
GRADE 4 WRITING:  Additional Tasks/Samples 
 
Personal/Impromptu Writing 1 task 
Writing to Communicate Ideas and Information tasks 
Literary Writing tasks 
 



Grade 4 Personal/impromptu Writing: Additional Sample 1 
In-Role Response to the short story ‘Night of the Ray’  
 
 
Context 
 
Students in this class are frequently asked to assume roles of characters from stories or novels 
they are reading.  They are often involved in role-playing situations from the story prior to 
writing their personal responses.   
 
Process 
 
Prior to reading the story, students responded to seven statements using an anticipation guide.  
They responded individually and then discussed their responses as a whole class.  A short 
discussion on fishing developed as a result of student responses. 
 
The teacher read the story to the class as students followed the reading in their individual copies.  
After hearing the story, students returned to their anticipation guides and recorded ideas 
conveyed in the story, with evidence to support their responses.  Students shared their responses 
through a whole class discussion. 
 
Students were asked to assume the role of the boy as he was yanked into the water by the ray.  
The teacher asked students to write how they would feel if they were the boy at this point in the 
story and to describe their thoughts, and feelings. 
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Teacher’s Observation 
 
The writing is very brief, disjointed and illogical.  This student needs ongoing support. 
 

• few details  
• topic is unclear 
• sentence is poorly constructed  (written as one sentence) 
• little development and very short 
• misspells simple words 
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Teacher’s Observations 
The response is a series of loosely connected ideas with little development. 
 
• focuses on retelling with some general reaction 
• relies on simple and compound sentences 
• beginning may be confusing with no clear purpose 
• most ideas are loosely related to the topic 
• includes several errors which do not interfere with the meaning 
• most basic sentence punctuation is correct 
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Teacher’s Observations 
The writing is relevant and easy to follow with some detail and explanation.  
 
• offers some analysis and reaction 
• elaborates on the main idea with some supporting reasons 
• some variety in sentence length and pattern 
• sticks to the topic using relevant ideas 
• most familiar words are spelled correctly 
• some errors but these do not affect the meaning 
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Teacher’s Observations 
The writing is clear, focused and developed with elaboration and individuality. 
 
• develops the writing with a sense of originality 
• language is varied and increasingly precise 
• introduces the topic in an engaging way 
• sequence is logical 
• transitions are smooth 
• sentences are complete 
 
 
 
 
 



 



Grade 4 Writing Stories and Poems:  Additional Sample 1 
Traditional Legends 
 
 
Context 
Throughout the year, students learned a variety of strategies for generating and developing ideas 
for stories.  They experienced a variety of stories from different genres and cultural traditions, 
and often discussed the features of an effective story.  Students created numerous original stories 
to demonstrate their understand of story structure. 
 
 
Process 
The class discussed what they already knew about legends, including the titles of legends they 
had heard and read, while the teacher recorded their responses on a class chart.  Additional 
legends were added to the chart as the unit progressed.  A small group of student researchers 
worked with the librarian to collect a variety of legends from the school library.  Students were 
invited to bring any legends they had at home to add to the class collection.  The teacher 
displayed the class collection of legends on a separate table for student reference.   
 
The class listened to and read several legends, reviewed key features of legends, and began 
working on their own legends.  Students wrote, revised, edited and proofread their legends 
independently.  They used the word processor to complete their work.  Students were also 
required to include a brief summary of the legend as well as a paragraph entitled, “About The 
Author”.   
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Teacher’s Observations 
 
The story is a series of loosely connected events with little development.  Parts of the legend are 
flawed by errors. 
 
• shows some awareness of audience 
• basic, simple language 
• relies on simple sentences 
• begins with a problem but the ending is weak 
• characters are named and identified but not developed 
• includes several errors, but these do not interfere with meaning 
• includes some incomplete and run-on sentences 
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Teacher’s Observations 
 
The writing is a complete story with some interesting detail. 
 
• develops a concrete, direct story by adding ideas from class discussion 
• relies on simple and direct language with some storytelling description and language 
• relies on simple and compound sentences with little variety 
• begins with a problem but the ending is weak 
• dialogue is generally clear 
• some errors, but these do not affect meaning 
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Teacher’s Observations 
 
The writing is an engaging story with some originality and development.  The story language is 
varied and effective. 
 
