novel for several weeks and had done a variety of written and 

oral activities. 

 

Process 

The teacher provided copies of two pages from the novel and asked students to discuss the 

theme of prejudice as it is revealed by the characters in the passage. Students were reminded to: 

 

• make specific references to the words and actions of the characters 

• look for evidence “between the lines” as well as “on the lines” 

• focus their discussion on the specific passage they were given 

 

Students were not permitted to refer to their notes from previous activities nor to the rest of the 

novel. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 

Teacher’s Observations 

 

This student focused on parts of the passage that made explicit mention of colour. 

 

• accurately describes characters and events, and their relationships 

• makes simple inference about characters; provides specific evidence as support; omits some 

key points 

• offers reactions and judgments; somewhat general (e.g., “Just because your black it doesn’t 

mean your a bad person.”) 
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FULLY MEETS EXPECTATIONS 

 

 

Teacher’s Observations 

 

This student’s response is thorough and well supported with quotations from the passage. 

 

• accurately and thoroughly describes characters and their relationships 

• makes and justifies logical predictions about events in and “beyond” the selection (e.g., 

“Many of these thoughts have not changed in the past 50 years and although in this passage, 

it might seem like the view of only one man, it is not.”) 

• makes inferences about characters and themes; provides specific evidence from the 

selection as support 

• offers and supports logical interpretations of the theme and author’s message 

• makes logical connections to own knowledge (e.g., “Many of these thoughts have not 

changed in the past 50 years.”) 
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Grade 9 Reading for Information 

Sample 1: Article Summary 

 

Context 

In this class, students had practised various ways of identifying main ideas, making notes, and 

summarizing information. 

 

Process 

Students worked independently to read and make notes on the article “Why We Crave Horror 

Movies,” by Stephen King. The teacher emphasized that they should organize their notes 

around the main ideas in the article and briefly reviewed with them ways of identifying the main 

idea. 

 

Students were not given a specific format for making their notes. 

 

Note: The article is relatively difficult for Grade 9. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 

Teacher’s Observations 

 

This student identified the main ideas, but had difficulty stating them in her own words and in 

identifying the most important supporting details. 

 

• accurately identifies most main ideas (but had some difficulty restating them in own words) 

• locates specific information to respond to the task; answers lack detail 

• uses logical categories to make notes; omits some key information 

• supports simple inferences or interpretations with specific evidence 
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FULLY MEETS EXPECTATIONS 

 

 

Teacher’s Observations 

 

This student dealt confidently with the article and the task. 

 

• accurately identifies main ideas and restates them in own words 

• locates relevant details to respond to the task 

• makes accurate and detailed notes, using logical categories; follows the structure of the text 
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Grade 9 Reading for Information 

 

Sample 2: Concept Maps 

 

Context 

Students in this class had previous experience using concept maps to summarize the main ideas 

in newspaper articles. 

 

Process 

Students were given “Prescription for Success,” an article from the newsletter Career Paths 

that describes influences and attitudes that helped a young woman become a doctor. They were 

asked to independently read the article and to create parallel concept maps that showed: 

 

• the main ideas of the article 

• their own ideas about their personal goals 

 

The teacher reviewed what students had learned about making concept maps, emphasizing the 

importance of showing the relationships between ideas. 
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MEETS EXPECTATIONS (MINIMAL LEVEL) 

 

 

Teacher’s Observations 

 

This student tried to use the same categories for both Dr. Caron’s achievements and his own 

personal ones, but had difficulty with the “personal” category. 

 

• accurately identifies most main ideas and restates them in own words 

• locates specific information to respond to the task 

• uses logical categories; omits some key information (e.g., influential adults in Caron’s life) 

• supports simple inferences or interpretations with specific evidence 

• makes some simple comparisons of new information and prior knowledge (e.g., own 

experiences) 
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FULLY MEETS EXPECTATIONS 

 

 

Teacher’s Observations 

 

This student has developed a thoughtful comparison between Dr. Caron’s aspirations in the field 

of medicine and her own aspirations as a writer. 

 

• accurately identifies main ideas and restates them in her own words 

• locates relevant details to respond to the task 

• makes accurate and detailed notes, using logical categories 

• recognizes relationships between ideas and makes logical interpretations and inferences 

supported by specific evidence from the selection 

• makes logical connections between new information and previous knowledge (e.g., makes a 

connection between her philosophy and Dr. Caron’s) 
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