• creates a legend with a sense of originality, especially in the beginning 
• includes supporting details that add colour to events 
• language is varied 
• flows smoothly with varied sentences 
• beginning presents the problem in an interesting way and the ending resolves the problem 
• paragraphing is effective and the transitions are smooth 
• basic sentence punctuation is correct 
• pronouns and verbs are correct 
 
 
 
 



 
 
 



 
  



 



 



 

 
 
 



 
 
 



 



Grade 4 Writing Stories and Poems:  Additional Sample 2 
The True Story of Cinderella 
 
 
Context 
Students in this class regularly listened to and wrote stories.  The teacher often discussed sample 
criteria for writing an effective story which included conversations about beginning, middle and 
end; interesting characters; plot development; story problems and the various ways characters 
solve problems; and titles that tell something about the story. 
 
Process 
The class had read stories that featured writing from other points of view (e.g., The True Story of 
the Three Little Pigs.)  Students were asked to think about familiar stories and how they might be 
different if they were told by various characters in the stories.  The class brainstormed familiar 
fairy tales and the teacher recorded their responses on the board.   In small groups, students 
chose one fairy tale to role play from a different point of view.   These included the story of The 
Three Little Pigs retold from the wolf’s perspective, Little Red Riding Hood retold from the 
wolf’s perspective, Goldilocks and the Three Bears retold from Goldilock’s perspective and 
Cinderella retold from the step-sister’s perspective.   
 
Each small group presented their role-play to the whole class.  Following the presentations, 
students were asked to select one fairy tale and independently write a story from the point of 
view of a different narrator.  Before the students began the writing task, the teacher reviewed 
criteria for effective story writing as discussed in class. 
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Teacher’s Observation 
 
The writing is very brief and flawed by repeated basic errors.  The story is a series of loosely connected 
events. 
 
• reveals few details and the development is illogical 
• shows some awareness of audience 
• basic, simple language 
• sentences are poorly constructed 
• includes some action and events with a very brief storyline 
• disjointed and written as a single paragraph 
• includes several errors but these do not interfere with the meaning 
• misspells simple words (e.g., on, don’t, everyone) 
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Teacher’s Observations 
The writing is a complete and easy-to-follow story with some interesting detail. 
 
• develops a concrete, direct story drawing on ideas from class discussion 
• shows a sense of audience and tries to create a reaction (e.g., humour) 
• flows smoothly and varies sentences 
• includes a logically sequenced beginning, middle, and end 
• some characters are described but they tend to have little depth 
• most sentences are complete 
• basic sentence punctuation is correct but there are errors in longer, more complex sentences 
 
 
 





Full Transcript: 
 
The True Story of: Cinderella 
 
Hi my name is [student’s name] and I am one of Cinderella’s step sisters. You 
probably think you know the real story of Cinderella but you don’t. This is the 
real story: My mother Selidia, once met this man and got married. Then he 
moved in with my sister and my mom. That man had a daughter named 
Cinderella. 
 
When she got out of her dad’s limo, she was wearing a leather jacket, leather 
pants, black platform shoes, and black sun glasses. I was shocked. I thought she 
was going to be a nice calm girl like me and my sister! 
 
She was spoiled too. 
 
She got whatever she wanted. In our house she got her own room . Me and my 
sister had to share our room . It was just not fair! 
 
Cinderella’s father was going away for a month. As he was leaving on his black 
mare he ran into a tree and fell off his horse. He hit his head so bad that he died. 

 
One Year Later 

 
Today is my day to get them mail. There was a letter to a ball. A prince is inviting 
all the girls in the town. I ran as fast as I could in to the house and told my mom 
and my sister. Then we heard Cinderella and she said: “What is this I hear about 
a ball?” “ You are not going anywhere. The house is a mess you have to clean it 
up!” “ But the prince will be there and he is going to pick a wife!” said Selidia. 
“Well, I guess”, said Cinderella. So they went upstairs and got on all their best 
clothes. Cinderella, of course, got on a very short dress and high, high heeled 
shoes. They went out to show each other their dresses. 
 
When Cinderella came out my mom said, “ Cinderella, you can not wear that to 
the ball.” Yes I can and I’m wearing my leather jacket too “No, Cinderella, you 
can’t. Everybody will look at you like you’re weird and I don’t want everybody to 
think you’re my daughter looking like that! Said Selidia. 
 
So they all left in Cinderella’s Hummer.  When they got to the ball everything had 
started. When Cinderella walked in the door and saw the prince she fell in love at 
once. Because the prince was wearing a leather jacket, blue ratched jeans and 
cowboy boots. And they lived happily ever after. 
 
   That’s the real story of: CINDERELLA 
 
P.S. Me, my sister, and my mom lived happily at home with no one to bother us. 
And Cinderella got married to the cool prince. 
        



Grade 4: Writing to Communicate Ideas and Information: Additional Sample 1 
Mission Possible 
 
 
 
Context 
During the year, students had experiences with all forms of writing.  During this unit, students 
collected non-fiction texts and scanned the selections to identify various text features.  The class 
discussed why these were important and how text features helped to make the information easier 
to understand for the reader.  Students discussed the importance of following the ‘rules’ for 
specific forms of writing (e.g., instructions, letters) and following a logical sequence in 
informational writing.   
 
 
Process 
The students collected non-fiction texts that contained instructions.  They discussed the importance of 
writing to communicate in a clear and detailed way when writing instructions.  Students noted the 
instructional texts contained introductions, conclusions and logically organized steps with a complete 
sequence that was easy to follow.  The teacher modelled examples with the class on How to Make A 
Peanut Butter Sandwich, How To Tie a Shoe Lace and How To Play Basketball.   
 
The teacher informed students they were going to pretend to travel to another planet where life was very 
different.  Their “Mission Possibles” were to explain to new acquaintances how to do something on 
earth.  Students were instructed to take the role of an expert who is fully qualified to explain all the steps 
required completing an earthly task. 
 
Students chose a topic that was familiar to them.  They were given two-hour periods in class to work on 
this assignment.  The students were able to think about the assignment over night and gather some 
information from outside sources.  Students edited their work with partners.  
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Teacher’s Observations 
 
The writing communicates loosely connected ideas and information and tries to deal with most 
requirements of the task. 
 
• topic is clear; tries to deal with task requirements 
• provides some accurate information 
• opening may show some sense of audience 
• relies on simple and compound sentences 
• little or no paragraphing 
• retells won experience rather than instructs 
• includes several errors but these do not interfere with the meaning 
• most basic sentence punctuation is correct;  commas and quotations marks may be 

inconsistent 
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Teacher’s Observations 
The writing communicates relevant, easy to follow information in the student’s own words that 
competently fulfills most requirements of the task. 
 
• focused around a clear purpose  
• information is generally accurate and written in the student’s own words 
• elaborates main idea with some supporting details, reasons and explanations 
• language is clear, simple and direct 
• clearly introduces the topic in a title and opening sentence and provides an explicit 

conclusion 
• ideas are connected and easy to follow 
• some careful use of ordering and connecting words 
• most pronouns and verbs are correct although there may be some errors in subject-verb 

agreement where there are compound subjects and in pronoun form 
 
 
 
 
 





 

 
 



 

 



 

 



Grade 4: Writing to Communicate Ideas and Information: Additional Sample 2 
Willow River Brochures 
 
Context 
Throughout the year, these students worked on effective strategies for writing information.  The 
writing was integrated into various curriculum areas such as Social Studies.  During studies on 
communities, small groups of students wrote to different BC cities and towns and requested 
travel brochures.  In small groups, students identified the various kinds of information presented.   
 
 
Process 
The teacher informed the students that they were going on a field trip.  When they returned, their task 
was to individually create a travel brochure that would go into a Tourist Information Booth representing 
the location of the field trip.  The field trip destination was an Interpretative Trail at Willow River. 
When the class returned, they examined their samples of travel brochures and discussed features that 
made effective ones.  Students brainstormed categories and discussed the information they could 
include.  Students created a rough copy before completing a final edited and proofread copy.   
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Teacher’s Observations 
 
The writing communicates loosely connected ideas and information that tries to deal with most 
requirements of the task.   
 
• topic is clear  
• opening shows some sense of audience 
• generally simple, often vague language with little variety or specificity 
• identifies the topic in a title but omits ending 
• visual information is inaccurate and difficult to interpret 
• organized into sections however combines some sections 
• many incomplete sentences 
• most simple words are spelled correctly 
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Teacher’s Observations 
The writing communicates relevant, easy to follow ideas and information in the student’s own 
words that competently fulfill most requirements of the task. 
 
• focused around a clear purpose that is largely accomplished  
• elaborates main idea with some supporting details, reasons and explanations 
• some variety in sentence length and pattern where appropriate 
• most paragraphs have a main idea and related details 
• has a title related to the purpose 
• required illustrations and diagrams are generally clear, relevant, and labelled 
• verbs are correct 
• legible;  clearly and neatly presented 
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Teacher’s Observations 
The writing communicates clear, detailed ideas and information that fully and effectively 
accomplish the task. 
 
• information is concrete, accurate, complete, and written in the student’s own words 
• elaborates main idea with some supporting details, reasons and explanations 
• language is clear, simple, and direct;  some attempts to be specific  
• flows smoothly with a variety of sentence patterns and lengths 
• transitions are smooth;  uses an increasing range of transitional words to make connections 

among ideas 
• uses titles and headings effectively 
• follows key features of the specific form 
• basic sentence punctuation is correct 
 
  
 



 
 
 



 
 




